[image: image15.emf] 

Copyright  © 2011 Reach Associates  

[image: image16.jpg]


     
[image: image17.jpg]


                                                                      Young People Can Make a Difference  

                                Information Sheet

	Module Title
	Young People Can Make a Difference

	Module description (overview):
	During this module, students will read newspaper and magazine articles about the actions of young people that have made a difference for others.  Students will then write a text-based informational essay that describes how young people can make a difference in their communities and their world. 



	Template task (include number, type, level):
	14—informational ELA  L1

(_______) After reading _____ , write a _______that describes (content) and addresses the question.



	Teaching task:
	How can young people make a difference in their communities and their world?  After reading ___newspaper and magazine articles and informational text focusing on the impact young people have in their communities and their world, write an informational essay that describes examples of community service by young people and addresses the question.  

	Grade(s)/Level: 
	5th grade 

	Discipline: (e.g., ELA, science, history, other?)
	Social Studies/ELA

	Course:
	

	Author(s):
	REACH Associates

	Contact Information:
	cathy.feldman@reachassoc.net
lee.kappes@reachassoc.net 


Section 1: What Task?

Teaching Task
	Teaching task: 
	How can young people make a difference in their communities and their world?  After reading ___newspaper and magazine articles and informational text focusing on the impact young people have in their communities and their world, write an informational essay that describes examples of community service by young people and addresses the question.  

	Reading texts:
	multimedia:  www.habitat.org
Community Service, www.wisegeek.com/what-is-community-service.htm and en.wikipedia.org/wiki/Community_service 
Students at Sugg Middle School Set Community Example for Earth Day at Recycling Round-U,

http://www.thebradentontimes.com/news/2010/04/22/environment/students_at_sugg_middle_school_set_community_example_for_earth_day_at_recycling_round_up/    
Teens' Hard Work Helps Build Home, http://www.thevolunteerfamily.org/Share/Stories.aspx   
Journey For Change, http://www.timeforkids.com/TFK/kids/news/story/0,28277,1871485,00.html  
My Nursing Home Journey, http://www.teenink.com/hot_topics/community_service/article/3655/My-Nursing-Home-Journey/   
Tulsa Middle School Students Paint Over Graffiti in Neighborhood, http://www.tulsaworld.com/news/article.aspx?subjectid=332&articleid=20101120_16_A17_CUTLIN410502  
Volunteering at the Sydney Children’s Hospital, http://www.youthvolunteeringnsw.com/youth-volunteers/youth-volunteer-stories/all-stories/volunteering-sydney-children%E2%80%99s-hospital  

Zebra Mussels, http://launchpad.heartlandfoundation.org/gallery/project.php?t=9&project-title=Zebra-Mussels  
(pre-test) Walking to Help Homeless Youth,

http://oprahsangelnetwork.org/stories/514-walking-to-help-homeless-youth  
(post test) A Generous Goal  Help Homeless Youth,

http://www.timeforkids.com/TFK/kids/news/story/0,28277,1696369,00.html  
***  All articles and student support materials are included in the Appendices.

	Background to share with students:
	Everyday young people, like you, are making big differences in their communities and their world.  During this unit of study, we are going to learn about some of those young people and the contributions they have made.  You will write an informational essay describing how young people can make a difference in their community and their world.  



	Extension (optional):
	Students work in small groups to identify a specific need in the community that could be addressed through a service project.  Each group designs a project and writes a proposal for its implementation to include: project description, rationale, budget, human resource needs, and timeline.   On a set date, each group presents its proposal to the class.  (Optional:  Groups implement their proposal including a mid-point update and final presentation to the class.  or  The class votes on the various community service projects proposed and implement one project.)


Content Standards From State or District

	Standards source:
	

	Number
	Content StandardS

	
	

	
	

	
	

	
	


Common Core State Standards  

	Number
	College and Career Readiness Anchor Standards for Reading

	1
	Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when writing or speaking to support conclusions drawn from the test. 

	2
	Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and ideas. 

	7
	Integrate and evaluate content presented in diverse formats and media, including visually and quantitatively, as well as in words.

	9
	Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the approaches the authors take.

	10
	Read and comprehend complex literary and informational texts independently and proficiently.

	Number
	College and Career Readiness Anchor Standards for Writing

	2
	Write informative/explanatory texts to examine and convey complex ideas and information clearly and accurately through the effective selection, organization, and analysis of content.

	4
	Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.

	8
	Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of each source, and integrate the information while avoiding plagiarism.

	10
	Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and audience.


SCORING RUBRIC   To BE Discussed
Scoring Rubric for Informational or Explanatory Template Tasks

	Scoring Elements
	Not Yet
	Approaches Expectations
	Meets Expectations
	Advanced

	
	1
	1.5
	2
	2.5
	3
	3.5
	4

	Focus
	Attempts to address prompt, but lacks focus or is off-task.
	
	Addresses prompt appropriately, but with a weak or uneven focus.
	
	Addresses prompt appropriately and maintains a clear, steady focus.
	
	Addresses all aspects of prompt appropriately and maintains a strongly developed focus.

	Controlling Idea
	Attempts to establish a controlling idea, but lacks a clear purpose.
	
	Establishes a controlling idea with a general purpose. 
	
	Establishes a controlling idea with a clear purpose maintained throughout the response. 
	
	Establishes a strong controlling idea with a clear purpose maintained throughout the response. 

	Reading/ Research
	Attempts to present information in response to the prompt, but lacks connections or relevance to the purpose of the prompt. (L2) Does not address the credibility of sources as prompted.
	
	Presents information from reading materials relevant to the purpose of the prompt with minor lapses in accuracy or completeness. (L2) Begins to address the credibility of sources when prompted.
	
	Presents information from reading materials relevant to the prompt with accuracy and sufficient detail. (L2) Addresses the credibility of sources when prompted.
	
	Accurately presents information relevant to all parts of the prompt with effective selection of sources and details from reading materials. (L2) Addresses the credibility of sources and identifies salient sources when prompted.

	Development
	Attempts to provide details in response to the prompt, including retelling, but lacks sufficient development or relevancy. (L2) Implication is missing, irrelevant, or illogical. (L3) Gap/unanswered question is missing or irrelevant.
	
	Presents appropriate details to support the focus and controlling idea. (L2) Briefly notes a relevant implication or (L3) a relevant gap/unanswered question.
	
	Presents appropriate and sufficient details to support the focus and controlling idea. (L2) Explains relevant and plausible implications, and (L3) a relevant gap/unanswered question.
	
	Presents thorough and detailed information to strongly support the focus and controlling idea. (L2) Thoroughly discusses relevant and salient implications or consequences, and (L3) one or more significant gaps/unanswered questions.

	Organization
	Attempts to organize ideas, but lacks control of structure.
	
	Uses an appropriate organizational structure to address the specific requirements of the prompt, with some lapses in coherence or awkward use of the organizational structure
	
	Maintains an appropriate organizational structure to address the specific requirements of the prompt.
	
	Maintains an organizational structure that intentionally and effectively enhances the presentation of information as required by the specific prompt.

	Conventions
	Attempts to demonstrate standard English conventions, but lacks cohesion and control of grammar, usage, and mechanics. Sources are used without citation.
	
	Demonstrates an uneven command of standard English conventions and cohesion. Uses language and tone with some inaccurate, inappropriate, or uneven features. Inconsistently cites sources.
	
	Demonstrates a command of standard English conventions and cohesion, with few errors. Response includes language and tone appropriate to the audience, purpose, and specific requirements of the prompt. Cites sources using an appropriate format with only minor errors.
	
	Demonstrates and maintains a well-developed command of standard English conventions and cohesion, with few errors. Response includes language and tone consistently appropriate to the audience, purpose, and specific requirements of the prompt. Consistently cites sources using an appropriate format.

	Content Understanding
	Attempts to include disciplinary content in explanations, but understanding of content is weak; content is irrelevant, inappropriate, or inaccurate.
	
	Briefly notes disciplinary content relevant to the prompt; shows basic or uneven understanding of content; minor errors in explanation.
	
	Accurately presents disciplinary content relevant to the prompt with sufficient explanations that demonstrate understanding.
	
	Integrates relevant and accurate disciplinary content with thorough explanations that demonstrate in-depth understanding.


Section 2: What Skills? 

	Skill
	Definition

	Skills Cluster 1: Preparing for the Task 

	1. Pre-test 
	Ability to read and respond to a prompt.

	2. Bridging Conversation
	Ability to connect the task and new content to existing knowledge, skills, experiences, interests, and concerns.

	3. Task Analysis
	Ability to understand and explain the task’s prompt. 

	4. Project Planning
	Ability to plan so that the task is accomplished on time.

	Skills Cluster 2: Reading Process

	1. Readying for Reading and Citing Reference Source
	Ability to ready for reading by preparing a note-taking format (including vocabulary section) that includes the reference source.

	2. Close Active Reading, Essential Vocabulary  and Note Taking 1
	Ability to read purposefully, select, and record factual information (vs. opinions).

	3. Close Active Reading, Essential Vocabulary  and Note Taking 2
	Ability to read purposefully, select, and record relevant information and cite reference source.  

	4. Close Active Reading, Essential Vocabulary and Note Taking3
	Ability to read purposefully, select and summarize and/or paraphrase (write concisely) and record relevant information and cite reference source.  

	5. Close Active Reading, Essential Vocabulary and Note Taking 4
	Ability to read purposefully, select and summarize and/or paraphrase (write concisely) record relevant information avoiding plagiarizing and cite reference source.  

	6. Organizing Notes 
	Ability to prioritize and narrow supporting information.

	Skills Cluster 3: Transition to Writing

	1. Readying as a Writer
	Ability to understand the descriptive text structure in informational/explanatory writing and the teaching task rubric.

	2. Bridging Conversation to Writing
	Ability to transition from reading to writing phase.

	Skills Cluster 4: Writing Process

	1. Initiation of Task
	Ability to write a focus/thesis statement and initial draft of an opening paragraph relevant to completing an informational/explanatory writing.

	2. Planning
	Ability to develop a line of thought and text structure appropriate and relevant to completing an informational/explanatory writing.

	3. Development 1
	Ability to construct an initial draft of the body paragraphs with an emerging line of thought and structure relevant to completing an informational/explanatory writing.

	4. Development 2
	Ability to construct an initial draft of a closing paragraph relevant to completing an informational/explanatory writing.

	5. Revision
	Ability to apply revision strategies to refine development of informational/explanatory writing, including line of thought, language usage, and tone as appropriate to audience and purpose.

	6. Editing
	Ability to apply editing strategies and presentation applications.

	7. Post-test
	Ability to read and respond to a prompt.


Section 3: What Instruction? 

	Pacing
	Skill and Definition 
	Product and Prompt
	Scoring (Product “meets expectations” if it…)
	Instructional Strategies

	Skills Cluster 1: Preparing for the Task 

	Day 1


	Pre- Assessment
	How can young people make a difference in their communities and their world?  After reading Walking to Help Homeless Youth, write a short informational essay that describes an example of community service by a young person or group and addresses the question.  
	Use Classroom Assessment Rubric
	· No Classroom Instruction

	Day 2
(20 mins)


	Bridging Conversation
Ability to connect the task and new content to existing knowledge, skills, experiences, interests, and concerns.
	Concept/Vocabulary  Graphic Organizer 

Prompt:  Read the module background information and view the multi-media.  Work as a class to brainstorm ‘What is community service?’ and ‘What does it mean to make a difference and influence change?’
	No scoring
	· Front Loading- accessing one’s schema to make connections

· Front Loading - necessary vocabulary to comprehend the essential question – community service, make a difference, influence change, and volunteering.  (Use a vocabulary/concept graphic organizer to record group’s thinking.)
· Discourse- constructing meaning, sharing and recording thinking.

	Day 2
(15 mins)


	Task analysis

Ability to understand and explain the task’s prompt and rubric.  
	Short Response
In your own words, write a brief explanation of what the task is asking you to do.
	No scoring
	· Front Loading – the how tos for deconstructing a teaching task (the prompt, type of writing and structure and  the product)
· Discourse- constructing meaning, sharing and recording thinking. 
· Exit Slip – student reflection on day’s learning and student work sample (prompt rewrite).

	Day 2
(10 minutes)
	Project Planning

Ability to understand and explain the task’s prompt 
	Timeline
Read and highlight important dates on the project/task timeline.
	No Scoring 
	· Front Loading –the importance of planning and creating a project timeline.
· Discourse- constructing meaning, sharing and recording thinking. 

· Exit Slip – student reflection on day’s learning and student work sample (timeline).


	skills Cluster 2: Reading Process

	Day 3

(10 minutes)
	Readying for Reading and Citing Reference Source
Ability to ready for reading by preparing a note-taking format (including vocabulary section) that includes the reference source.
	Note Taking Format

Create a note taking template.  

	· Create a note taking template to include a listing of the resource, essential vocabulary, relevant/important information.

· Writes in readable prose.
	· Front Loading –the ‘whats’, ‘hows’ and ‘whys’ of

    the note taking template including a section for  

    essential vocabulary, reference source, 

    relevant/important information 
· Discourse- constructing meaning, sharing and

recording thinking. 

· Exit Slip – student reflection on day’s learning and student work sample (note taking protocol).

	Day 3

(35 minutes)
	Close Active Reading and Note-taking 1
Ability to read purposefully, select, and record factual information (versus opinion).
	Notes

Use a note-taking format to record factual information (use bullets) 
	· Identifies and records important factual information.
· Uses bullets.
	· Front Loading – orchestrating the metacognitive strategies, skills and academic behaviors necessary for effective reading.
· Front Loading – recognizes fact as opposed to opinion.

· i Front Loading – recognizes important factual information.
· Front Loading – uses bullets when making a list of factual information.  
· Discourse- constructing meaning, sharing and recording thinking. 
· Exit Slip – student reflection on day’s learning and student work sample (notes).  

	Day 4

	Close Active Reading and Note-taking 2
Ability to read purposefully, select, and record relevant information and cite reference source.  
	Notes

Use a note-taking format to record factual information (facts, data, quotes) relevant to the task; list (bullet) important/relevant facts/data/information/quotes; cite reference source.
	· Identifies and records information relevant to the task.

· Lists/bullets facts/data/information/    quotes.

· Cites reference source.
· Writes in readable prose.
	· Front Loading – orchestrating the metacognitive strategies, skills and academic behaviors necessary for effective reading.

· Front Loading – identifying important factual information.

· Front Loading – the term “relevant” and what it means stay on task/topic.

· Front Loading -identifying and selecting important/relevant source material in the form of quotes, passages, data, etc. related to a controlling idea and task.

·  Front Loading - teach citing reference source.
· Discourse- constructing meaning, sharing and recording thinking. 
· Exit Slip – student reflection on day’s learning and student work sample (notes).  

	Day 5
	Close Active Reading and Note-taking 3
Ability to read purposefully, select, summarize and/or paraphrase (write concisely) and record relevant information.  
	Notes
Use a note-taking format to summarize and/or paraphrase information (facts, data, quotes) relevant to the task.
	· Summarizes and/or paraphrases (writes concisely) information relevant to the task.

· Writes in readable prose.
	· Front Loading – orchestrating the metacognitive strategies, skills and academic behaviors necessary for effective reading.

· Front Loading – recording relevant factual information.

· Front Loading – strategies for summarizing and/or paraphrasing.
· Discourse- constructing meaning, sharing and recording thinking. 
· Exit Slip – student reflection on day’s learning and student work sample (notes).   

	Day 6
	Close Active Reading and Note-taking 4
Ability to read purposefully, select, summarize and/or paraphrase (write concisely) relevant information avoid plagiarizing.  
	Notes
Use a note-taking format to summarize and/or paraphrase information (facts, data, quotes) relevant to the task without plagiarizing 
	· Summarizes and/or paraphrases (writes concisely) information relevant to the task without plagiarizing.

· Writes in readable prose.
	· Front Loading – orchestrating the metacognitive strategies, skills and academic behaviors necessary for effective reading.
· Front Loading – recording relevant factual information by summarizing and/or paraphrasing.

· Front Loading – importance of not plagiarizing.  
· Front Loading ​- when to keep author’s words as a quote and when to paraphrase the text.
· Discourse- constructing meaning, sharing and recording thinking. 
· Exit Slip – student reflection on day’s learning and student work sample (notes).   

	Day 7
	Organizing Notes 1

Ability to prioritize and narrow supporting information.
	Notes
Determine  the most important notes for completing the writing section of the  teaching task on each day’s note taking format.  Use a numbering system to order the notes you identified as important from most important to least important.   
	· Identifies most important notes.

· Lists notes in priority order.

· Writes in readable prose.
	· Front Loading –identifying the most important notes for completing the teaching task.

· Front Loading – using a numbering system to prioritize notes. .

· Discourse- constructing meaning, sharing and recording thinking. 

· Exit Slip – student reflection on day’s learning and student work sample (notes).    


	Skills Cluster 3: Transition to Writing

	Day 8
	Readying as a Writer
Ability to understand the descriptive text structure in informational/explanatory writing and the teaching task rubric.
	Short Response (with bullets)
In a quick write, list important things to include when completing an informational/explanatory writing.  
	No scoring
	· Front Loading – deconstructing and analyzing a ‘quality’ piece of descriptive informational/explanatory writing (focus, controlling idea, patterns of development, organization, purpose, language choices [i.e. audience, tone]).

· Front Loading- deconstructing the demands and qualities of performances embedded in the rubric.  

· Discourse- constructing meaning, sharing and recording thinking. 
· Exit Slip – student reflection on day’s learning and student work sample (short response).

	Day 9
	Bridging Conversation to Writing

Ability to transition from reading to the writing phase.
	Class Discussion

Participate in a discussion-based activity to review the articles you read and address the topic of actions young people have done to make a difference in their communities and their world.  
	No scoring
	· Front Loading – review behaviors and expectations of participating in group discussions.

· Front Loading- review steps of the writing process.
· Front Loading- review teaching task rewrite     

   (what students need to do to complete the 

   teaching task)
· Discourse- constructing meaning, sharing and recording thinking. 
· Exit Slip – student reflection on day’s learning.


	Skills Cluster 4: Writing Process

	Day 10
	Initiation of Task
Ability to write a focus/thesis statement and initial draft of an opening paragraph relevant to completing the informational/explanatory writing.  
	Opening Paragraph Draft
Review the task and your notes.  Write an opening paragraph including a focus/thesis statement and reasons/evidence to support the topic/big idea.
	· Writes an opening paragraph that includes a focus/thesis statement, states reasons/evidence to support the topic/big idea and provides a lead to the reader.

· Writes in readable prose.
	· Front Loading – synthesizing important/relevant 

    information to identify and write a focus/thesis

    statement.  (Revisit quality pieces of descriptive 

    informational/explanatory writing.)

· Front Loading- identifying and writing 

    reasons/evidence to support the topic/big idea. 

    (Revisit quality pieces of descriptive 

     informational/explanatory writing.)

· Front Loading - writing an introductory 

    paragraph that establishes the controlling idea 

    and provides a lead to the reader.  (Revisit quality

    pieces of descriptive informational/explanatory   

    writing.)
· Discourse- constructing meaning, sharing and recording thinking. 

· Exit Slip – student reflection on day’s learning and student work sample (opening paragraph draft).   

	Days 11 and 12
	Planning
Ability to develop a line of thought and text structure appropriate and relevant to completing the informational/explanatory writing.
	Outline

Use your notes to create a logically sequenced outline that includes the controlling idea, key points, and supporting details relevant to completing the task.
	· Creates a logically sequenced outline including controlling idea, key points and supporting details.

· Cites sources.
·  Writes in readable prose.
	· Front Loading – identifying key points relevant to completing the task.

· Front Loading- identifying the supporting details for each key point.  

· Front Loading - review how tos of outlining including the logic and format of outlining template.  

· Front Loading - citing sources.
· Discourse- constructing meaning, sharing and recording thinking. 
· Exit Slip – student reflection on day’s learning and student work sample (outline).      

	Days 13 and 14
	Development 1 
Ability to construct an initial draft of the body paragraphs with an emerging line of thought and structure relevant to completing an informational/explanatory writing.
	Initial Draft of  Body Paragraphs
Write an initial draft of the body paragraphs including in each paragraph a topic sentence, transition words, supporting information, and commentary.
	· Write an initial draft of the body paragraphs including in each paragraph a topic sentence, transition words, supporting information, and commentary.
	· Front Loading – structure of a body paragraph

· Front Loading - purpose and how tos of writing a topic sentence.  (Revisit quality pieces of descriptive informational/explanatory writing.)

· Front Loading - purpose and how tos of using 

   transition words. (Revisit quality pieces of 

   descriptive informational/explanatory writing.)

· Front Loading- purpose and how tos of writing 

   supporting information. (Revisit quality pieces of

   descriptive informational/explanatory writing.)

· Front Loading - purpose and how tos of writing a commentary/closure to each paragraph.  (Revisit quality pieces of descriptive informational/explanatory writing.)

· Discourse- constructing meaning, sharing and recording thinking. 
· Exit Slip – student reflection on day’s learning and student work sample (body paragraphs).       

	Day 15
	Development 2
Ability to construct an initial draft of a closing paragraph relevant to completing an informational/explanatory writing.
	Closing Paragraph
Write an initial draft of the closing paragraph that aligns/matches the opening paragraph (introduction) and brings closure to the informational/explanatory writing task by including a comment, conclusion, or implication.
	· Writes an initial draft of the closing paragraph that aligns/matches the introduction and brings closure to the informational/explanatory writing task by including a comment, conclusion, or implication.

· Writes in readable prose.
	· Front Loading – writing a closing paragraph that aligns/matches the opening/introductory paragraph. (Revisit quality pieces of descriptive informational/explanatory writing.)

· Front Loading - writing a closing paragraph that brings closure to the informational/explanatory writing task by including a comment, conclusion, or implication.  (Revisit quality pieces of descriptive informational/explanatory writing.)

· Discourse- constructing meaning, sharing and recording thinking. 

· Exit Slip – student reflection on day’s learning and student work sample (closing paragraph).  

	Day 16
	Revision
Ability to apply revision strategies to refine development of informational/explanatory writing, including line of thought, language usage, and tone as appropriate to audience and purpose.
	Revised Draft 
Apply revision strategies for clarity, logic, language, and cohesion. 
	· Demonstrates use of revision strategies that clarify logic and development of ideas; embeds relevant details; improves word-usage and phrasing; and creates smooth transitions between sentences and paragraphs.

· Applies a text structure to organize reading material content and to explain key points related to the prompt.


	· Front Loading – strategies/suggestions to make

   peer revising effective

· Front Loading – peer revision strategies to clarify

   logic and development of ideas.

· Front Loading –peer revision strategies to embed

   relevant details.

· Front Loading – peer revision strategies to

    improve word usage and phrasing.

· Front Loading – peer revision strategies to create

    smooth transitions between sentences and 

    paragraphs.


· Front Loading –peer revision strategies to ensure

 the text structure of description.  

· Discourse- constructing meaning, sharing and recording thinking. 

· Exit Slip – student reflection on day’s learning and student work sample (revised draft).     

	Days 17 and 18 
	Editing
Ability to apply editing strategies and presentation applications.
	Final Piece 

Finalize draft for readership; apply finishing touches (e.g. visuals, neatness, formatting).
	· Fits the “Meets Expectations” category in the rubric for the teaching task.
	· Front Loading - strategies/suggestions to make

   peer editing effective

· Front Loading – peer editing strategies to check for language usage.

· Front Loading – peer editing strategies to check for grammatical errors.

· Front Loading – peer editing strategies to check for spelling errors.

· Front Loading – peer finalizing strategies for using visuals to enhance presentation.

· Front Loading- peer finalizing strategies to check for neatness to enhance presentation.

· Front Loading – peer finalizing strategies to check for formatting to enhance presentation. 

· Discourse- constructing meaning, sharing and recording thinking. 

· Exit Slip – student reflection on day’s learning and student work sample (final draft).   

	Day 19
	6. Post Assessment
Ability to read and respond to a prompt. .  

	Final Piece 

How can young people make a difference in their communities and their world?  After reading A Generous Goal, write a short informational essay that describes an example of community service by a young person or group and  addresses the question.  
	Use Classroom Assessment Rubric
	·  No Class Instruction


Materials, references and supports

	For Teachers
	For Students

	For Teachers:

· Lesson Plane Template
· Pre Assessment Template

· Post Assessment Template

	For Students:

· Prompt Rewrite Template

· Note-taking Template

· Outline Template
· Transition Words
· Revising with Partners
· Revision and Editing Checklists



Section 4: What Results? 

Student work samples

Include at least two samples of student work that meets expectations.  If possible, also include samples of student work at the advanced level.

Classroom Assessment Task (Optional: May be used as Pre-Test or Post-Test)
	Classroom assessment task 
	Pre assessment task: How can young people make a difference in their communities and their world?  After reading Walking to Help Homeless Youth, write a short informational essay that describes an example of community service by a young person or group and addresses the question.  
Post assessment task: How can young people make a difference in their communities and their world?  After reading A Generous Goal, write a short informational essay that describes an example of community service by a young person or group and addresses the question.  

	Background to share with students (optional):
	Pre-test:  Today you will read a text about an adolescent’s walk to help the homeless.  After thinking about the text read, you will make a an informational essay in response to the prompt.

Post-test:  Today you will read an article that is about a brother and sister who are helping a community in Africa.  After reading the text, you will write an informational essay in response to the prompt..  As you write your essay, be sure you apply the skills and strategies you have learned and practiced in this module.  



	Reading texts:
	Walking to Help Homeless Youth  (included)
A Generous Goal (included)


Information/Explanation Classroom Assessment Rubric
Teacher Work Section

Here are added thoughts about teaching this module.
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Appendix

The attached materials support teaching this module.
· Appendix 1 – Reading Materials (including text for Pre and Post Assessment Tasks)

· Appendix 2 - Teacher Supports

· Appendix 3 – Student Supports
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Walking to Help Homeless Youth

by member: Zachsredwagon
[image: image1.jpg]



Zach leads a group of supporters on a walk.

Photo courtesy of member
[image: image21.jpg]


My name is Zach and I started walking to help homeless youth two years ago. November 2007 was the first ever National Homeless Youth Awareness month and I wanted to do something huge that would bring a lot of awareness to the 1.3 million homeless kids living in this country. I decided to walk from my hometown in Florida 280 miles to the capitol of Florida (Tallahassee). It was a huge success and I raised $25,000 in cash and supplies that I was able to use to help the Katrina victims.

In November 2008 I decided to continue my journey and walk from state capitol to state capitol, until I made it to Washington, D.C. So, I walked from Tallahassee to Atlanta. I raised around $17,000. Of that, $7,000 stays in Florida to help homeless kids and $10,000 will go to Habitat for Humanity in Macon, Ga., to help a family get their own house.

In May 2009 I plan on going all the way, 680 miles, from Atlanta to Washington, D.C., stopping in two more state capitols along the way. I hope that I can get 1,000 people to walk my last mile in Washington, D.C., from the White House to the steps of the capitol. I hope I can continue to talk to school groups, clubs and churches along the way to raise awareness. I hope to be a positive role model to kids who are interested in doing community service. I hope kids see me and see that they can do anything they put their mind to.

http://oprahsangelnetwork.org/stories/514-walking-to-help-homeless-youth    

Community Service

Community service is donated service or activity that is performed by someone or a group of people for the benefit of the public or its institutions.  When someone performs an action which benefits his or her community, it is known as community service. 
People engage in community service for different reasons.  Some people do community service out of a spirit of altruism, or a desire to connect with their communities by helping out.   For people who are new to a community, community service can be a great way to learn more about the place in which they live and the people they live with. Community service may also be required for things like high school graduation or membership in an organization, in which case the school or organization often helps to organize community service opportunities.  Sometimes people are given community service as a punishment or sentence.  It can be an opportunity to atone for a crime. 
Things which could be considered community service include tutoring children, building homes in low income areas with Habitat for Humanity, assisting the elderly, socializing animals at animal shelters, being a museum docent, performing habitat restoration, contributing to the operations of volunteer fire departments and emergency services, or helping with civic from a group of birdwatchers performing habitat restoration in a local wetlands to an association of businesses sponsoring graffiti cleanup. beautification. In all cases, community service work is performed by volunteers who are not paid for their time. In some instances, the work would not be accomplished without the work of such volunteers, and many small organizations rely on people with community spirit to survive.

For people who are not affiliated with an organization, finding community service opportunities is easy. In many cases, an organization which needs the assistance of volunteers has a volunteer coordinator. Contact the organization you are interested in to ask about volunteers, or check bulletin boards around town for organized community service activities. 

References:  www.wisegeek.com/what-is-community-service.htm  

                  en.wikipedia.org/wiki/Community_service
Students at Sugg Middle School Set Community Example for Earth Day at Recycling Round-Up

Published Thursday, April 22, 2010 3:30 am

by Erica Newport
BRADENTON -- A prelude to Earth Day started at Sugg Middle School on Wednesday, as the Manatee County School District’s Energy and Recycling Department hosted the “1st Annual Manatee County Schools Recycling Round-Up.” Students counted over 65,970 plastic bottles and containers to help set an example that recycling is necessary and a community effort. 
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Jacqueline Ayala, from left, Savannah Hodgkinson, and Kane Souders are just a few of the students at Sugg Middle who helped to recycle plastic at the Recycling Round-Up.

If you can picture large recycling dumpsters and a mountain of plastic bottles and containers, then you can just imagine how much effort and heart students put into saving the environment for Earth Day. But the youth were overjoyed to make a difference in the world and, as one community, turned hard work into a simple recycling solution. 

 Jacqueline Ayala, 13, Savannah  Hodgkinson, 12, and Kane Souders, 14, were out sorting and collecting plastic to recycle before the rest of the students joined in the effort at Sugg Middle on Wednesday. 

 “It feels pretty good to do this because we know that all these bottles are not going to end up in the landfills,” Jacqueline said. “We’ve put more than 1000 bottles into the bins for recycling. We are helping animals, the ocean and our Earth.”

 In fact, all those plastic bottles and containers were collected from the community to recycle at the school, and that amount weighed 5,440 pounds.

 “It’s really interesting to see how much we can recycle if we put our heads to do it,” Savannah added. “We thought it was going to be hard, but it didn’t turn out to be too hard at all. We just have to do it and motivate everyone else to do so, too.”

 But Savannah was sure to mention that they could not recycle the cans with the project they were doing, since their work was going towards breaking a Guinness World Record for the most collected plastic bottles. 

	[image: image22.jpg]
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 Other students also joined in the Recycling Round-Up from Braden River High, Nolan Middle and Braden River Middle - who also sent their bottles to be counted. But Mike Barber, spokesman for the District, said that Manatee County was especially proud of the Sugg Middle students and their efforts to encourage their fellow students and family members to recycle.    

“The students at Sugg wanted to make a difference in their school, community and world, and today they did just that,” said Patrick Gallagher, after the bottles were counted. “They didn't just learn about recycling.  They embraced it and shared their knowledge with friends, family and neighbors.”

 Gallagher is the Energy and Recycling specialist for the Manatee County School District, and he was at the school to help the students and teachers move the project along during the event.

 “It helps the kids to understand the importance of recycling,” he said, watching the students toss small bins of plastic into the larger bins for recycling. “A plastic bottle will last 500 years if it ends up in a landfill. Where, if we recycled that same bottle, it could come back as, say, a 50 percent recycled t-shirt.”

 Ultimately, Gallagher said he wanted the kids to take the recycling habit home because youth make a difference by setting an example for all.

 “People need to be able to have the will to know they are doing something right,” Kane said. “I would say for Earth Day that people need to get up and get active, and to help recycle plastic so the world we live in can be better in the future.”

 Gallagher added that the youth made a big difference in the environment, and he believes everyone should think twice before tossing that plastic bottle in the trash. 

“Help us out one bottle at a time to make a difference,” he said. “Please don’t take it to the landfill. Take it to be recycled.”

Erica Newport is a daily reporter for The Bradenton Times. She covers art, culture and community. If you have a story that might interest Erica, please e-mail her using erica.newport@thebradentontimes.com address.  She also takes your questions related to our weekly theme days and provides advice and opinions for our readers.  

Please use this e-mail address for Ask Erica:  ask.erica@thebradentontimes.com.
http://www.thebradentontimes.com/news/2010/04/22/environment/students_at_sugg_middle_school_set_community_example_for_earth_day_at_recycling_round_up/  
Stories of Volunteerism

Teens' hard work helps build home
7/29/2009 

Anna Widdess isn't afraid of a little dust.

The teen got her hands dirty Saturday helping to build a home in south Modesto for the charitable organization Habitat for Humanity. She was among a group of young people that lent a hand to the nonprofit association, which aims to provide homes for families in need.

The Kids Build, open to youth ages 10 to 18, wasn't the first time Anna has volunteered for the Habitat for Humanity cause. In first grade, Anna's class raised money for the group.

"It's very important to me to be involved in the community, and this is a great way to do it," Anna said.

Habitat for Humanity works to provide homes for families in need, made possible by volunteers and community partnerships. It was founded in 1976.

Usually, the group does not let volunteers younger than 16 help with construction projects. But Kids Build events are different.

A youth coordinator — 18-year-old Nora Cassidy, a 2009 Modesto High graduate — said it's better to start the process of volunteering young, so it will become a habit later in life. It is always important to give back to the community, she said.

Most public and private schools give credit for community service hours if students participate in charitable organizations, such as Habitat for Humanity.

For many teens, volunteering for Habitat for Humanity is a high priority. Some, such as Anna, have been involved for quite some time. "I started volunteering in the first grade," she said, "and my class raised about $400 for the organization." Over the past six months, she and her family have participated in as many local builds as possible.

The children, teens, and adults who take part usually get a lot out of the experience. Longtime volunteer and college professor Cathlin Davis said, "As a professor, most of my time is spent in a very intellectual environment, so I enjoy being physical and active in my free time."

She likes seeing the faces of the young volunteers and the families the houses are built for. "I enjoy seeing the looks on the families' faces when they get their keys to move into their new homes."

She said there's a great feeling of satisfaction to know that she's helped a family in need obtain an affordable home.

The building sites for Habitat for Humanity require many helping hands. Even though there are a few extra safety restrictions for those under the age of 18, younger teens can still do a lot to help. Though they won't be allowed to use power tools, they can still do general construction, such as hammering and installing insulation. And if construction isn't your forté, there are plenty of other jobs, like painting and digging.

There are still two more build dates this summer for anyone who may want to participate. If you choose to take part, be prepared to get dirty and sweaty. Wear clothing that you won't mind getting filthy. The outcome is worth the hard work.

Breiana Theodore is a senior at Big Valley High School and a member of The Bee's Teens in the Newsroom journalism program.
http://www.thevolunteerfamily.org/Share/Stories.aspx

January 13, 2009

Journey For Change 

Brooklyn kids continue their year of service.
[image: image4.png]JOURREY for CTANGE

Empowering Youth Through Global Service




In September, TFK reported on a group called Journey For Change as they started a year of service to their community and nation. Just before the new year began, JFC global ambassadors volunteered at a day-care center, soup kitchen, a homeless shelter, a center for abused children and in a neighborhood cleanup. Read their own reports of their experiences.

Jeremy Baker, 15     [image: image5.jpg]



My favorite part of volunteering was in the nursery school because I like playing with little kids. I can relate to them because I have a baby sister who is five. I didn't think that I was going to like cleaning up because I thought I was going to see people that I know. But I held my head up and got to cleaning. I felt good about giving back to the community. I know it is not a lot but it is something. And all of this can go on my resume. 
Zuliana Burnett, 14    [image: image6.jpg]



The best part was maintenance around the Salvation Army. I liked going into each block cleaning the blocks. It was nasty but worth it. Some people thought we were doing community service because we got in trouble. When we told them we didn't but were just doing it, they said we had good hearts.

LaToya Massie, 14     [image: image7.jpg]



I liked cleaning up the streets because it was fun and nice to get compliments from people saying that we were doing a good job. I liked playing with the babies in the day care and doing the administrative work at the center that helped abused kids. It was nice to give back in my own neighborhood.
Donovan Rodgers, 13      [image: image8.jpg]



Helping people with their jobs has been nice. It felt good to be useful and to take a load of work off of their hands. I liked babysitting the kids in the daycare the best. 
http://www.timeforkids.com/TFK/kids/news/story/0,28277,1871485,00.html  

My Nursing Home Journey

By Anonymous

The monotonous droning of the machines spilled from the tiny rooms. Coughs and yells from the residents echoed throughout the corridor. The woman next to me seemed puzzled by a nurse’s simple command: “Maria, tie your shoes.” A man in a wheelchair stared out the window. No matter where I looked, I saw a lonely individual seeking companionship. 

I began my nursing home journey in the dementia unit. The folks there were more remarkable, entertaining, and interesting than I expected. Each had an unmistakable peculiarity. There was Rose, who couldn’t remember her own identity but could think of a song for any word you said. There was Larry, who couldn’t recall his son’s name but could recite math facts as if they defined who he was. Eugene had a passion for checkers and played the same way every time. 

I knew when I touched on a good point of discussion because (even if they didn’t realize it related to their lives) there was a convincing glint in their eyes that let me know that beneath the confusion, I had freed a memory. And even if they could not fully recognize it, a vague familiarity was settling beneath the loneliness, confusion, and doubt. A certain hope emerged. 

For the hour I spent there each week, my heart was both shattered and uplifted. Every Monday for two years I punched in the code, opened the door, and entered a world where no one knew my name. I reintroduced myself to the same people every Monday, and though I had no identity for that hour, I had a purpose. To the residents I held an unfamiliar significance. It seemed that for the one-hour friendship that I gave, they gave me a certain breath of hope to my own life. 

http://www.teenink.com/hot_topics/community_service/article/3655/My-Nursing-Home-Journey/  

Tulsa middle school students paint over graffiti in neighborhood

By KEVIN CANFIELD World Staff Writer

Turning a young person free with a can of paint and a paintbrush could be a bad idea.

Turn many young people free with many cans of paint and many paintbrushes, and it's time to cover your eyes. 

Or, as was the case Friday morning, time to smile and believe that there's reason for hope. 

Hope for the Cleveland Middle School students wielding their paintbrushes and rollers, and hope for the neighborhood they are trying to make better by painting over graffiti. 

"I think it's cool," eighth-grader Rickey Ballard said as he reached high to brush white paint onto an empty house at the intersection of Atlanta Avenue and Independence Street. 

"It lets us get out of school and do something constructive." 

Ballard is one of 45 Cleveland Middle School students participating in the school's leadership program. A similar program is offered at Gilcrease Middle School. 

After walking around the neighborhood last week, the Cleveland students decided that removing graffiti from the house on Independence and another building around the corner would be a good way to improve the neighborhood. 

"It's kind of like counseling," Autumn Files, a seventh-grader, said of the leadership program. "We talk about the world and how messed up (it is) and what we can do to fix it, like (removing) the graffiti." 

The leadership program is part of the Tulsa Youth Intervention Project, which is funded through a grant from the Oklahoma Office of Juvenile Affairs. 

The project's goal is to reduce gang violence and membership. 

"I have been coming here (by the empty house) for about three years, and this has always had gang tags on it," said Jordan Westbrook, who administers the program at Cleveland Middle School for the Community Service Council of Tulsa. 

"So this is a way to cover it up." 

Cleveland Middle School Principal Micheal Johnson said the leadership program has made a difference in the three years it has been offered at the school. 

"We're trying not only to change the culture of our school, but to take pride in our community," he said. 

"I think today was evidence of that." 

Students in the leadership program meet once a week to work on social skills, do community service and participate in exercises designed to improve their leadership skills. 

"Basically, we just give them an opportunity for some extra enrichment during the school day," Westbrook said. 

http://www.tulsaworld.com/news/article.aspx?subjectid=332&articleid=20101120_16_A17_CUTLIN410502  

Volunteering at the Sydney Children’s Hospital
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Emma made a difference in the lives of many children volunteering at hospital.



 How did Emma volunteer?
Emma wanted to volunteer, so she participated in a community service program through her school. The program allowed her to experience a range of activities in a short period of time that contributed to the hospital as a whole.

What did she do?
Throughout the program Emma was able to assist in a number of volunteer positions in the hospital. She helped out the administration with filing and relocated medical records, packed orders of equipment, and helped pack merchandise from the hospital foundation's fundraiser.

Her favorite activities however were those in which she got to interact with the hospitalized children. Emma contributed to the weekly mural, made balloon animals, and applied temporary tattoos, much to the delight of the patients.

How did Emma feel?
"It is a truly rewarding experience, even if you are given administrative jobs as you have the knowledge that a child's nurse or doctor will not have to do this and is able to spend more time helping the kids…the spirit and charisma of all the children is invigorating and it becomes impossible not to smile when these seriously ill children seem so happy despite whatever condition they may have."

What did Emma gain?
"Through participating in this program I have realized how fortunate I am and how much my help, as well as others, is truly needed. Many of the children and families at the hospital are in need of a helping hand in this difficult time in their lives; however there is a shortage of people willing to give up their time for a good cause. The help is not only appreciated by the patients and their families, however the staff whose time would be better spent looking after their patients than doing administrative things."

Emma’s recommendations and advice
"I would highly recommend to anyone wishing to take part in a community service program or volunteer for an organization to contact their local children's hospital and see if there are any opportunities for you to partake in a program within the hospital."

"At times you may experience an eye opening or confronting situation when you are interacting with the children or reading brochures on some of their stories."

Information about volunteering can be accessed at http://www.sch.edu.au/help/volunteers/ 
"While it is heartbreaking to see kids ill and less mobile, it is a reality we have to face and can only be overcome by supporting hospitals and foundations which dedicate their time to raising funds for these children and finding cures for the many diseases and illnesses these kids suffer from" – Emma Ward
http://www.youthvolunteeringnsw.com/youth-volunteers/youth-volunteer-stories/all-stories/volunteering-sydney-children%E2%80%99s-hospital
Zebra Mussels
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When the 7th graders at Maryville Middle School were asked to start a project that would benefit their community, they not only did this but also incorporated conservation efforts into their project. Mozingo Lake, located in Maryville, Missouri plays a large role in the Northwest Missouri community, offering a place for community members to boat, fish, camp, and golf. 

                The goal of the project was to inform boaters in Northwest Missouri about the dangers of zebra mussels and the proper ways to clean their aquatic equipment. The information that the 7th graders wanted to present to the community included the basic information about zebra mussels.


Zebra mussels are not native to the United States, and when a body of water becomes inhabited by them, the mussels tend to attach themselves to intake pipes, causing problems for the water systems. Zebra mussels have not yet contaminated Mozingo Lake, and in order to keep the waters free of the mussels, precaution must be taken.

In order for the students to inform the boating community about the dangers of zebra mussels, fliers were sent through the mail to all individuals who have a licensed boat in Northwest Missouri. Fliers were also placed on vehicles parked around boating docks periodically during boating season. The information on the fliers included the precautions the boaters must take when entering a new body of water, which are washing the boat in 104°F water, and also not using the same bait that was used in different waters. The students also oversaw the placement of a sign near Mozingo Lake that warns the boaters about the dangers of zebra mussels, and what should be done to protect against them.  An article was also published in the Maryville Middle School newsletter about the dangers of zebra mussels. 

The students worked with teacher Deb Still to complete this project. Also, Tory Mason of the Missouri Conservation Department was their community partner; she provided the group with information about zebra mussels and different agencies that contributed to the project. Dave Middleton from Mozingo Lake also served the group as a community partner. 

With this project that the Maryville Middle School 7th graders started, boaters in the Northwest Missouri area will be more aware of the dangers of zebra mussels, which will reduce the chances of contaminating the water. 

 http://launchpad.heartlandfoundation.org/gallery/project.php?t=9&project-title=Zebra-Musse
A Generous Goal
Siblings Alexandra Wollins, 13, and David Wollins, Jr., 9, are helping one community that's an entire ocean away! The brother-and-sister team is kicking into high gear with Soccer TOGO2. It's a donations drive they began more than two years ago in their Denver, Colorado, community to gather used soccer equipment. All of the gear goes to a small village called Agou Avedze, in Togo, Africa. 

The kids came up with the idea for the drive after hearing about the village from a friend who had been stationed there for the Peace Corps. Agou Avedze has a population of about 600 people. There is no electricity in the community. It has just eight drinking wells, six of which hold water that is unsafe to drink. In addition, the families who live in Agou Avedze are vulnerable to many diseases and health issues such as malaria, dehydration, malnutrition and HIV/AIDS. So when Alexandra and David, who love to play soccer, learned that the villagers liked the sport as well, they knew right away what to do. "We wanted to give them something that they love," Alexandra told TFK. Adds David, "It feels great to help." 

Over the years, Alexandra and David have gathered hundreds of pieces of equipment for the village, including uniforms, soccer balls, shin guards and cleats. The Denver chapter of Engineers Without Borders, an international aid group working on clean-water projects in Agou Avedze, helps deliver the packages to the village. 

The siblings are hoping to expand the program to other African nations in the future. But they'll always have a soft spot for Togo. "Even though we don't know the kids in Agou Avedze, we feel connected to them," Alexandra says. "One day, we would love to visit and actually play soccer with them."





COURTESY LESLIE LILLY
Alexandra Wollins (right) and her brother David Wollins, Jr., collect gently used soccer gear to send to the small village of Agou Avedze in Togo, Africa.
http://www.timeforkids.com/TFK/kids/news/story/0,28277,1696369,00.html  
Lesson Plan Template

Day ___
(Cluster ____)
	Skill ________
	Purpose:

	Mini-task
	Prompt:  
	Product:  



	Mini-task scoring guide
	Meets:

· 
	Not yet: Attempts to meet the criteria for “meets”




Prior to the Lesson 

	

	

	


	Time 
	Lesson Component
	Instructional Notes

	5 to 10 minutes
	Getting Ready    
	The teacher readies and engages students in the day’s learning by:  

· Linking back to…..
· preview the day’s learning objectives and provide scaffolds for understanding:

1. .                     

· use the Discourse strategy to have students set learning goals.



	

	5minutes
	Bridging Conversation 
	The teacher uses the  Discourse strategy to guide students in accessing prior knowledge for the day’s learning.



	

	15 to 20  minutes
	Intentional Whole Group

Instruction
	The teacher uses the Front Loading strategy  to provide students with explicit and detailed guidance for applying necessary skills, strategies, and behaviors to be successful in the day’s learning.

· Front Loads include reminders for:

· Teacher engages students in using the  Discourse strategy to monitor understanding. 



	

	15 to 20 minutes


	Small Group/ Individual Instruction

and

Independent Practice 
	The teacher works with small groups or individual children to provide differentiated instruction.

· Front Loads from the whole group lesson are reviewed.  
Students independently practice demonstrating the day’s learning while completing the day’s task.  


	

	5 minutes
	Closing
	The teacher collects and checks the students’ work  as the Exit Slip strategy and/or another brief constructed response that engages students in self-reflection. 




Name_____________________________________

Date_________________

Pre Assessment Task

How can young people make a difference in their communities and their world?  After reading Walking to Help Homeless Youth, write a short informational essay that describes an example of community service by a young person or group and addresses the question.  

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	



Name_____________________________________

Date_________________

Post Assessment Task

How can young people make a difference in their communities and their world?  After reading A Generous Goal, write a short informational essay that describes an example of community service by a young person or group and  addresses the question.  

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	



Teaching Task  Rewrite Template

Name_________________________________


Date_____________
Teaching Task Rewrite 

Teaching Task:
How can young people make a difference in their communities and their world?  After reading ___newspaper and magazine articles and informational text focusing on the impact young people have in their communities and their world, write an informational essay that describes examples of community service by young people and addresses the question.  
Rewrite the Teaching Task: 

In the left column of the table below, the teaching task/prompt has been broken into parts.  To help yourself understand how to complete the task, use the specific information from the teaching task to write in your own words what you will need to do to complete each part of the task. 

	Here are the parts of the teaching task…
	Write “I will” statements using details from the teaching task to state what you will do to complete that part of the prompt.

	After reading ____ , 


	

	write and essay that describes (content). and addresses the question.

 
	

	Use information/examples from your reading to address the question.    
	










                                             Note Taking Template                                                  
Sample Note Taking Template

	Name_________________________                                                            Date_________  

Reference Source ______________________________________________________


	Essential Vocabulary


	Important/Relevant Information and Facts



	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	


Name_____________________________________


Date__________
Transition Words, Phrases and Clauses
and





as a final point


or





subsequently



also





especially 

but





another view


to begin




in conclusion

for example



another

in addition



for example

also





furthermore
because 




likewise

in contrast



ultimately
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Partner Sharing and Revising – Part 1
1. Both Partner 1 and Partner 2 sit elbow-to-elbow to read each other’s work.   

2. Partner 1 reads his/her piece clearly so that Partner 2 can understand the words.

3. Partner 2 listens closely.

4. Partner 2 gives a compliment on something Partner 1 did very well.  For example:
· You remembered to use capitals at the beginning of every sentence.

· You included many facts about your topic.

· Your topic sentence gave me an introduction to the big idea of your paragraph.  

5. Partner 2 asks a couple of questions about the piece.  

For example:

· Can you add another detail about  ________?

· What does this mean?

· Can you add another fact about __________?

6. Partner 2 suggests one thing to improve the writing piece.  

For example:

· Write a concluding sentence that restates/summarizes the big idea/controlling idea of the paragraph.

· Remember to use facts – not opinions.

· Think about the order of your supporting details in your paragraph.

[image: image11.emf] 
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Partner Sharing and Revising – Part 2.
1. Switch jobs.  Partner 2 now reads his/her writing clearly so that Partner 1 can understand the words.

2. Partner 1 listens closely.

3. Partner 1 gives a compliment on something Partner 2 did very well.  For example:

· You remembered to use capitals at the beginning of every sentence.

· You included many facts about your topic.  

· Your topic sentence gave me an introduction to the big idea of your paragraph.  

4. Partner 1 asks a couple of questions about the writing.  

For example:

· Can you add another detail about  ________?

· What does this mean?

· Can you add another fact about __________?

5. Partner 1 suggests one thing to improve the writing.  

For example:

· Write a concluding sentence that restates/summarizes the big idea/controlling idea of the paragraph.

· Remember to use facts – not opinions.

· Think about the order of your supporting details in your paragraph.

6. Partner 1 thanks Partner 2.  Partner 2 thanks Partner 1.

[image: image12.emf] 
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Revision Checklist 1

Meaning:  

1. Does the piece make sense?

2. Are there transitional words, phrases and clauses to maintain a flow between sentences and paragraphs? 

Details:

3. Are the details facts?
Organization:

4. Are the details within the paragraphs in logical order?

5. Are the paragraphs in logical order?

6. Is there an engaging opening paragraph?

7. Is there a concluding/closing paragraph?

Focus:

8. Are the details related to the topic of the piece?
9. Are the details in each paragraph related to the subtopic?

[image: image13.emf] 
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Revision Checklist 2

Style and Word Usage:  

1. Do the sentences vary in length and structure?

2. Do the sentences vary in type? 
3. Are there transitional words connecting sentences together?

4. Are there strong verbs?

5. Are there vivid adjectives?

6. Is the audience considered?

7. Is there higher level vocabulary?

[image: image14.emf] 
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Editing Checklist 1
Conventions:  

1. Do all sentences and proper nouns begin with a capital letter?

2. Do sentences end with the correct punctuation mark (a period, a question mark and/or an exclamation mark)?

3. Does the sentence sound right – do the subject and verb agree?

4. Are there commas in between a series of things?
5. Are the paragraphs are indented?
Spelling:  

1. Are word wall words spelled correctly?

2. If the word isn’t spelled correctly, can it be stretched out to hear and write the sounds?

3. If the word isn’t spelled correctly, is there a resource in the room to help with the spelling?

4. If the word is multi-syllabic, can it be split into syllables to help with the spelling?

Frontloads have been included as key instructional teaching points for each day’s lesson. The specific classroom activities used to teach and practice the frontloads are determined by the classroom teacher.











Pre-Assessment Text





Appendix 1 - Reading Materials





Pre-test Text





Zachary Beaudoin, from left, Patrick    Gallagher and Marcos Chatoya help to make a community event into a community effort.





Post Assessment Text





Post -test Text
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