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Section One

* Defines:

- Parent shall have the same meaning as defined in
KRS 160.345

- Teacher shall have the same meaning as defined
in 160.345




Section Two: Alternative Models for
School-based Decision Making

1)

2)
3)
4)

5)

Creates a timeline for the creation and submission of an alternative model

application. (Jan. 1 — Mar. 1)

Requires KDE to provide technical assistance.

Creates a 30-day timeline for the referral of applications to KBE.

Requires KBE to review applications at the meeting following the 30-day

referral window.

Establishes the date for the implementation of new alternative SBDM

models as July 1.

Clarifies the ongoing review requirements from KDE.

Requires KBE to maintain a record of all approved alternative SBDM
models.

Clarifies that applications for alternative SBDM models are not required for

changes that maintain the statutorily required membership ratios or add ~,

non-voting members.




Section Three: Exemptions from School-
based Decision Making

Clarifies that districts with only one school are not required to
implement SBDM councils.

Creates a timeline for application for exceptions. (Jan. 1 —Mar. 1)
Requires KDE to provide technical assistance.

Requires requests for exemptions to SBDM to be referred to the
KBE.

Establishes the date for the implementation of exemptions to
SBDM as July 1.

Requires schools to re-apply for SBDM exemptions annually.

Requires KBE to maintain a record of approved SBDM
exemptions.




Section Four: Training for SBDM

Members

1) Allows SBDM members to receive required training from KDE or
from a KDE endorsed trainer.

2) Requires KDE endorsed SBDM trainers to annually complete
endorsement training provided by KDE.

3)  Requires KDE to maintain a record of endorsed trainers.

4) Requires KDE endorsed trainers to utilize training modules
developed or approved by KDE.

5)  Requires that non-department training modules be approved by

KDE.

Itemizes the required elements that KDE must review before
approving a module.

Requires the department to maintain a record of approved non#
department training modules.



Section Five: Database of School-based
Decision Making Members

1) Requires each school to provide the names,
addresses, and training verification for each
SBDM member to the department by
November 1 of each school year.

/) Requires KDE to maintain a database of
SBDM members and training verifications.




Section Six: Incorporation by Reference

1) Incorporates the Alternative School-based
Decision Making Application




Diversity, Equity and Inclusion in Our Schools:
Commissioner’s Parent Advisory Council

Thomas Woods-Tucker, Ph.D., Deputy Commissioner and Chief Equity Officer

Office of Teaching and Learning

March 10, 2021




Mindfulness Wednesday:

The Raisin Exercise




Why Now?

“We have also come to this hallowed spot to remind America of
the fierce urgency of now. This is no time to engage in the luxury of
cooling off or to take the tranquilizing drug of gradualism. Now is
the time to rise from the dark and desolate valley of segregation to
the sunlit path of racial justice. Now is the time to open the doors
of opportunity to all of God's children. Now is the time to lift our
nation from the quicksands of racial injustice to the solid rock of
brotherhood (and sisterhood).”

Rev. Dr. Martin Luther King Jr.
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“I Have a Dream” Speech
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Why Now?

Kentucky’s schools should be safe havens where all students and staff — regardless of their race,
color, religion, gender, sexual orientation, gender expression or identity, national origin or ability —
feel safe, respected and welcomed.

KDE wants to support and assist all school entities in their diversity, equity and inclusion (DEI)

efforts.
KDE wants to lead the charge for DEIl and establish a culture that does not accept any type of

achievement gaps.
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Part |: KDE’s Commitment
to Diversity, Equity & Inclusion

KDE has identified four priorities in its Strategic Plan: Equity,

Achievement, Collaboration and Integrity.
In July 2020, the Kentucky Board of Education affirmed its commitment to

racial equity and racial justice in all schools in a resolution stating, in part:

* Education leaders must embrace diversity, assure equity and shape the future of
all of Kentucky’s children

* Every student in the Commonwealth deserves equitable access to excellent
educators who have unique experiences and perspectives, quality preparation and
are committed to the success of all learners

* Educators, schools and districts must commit to listening to those seeking to be
heard and to ensure young people of color feel valued and safe in school and the
community.



https://education.ky.gov/KBE/Documents/ResolutionRace%207-10-20%20Final%20LSY%20signed.pdf

Part II: Where Are We Now?

Acknowledgement that our teachers, principals, support staff and superintendents are
facing some of the most difficult challenges in the history of education — heightened

bipartisan politics, racial tension and uncertainty of new educational policies in Washington,
D.C.

How do we take care of the social and emotional needs of our students, staff and
administrators during this time?
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Where Are We Now?

TEAM

KENTUCKY
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Ensuring we are utilizing the resources of professional staff (counselors, psychologists
and social workers) as well as community partners

Building true comprehensive school counseling programs that are preventive vs.
reactive. Most of our school mental health practitioners should be in tier 1 vs. tiers 2
and 3.

Working with the Department for Behavioral Health, Developmental and Intellectual
Disabilities to educate schools on interconnected systems frameworks and asset
mapping

Acknowledging that diversity, equity, inclusion and social emotional learning

are all drivers within our curriculum — they should go hand in hand with
teaching and learning.

Building awareness that societal issues that impact our communities also impact
our schools. Our success in addressing these issues is directly related to our
ability to collaborate and work together as a community.
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Part Ill: KDE’s On-going Equity-related Initiatives

Kentucky Academic Standards Implementation
* Ensure equitable access to grade-level appropriate learning for all students.
Council of Chief State School Officers’ High-Quality Instructional Resources Professional Learning Project
* Equip and empower local schools in evaluating, selecting and providing access to high-quality instructional
resources to support all students with engaging, relevant, standards-aligned grade-level assignments.
Multi-Tiered System of Supports (MTSS) Cross-Agency KDE Project
* Establish guidance on a MTSS framework to help schools and districts provide equitable services, instruction,
intervention practices and resources designed to meet the needs of the whole child (academic, behavioral, social
and emotional learning).
Equitable Practices/Policy Scan
» Seek feedback from local superintendents, principals, district staff, instructional staff, students, parents, school
board members and community members on equitable practices already in place in school districts, such as an
equity and inclusion action plan. We will continue to seek input to further this difficult work.

Funding for the Kentucky Academy for Equity in Teaching

 The program is dedicated to the recruitment and retention of a diverse educator workforce that more
closely resembles the current student population in Kentucky.
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mKDE’S On-going /

Equity-related Initiatives (cont.)

* Speaking to district and school leaders about addressing disproportionality in
special education and ensuring access to high-rigor courses like Advanced
Placement, International Baccalaureate, Cambridge International and dual
credit for all students

e Speaking to district and school leaders about common obstacles that prevent
this access (e.g., lack of access to Algebra 1 in 8th grade, outdated policies,
over reliance on test scores, inadequate parent/caregiver input and most
importantly, improving preschool education)

* Engaging in its own continuous improvement through professional learning
opportunities with national experts, such as Dr. Roger Cleveland

* Investigating how to marshal and reallocate KDE’s assets and expertise to
ensure every child in the Commonwealth has the resources, teachers,
interventions and support they need to be successful in school and life



mKDE’S On-going /

Equity-related Initiatives (cont.)

e KDE is also committed to ...
* Providing sample language that schools/districts can adapt and use

* Creating surveys/scan for district/school employees, students and families about
equitable practices in each school that are working or needed; pull out questions
from existing surveys (e.g., Panorama Impact Survey - educating all student
indicator) to show growth in equity over time; choose mandatory survey; use
advisory/steering committee to create suggested items to add; create equity action
plan exemplars

* Encouraging equity to be embedded in each school district’s strategic plan

* Facilitating professional development opportunities for districts to share what is
working and to share ideas to create better outcomes for what may not be working

* Pointing to innovative research that will further our work in the Commonwealth

* Providing access to high-quality, standards aligned instructional resources to ensure
equitable access to learning (Council of Chief State School Officers)



Part IV: More Courageous Conversations

 There is a lack of understanding among stakeholders of what equity, equality and
inclusivity mean in our schools.

« How do we have courageous conversations, create common ground to create
support for all students and broaden the definition of diversity?

e How do we ensure that students see themselves in the curriculum?

Equity: Respecting each student’s culture and providing each student the resources he or
she needs to be successful. A call for equity does not implicitly suggest racism.

Equality: Treating every student in the same manner; irrespective of differences and
assuming all of us have bootstraps.

Inclusivity: All stakeholders have a voice in the educational process; critical pedagogy
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A meritocracy suggests that all students, “Just pull up your
bootstraps.”




Race-Based Stress and Trauma

* Conversations about racial trauma and implicit bias are needed across Kentucky
regardless of the racial makeup in our schools, districts or communities, because
such events impact us all and we must address their emotional and traumatic
conseguences.

* |nJune 2020, “Guidance on How Districts Can Facilitate Conversations About Race-
based Stress and Trauma,” was prepared by the Kentucky Department of Education’s
cross-agency Trauma and Resilience Team, in partnership with colleagues from the
Kentucky Department for Behavioral Health, Developmental and Intellectual
Disabilities.
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https://education.ky.gov/educational/compschcouns/Documents/KDE%20Racial%20Trauma%20Guidance%20FINAL.pdf

Part V: Creation of an Equity Tool Kit

» KDE’s racial toolkit will provide districts and schools with resources like:

Support on how to utilize a multi-tiered system of support that connects to equity
Equity data assessments and equity scorecards

Guidance on how districts and schools can facilitate courageous conversations
about race

Guidance about the connection between social and emotional learning and
conversations about race

Resources that help educators choose inclusive curricula

Resources that help ensure new policies do not oppress or discriminate against
traditionally marginalized students

Unconscious bias training: a research-informed series of cultural competency and
equity trainings modules




It’s Up to Us

* It’s up to us to examine our privilege and implicit biases.

* By doing so, educators can reflect on where they are and decide
where they want to go.

e Just a few words of caution. This will take ...

“Failure is an “Failure is the
opportunity to grow” limit of my abilities”

GROWTH FIXED
MINDSET MINDSET

0 do anything | wan “'me thgdtt r I'm not”
“My abilitie:

Challenges help me to grow” “| don't like =

“My effor datf(ude to be h llenged”
de

by my abifi “My potential is predetermined”

“Feedback is “When |I'm frustrated,

| give up"
X and criticism

“| like to try
new things”

“| stick to what | kno




Part VI: Statewide Equity and Inclusion Scan

 When you look at your building(s), what are some existing equitable
practices, with an emphasis in racial equity, inclusion and diversity?

 What do you have that already is in place?

* Does your district have an Equity and Inclusion Action Plan or is
equity included in your district’s strategic plan?

TEAM .uitp
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Google Form: KDE Equity & Inclusion Scan
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Our goal: Share and discuss

In order to know how we What systems do you How can we best support results from this Google

can help, we need your currently have in place? you in creating a more Form with you during my
feedback. inclusive learning presentation at the

environment for all Kentucky Association of

students? School Superintendents

conference on Dec. 8.



https://forms.gle/yMMofyXgaRNu6L6j9

Equity and Inclusion Scan

In a question about whether your
school or district currently has an
Equity and Inclusion Plan, 54.5% of
respondents said no.

In another question asking whether
equity is included in your district’s
strategic plan, 33.3% of respondents
said no.

More than 51% of respondents said
equity is included in their district’s
strategic plan.

Do you currently have an Equity and Inclusion Action Plan?

33 responses

Is Equity included in your district's strategic plan?

33 responses

@ Yes, my district has an Equity and
Inclusion Action Plan

@ No, my district does not have an Equity
and Inclusion Action Plan

@ | don't know if my district has an Equity
and Inclusion Action Plan

@ Yes, equity is included in my district's
strategic plan

@ No, equity is not included in my district's
strategic plan

@ 1 don't know if my district has an Equity
and Inclusion Action Plan

@ | don't know if my district does has an
Equity and Inclusion Action Plan




What Do Our Stakeholders
Say They Want/Need?

* Most of our students are White and need exposure to more diversity and
assistance with unintentional biases.

* Show us models of best practices, include more than race or ethnicity.

* Provide us with guidance and resources, real resources, to help us to make
an equitable and rigorous learning environment a reality for our students.

* Continue to take feedback on this issue and hold meetings with teachers,

staff and families.



It’s up to all of us to

advance equity and
racial justice in our
nation’s schools.
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Presentation to the
Commissioner’s
Parents Advisory Council

Deborah Sauber
KDE Safe and Supportive Schools Branch Manager
March 9, 2021




Safe and Supportive Schools Branch

This branch is responsible for a variety of initiatives, such as:

School safety concerns Substance use prevention
School mental health/wellness Human trafficking

Suicide prevention Child sexual abuse

Bullying prevention Emergency operations planning

e




How do we do this?

* Through training and technical assistance

* Support and information for school districts and regional educational
cooperatives

* Promoting a positive school climate
* Encouraging mental health awareness
* Building resiliency
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Trainings offered:

* Social and emotional learning and well being
* Mindfulness practices

» Sources of Strength

* Olweus Bullying Prevention Program

* Trauma-informed practices for educators

* Resilience strategies for educators

* Positive behavioral interventions and support/interconnected systems
framework

* Youth mental health first aid I



Social and Emotional Learnin

 Refers to the process through which children and adults understand
and manage emotions, set and achieve positive goals, feel and show
empathy for others, establish and maintain positive relationships and
make responsible decisions.

e 5 Competencies (CASELs SEL Framework)
* Self awareness
* Self management
* Responsible decision-making
* Relationship skills
* Social awareness

 d


https://casel.org/wp-content/uploads/2020/12/CASEL-SEL-Framework-11.2020.pdf
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SEL Works:
Compelling National Evidence

Science Links SEL to Student Gains:

Better social-emotional skills * Fewer conduct problems

Improved attitudes about self,
others and school

* Less emotional stress

* Lower drug use
Positive classroom behavior

11 percentile-point gain on

standardized achievement tests

... and adults benefit, too

Statistically significant
associations between measured
social-emotional skills in
kindergarten and key young adult
outcomes across multiple
domains of education,
employment, criminal activity,
substance use and mental health.

Teachers who possess social and
emotional competencies are more
likely to stay in the classroom
longer because they’re able to work
more effectively with challenging
students —one of the main causes
of burnout.




Mindfulness

* Thirty years of research has demonstrated the power of mindfulness
to improve mental, emotional and physical well-being. When applied
in the classroom, simple practices can help students experience more

inner space and meaning in their lives, and connect on deeper levels
to themselves, each other and educational staff.
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SSURCES
OF STRENGTH

https://www.youtube.com/watch?v=IXIldeybVUWU



https://www.youtube.com/watch?v=lXIdeybVUWU

Olweus Bullying Prevention Program

* A comprehensive approach that includes schoolwide, classroom,
individual and community components.

* Focused on long-term change that creates a safe and positive school
climate.

* Designed and evaluated for use in elementary, middle, junior high and
high schools (K-12).

* Intends to reduce and prevent bullying problems among school

children and improve peer relations at school.



Trauma Informed Practices

* A strengths-based framework grounded in an understanding of and
responsiveness to the impact of trauma. It emphasizes physical,
psychological and emotional safety for everyone and creates
opportunities for survivors to rebuild a sense of control and

empowerment.
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RSE

 Resiliency Strategies for educators is a training developed by the
Readiness and Emergency Management for Schools (REMS) TA Center
in partnership with the U.S. Department of Education’s Office of Safe
and Healthy Students to assist educators in better understanding
resilience strategies that can be used to increase their ability to work
more effectively with students impacted by stress, loss and trauma
brought on by community or family violence, natural and man-made

disasters and economic hardship.



PBIS/ISF

Positive Behavioral Interventions and Supports
and Interconnected Systems Framework

* Includes a series of trainings designed to improve behavior and school
climate, to reduce the discipline problems and out-of-school
suspensions and support mental health referral pathways.

e




Youth Mental Health First Aid

Mental health first aid refers to the initial help that is offered to a
person experiencing a mental health crisis.

Like traditional first aid/CPR, mental health first aid is given until

appropriate treatment and support are received or the crisis is
resolved.

It is not training to diagnose or treat mental iliness.
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YHMFA

 Youth Mental Health First Aid is a free 6-hour course that teaches
how to identify, understand and respond to signs of addiction and
mental illness.

* It explains the unique risk factors and warning signs of mental health
problems in adolescents ages 12-18 and emphasizes the importance
of early intervention.

* Training can occur virtually as well as in person, or in combination.

 d

* Groups of 5 — 30 people are allowed.



What Participants Learn

e Risk factors and warning signs of mental health and substance use
problems

* Information on depression, anxiety, trauma, psychosis and substance
use

A 5-step action plan to help someone who is developing a mental
health problem or is in crisis

* Available evidence-based professional, peer and self-help resources

 d



YMHFA continued

* Mental health problems are common, and often develop during
adolescence.

* % of all lifetime cases of mental iliness begin by age 14; % by age 24.

* Youth and young adults may experience mental health problems
differently than adults.

* Youth may not be well informed, and professional help is not always
at hand.

 Stigma is associated with mental health problems.

* The sooner an individual gets help, the more likely they are to have a
positive outcome. ‘



Contact Information

For:
* Youth Mental Health First Aid
* Olweus Bullying Prevention Program

* For Sources of Strength, contact Cathy
Prothro with the Ky. Cabinet for
Health and Family Services, Division of
Behavioral Health, at
Cathy.Prothro@ky.gov.

Deborah Sauber, (502) 564-4772, Ext.
4043, or
Deborah.sauber@education.ky.gov

For all other training sessions

Regina Dawson, (502) 564-4772, Ext. 4037,
or regina.dawson@education.ky.gov
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