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Preface

Why Primary 2000?

Primary 2000 brings together in one document updated information that answers the following essential questions:

· How have changes in legislation since the original Reform Act of 1990 impacted the Primary Program?

· What tools are available to assist schools and councils to flexibly design primary programs to meet local needs while honoring the critical attributes?

· What variety of assessment strategies are available to meet the requirements of verifying successful completion of the Primary Program and assuring continuous progress for all students?

· What are some of the frequently asked questions school leaders have about the Primary Program?

· What aspects of the Primary Program are the responsibility of school councils and boards of education?

· What exactly are the regulations concerning the Primary Program in Kentucky?

We hope you will find this optional resource helpful as a tool to answer these questions and continue the exciting work of providing quality education for all of Kentucky’s children as we enter this new millennium of educational improvement.  Our Primary Education web page can provide additional resources:  http://www.kde.state.ky.us/osle/extend/primary/
Kentucky Department of Education, Division of Extended Learning

Early Childhood Branch

Phone: 502-564-7056

Fax: 502-564-6952
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Program Overview
	Primary Program Background


	In July of 1990, Kentucky legislation in KRS 156.160 took effect that created ungraded Primary Programs in all schools containing what had formerly been grades K - 3. The same legislation stated that successful completion of the primary program was a prerequisite for children entering the fourth grade, and called for a regulation identifying methods to verify successful completion of the primary program (see 703 KAR 4:040 - Appendix).

The 1992 statute in KRS 156.160 also established attributes to be included in every primary program, commonly referred to as the “seven critical attributes”.   Included in these are:  developmentally appropriate educational practices, multiage and multiability classrooms, continuous progress, authentic assessment, qualitative reporting methods, professional teamwork, and positive parent involvement.  Two regulations were promulgated that clarified issues for entry level primary students (704 KAR 5:060 - Appendix) and program implementation for schools and school councils (704 KAR 3:440 - Appendix).

From 1990 until 1996, the Primary Program was implemented under the legislation and the regulations.  In response to concerns from educators that more flexibility was needed, the General Assembly passed a budget bill in 1996 that added the following statutory language about primary education: 

"Based upon the critical attributes and meeting individual student needs, each school council, or if none exists, the school shall determine the organization of its ungraded primary program including the extent to which multiage groupings are necessary to implement the critical attributes."



	KRS 158.031 Primary School Statute
	 That language was included in statute during the 1998 General Assembly, and is now codified in KRS 158.031 (4).  The 1998 statutory language is included here:
(1) In this section, "primary school program" means that part of the elementary school program in which children are enrolled from the time they begin school until they are ready to enter the fourth grade. Notwithstanding any statute to the contrary, successful completion of the primary school program shall be a prerequisite for a child's entrance into fourth grade.

(2) The Kentucky Board of Education shall establish, by administrative regulation, methods of verifying successful completion of the primary school program in carrying out the goals of education as described in KRS 158.6451.

(3) The primary program shall include the following critical attributes: developmentally appropriate educational practices; multiage and multiability classrooms; continuous progress; authentic assessment; qualitative reporting methods; professional teamwork; and positive parent involvement.

(4) Each school council or, if none exists, the school shall determine the organization of its ungraded primary program including the extent to which multiage groups are necessary to implement the critical attributes based on the critical attributes and meeting individual student needs.

(5) The implementation of the primary program may take into consideration the necessary arrangements required for students attending part-time and will allow for grouping of students attending their first year of school when determined to be developmentally appropriate.

(6)  Data shall be collected by each school district on the number of students, in each school having a primary program, who take five (5) years to complete the primary program. The data shall be reported in the annual performance report described in KRS 158.6453. Effective: July 15, 1998

Statutory changes did not change the basic structure of the primary program, or discontinue any of the seven attributes that are critical to the implementation of the program.  The new statutory language gives schools and SBDM councils flexibility to determine the structure of their program.  SBDM councils in each school should continue, through school policy and planning, to structure their ungraded Primary Program within statutory requirements to meet the individual needs of their students.




The Critical Attributes of the Primary Program
Each primary program shall include all the following attributes (704 KAR 3:440):

	Developmentally Appropriate Practices
	Developmentally appropriate practices mean that children are taught based upon their individual readiness for the content, skill or instructional approach.

Benefits: 
· Children are more engaged and retain more of what they learn.
· Children are both challenged and given enough time to practice what they learn as they learn it.

· Children more readily learn the basic skills and how to use them in real life situations.

· The needs of the whole child (physical, social, intellectual, emotional and aesthetic/artistic) are addressed.



	Continuous Progress
	Continuous progress means that each child is expected and allowed to progress through the primary school program at his/her own pace of learning, recognizing that all individuals learn at different developmental rates.

Benefits:
· Students are allowed sufficient time to practice and to have specific skills re-taught and are not pushed ahead so quickly that they miss important skills and information.

· Students master what is taught.

· Students are not held back in any area if they are ready to move ahead.

· Negative emotional effects of retention are avoided.

· Children are less likely to experience failure or  to drop out later on.




	Multi-Age & Multi-Ability Classrooms 
	Multiage/multiability grouping means that children are grouped in the school for learning in much the same way as children participate in groups within their family or community, rather than solely by the children’s age. In some instances, the groupings are based on common interests, talents or individual learning needs.  Children also may be grouped so they have the opportunity to observe, learn from and model the skills of other children. Groupings are flexible, and may change during the school day.

Benefits:
· Younger children stretch academically as they work with older classmates.

· The learning of older children is reinforced when they share what they know with younger children.

· Individualized instruction is promoted for all children.

· Children in multiage/multiability classrooms show equal or higher levels of achievement, better attitudes toward school, higher self-esteem and a greater desire to learn than students who spend most of their time in classes in which they are grouped by age  or ability.

· Students learn patience and how to deal with others as individuals.



	Authentic Assessment
	Authentic assessment means the ongoing documentation of what students learn and do in their day-to-day classroom activities.  Authentic assessment includes teacher’s notes on what he/she observes a child doing in class, work samples, logs of books read, projects completed, experiments conducted, information obtained from conferences with parents, and other methods.

Benefits:
· Detailed evidence is provided about what children are learning and what they can do with what they learn.

· Teachers use this information to adjust current individual learning experiences for students and to plan instruction appropriate for each student.

· Accurate evidence of a student’s learning over time is recorded.

· Readiness for 4th grade is documented.


	Qualitative Reporting
	Qualitative reporting means that a child’s progress is communicated to the child and to his or her family in a manner that focuses on the growth and development of the whole child.  The goal is to provide a comprehensive progress report that incorporates information from multiple sources.

Benefits:
· Parents get specific information about what their child knows, is able to do, and should be able to do next.

· Parents can use information on qualitative reports to reinforce their child’s learning at home.

· The strengths and needs of individual children are emphasized. 



	Professional Teamwork


	Professional teamwork means that all school staff (teachers, administrators, specialty teachers, teacher assistants, etc.) talk and plan together on a regular basis.

Benefits: 
· By problem-solving together and sharing their professional talents and skills, school staff are able to provide a richer and better learning environment for children.

· By sharing information about what their students learned last year, teachers working in teams can begin appropriate instruction at the beginning of each new school year.



	Positive Parent Involvement


	Positive parent involvement means that schools actively seek to increase parent participation as partners in supporting their child’s learning.
Benefits:
· Children achieve more when their parents are involved in their education and when they have a better understanding of how to support at home what a child is learning in school.

· A trusting partnership is built between the parents and teachers at the school.

· Communication, understanding and exchange of information between the school and home are established for the benefit of the child.


	Primary Philosophy
	The Kentucky Education Reform Act was premised on the belief that all children can learn. This belief is the foundation of Kentucky’s primary school program “which means that part of the elementary school program in which children are enrolled from the time they begin school until they are ready to enter the fourth grade...Successful completion of the primary school program shall be a prerequisite for a child’s entrance into fourth grade” (KRS 158.031). The architects of Kentucky’s primary school program envisioned a paradigm shift from a traditional concept of lower elementary grades K, 1, 2, and 3 to a classroom and school environment that would be developmentally appropriate as a means to help young children

· learn and construct knowledge;

· master literacy and numeracy; and
· use their experiences, knowledge and skills to engage in authentic, real-life tasks.


	Ready Schools 

	(Excerpts from the Kentucky Program of Studies & Elementary Implementation Manual)
The primary program in Kentucky is built upon the idea that schools must be ready for children.  Curriculum, instruction, and assessment for primary students should demonstrate an awareness of the developmental and learning characteristics typical of young children.  The development of strategies for integrating curriculum, instruction, and assessment practices are predicated on the beliefs that ready schools

· Help children learn and make sense of their complex and exciting world;

· Are committed to the success of every child;

· Are committed to the success of every teacher and adult who interacts with children during the school day;

· Introduce or expand approaches that have been shown to raise achievement;

· Alter practices and programs if they do not benefit children; 

· Serve children in communities;

· Take responsibility for results; and
· Have strong leadership (National Education Goals Panel, 1998). 


TEACHING AND LEARNING IN THE PRIMARY PROGRAM

	How Children Learn
	The instructional model used to support student learning in the primary program is based on the following principles:

· A child learns as a total person. Knowledge and skills must be learned through all developmental areas (e.g., physical, social, emotional, intellectual) to help children learn how to learn and to establish the foundation for continuous life long learning.

· Children grow through similar stages of development but at different rates and in different styles. Every child is unique.
· The way a child feels about him/herself and the sense of competence he/she has in relation to learning impacts every learning act. The way a child receives information may be as important to learning as the information received. Methods, climate, atmosphere, and teacher attitude all affect children's self-esteem.

· Children learn best through interactions with the environment and people. Teacher planning time is best spent preparing the environment for active learning. As children interact with each other, the teacher, and a variety of materials, they apply all types of learning processes.

· Children learn best when they are taught through an integrated curriculum that allows for pattern building and selection of a wide variety of sensory data. Projects, learning centers, and real-life activities related to the interests of children promote learning of concepts and skills through application and meaningful practice.

· Children cannot be given knowledge. They must construct it for themselves through continuous interaction with the environment. Knowledge is constructed as a pattern of mental representations.  Playful activity is the natural method of learning for young children.

· Learning is a very social process. As children converse with others about interesting projects and ideas, they expand their language and their thinking. Through conversation about the happenings in their lives, children are encouraged to develop their thought and language processes. It is not through modeling that such development is possible but through application.
· Children learn the skills of communication and expression when they are given many opportunities to share their learning with others through a variety of forms. In a good language and literacy program, children are encouraged to expand their abilities to communicate orally, as well as through reading and writing.

· Children learn math skills and processes when they explore, discover, and solve real problems.

	Curriculum
	The curriculum in a primary classroom should  be designed by teachers following a developmental sequence based on the required content of the Program of Studies (teachers and others can view the Program of Studies for primary students on the web at:  http://www.kde.sate.ky.us/osle/extend/priamty/pospri.asp). 

Interdisciplinary models of curriculum provide a framework for teaching and learning that is particularly compatible to the ungraded primary program. The examples presented in the Elementary Implementation Manual (Kentucky Department of Education, 1998) for the primary and intermediate levels illustrate how an integrated approach to curriculum and instruction

· addresses what is to be taught at and across each level of the learning continuum content area for elementary students;

· provides a holistic approach that allows students to relate information to prior knowledge and real situations;

· uses varied instructional strategies, multiple materials and modalities, and appropriate developmental and/or academic tasks; and

· addresses meaningful and real-life issues, problems, or questions and uses multimedia and computer technology in authentic tasks and assignments.

The development of the interdisciplinary model of curriculum is an evolving process of instructional design with limitless connections across the curriculum. The use of an interdisciplinary model of curriculum and instruction

· allows schools to decide on an intentional curriculum that is comprehensive and addresses all content; 

· serves as a springboard for grade level units that focus on the content to be taught at that level using discipline-based and/or integrated instructional approaches; 

· is based on a wide range of resources, content guidelines, sample assessment items, academic expectations, the Program of Studies and many other teacher resources;

· addresses learning specific to all disciplines;

· provides opportunities for students to experience contextual questions and authentic local, state, and world situations in their education; and

· ensures that all curricular issues and content are covered throughout the year with the flexibility to adjust or adapt the models focus to meet the specific needs of individual and groups of children.

The use of an interdisciplinary model of curriculum and instruction directs teachers to decide the sequence in which specific content will be taught, aligns assessment with instruction, and provides ongoing assessment opportunities throughout the instructional process. Finally, interdisciplinary models are student centered, addressing the academic, social, cultural, or global concern of students.

	
	Using the framework and process for the development of interdisciplinary models described in this manual, teachers can

a) integrate and connect learning opportunities for students among and across content areas

b) provide instruction with a clear focus on content and process 

c) use best instructional practices that engage students in learning, and 

d) use strategies and interventions to address the needs of diverse learners.

This process can help o establish a beginning point that addresses student’s needs in each school, including culminating performances and standards.

	Instructional Settings
	Teaching and learning in the interdisciplinary model generally centers around the following curriculum and instruction framework. Throughout the day, children will participate in whole group instruction; small, flexible groups for direct instruction and skill development; learning centers; and independent work.

	
	I.  Whole Group Instruction

Whole group instruction and activities provide a short teaching session aimed at expanding children’s general understanding of a content area. The session is planned and prepared by the teacher to present specific content information and opportunities for children to gain knowledge and skills that can be used as tools for their investigation of the broad-based theme, unit, or concept that is being studied. It is also an opportunity for the teacher to discuss and model strategies with the children. These strategies might include

· planning, gathering, and presenting information

· providing instructions for specific activities, class meetings, reading aloud, group lessons; and when appropriate

· involving community partners in classroom activities.

A key purpose of whole group instruction is to conduct daily introductory sessions that are planned to teach skills and further develop children’s understanding of the content area that is being investigated by the class. The introductory sessions should be based on the teacher’s knowledge and observations of what specific content area skills need to be covered in order to meet the needs of individual children and address the achievement goals for culminating performance measures of the thematic or broad based unit of study. The teacher actively involves children in the whole group instruction session to demonstrate a variety of task completion strategies. Successful whole group instruction builds a positive working environment and creates a feeling of community within the classroom.


	
	II. Small, Flexible Groups

A key tool for the teacher to ensure that all students are acquiring the content knowledge and skills that are required to support individual and group learning goals is small, flexible groups that are convened for direct instruction. The use of flexible grouping based on children’s academic needs, learning styles, and interests allows the teacher to work in various arrangements with a small, homogenous group of children. Flexible grouping of students is not ability grouping for the purpose of tracking or leveling students. The composition of these small student groups should be flexible and will vary throughout the year in order to meet learning needs of individual students.

It is appropriate for small, flexible groups to meet for varying periods of time throughout the day as determined by student needs. For example, flexible groups may work together based on

· skill development,

· common interests,

· social development,

· work habits, and

· the development of task completion skills as a tool to support independent learning activities in the classroom.

In addition, a teacher may use random grouping to assess the students’ acquisition of content knowledge and/or the levels of achievement on a specific learning goal or assignment. Movement within and between flexible group sessions can be facilitated by giving students responsibility for the collection and storage of materials and equipment required for the mini-lesson. In addition, children participating in the small group should have access to all learning resources available, develop cooperative group skills, and develop a routine of teacher-student conferences which are an integral part of this teaching and learning arrangement



	
	III.  Learning Centers

Learning centers involve individual or small groups of students working cooperatively or alone on projects that they have chosen or selected with the teacher’s guidance. Materials and activities in the learning centers are concrete, provide learning based on real life experiences, and are relevant to the content areas being presented through the current unit of study. The teacher provides clear instructions on the purpose and use of materials and activities in the learning centers. The teacher facilitates appropriate student behavior by providing multiple and varied learning activities, a clear understanding of learning expectations, and opportunities for student self-reflection and authentic assessment to measure academic performance.

Research has consistently shown that students who collaborate with each other in a learning experience a) improve in content knowledge, b) experience increased productivity, and c) develop self-esteem and interpersonal skills. Students who are given the opportunity to achieve a goal through collaboration with other students and shared knowledge experience enhanced levels of learning and gain academic confidence. 

	
	IV. Independent Work

The culmination of the teaching and learning process in the primary classroom is the ability of individual students to work independently on projects, activities, and skill development.  The daily classroom schedule should allow for children to spend extended periods of time investigating and applying newly acquired skills and concepts in order to develop higher order thinking skills such as critical thinking, problem solving, communication, and using oral and written processes.   Teachers can encourage independent learning and empower students by encouraging self-reflection and guiding student inquiry with questions such as:

· What do you need to do about that?

· Where do you think you could find that information?

· How would you do it differently?

· What suggestions would you give to someone else who wanted to try this?

· How are you going to solve this problem?

· Tell me how I can help you?

Finally, self-reflection can empower students to become self-directed learners.  Self-reflection offers students the opportunity to select and define their individual goals.  Working collaboratively with the teacher, students can develop a plan of action for independent learning. Establish individual goals and standards of performance, and strategies to measure his or her individual progress and academic achievement.



	Organization

	The primary program places strong emphasis on

· self-sufficiency,

· group membership,

· integrating knowledge, and

· an acknowledgment of child development research that drives the developmental appropriateness of the curriculum, instruction, and assessment.

The organization of the ungraded primary program focuses on continuous progress through flexible classroom configurations. Children can be grouped and regrouped during the school day by skills, abilities, interests, learning styles, and for direct instruction based on the needs of the child.

Allowing children to work with the same teacher(s) for more than one year fosters continuity of study patterns, a consistent family atmosphere, an opportunity to be both a follower and a leader, and familiarity with routines and procedures.

Family groupings of children and teachers remaining together for more than one year support children’s individual needs for

· responsive instruction and learning experiences,

· interactions and relationships that build independence and responsibility, and

· group learning opportunities that foster mutual respect and understanding between children and teachers.



	Instructional Materials 
	[Excerpted from Transformations Volume II: Resources for Primary Schools (1997)]
"Instructional materials" are defined in state administrative regulation 704 KAR 3:450 as any print, non-print, or electronic medium of instruction designed to assist students in achieving the academic expectations. School councils determine the instructional resources for their schools. Resources may be viewed or printed from Transformations II <http://www.kde.state.ky.us/ oapd/curric/ Publications/ Transformations/> on the Kentucky Department of Education’s web page in  all of the following subject areas
· Arts and Humanities

· Language Arts 

· Mathematics

· Practical Living

· Science

· Social Studies Vocational Studies

No single instructional tool can ensure that all students will develop the skills, abilities, attitudes, and behaviors necessary for success. However, using a variety of instructional materials can motivate students and provide successful learning experiences. Students are often attracted to hands-on instructional materials which can be a tool for connecting Decisions regarding the selection of instructional materials should include the following considerations:

· KERA goals and academic expectations, 

· philosophy of the school/district, 

· instructional goals in the Consolidated Plan, and 

· needs of the students. 

The instructional materials selected should address the multiple intelligences and various learning modalities of all students. Kentucky's schools and teachers have a great deal of flexibility in the selection and purchase of instructional materials. Relevant to the adoption content area, any portion or all of a district's and school council’s allocated state textbook/ instructional material moneys can be spent on instructional materials for grades P-8. The types of instructional materials eligible for purchase are as follows:

· periodical publications for student use cassette tapes

· globes 

· music materials

· supplemental print materials 
· supplemental video tapes
· map


	Literacy
	Kentucky’s Academic Expectation 1.2 states that students should learn to make sense of a variety of materials they read. The Program of Studies states that students at the primary level will, “develop abilities to apply appropriate reading strategies to make sense of a variety of print and non print texts (literary, informational, practical/workplace, and persuasive) for various authentic tasks.” Early literacy experiences help children define reading and develop attitudes about reading. Reading is a complex process dependent upon

· the ability to use phonics skills, that is, knowledge of letters and sounds to decode printed words quickly and effortlessly, both silently and aloud

· the ability to use previously learned strategies; and

· the ability to think critically about the meaning, message, and aesthetic value of the text 

The primary model in the Elementary Implementation Manual <http://www.kde.state.ky.us/oapd/curric/Publications/ImplementationManual/ELEM/elem.html> includes many activities that incorporate reading and learning of reading; however, it does not include specific strategies or methods used to teach beginning readers. There are many different strategies that can be used to teach children to read and all could not be included in this document.

Instructional approaches to reading should be based on reliable, replicable research and include a balance of strategies that support attainment of reading and phonics skills as contained in the Program of Studies. A variety of resources related to reading are included in the resources section of the Elementary Implementation Manual. Additional information concerning successful research-based early reading models are available from the Collaborative Center for Literacy Development at the University of Kentucky. To contact the center, call 606-257-6118 or access their Web site <http://www.uky.edu/education/literacy-ccld/>.  Information is also available on the Kentucky Department of Education’s Early Reading Grant web site at: <http://www.kde.state.ky.us/osle/extend/grant/default.asp>.


Assessment of Primary Students

Kentucky Board of Education regulation 703 KAR 4:040 requires continuous assessment for primary students. (See the complete text for “Interim methods for verifying successful completion of the primary program” in the Appendix.)

	703 KAR 4:040 Regulatory Requirements
	(2) Ongoing evidence to support the determination shall include: 

· teacher observations and anecdotal records, 

· student products or performances, and 

· evidence of student self-reflection or assessment.
(6) To determine whether students can accomplish the above, teachers shall:

(1) Collect a variety of student work samples;

(2) Complete observational checklists of academic, social, and developmental progress; and

(3) Maintain anecdotal records.



	Anecdotal Records 703 KAR 4:040 (2)
	Anecdotal records are carefully documented accounts of a child's progress, including milestones particular to the child's social, emotional, physical, aesthetic, and cognitive development. Recording is informal, positive, unforced, and done while actual activities are occurring. They are objective, factual observations of a child and his/her work. As Wendy Hood says in The Whole Language Evaluation Book, "...using the documented data, adding further explanation that draws on the mental notes made on each child that come to mind when the samples are reviewed, we show how much that child grew, how far that child came, all the things that child knows about school and about doing."



	
	Anecdotal records may be helpful for the following:

· noting student's changes and growth over time, 

· evaluating the student's progress in a non-threatening environment, 

· utilizing information for conferences without needing extra interpretation, 

· maintaining a readily accessible tool for evaluation, 

· reviewing more aspects of development (e.g., preferences, social environment, attitudes) than standardized tests can evaluate, and 

· guiding changes in instruction and curriculum. 

Notepads, sticky notes, or checklists with space for notes can be used for recording.  Some schools and districts use technology to set up a system for teachers to enter anecdotal records into computer files for each of their students.

	Observational Checklists          703 KAR 4:040 (6)

	Checklists are simple and efficient ways to collect and organize information about students. Sometimes checklists are viewed as a statement of class goals as well as a record of what is already occurring in the classroom. Some suggestions for checklists follow:

· Focus on four or five students each day or each period. 

· Use the checklist periodically to get a broad picture of students' attitudes, level of participation, and improvement. 

· Give students a copy of the checklist and ask them to evaluate themselves; select one area of the checklist and ask them to write a detailed self-evaluation of their performance in that area. 

· The technology exists for teachers to use a bar code technique, such as the British Columbia's computerized management assessment, to record information so that it can be more quickly collected, organized, and interpreted.



	Student Products and Performances 703 KAR 4:040 (2)  
	To prepare students for future success, both curriculum and assessment must promote the kind of performance that people encounter in the real world. People are recognized for the tasks or projects they do, their ability to work with others, and their responses to problem situations. A performance event or exhibition is an assessment based on an observation of a student's actual performance on a given task or project.

Performances or exhibitions should

· be core performances, roles, or situations that all students should encounter and be expected to master; 

· be authentic, meaningful, rich, engaging, feasible and active; 

· assess the academic expectations which all students are expected to meet; and 

· be complex with multiple solutions. 


	Student Work Samples               703 KAR 4:040 (2)
	A portfolio is a showcase or collection of student work completed over a period of time. This form of assessment enables students to present their best thinking and creative work. The portfolio should include a variety of assignments and projects from a broad curriculum (while using various resources, manipulatives, and tools).

It is helpful for students to keep separate working portfolios and assessment portfolios. The working portfolios hold student work for a period of several weeks. At the end of the time period, they can review their working portfolios to create assessment portfolios. The work in the portfolio may be re-entered for revisions, extensions, reflections, and introspection. The advantages of portfolios over other assessments are that they give a more complete picture of the student's achievement and provide an opportunity for conversations or conferences about the content.  

Schools should review the 1998 Kentucky Board of Education regulation (702 KAR 5:010) on how writing portfolios are to be set up for primary students.  School councils create school policy that will facilitate this portfolio process for primary students and teachers.  This process can be part of the ongoing assessment of primary students.  Training on the Primary Marker Papers (1999) is available for primary teachers through the Regional Service Centers (See Appendix for listing of Regional Resources.)



	Self-Assessment/ Reflection             703 KAR 4:040 (2)
	Reflecting on one's learning is a continuous process that enables the student to become an independent learner. It is a powerful method that also promotes metacognitive skills and ownership of learning. Students who think about and discuss their progress toward the achievement of goals and the learning of concepts, on the basis of the evidence they see in their own work, will build better understanding and control of their own success. Responses to self-assessment provide significant insight into student learning which aids in diagnosing problems, adjusting teaching strategies, and planning instruction. In students' self-assessments, teachers should look for: signs of change and growth in attitudes, understandings, and achievement alignment of students' beliefs about their performance with their actual performance; and  a match between students' and teacher's views of expectations and criteria for evaluation. 

Some ideas for self-assessment are with students:

· Collaborate with peers for editing/checking and rewriting/reworking. 

· Complete checklists where they can regularly share concerns and successes with teacher. Examine their work, portfolios, and 
· journals for evidence of growth or change in their self-confidence or their understanding. Then, ask them to write a summary of their progress. 
One way to help students be more in control of their own learning, thinking, and productive efforts is to foster goal setting, designing strategies, implementing these strategies, and reflecting on progress. Goal setting is one of those strategies transferable to any domain of life. Ask students questions such as "When you wanted to get a bicycle for your birthday, what did you do?" or "When you wanted to get a better grade, what did you do?"




Questions & Answers About Primary
In response to educators' questions about the primary program, the Department of Education provides these responses to frequently asked questions about the primary program:

	1.  Does the language in KRS 158.031 (1998) mean that the primary program is now a school council option?

	No. The ungraded primary program and the critical attributes remain a statutory requirement. The new language attempts to focus attention on the rationale for the primary program and its components: continuous progress and success for individual students in their earliest years of school. The language in the law emphasizes the flexibility school councils have in using the tools at their disposal (including the critical attributes) to accomplish the goal of individual student success.


	2.  Can schools have students in single-age groups 100 percent of the time?

	Individual students should be grouped and regrouped (sometimes in single-age groupings and sometimes in multiage groupings) to meet their individual developmental needs, as determined in school council policy or the school in schools where there are no school councils.  Students may be at widely varying developmental stages relative to their needs in mathematics, in reading, in writing, in social skills, etc., and the grouping patterns chosen by the school council should be sufficiently flexible to address their needs. Students may also be grouped based on common interests, talents or learning styles or to afford them opportunities to observe and learn from other children.

Grouping patterns should also enhance the ability of teachers to use developmentally appropriate teaching strategies as they address individual student needs.


	3.  Can schools have graded homerooms?


	KRS 156.160 (1) (a)1.a. specifically refers to the primary program as "ungraded," as does KRS 158.031. Commissioner Cody's letter of April 19, 1996 states, "The focus remains meeting the individual needs of students with continuous progress through a flexible, nongraded structure." However, since schools and school councils have discretion in determining the amount of time per day individual students participate in multiage settings, schools might group children in single-age groupings during homeroom. 


	4.  If zero percent multi-age, multi ability grouping is not an option, what  percent is enough?

 

	This frequently asked question is one of the main reasons the Department of Education and the legislature have repeatedly attempted to emphasize the flexibility schools have in local program design. This question appears to focus on "How much is enough?" rather than on the purpose of the primary program as a means to ensure success for children in their early years in school. Each school council, or the school where there is no school council, must determine the needs of their students, and answer the question “How much is enough” based on what they discover about their student’s needs.

A school will have fulfilled its statutory requirements for multiage, multiability grouping if the design of the program meets the needs of individual students in the school (rather than simply administrative convenience or ease of implementation), ensures continuous progress (rather than failure) for those students, and can clearly demonstrate developmentally appropriate instructional practices. As the commissioner's letter indicated, "To effectively accomplish the goal of meeting individual student needs across the early elementary years, it is expected that some multiage, multiability instruction be part of the program in every school."

	5.  What is going to happen to a school that chooses to have a graded program and no multiage grouping? 


	The emphasis of the Kentucky Department of Education is on technical assistance to schools in implementing the primary program. However, KRS 156.010 and KRS 156.210 clearly establish the authority of the commissioner of education to organize the Department of Education to both monitor and enforce state laws and regulations. 

	6.  May students in their last year of primary be grouped with 4th graders?

	Yes. Some schools group P4 students with 4th graders, and have found this to be a successful practice. It allows P4 students to experience assessment tasks with modeling by the 4th-graders. It also allows for a smoother transition between primary and 4th grade. 

Primary and 4th or 5th grade students can be assigned to classrooms together (per school council decision), because schools with school councils are exempt from the restrictions on mixing graded and ungraded students under KRS 157.360 (5).  SBDM schools which combine students in this way should keep in mind that:

· Students must be clearly identified as end-of-primary, 4th or 5th grade for accountability purposes.

· Report cards do not have to be the same for the end-of-primary and 4th or 5th grade students who are in combined classes. SBDM schools that want to alter report card formats must request a waiver from local board policy (KRS 160.345) to do so.

Note: OAG 92-42 says that:  "Fourth grade students are not allowed to be in ungraded classrooms with students from the primary school (K-3), as joint classes with ungraded students are prohibited."  This still applies to schools without school-based decision making councils.  All SBDM schools are exempt from this requirement under KRS 157.360(5).

	7.  Although SBDM schools are allowed to mix graded and ungraded students in classrooms, is the class cap size for such a configuration reflective of primary restrictions?  
	SBDM schools are exempt from class cap requirements by statute (KRS 157.360), but must be funded through the local board's staffing formula in such a way that they can meet class cap requirements if they choose to do so.  School councils can determine through their policy on assignment of students to classes and programs (KRS 160.345) how many students will be in each class.  Elementary schools that do not have school councils in place must abide by class cap restrictions for primary and elementary grades.  



	8.  May 5-year-olds be totally separated from others?

	KRS 158.031 (5) states, "The implementation of the primary program may take into consideration the necessary arrangements required for students attending part time and will allow for grouping of students attending their first year when determined to be developmentally appropriate."  There is an understanding that some 5-year-olds need an adjustment period when they enter school, and the half-day program reduces the amount of time for inclusion possible with older primary students. School councils, or schools in cases where there is no school council, must determine the extent to which 5-year olds are included with older students. The focus has to remain the continuous progress of the individual child.



	9.  May a district remove “3rd graders” from the primary building so that it is not possible to group them with other primary students?

	The primary program includes children beginning at age 5 (by October 1 of each year) and is at least a four-year experience for most students, continuing until they are 8 years old.  The critical attributes apply no matter where a group of children are housed.  School boards may determine which groups of children attend which school.  A school council or school, working within those parameters, may certainly consider multiage grouping of primary students with 4th grade or moving children between buildings as long as health and safety of students is not threatened.  School boards and school councils should ensure flexibility for students ages 5-8 when determining who attends which school and who will be grouped with who.



	10.  How is it decided whether or not a student is to spend an additional year in the primary program?
	703 KAR 4:040 addresses the methods for verifying successful completion of the primary program. Here's how some schools are dealing with this issue:

The child's teachers gather on-going assessment records to support the determination, including anecdotal records, student products and the student's own thoughts and feelings about his or her work. (Each school's decision-making council may write a policy relating to the documentation needed.)

A school team including the child's parents (and in many cases one or more 4th-grade teachers) makes the recommendation as to whether the child should be attend another year in Primary.  The team looks at the 18 criteria set forth in 703 KAR 4:040 and makes a decision based on the best interests of the child. (Each school's decision-making council may needs a written policy relating to team membership and timelines, and should have criteria in place that will help ensure student success in 4th grade for students exiting Primary.)

Copies of  “Successful Completion of the Primary Program (1999)” give additional details and guidance about student’s exit from the primary program.  Copies can be downloaded from the Primary Web Page at: http://www.kde.state.ky.us/osle/extend/primary/


	11.  May a school council create an ungraded program with the same critical attributes for elementary students in grades 4, 5 and 6?
	Yes. Some schools have done this


School Council and School Board Responsibilities
School councils and school boards share the responsibility to ensure that all 5-8 year olds in the school or district experience a high quality ungraded primary program that includes the critical attributes. The rubric on page 56 is a guide that school boards may use as they consider their policies impacting the ungraded primary program

	 School Council Responsibility
	What are some of the policy issues schools and school councils need to address as they create policy to implement their primary programs?

What do we need to do to assure that each child in our school will experience continuous progress in all areas throughout their primary years?

How do we provide developmentally appropriate practices that include the instructional practices (HOW learning is delivered), the curriculum (WHAT learning is delivered) and a classroom atmosphere that promotes high levels of learning for each individual student?

What professional development is needed to aid our teachers as they implement the seven critical attributes of the primary program?

What materials and tools do our students and teachers need to be successful?

How do we provide adequate time for teacher planning and parent conferencing?

How do we best gather student assessment data that reflect what students learn and do everyday?

What reporting instrument can we use that will give parents a clear understanding of the growth and development of their children, using multiple pieces of information such as narrative reports, checklists, etc.


SBDM Council Primary 2000 Policy Checklist 
Purpose:  The purpose of this checklist is to identify the minimum and recommended policies for Elementary schools with primary students.  Primary students are identified in KRS 158.030 and KRS 158.031 as students attending their first four (4) years of school, including those entry-level students who are 5 by October 1 of a given year.  Policy specific to primary students may be imbedded in the total school policy, but should include reference to the critical attributes in primary as required in KRS 158.031:  developmentally appropriate practices, multi-age and multi-ability groupings, continuous progress through the primary program, authentic assessment and qualitative reporting methods used, positive parent involvement, and professional teamwork.

How to Use this Document:  School council policy areas in current statute or regulation are listed on the left side of the checklist.  The right side of the checklist is for the school councils to use as a self-study to identify any policy gaps.  This may be recorded in the checklist as “Present”, “In Process”, or Needs Development”.
Codes Used in this Document:


RP -  Required Policy per KRS 160.345                                                                                                                                                                                                                                                 RD - Required Decision by councils per KRS 160.345.                                                                                                                                                                                                   Recommended that these decisions be reflected in a Policy or By-law.                                                                                                                                                                                          RB -  Required By-law by KRS 160.345                                                                                                                                                                                                                                                                  BPP - “Best Practice Policy”
Please note these policies are the minimum only.  Examples of additional suggested/recommended policies/by-laws can be found in Commonwealth Elementary School By-Laws, and Synergy.

Statues and Regulations Concerning School-Based Decision Making and Primary:

KRS 160.345  School-Based Decision Making [http://www.lrc.state.ky.us/KRS/160-00/345.PDF]                                                                                            

KRS 158.030  Kindergarten Entry Age [http://www.lrc.state.ky.us/KRS/158-00/030.PDF]                                                                                                           

KRS 158.031  Ungraded Primary Program [http://www.lrc.state.ky.us/KRS/158-00/031.PDF]                                                                                                 

 KRS 158.150  Primary School Discipline [http://www.lrc.state.ky.us/KRS/158-00/150.PDF]  See Section 7                                                                               

KRS 157.360  Maximum Class Size [http://www.lrc.state.ky.us/KRS/157-00/360.PDF]  See Section 4                                                                                       

KRS 158.060  Non Teaching Time for Teachers [http://www.lrc.state.ky.us/KRS/158-00/060.PDF] See Section 4

704 KAR 3:440  Primary School Program Guidelines [http://www.lrc.state.ky.us/kar/704/003/440.htm]                                                                                      

704 KAR 3:304  Required Program of Studies [http://www.kde.state.ky.us/oapd/curric/Publications/ProgramofStudies/]                                                                   

703 KAR 5:010  Writing Portfolio Procedures [http://www.lrc.state.ky.us/kar/703/005/010.htm]                                                                                                     

703 KAR 4:040  Interim Methods for Verifying Successful Completion of Primary [http://www.lrc.state.ky.us/KAR/703/004/040.htm]
PRIMARY SCHOOL POLICY CHECKLIST

2
	SECTION
	SUB-SECTION
	STATUS
	TEXT: References to Primary Program Statute or Regulation
	Present
	In Process
	Need

	KRS 160.345 (2)
	(c) 2
	RP
	To establish committees or not
	
	
	

	
	
	
	If established, committee policy must address:
	
	
	

	
	
	RP
	Facilitation of the participation of interested persons                                                                          (KRS 158.031 - How “Positive Parent Involvement” and “Professional Teamwork” will be encouraged during committee meetings, at times and places primary parents and teachers can attend, including but not limited to child care for parents and teachers with very young children, transportation if needed, etc…)
	
	
	

	
	
	RP
	Number of committees needed to implement primary
	
	
	

	
	
	RP
	Committee jurisdiction (task, timelines)
	
	
	

	
	
	RP
	Composition
	
	
	

	
	
	RP
	Membership process                                                                                                                      (KRS 158.031 - How “Positive Parent Involvement” and “Professional Teamwork” will be encouraged on school committees)
	
	
	

	
	(h)
	RP
	Define consultation (per HB 321) including but not limited to:
	
	
	

	
	
	RP
	Meetings
	
	
	

	
	
	RP
	Timelines
	
	
	

	
	
	RP
	Interviews
	
	
	

	
	
	RP
	Review written applications
	
	
	

	
	
	RP
	Review references
	
	
	


PRIMARY SCHOOL POLICY CHECKLIST 

3

	SECTION
	SUB-SECTION
	STATUS
	TEXT: References to Primary Program Statute or Regulation
	Present
	In Process
	Need

	KRS 160.345 (2)
	(i) 1
	RP

RD

RD
	Determination of curriculum, including needs assessment and curriculum development; (KRS 158.031/ 704 KAR 3:440/ 703 KAR 5:010/ 704 KAR 3:304 Developmentally Appropriate Practices for primary students, including but not limited to integrated curriculum, learning centers, process writing, discovery learning, writing across the curriculum, thematic units and special projects.)

(KRS 158.031/ 703 KAR 4:040 How authentic assessment and qualitative reporting will be done for students in the Primary Program, including but not limited to ongoing anecdotal records, teacher-made tests, parent-teacher conferences for the purpose of qualitative reporting, direct observations, video-taped performances, student self-reflection, writing pieces, performance tasks, district and/or school designed student report cards, etc…)
	
	
	

	
	(i) 2
	RP
	Assignment of all instructional and non-instructional staff time; (Assignment of all instructional aides and primary teachers, including Title 1 and Special Education teachers, and those who teach Art, Music, PE, etc…)
	
	
	

	
	(i) 3
	RP
	Assignment of students to classes and programs within the school;

(How primary students will be assigned to teachers or families within the school, and/or how parents will have input into which classroom or family their child is in, and how special needs students will be included.)
	
	
	


Notes:

PRIMARY SCHOOL POLICY CHECKLIST 

4
	SECTION
	SUB-SECTION
	STATUS
	TEXT: References to Primary Program Statute or Regulation
	Present
	In Process
	Need

	KRS 160.345 (2)
	(i) 4
	RP

RD
	Determination of the schedule of the school day and week, subject to the beginning and ending times of the school day and school calendar year as established by the local board;

(KRS 158.031/ 704 KAR 3:440/ 703 KAR 5:010 Configuration of primary school to reflect flexible grouping for academics, including but not limited to multi-age and multi-ability groupings for students, cooperative learning, discovery learning, and themes and projects that allow continuous progress through the primary school for each child.)
	
	
	

	
	(i) 5
	RP
	Determination of use of school space during the school day;  

(Including the location of primary and elementary classrooms and families, music, PE, Arts, and other special classes.)
	
	
	

	
	(i) 6
	RP

RD
	Planning and resolution of issues regarding instructional practices; 

(KRS 158.031/ 704 KAR 3:440/ 703 KAR 5:010/ KRS 158.030   Configuration of primary school to reflect flexible grouping for academics, including but not limited to multi-age and multi-ability groupings for students, cooperative learning, discovery learning, and themes and projects that allow continuous progress through primary school for each child, including “Kindergarten” or entry level students who will turn five (5) by October 1. Implementation of school wide reading models that require teachers to use specific instructional methods should be included in the policy.)
	
	
	


Notes:

PRIMARY SCHOOL POLICY CHECKLIST 










                                                                                                                                                                                                           


5

	SECTION
	SUB-SECTION
	STATUS
	TEXT: References to Primary Program Statute or Regulation
	Present
	In Process
	Need

	KRS 160.345 (2)
	(i) 7
	RP

RD
	Selection and implementation of discipline and classroom management techniques as a part of a comprehensive school safety plan, including responsibilities of the student, parent, teacher, counselor, and principal;

(KRS 158.150 - How primary school teachers and administrators will meet the social and emotional developmental needs of 5-8 or 9 years olds in the primary program, using suspension or expulsion options only under exceptional conditions where there are safety issues for the child or others as per the statute and local board policy. Any school wide behavior management program that requires every staff member to participate should be included in the policy - such as Second Steps, Project Bravo, etc…)
	
	
	

	
	(i) 8
	RP
	Selection of extracurricular programs and determination of policies relating to student participation based on academic qualifications, and attendance requirements, program evaluation, and supervision;

(Must be within the district code of conduct)
	
	
	

	
	(i) 9
	RP

RD
	Procedures, consistent with local school board policy, for determining alignment with state standards, technology utilization, and program appraisal.

(KRS 158.031/ 704 KAR 3:440/ 703 KAR 5:010/ KRS 158.030   Procedures for assuring that instructional technology that are correlated with the curriculum is implemented throughout the Primary Program, and procedures for primary program evaluation and improvement are in place.)
	
	
	


Notes:

PRIMARY SCHOOL POLICY CHECKLIST












                                                                                                                                                                                                            
6

	SECTION
	SUB-SECTION
	STATUS
	TEXT: References to Primary Program Statute or Regulation
	Present
	In Process
	Need

	KRS 160.345 (2)
	(d)
	RD
	Meeting frequency & agenda (council & committees - meeting times should facilitate participation for all stakeholders)
	
	
	

	
	(e)
	RD

RD
	Open meetings (KRS 61.810)                                                                         (KRS 158.031 - How “Positive Parent Involvement” and “Professional Teamwork” will be encouraged during school council meetings)
	
	
	

	
	
	RD
	Regular meeting schedule (time, place & how advertised)
	
	
	

	
	
	RD
	Special called meetings
	
	
	

	
	
	RD
	Closed session
	
	
	

	
	(f)
	RD
	Number of personnel in each job classification (process for determination)
	
	
	

	
	(g)
	RD
	Determining:
	
	
	

	
	
	RD
	Textbooks appropriate for primary students - textbooks, if any, that will be needed to support the primary instructional program and address the activities in the consolidated plan
	
	
	

	
	
	RD
	Instructional materials appropriate for primary students - instructional materials, including instructional software that will be needed to support the primary instructional program and address the activities in the consolidated plan.
	
	
	

	
	
	RD
	Student support services needed for primary students including but not limited to health or medical services, family services (Family Resource Center), counseling services, and how the services will be provided, as described in the activities in the Consolidated Plan.
	
	
	


PRIMARY SCHOOL POLICY CHECKLIST
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	SECTION
	SUB-SECTION
	STATUS
	TEXT: References to Primary Program Statute or Regulation
	Present
	In Process
	Need

	KRS 160.345 (2)
	(h)
	RD
	Filling vacancies
	
	
	

	
	
	RD
	Hiring principal (new)
	
	
	

	
	
	RD
	Consultation for hiring teachers
	
	
	

	
	
	RD
	Consultation for hiring instructional assistants
	
	
	

	KRS 160.345 (4)
	
	RD
	Local board may grant any other authority permitted by law
	
	
	

	KRS 160.345 (6)
	
	RD
	Mandated training for council members (when, where, how & who)
	
	
	

	
	
	RD
	New - 6 clock hours
	
	
	

	
	
	RD
	Experienced (served at least 1 year) - 3 clock hours
	
	
	

	KRS 160.345 (2)
	(a)
	RBL
	Membership of the council - composition
	
	
	

	
	(b) 1
	RBL
	Length of council terms
	
	
	

	
	(b) 1
	RBL
	Teacher election - month and person(s) who conduct the election
	
	
	

	
	(b) 1
	RBL
	Parent election - month and conducting group
	
	
	


Notes:

PRIMARY SCHOOL POLICY CHECKLIST

8

	SECTION
	SUB-SECTION
	STATUS
	TEXT: References to Primary Program Statute or Regulation
	Present
	In Process
	Need

	KRS 160.345 (2)
	(b) 1
	RBL
	Conflict of interest
	
	
	

	
	(b) 1
	RBL
	Principal/head teacher must be chairperson (if not, see process for alternative model)
	
	
	

	
	(b) 2
	RBL
	Election of minority representatives
	
	
	

	
	
	RBL
	a.  Parent election
	
	
	

	
	
	RBL
	b.  Teacher election
	
	
	

	
	(c) 1
	RBL
	Learning Environment:  School council sets school policy consistent with district board policy to provide an environment to enhance students’ achievement and to help schools meet goals of KRS 158.645 & 158.6451
	
	
	

	KRS 160.345 (3)
	
	RBL
	Requirements for reporting primary student progress to parents, including but not limited to a district system for authentic assessment procedures and qualitative reporting on student results, days for conferencing about the results with parents of primary students, and the primary report card or progress report sent home to parents. The school council may request a waiver to design a system for their school that meets the requirements set out in statute and regulation for the primary program. KRS 158.031/ 703 KAR 4:040
	
	
	

	
	(h)
	RBL
	Requirements for record keeping by the school council; and
	
	
	

	
	(i) 
	RBL
	A process for appealing a decision made by a school council.
	
	
	


Notes:

PRIMARY SCHOOL POLICY CHECKLIST

9
	SECTION
	SUB-SECTION
	STATUS
	TEXT: References to Primary Program Statute or Regulation
	Present
	In Process
	Need

	KRS 160.345 (3)
	
	BPP
	The local board should have policies in the following areas to guide the council (these are areas of local board authority)
	
	
	

	
	(a)
	BPP
	School budget and administration;
	
	
	

	
	(c)
	BPP
	School improvement plans, as well as the school safety plan and requests for funding from the Center for School Safety under Section KRS 158.446;

(Non-teaching time provided for teachers to plan for instructional improvement as per KRS 158.031)
	
	
	

	
	(d)
	BPP
	Professional development plans developed pursuant to KRS 156.095

(KRS 158.060/ KRS 158.031 Should be aligned with professional development needed for staff members to implement the activities in the school’s Consolidated Plan, including school wide classroom management, reading instruction, or other programs requiring the participation of every teacher.  May include a list of desired Professional Development opportunities for new primary teachers, instructional assistants, and other staff in the school.)
	
	
	

	KRS 160.345 (8)
	
	BPP
	Planning professional development in cooperation with the district’s coordinator and other school councils.

(KRS 158.060/ KRS 158.031 Policy to establish the members that will meet and plan with other councils to implement the PD activities in the District Consolidated Plan, such as district-wide discipline code, district-wide technology and communication systems, etc.)
	
	
	


Notes:

	Local Board Responsibility
	Report to the Local Board on the Operation of the District’s Primary Programs  [Excerpted from Community Leadership for Schools, A Resource for Kentucky School Board Members (1998)]

The local board should have reasonable assurance the “Interim Methods for Verifying Successful Completion of the Primary Program” found in 703 KAR 4:040 have been met by having the superintendent present to the board the method to be used in monitoring.  Additionally, the board should have the superintendent report on the following:

a) How the schools are being organized to accommodate the primary program?

b) How primary teachers are being assisted in the classroom by instructional supervisors?

c) What professional development is being provided for these teachers?

d) Is parent involvement encouraged?  Is there event scheduling that accommodates parents who                                                   work or have difficulty with transportation?  (Coordination with the Family Resource center in this area?)

e) What assessment measures are being used.  How progress is reported to parents?

f) What is the curriculum being used and how is it arranged?

g) How many students in each school having a primary program take five (5) years to                                                                                                                   complete the program? 



	School Board Policy Checklist RE: Primary Program
	YES/NO or Response
	Board Policy #
	Contact Person

	Is our board policy clear about expectations that school councils will have policy implementing all the critical attributes of the primary program?
	
	
	

	Are students aged 5-8 located together in our school buildings?
	
	
	

	Does our district have a full day Entry Level Primary or Kindergarten program?
	
	
	

	Does our preschool program staff work on the Consolidated plan with our primary program staff?
	
	
	

	Does our preschool program staff work with Primary staff and FRYSC staff to address transitions from preschool to primary, and from primary to fourth grade?
	
	
	

	Do we need a standard format for reporting to parents (e.g. report card), or will each school to have their own format? (KRS 160.345)
	
	
	

	What assessment procedures do we have in place for Primary students? Do we require KELP (Kentucky Elementary Learning Profile) assessment procedures?
	
	
	

	In what areas do primary teachers need professional development, and is district wide training for new and experienced primary teachers occurring across common areas of need?
	
	
	

	What common areas of need are identified in the Consolidated Plans from Primary schools, and how can the board of education further assist schools in meeting those needs?
	
	
	

	In what areas do primary principals need professional development, and is professional development for new primary principals occurring?
	
	
	

	Are the school buildings housing children ages 5-8 designed for the safety and learning of young children? 
	
	
	

	Is the district Code of Conduct reflective of developmentally appropriate practices for discipline and classroom management for children ages 5-8? 
	
	
	

	Is district transportation appropriate for young children ages 5-8?
	
	
	

	How does the board support each of the seven critical attributes of primary through their policies?
	
	
	

	Does the board have a policy allowing additional time for Primary teachers to plan instruction together?
	
	
	

	Does the board approve a calendar allowing time for Parent-Teacher conferences? Home visits?
	
	
	

	Is the report card format used in Primary schools in our district appropriate for our parents and community and reflective of our Primary Program?
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	KRS 158.031 Primary School Statute
	 That language was included in statute during the 1998 General Assembly, and is now codified in KRS 158.031 (4).  
(1) In this section, "primary school program" means that part of the elementary school program in which children are enrolled from the time they begin school until they are ready to enter the fourth grade. Notwithstanding any statute to the contrary, successful completion of the primary school program shall be a prerequisite for a child's entrance into fourth grade.

(2) The Kentucky Board of Education shall establish, by administrative regulation, methods of verifying successful completion of the primary school program in carrying out the goals of education as described in KRS 158.6451.

(3) The primary program shall include the following critical attributes: developmentally appropriate educational practices; multiage and multiability classrooms; continuous progress; authentic assessment; qualitative reporting methods; professional teamwork; and positive parent involvement.

(4) Each school council or, if none exists, the school shall determine the organization of its ungraded primary program including the extent to which multiage groups are necessary to implement the critical attributes based on the critical attributes and meeting individual student needs.

(5) The implementation of the primary program may take into consideration the necessary arrangements required for students attending part-time and will allow for grouping of students attending their first year of school when determined to be developmentally appropriate.

(6)  Data shall be collected by each school district on the number of students, in each school having a primary program, who take five (5) years to complete the primary program. The data shall be reported in the annual performance report described in KRS 158.6453. Effective: July 15, 1998

Statutory changes did not change the basic structure of the primary program, or discontinue any of the seven attributes that are critical to the implementation of the program.  The new statutory language give schools and school councils flexibility to determine the structure of their program.  School councils in each school should continue, through school policy and planning, to structure their ungraded Primary Program within statutory requirements to meet the individual needs of their students.




704 KAR 5:060. Entrance of five (5) year olds into primary school program for compulsory attendance purposes.

RELATES TO: KRS 156.031, 159.010, 159.020

STATUTORY AUTHORITY: KRS 156.070, 159.130

NECESSITY, FUNCTION, AND CONFORMITY: KRS 156.031 requires that administrative regulations relating to statutes amended by the 1990 Kentucky Education Reform Act be reviewed, amended if necessary and resubmitted to the Legislative Research Commission prior to December 30, 1990; and KRS 159.010 and 159.020 require any five (5) year old child who has voluntarily "entered" the primary school program to thereafter be subject to compulsory attendance laws. This administrative regulation is necessary to interpret official and final entry into the primary school program for such children to occur only after the first two (2) months of school to allow for withdrawal of five (5) year olds demonstrating a lack of maturity or readiness for beginning the primary school program.

Section 1. Any five (5) year old child not otherwise subject to compulsory attendance laws, but who voluntarily enrolls in the primary school program at the beginning of the school year, may upon parental or guardian's written request be withdrawn from the program at any time within the first two (2) school calendar months, at the end of such trial period of time such a child shall be considered irrevocably entered into the primary school program for purposes of KRS 159.010 and 159.020. (15 Ky.R. 1194; eff. 12-2-88; Am. 17 Ky.R. 2057; eff. 2-7-91.)

704 KAR 3:440. Primary school program guidelines.

RELATES TO: KRS 156.160(1)(a)

STATUTORY AUTHORITY: KRS 156.070, 156.160(1)(a), 158.030(1)

NECESSITY, FUNCTION, AND CONFORMITY: KRS 156.160(1)(a) requires the State Board for Elementary and Secondary Education to establish by administrative regulation the standards that school districts shall meet in student, program service, and operational performance. KRS 158.030 establishes the primary school program and requires the promulgation of administrative regulations to address methods for verifying successful completion of the primary school program.

Section 1. Definitions. The following definitions shall apply to this administrative regulation:

(1) "Developmentally appropriate practices" means instructional practices that address the physical, aesthetic, cognitive, emotional and social domains of children and that permit them to progress through an integrated curriculum according to their unique learning needs.

(2) "Multiage and multiability classrooms" means flexible grouping and regrouping of children of different age, sex and ability who may be assigned to the same teacher(s) for more than one (1) year.

(3) "Continuous progress" means a student's unique progression through the primary school program at his own rate without comparison to the rate of others or consideration of the number of years in school. Retention and promotion with the primary school program are not compatible with continuous progress.

(4) "Authentic assessment" means assessment that occurs continually in the context of the learning environment and reflects actual learning experiences that can be documented through observation, anecdotal records, journals, logs, actual work samples, conferences and other methods.

(5) "Qualitative reporting methods" means progress is communicated through a variety of home-school communiqués, which address the growth and development of the whole child as he progresses through the primary school program.

(6) "Professional teamwork" means all professional staff in the primary school program communicate and plan on a regular basis and use a variety of instructional delivery systems such as team teaching and collaborative teaching.

(7) "Positive parent involvement" means the establishment of productive relationships between the school and the home, individuals, or groups than enhance communication, promote understanding and increase opportunities for children to experience success in the primary school program.

Section 2. Primary School Program Attributes. Each primary school program shall include all the following attributes:


(1) Developmentally appropriate educational practices;


(2) Multiage and multiability classrooms;


(3) Continuous progress;


(4) Authentic assessment;


(5) Qualitative reporting methods;


(6) Professional teamwork; and


(7) Positive parent involvement.

Section 3. Students in the Primary School Program. (1) Children who attend the primary school program shall not be described as enrolled in a specific grade level. Students who transfer from a school system that uses grade levels of kindergarten through third grade shall be enrolled in the primary school program and placed according to their developmental needs.

(2) Each elementary school shall design the primary school program to address the learning needs of all children who meet the entry age for the primary school program and who are not ready to enter the fourth grade. Individual placement decisions for children who are eligible for special education and related services shall be determined by the appropriate admissions and release committee, pursuant to 707 KAR 1:051.

Section 4. Curriculum. (1) The curriculum of the primary school program shall address the goals of education and the model curriculum framework set forth in KRS 158.6451.

(2) Instructional practices in the primary school program shall motivate and nurture children of diverse cultures; shall address the social, emotional, physical, aesthetic and cognitive needs of children; and shall be based upon the following principles of how young children learn:


(a) Young children learn at different rates and through different styles.


(b) Young children learn as they develop a sense of self-confidence in a positive learning environment.


(c) Young children learn best with "hands on" experiences where they are encouraged to question, explore and discover.


(d) Young children learn best through an integrated curriculum by engaging in real-life activities and learning centers.

(e) Young children learn best in a social environment where they can converse with others to expand their language and their thinking.


(3) Students enrolled in the primary school program shall progress through the curriculum at their individual learning rates.

(4) Parents and legal guardians of children enrolled in the primary s6chool program shall receive regular reports at a minimum of four (4) times per year regarding the children's individual progress in meeting the goals of education set forth in KRS 158.6451(1) and successful completion of the primary school program.

Section 5. Implementation. (1) By June 15, 1992, each elementary school shall submit an action plan to the Department of Education describing the steps to be taken for beginning implementation in 1992-93 and full implementation by 1993-94 in order to implement the primary school program as described in this administrative regulation. The procedures and instructions for the plan are contained in "Procedures for Developing the Primary Program Action Plan," effective date of April 1992, which is hereby incorporated by reference. This document may be inspected, copied, and obtained at the Kentucky Department of Education, Division of Early Childhood, 21st Floor, Capital Plaza Tower, 500 Mero Street, Frankfort, Kentucky 40601, Monday - Friday, 8 a.m. - 4:30 p.m.

(2) Beginning June 1, 1993, each elementary school shall submit an annual evaluation report to the Department of Education describing the steps to be taken to improve the quality of the primary school program. The evaluation report shall follow the format contained in "Procedures for Developing the Primary Program Action Plan" document cited in subsection (1) of this section.

(3) The action plan and subsequent evaluation reports shall include input from parents, teachers and support staff of children enrolled in the primary school program. The action plan and subsequent evaluation reports shall be adopted by the school-based decision making council if one exists, or by the local district superintendent if the school does not have a council.

(4) Each elementary school shall make the action plan and subsequent evaluation reports available for public inspection. A copy of the action plan and subsequent evaluation reports shall be kept on file by the local school district superintendent. (18 Ky.R. 3559; Am. 19 Ky.R. 397; eff. 8-1-92.)

703 KAR 4:040. Interim methods for verifying successful completion of the primary program.

RELATES TO: KRS 158.030, 158.6451

STATUTORY AUTHORITY: KRS 156.070, 158.030

NECESSITY, FUNCTION, AND CONFORMITY: KRS 158.030 requires the State Board for Elementary and Secondary Education to promulgate an administrative regulation establishing methods for verifying successful completion of the primary school program. Successful completion must be defined in terms of student achievement of the goals set forth in KRS 158.6451.

Section 1. The determinations of successful completion of the primary program shall be made on an individual student basis.

Section 2. Ongoing evidence to support the determination shall include teacher observations and anecdotal records, student products or performances, and evidence of student self-reflection or assessment.

Section 3. The development of the student exiting the primary program shall be consistent with performance expectations that would support student success in the fourth grade.

Section 4. A school team, which includes the parent of the identified child, will consider and recommend the appropriate early or delayed exit for any student in the primary program. Such review will take place at least thirty (30) days before such decision takes effect.

Section 5. (1) Consistent with the six (6) learning goals of KRS 158.6451, the following shall be the focus for determining student eligibility to exit the primary program:


(a) Student expresses himself clearly and effectively in oral and written form;


(b) Student processes oral and written information as evidenced through listening and reading;


(c) Student demonstrates confidence in his ability to communicate;


(d) Student applies mathematical procedures to problem solving;


(e) Student applies mathematical concepts including computation, measurement, estimation, and geometry;


(f) Student collects, displays, and interprets data;


(g) Student demonstrates use of monetary values in an economic system;


(h) Student demonstrates appropriate and relevant investigation skills to solve specific problems in real life situations;


(i) Student creatively expresses ideas and feelings;


(j) Student applies democratic principles in relationships with peers;


(k) Student identifies contributions of diverse individuals, groups, and cultures;


(l) Student demonstrates responsibility for personal belongings;


(m) Student shows respect for the property and rights of others;


(n) Student displays self-control and self-discipline;


(o) Student accesses appropriate resources for learning in school, at home, and in the community;


(p) Student participates in group activities cooperatively;


(q) Student chooses appropriate processes and strategies to solve given problems; and


(r) Student applies previously learned knowledge and concepts to new situations.

Section 6. To determine whether students can accomplish the above, teachers shall:


(1) Collect a variety of student work samples;


(2) Complete observational checklists of academic, social, and developmental progress; and


(3) Maintain anecdotal records. (19 Ky.R. 1702; eff. 3-4-93.)

703 KAR 5:010. Writing portfolio procedures.
RELATES TO: KRS 158.6453 STATUTORY AUTHORITY: KRS 156.070, 158.6453

NECESSITY, FUNCTION, AND CONFORMITY: KRS 158.6453 requires the Kentucky Board of Education to promulgate an administrative regulation which reduces the teacher and student time involved in preparing a writing portfolio. This administrative regulation establishes procedures to accomplish that goal.

Section 1. (1) To ensure that a reasonable amount of time is devoted to writing portfolios, a five (5) piece portfolio shall be produced in 12th grade, a five (5) piece portfolio shall be produced in 7th grade, and a four (4) piece portfolio shall be produced in 4th grade.

(2) To ensure that a reasonable amount of time is devoted to the production of writing portfolio pieces, schools and districts shall develop a procedure to collect writing pieces at nonaccountability levels that are appropriate types of writing for portfolio categories. These pieces may serve as rough drafts that can be revised and edited for inclusion in the accountability portfolio or they may be used as finished products and included in the accountability portfolio.

(3) To ensure that the teacher and student time spent on generating pieces for the writing portfolio is productive, each public school and district shall provide support for teachers across the curriculum and across grade levels to attend professional development focused on the types of writing assessed in the portfolio.

(4) To ensure that a reasonable amount of individual teacher time is spent on scoring writing portfolios, each public school and district shall develop procedures for scoring of student portfolios that include an adequate number of teacher scorers on the school scoring team to limit the number of portfolios scored by any one (1) teacher to thirty (30), unless teachers agree to score a larger number of portfolios.

(5) To ensure that a reasonable amount of time is used in conferencing on writing portfolio pieces, teachers and other responders shall limit a conference’s focus to one (1) or two (2) areas of need, addressing patterns of errors or problems that occur frequently.

(6) To ensure that a reasonable amount of time is used in word processing final pieces, teachers shall allow students to use word processing during the development of writing pieces (for example, during revision, or editing) or allow students to submit pieces in their own handwriting.

(7) To ensure that a reasonable amount of time is used in the generation of student writing for the writing portfolio, teacher-assigned writing tasks shall relate to the content being studied in the class.

(8) To ensure that a reasonable amount of time is used in the generation of student writing for the writing portfolio, teachers shall choose content-area readings that represent the kind of writings the students are asked to include in the portfolio, allowing the covering of content and the discussion of writing form to occur at the same time. (25 Ky.R. 1281; eff. 1-19-99.
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	FROM TRADITIONAL SCHOOL CONCEPTS (K, 1, 2, 3)

Uniformity is valued

Group norm "child must fit the school"

Extrinsic motivation

Emphasis on cognitive development

Child as dependent

Graded, Age-level, ability grouped

Grouping is static

Child assigned individually to teacher for one year

Segregated (special programs/ populations

Separate subjects

Prescribed sequence (lock-step)

Established (present material is covered

Focused only on "3 Rs"

Limited multicultural content

Work and play divided

Fixed daily schedule

Sequential skill development

Rote learning

Verbal information emphasis

Grouping by skill ability

Child is recipient of the teacher's training

Child is passive learner

Workbooks

Whole group instruction and individual tasks

Teacher directed
	KENTUCKY LEARNING GOALS/EXPECTATIONS

PRIMARY PROGRAM PHILOSOPHY

Self-Sufficiency                                      Group Membership                       Integrating Knowledge                     Cultural Diversity/Arts                        Child Development Research

ORGANIZATION

Group Membership                    Integrating Knowledge                   Cultural Diversity/Arts                         Child Development Research      Continuous Progress through                           Multi-age/Multi-ability Groupings

CURRICULUM

Using Basic Skill                               Applying Core Concepts                     Self-Sufficiency                                  Group Membership                           Cultural Diversity/Arts       Thinking/Problem Solving               Integrating Knowledge                          Child Development Research         Continuous Progress through              Multi-age/Multi-ability Groupings       Professional Teamwork

INSTRUCTION

Using Basic Skills                              Applying Core Concepts                       Self-Sufficiency                                  Group Membership                          Cultural Diversity/Arts        Thinking/Problem Solving            Integrating Knowledge                          Child Development Research          Continuous Progress through              Multi-age/Multi-ability Groupings   Professional Teamwork

	PRIMARY PROGRAM CONCEPTS (First Four Years, Ages 5-8)

Diversity is valued

Individual norm - "school fits the child"

Intrinsic motivation

Emphasis on "whole child" - social emotional, physical, aesthetic, and cognitive

Child as partner in learning

Ungraded, Multiage, multiability

Flexible grouping and regrouping

Family grouping-groups of children remain together with same teacher(s) for more than one year

Integrates (inclusionary, mainstreams)

Integrated or correlated subjects

Development sequence (variable)

School/teacher determined (children's capacity to learn is extended)

Focus on skills, processes, and attitudes toward learning

Content multicultural/diverse

Play is work for young learners

Flexible time

Real-life problem solving

Conceptual learning

Constructivist, thinking emphasis

Group by interest, learning styles, & needs

Children as collaborators

Child as active learner

Concrete, hands-on learning

Integrated instructional methods

Balance of large/small group instruction, and independent learning


	FROM TRADITIONAL SCHOOL CONCEPTS (K, 1, 2, 3)
Grade Level Expectations

Focuses on what child already knows

Paper and pencil presentations

Single correct answer

Discreet “events” for classification and reporting

Reporting in competitive/comparative (ABCDEF)

Teacher is sole arbitrator of what is correct

High expectations for performance of SOME students

Competitive (some win, some don’t)

Failure/retention accepted for some

Limited opportunity for social interaction

Rigid physical environment

Silence, limited movement and interaction

Pupil perceptions of self and others tied to academic success

Structure limits adult collegiality and collaboration

Parental contact revolves primarily around grades and promotion/retention issues

Time expectations for learning/performance
	KENTUCKY LEARNING GOALS/EXPECTATIONS

PRIMARY PROGRAM ASSESSMENT

Using Basic Skills

Applying Core Concepts & Principals

Thinking/Problem Solving

Integrating Knowledge

__________________

Child Development Research

Authentic Assessment

Qualitative Reporting

Continuous Progress
LEARNING ENVIRONMENT

Using Basic Skills

Applying Core Concepts

Self-sufficiency

Group Membership

Thinking/Problem Solving

Cultural Diversity/Arts

Integrating Knowledge

__________________

Child Development Research

Multi-Age/Ability Grouping

Continuous Progress

Professional Teamwork

Parent Involvement
	PRIMARY PROGRAM CONCEPTS (First Four Years, Ages 5-8)

Continuous progress toward Kentucky Learning Goals

Focuses on how a child leans and what a child knows

Multiple ways of representing knowledge

Alternative solutions

Ongoing for instructional decision-making and reporting

Reporting is individualized and narrative

Children as theory builders and negotiators

High expectations for performance for ALL students

Cooperative

Success expected for all

Extensive opportunities for social interaction

Tables, learning centers, natural settings, varied materials, activity areas

Purposeful movement and interaction encouraged

Successes in other areas of development are recognized and valued

Structure encourages adult collegiality and collaboration

Parental contact is progress-focused /parents are more involved in the learning process

Child paced, time permitted.
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REGIONAL SERVICE CENTER PRIMARY SPECIALISTS 
Each of the Regional Service Centers contains a Primary Specialist who can assist schools as they locate resources and plan their primary program.  

	Region 1 Service Center      http://www.kde.state.ky.us/oapd/rsc5/                   Murray State University 



                 1 Murray Street


                Murray KY 42071-3312



                   Office: 270-762-3217
                   Fax: 270-762-3216
	Region 5 Service Center        http://www.kde.state.ky.us/oapd/rsc1/                 University of Kentucky                                                    205 Stewart Stadium




            Alumni Gym Complex, Room 6 
            Corner Limestone and Euclid                                  Lexington, Kentucky  40506-0029                            Office: 270-257-4907                                                  Fax: 270-323-2802                                                                                                                                                                                                                                  
                      
               

	Region 2 Service Center   http://www.kde.state.ky.us/oapd/rsc2/                   1790 Normal Dr.                                                      Bowling Green, KY 42101                                           Office: 270-746-7063                                                       Fax: 270-746-7071


	Region 6 Service Center http://www.kde.state.ky.us/oapd/rsc6/                   203 South Broad St. Suite #3                            London, KY  40741                                       Office: 606-862-0282                                            Fax: 606-862-0286                                         

	Region 3 Service Center http://www.kde.state.ky.us/oapd/rsc3/                    Gheens Academy                                                4425Preston HWY                                               Louisville KY  40213 
              Office: 502-485-3291                                                     Fax: 502-485-6142


	Region 7 Service Center http://www.kde.state.ky.us/oapd/rsc7/                   Morehead State University                                                150 University Blvd. PO Box 1373      

           Morehead KY  40351-1689                                         Office:  606-783-5372                                                      Fax:  606-783-5375                                                                                                                                                  

	Region 4 Service Center    http://www.kde.state.ky.us/oapd/rsc4/                   Northern Kentucky University Covington Campus 1401 Dixie Highway
  Covington, Kentucky  41011                                    Office: 606-292-6778                                                      Fax: 606-292-6784
 







  

	Region 8 Service Center   http://www.kde.state.ky.us/oapd/rsc8/                         100 Resource Dr., Suite A                                   Prestonsburg KY  41653                                               Office: 606-886-0205                                                       Fax: 606-886-1509                                                         Sec:  Nancy Price                                                                                            
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General Instructional Materials Resources


Kentucky Educational Television








Making Connections


Multicultural Education


Technology








recordings (that are not ancillary parts of basal programs)


math and science manipulatives math and science manipulatives


graphic materials


transparencies 


calculators


slides 





electronic instructional materials (requires Kentucky Education Technology System approval)
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