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Part 1:  Identification of Literacy Needs 

Part 1 Section1 

The researched-based reading intervention model that was selected for the students at 

Isonville Elementary is Early Intervention in Reading (EIR) developed by Barbara Taylor 

and based on twelve years of research. 79% of students attending Isonville Elementary 

receive free or reduced lunch.  Our total population is currently 68 students in the 

primary grades K-3. We are located in rural eastern Kentucky.  EIR research conducted 

in a comparable, rural, low socioeconomic area shows that “EIR participants had higher 

reading levels than the non EIR control group”  (Taylor, 2010).  EIR was selected after 

extensive research was conducted on the programs that were approved for the Read to 

Achieve Grant.  The EIR program is a reliable, replicable K-3 reading intervention 

program that addresses all five essential components of reading:  phonemic awareness, 

phonics, fluency, comprehension, and vocabulary.  Research shows the program is 

replicable based on twelve years of research showing that “72% of children participating 

in EIR were reading independently at a primer level or higher by May of First grade” 

(Taylor, 2010).  Additional research shows that “84% of children who were in EIR in 

First grade were reading on a Second grade level in Second grade” (Taylor, 2010). The 

program is based on the principle of direct teacher instruction with individual or small 

groups of 2-4 students depending on students’ level.  The students will receive 30 

minutes of daily supplemental instruction in addition to the strong core-reading program. 

The program focuses on “acceleration rather than remediation with the idea that all 

students can be successful in reading” (Clay, 1993).  The theory behind the program is 

built on the idea that all children can be successful readers, but some children require 
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additional time and support to reach their reading goals. The program is fast paced and 

follows a daily routine. Knowledge of daily routine allows students to be more focused 

and efficient because they know what to expect every day. Daily lessons provide 30 

minutes of active engagement in repeated reading and guided writing about a short 

picture book. Lessons include phonemic awareness training, instruction and coaching in 

word recognition strategies to foster independence, and the answering of higher- level 

comprehension questions.  

Part 1 Section 2A 

EIR was selected for our school because this program was best suited for the needs of 

our students. EIR lessons designed for each grade level are carefully integrated lessons 

that build student mastery skills through activities that evolve around phonics, phonemic 

awareness, fluency, comprehension, and vocabulary.  The intensive curriculum guides 

teachers with details on how to deliver explicit instruction within each reading 

component.  EIR enables students to apply the knowledge to words and text and 

engages children in drawing meaning from what they have read.   

EIR scope and sequence follow the phonics and phonemic awareness continuum that 

builds on skills and progressively gets harder as the student masters the skills.   

The EIR program is correlated with Kentucky Core Academic Standards for English 

Language Arts.  Lessons are developed based on Reading Literature, Reading 

Informational, Reading Foundations, Writing, Speaking and Listening, and Language for 

each grade Kindergarten through Third Grade.   

 Based on Fall 2013 data, 45% of Kindergarten students scored below benchmark 

criteria in phonemic awareness and phonics. Research shows that students with low 
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phonemic awareness are at a higher risk of failing to learn to read. The EIR model 

meets the requirements of effective Kindergarten reading instruction through explicit 

instruction of phonemic awareness, systematic phonics, print concepts, text-based 

vocabulary, comprehension in the context of high-level text talk, and comprehension 

strategies instruction. These strategies will provide the strong foundation needed for 

students to become independent readers. The Interventionist will use the EIR 

instructional strategies to provide daily coaching in word recognition strategies. The 

Interventionist will prompt students to use word recognition strategies as well as self- 

monitor. For example, Interventionist will provide instruction using Elkonin boxes and 

manipulatives in order for students to create/build word families. Daily instruction will 

also include systematic word recognition with initial focus on letter names and sounds 

as well as an emphasis on tracking and sounding out words to read simple texts.  Daily 

active engagement will provide multiple activities as well as follow up acceleration 

activities for struggling readers to ensure that they learn the emergent skills necessary 

to become independent readers. The intervention instruction schedule will include 30 

minutes of explicit instruction daily.  

Winter 2013 DIBELS data shows that 57% of First graders scored below benchmark 

criteria in phonics, fluency, and vocabulary. The EIR program will provide struggling first 

grade readers with an additional daily opportunity to interact with authentic text in a 

structured small group of 2-4 students led by the Interventionist. The EIR models meets 

the requirements of effective reading instruction for First graders through daily explicit 

phonemic awareness instruction, systematic phonics instruction, oral reading, text-

based vocabulary, comprehension strategies instruction, and instruction of high-level 
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talk about the text. The Interventionist will use the EIR model to provide daily instruction 

in word recognition development by coaching students to use word recognition 

strategies while reading informational and literary texts. The Interventionist will build 

fluency through the use of repeated reading, coached reading, and just right books.  

Just right books are books that are matched to a student’s current reading and skill level 

based on their interest.   According to Baumann and Kame’enui, 2004, a variety of 

approaches are critical to developing students’ vocabulary. Daily vocabulary instruction 

will be addressed through direct instruction of specific words before, during, and after 

reading.  Children can learn the meaning of words through word parts with the use of 

affixes and word roots.  The Interventionist will also encourage students’ natural 

curiosity of vocabulary words. Daily comprehension instruction will include coaching for 

comprehension through active engagement, application of taught comprehension 

strategies, repeated readings of stories that require students to “glue to the print”, 

reading for meaning and enjoyment, and teaching students to engage in high level talk 

as well as write about the text.  

According to Fall and Winter 2013 Discovery Education and DIBELS data, 28% of 

Second graders scored below the benchmark criteria. According to research by Barbara 

Taylor, “the basic EIR strategies for second graders are very similar to the grade 1 EIR 

strategies. Students just move at a faster pace since they do have more reading abilities 

than they did in first grade, even if they are not yet independent readers.” Daily effective 

instruction will include a variety of systematic phonics instruction including letter by letter 

decoding and decoding onset and rime. Students will develop vocabulary through direct 

instruction, learning to use strategies to determine word meaning, and learning of words 
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in rich context through wide reading. Explicit comprehension lessons and strategies will 

be incorporated and will include summarizing, comprehension monitoring, graphic 

organizers, story structure, asking and answering questions, and reciprocal teaching. 

The Interventionist will provide 30 minutes of instruction daily coaching students to use 

taught skills and strategies as they read EIR stories. The Interventionist will develop 

independent and motivated learners through the use of text talk, repeated readings, and 

one-on-one readings.  

According to Fall and Winter 2013 data, 35% of Third graders fell below the benchmark 

criteria on Discovery Education and DIBELS. The EIR model for Third grade provides 

an additional 30-minute daily opportunity for students who are reading below grade level 

to have further interactions with text. The model provides a strong framework for the 

Interventionist, showing them how to support their students so they can “catch up or 

keep up with grade-level expectations for reading” (Taylor, 2010). The EIR meets the 

requirements of effective Third grade reading instruction through word-recognition 

strategies while decoding multi-syllabic words and coaching in word recognition 

strategies. Fluency instruction will include repeated readings and coached reading with 

feedback. Text-based vocabulary instruction will include discussion of words meanings 

at point of contact. Comprehension strategies focus on summarizing, practicing and 

monitoring, generating questions, answering written questions, as well as high-level talk 

about text.  

Our trend data supports the need for an Interventionist. Comparative school year data 

shows that little to no gains have been made in closing the achievement gap for 

struggling readers receiving our current RTI services.   
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Trend Data 2012-2014 Students Receiving RTI 

 

Grade % of Students 
Receiving RTI 
2011-2012 (Tier II 
and Tier III) 

% of Students 
Receiving RTI 
2012-2013 (Tier II 
and/or Tier III) 

% of Students 
Receiving RTI 2013-
2014 (Tier II and/or 
Tier III) 

K 25% 37% 45% 

1 35% 39% 57% 

2 50% 40% 28% 

3 46% 42% 35% 

 

Part 1 Section 2B 

The EIR program complements the RTI framework at the school. Currently, the steps in 

the RTI framework include assessing all students using diagnostic and universal 

screeners, disaggregating assessment data with RTI team to determine Tier II and Tier 

III intervention groups, notifying parents of student progress, and developing a plan of 

action for individual students. Currently, classroom teachers are responsible for Tier II 

and Tier III instruction within the classroom setting. Scheduling and staffing allocations 

inhibit full implementation of rigorous Tier II and Tier III instruction. The EIR program 

and an Interventionist would complement and enhance our framework by ensuring that 

all struggling readers will receive rigorous, highly effective instruction in order to become 

competent, independent readers and writers. In the event that there are students on a 

waiting list for RTA services, the regular classroom teacher will provide Tier II and/or 

Tier III instruction as needed until space in EIR program is available.  
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Part 1 Section 2C 

Diverse learners at Isonville Elementary include students from economically 

disadvantaged families. The specific literacy needs of those diverse learners who are 

reading and writing at low levels include: early intervention, vocabulary development, 

repeated exposure to high quality texts, sound research based instruction, and hands 

on/real world literary experiences.  The EIR program will support effective reading and 

writing instruction by providing early intervention services. Services will be provided by a 

reading Interventionist beginning in August 2014. Students will be exposed to high 

quality texts using EIR based selections that are rich in vocabulary with multiple 

exposures including hands on/real world experiences. The Interventionist will follow a 

rigorous daily routine that includes high expectations and encourages independence 

and responsibility based on the research based EIR model of implementation for 

effective reading and writing. 

Specific EIR strategies for reading and writing instruction will include teacher modeling, 

meaningful guided reading and writing (with the use of a read-aloud, and shared 

readings), working collaboratively using manipulatives, writing as you read, drawing 

while you read, and reacting to the reading. 

One important element of the EIR program is the Interventionist. The Interventionist will 

work collaboratively with classroom teachers to motivate students to read by having 

positive classroom atmospheres and teaching with enthusiasm. Encouragement and 

praise that includes positive feedback will be provided to show that efforts lead to 

success. Another element of the EIR program is that reading and writing instruction will 

be built on the background, foundations, and interests of the students. The element of 



 

8 
 

choice will also play an important part in our EIR program. Students will be encouraged 

to choose “just right” books based on their interests and abilities. Writing and drawing as 

you read is a strategy that will also allow student choice and input.  

Part 1 Section 3 

Formal data was gathered from Discovery Education, DIBELS, and classroom tests.  

Data for Students in Bottom Quartile 

Grade School 
Year 

Number 
of 

Students 

Assessment 
Name 
(Discovery 
Education 
Diagnostic 
Assessment) 

Average 
Entry 
Score 
State 

Percentiles 

Average 
Exit Score 

Comments 

K 2013-14 1 Discovery 
Education 

24%ile No exiting 
scores for 
2013 data 

 

1 2013-14 4 Discovery 
Education 

19%ile No exiting 
scores for 
2013 data 

 

2 2013-14 4 Discovery 
Education 

10.25%ile No exiting 
scores for 
2013 data 

 

3 2013-14 5 Discovery 
Education 

12.4%ile No exiting 
scores for 
2013 data 

 

(Refer to Appendix A for Data for Students in Bottom Quartile and Current RTI 

Students)  

Disaggregated Formal Assessment Data for Students in RTI 
 

Grade School Year Number of Students DIBELS 
Average Entry 
Score Using 
State Percentile 

Discovery 
Education 
Average Entry 
Score Using 
State Percentile 

K 2013-14 1 23 Letter 
Naming 
Fluency 

24 

1 2013-14 4 14.5 Letter 
Naming 

9.12 
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Fluency 

2 2013-14 5 9 Oral Reading 
Fluency words 
per minute 

6.6 

3 2013-14 8 15.15 DAZE  
(comprehension 
and vocabulary) 

12.25 

 

Based on classroom assessment of Kentucky Core Academic Standards in English 

Language Arts for Winter 2013, 35% of Third graders scored below proficiency on 

classroom reading assessments, 22% of Second graders scored below proficiency, 

33% of Kindergarten scored below proficiency. 

Informal data was gathered based on student classroom performance.  A brief summary 

from First grade teacher reflects that students have difficulty applying skills when 

working independently.  Analysis of reading fluency shows that CVCe (long vowel with 

silent e) and sight words hinder comprehension. 

Kindergarten observations conclude that students struggle with independent work 

because they are not applying what has been practiced in whole and small group 

instruction. 

Second and Third grade analysis of student work samples indicate that most students 

receiving RTI are scoring 1’s or 2’s based on a 4 point scale on open response type 

question.  Analysis indicates that students are not able to support answer with evidence 

based on the text. 

(See Appendix B – Example of Parent Report for Discovery Education Assessment) 
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Part 2:  Identification Of Students To Be Served 

Part 2 Section 1 

Isonville Elementary will use the Spring 2014 Discovery Education (diagnostic), DIBELS 

(universal screener), EIR Assessments, and Reading Wonders Spring Benchmark 

Assessment (classroom assessment) data to determine students who are struggling 

readers for First through Third grade students.  The RTI team consisting of the 

classroom-reading teacher, principal, speech pathologists (if pertinent), and Reading 

Interventionist will analyze the data and determine a plan for all students who do not 

meet grade level expectations for any of the criteria testing listed above, during July 

2014.  Students who score at or below the 30th %ile on the Discovery Education 

Reading Assessment during the Spring 2014 assessment will receive further individual 

testing using EIR Placement and Assessments to determine the student’s current 

reading level or reading abilities as soon as school starts in August 2014.   

The Intervention Teacher will use DIBELS analysis sheets to determine points of need 

for any additional testing for students who are identified as strategic or needing 

intervention.  Additional testing may include EIR Placement and Assessments or other 

individual testing from Isonville’s Assessment Resources (Core Assessments, DIBELS, 

EIR Assessments, Letter Test, and Wright Group Assessments), that may pertain to a 

particular need of a student.   The additional testing will begin in August 2014.   

The RTI team will analyze Reading Wonders Benchmark Assessment Data in July 

2014.  The data will be used to determine students who are struggling with grade level 

standards.  Students who score below 60% on the Reading Wonders Benchmark 
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testing will receive additional testing to determine the student’s current reading level or 

reading abilities in August 2014 as soon as school begins. 

Individual student testing will occur outside core instruction time based on the data 

gathered by the RTI team.  The Reading Interventionist will give the additional testing 

during the first weeks of school.  If the additional testing indicates that the student is 

struggling with any of the five reading components, the RTI team will meet with the 

parents to develop an Individual Assistance Reading Plan (IARP) based on the 

student’s individual reading needs.  During this meeting, the plan will be developed and 

address monthly goals that will be set for his or her child.  Parents will have input in the 

short term and long-term goals.  Goals will be based on grade level standards with 

emphasis on closing the gap as quickly as possible for the students.  If the parents are 

unable to attend the meeting, they will be notified by phone of the IARP and may 

request another meeting.   

RTI services using EIR will begin August 2014 based on Summative Spring 2014 data 

and individual testing.  RTI services will implement each student’s IARP.   

Discovery Education, DIBELS, and Reading Wonders Benchmark Assessments will be 

given during the first two weeks of school in August 2014 with assistance from the 

Reading Interventionist. 

 The RTI team will analyze the data and use the following criteria to determine if 

additional testing is needed for struggling readers based on the Fall 2014. 

Assessment Criteria for Additional Testing 

Discovery Education (Diagnostic Assessment) At or below 30
th
%ile 

DIBELS (Universal Screener) Identified as strategic or intensive 
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Reading Wonders Benchmark (Diagnostic) 60% or below 

KPREP (Outcome Measure for 3
rd

 Grade) At or below 25%ile 

 

Any one assessment can indicate that the student is struggling.  Additional individual 

testing will pin point the student’s abilities and where to build on the scaffolding of 

instruction.  Discovery Education and Reading Wonders Benchmark assessments can 

be given to the whole group or in small group settings.  DIBELS is given individually to 

students.   

At any point during the year, the classroom teacher can request additional testing based 

on classroom performance, classroom assessments, or other indicators that the 

students is struggling with reading.  The Reading Interventionist will use assessments 

from Isonville’s Assessment Resources to determine if the student needs intervention 

services based on grade level standards.  If the student scores below 60% on the 

individual testing, an RTI team meeting will be called to develop an IARP based on the 

student needs with parental input. Our assessment resources include:  reading 

inventories, letter tests, Wright Group Skills test, EIR Placement Tests, CORE 

Assessments, Discovery Education, DIBELS, Discovery Ed Probes, CIITS Assessments 

that are designed to assess Kentucky Core Academic Standards. 

Each grade will assess using Discovery Education Test 1 to be used as a baseline 

measure and Discovery Education Test 4 as an outcome measure to determine growth 

during the school year. 

Part 2 Section 2 

The RTI services that each individual student receives will be based on prescriptive 

short-term realistic goals based on his or her present level of reading performance.  
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Daily lesson plans with identified measurable objectives for each day will be 

implemented.  Depending on the daily progress of the student, his/her objective will be 

revised or revisited daily by the Reading Interventionist.   

DIBELS progress monitoring will occur on a weekly basis.  The Reading Interventionist 

for the students who are receiving RTI services will conduct the progress monitoring.  

DIBELS analysis sheets will be utilized by the Reading Interventionist and shared with 

the classroom teacher during collaboration to align instruction during small group core 

instruction time.  All student data will be kept in a Data Notebook.  Classroom teachers, 

Reading Interventionist, and the Principal have access to the notebook that will be 

housed in the Reading Interventionist room.   

Daily mastery checks will be included and tracked for every lesson and activity. Short- 

term goals will be assessed on a weekly basis using EIR or Isonville’s Assessment 

Resources.   Examples of assessments could include letter/sound tests, tests to show 

level on phonemic awareness or phonics continuum.  As the student masters a skill they 

will move up the continuum to the next level or skill based on EIR scope and sequence.  

The Reading Interventionist will be responsible for the ongoing assessments and 

determining daily objectives based on the previous days achievement.   

During monthly RTI team meetings the IARP will be reviewed.  Plans of action will be 

made based on the students’ ongoing assessment data that includes progress 

monitoring, classroom assessments, daily mastery checks, or other assessment data.  

Progress will be documented based on students’ short-term goals and new goals will be 

written for the following month with pacing to achieve long-term grade level goals in 

mind. 
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Part 2 Section 3 

The process the school will use to determine student movement between Tier I and Tier 

II will be based on data analysis. If students score between the 30th%-49th%ile on 

Discovery Education and/or score strategic on the DIBELS assessment, additional 

testing will be administered. Running records and classroom data will also be 

considered. The Interventionist and classroom teacher will collaborate to analyze data 

to determine if placement in Tier II is necessary. The focus of instruction will also be 

determined. In order to determine student movement between Tier II and Tier III student 

data will be analyzed. Students scoring below 30th%ile on Discovery Education and/or 

scoring strategic or intensive on DIBELS will receive additional assessments to 

determine if movement is necessary. Students who do not make adequate progress in 

Tier II, based on student performance, assessment data, plan of action goals, and 

teacher observation may also be moved to Tier III. Students may also move through the 

Tiers based on DIBELS and small group progress monitoring (short and/or long-term 

goals). Upon progress monitoring, if a student successfully meets the DIBELS 

benchmark three consecutive times, the Interventionist and teacher will determine if 

movement is required to meet student needs.  The RTI criteria for exiting intervention 

services will be based on students’ grade level performance on Discovery Education, 

DIBELS, Reading Wonders Winter or Mid-Winter Benchmark Assessments, and/or 

reaching his/her long-term goals where they are working on grade level standards 

proficiently.  The winter benchmarks will be given in November 2014 and the mid-winter 

will be given in February 2015.  If the student scores above the criteria on all 
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assessments and their classroom performance are proficient then the students will be 

released from RTI services with parents notified of the change.  If the student does not 

meet grade level proficiency on the winter or mid-winter benchmarks, they will continue 

to receive RTI based on IARP goals.   

During monthly RTI team meetings, the team will discuss long -term goals and 

assessment data to show the students’ progress.  When students meet their long-term 

goals, the RTI team will use current classroom data to determine if the student has 

closed the reading gap and is reading on grade level proficiently.  The student data will 

determine if RTI services are required at the time.   

Once student are not receiving RTI services from the Reading Interventionist and 

he/she begins struggling with grade level standards the Reading Interventionist will be 

notified and individual testing will begin again to determine students’ identified area of 

need.   

Part 3: Implementation of Intervention 

Part 3 Section 1 

Effective implementation of the program will require the following resources: time, 

money, space, assessments, collaboration, and a full time Interventionist. Isonville 

Elementary has considered and adequately planned for the resources to ensure for 

intensive short- term interventions to small groups of students. Time has been allotted 

for collaboration during monthly RTI meetings, monthly professional development, a full 

time reading Interventionist, and time for Tier II and Tier III classes outside of the Core 

reading program schedule. Funding (money) for the EIR program includes Read to 

Achieve Grant funds, Title I, Title II, Title VI funds, PD funds, ESS funds, general funds, 
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and PTO partnership funds. Isonville Elementary School has adequate space for the 

reading intervention program. There are currently two full size classrooms available for 

use as intervention classrooms. Isonville Elementary currently uses Discovery 

Education and DIBELS assessments. Money has been allotted to purchase these 

assessments for the 2014-2015 school years. The school principal will be responsible 

for monitoring the implementation of Read to Achieve. 

Resource Person(s) 
Responsible 

Purpose/Explanation 

 

Funding Source 

Time 

Collaboration 

Interventionist 

 Felicia Green, 
Principal 

 Classroom teachers 

 Interventionist 

 Monthly RTI 
meetings to 
collaborate and 
disaggregate and 
analyze data 

 Monthly 
Professional 
Development  

 Daily schedule 
reflecting Core 
and Intervention 
times 

 Read to 
Achieve 
Grant 

 PD funds 

 General fund 

Money  Interventionist 

 Felicia Green, 
Principal 

 Funding will allow 
Isonville 
Elementary to 
provide high 
quality, rigorous, 
student driven 
reading 
intervention 
classes. 

 Read to 
Achieve 
grant 

 Title I and VI 
funds 

 General 
funds 

Space  Felicia Green, 
principal 

 Adequate space is 
available for 
reading 
intervention 
classes 

 No additional 
funds are 
necessary. 

Assessments  Interventionist 

 Felicia Green, 
principal 

 Discovery 
Education 
(diagnostic 
assessment) 

 DIBELS (universal 
screener) 
 

 Title I funds 

 Burst Grant 

Classroom Materials 

(pencils, markers, 
chart paper, reading 

 Interventionist  To motivate and 
enhance student 
engagement in 
reading 

 General fund 

 Title I funds 
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manipulatives) intervention 
classes 

Books 

(EIR books) 

 Interventionist  To ensure student 
choice of “just 
right” books. 

 Title I 

 

Part 3 Section 2 

Isonville Elementary School will involve the families of struggling readers. We will send 

home weekly, individual DIBELS progress monitoring reports. The Interventionist will 

call Tier II and Tier III parents once monthly to discuss their child’s literacy needs and 

progress.  Teachers will also send home monthly newsletters to inform parents of 

upcoming skills and concepts that will be covered in the classroom. The Interventionist 

will also publish literacy news and events on the school website.   Parents will be 

encouraged and invited to be active participants in the development of their child’s 

IARP. Isonville Elementary will host Family Literacy Nights for parents and students. 

Literacy Nights will address topics such as: DIBELS, tips for struggling readers, and 

using technology resources. Isonville Elementary will also inform parents of community 

partnerships that support literacy including the Family Resource Center, Adult 

Education services, and Elliott County Public Library. PAVE (Parents as Volunteers) 

training will also be available for parents, encouraging them to become active 

volunteers. Community partners will be invited to participate in Family Literacy nights 

and other school events in order to inform parents of available resources and develop 

ongoing relationships. Home visits from the Family Resource Center will be an option 

for parents who are not able to attend Family Literacy and other school functions in 

order to discuss their literacy services. The Isonville Elementary PTO will organize a 

parent group to discuss the needs of struggling readers. This will be included on their 
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monthly agenda. The Interventionist will participate in these discussions and help 

facilitate positive parental involvement in literacy.  

Part 4 Description of Teacher Selection and Training 

Part 4 Section 1 

The highly trained certified intervention teacher will be selected using criteria to 

determine the highest qualified individual who demonstrates a vast knowledge of 

Kentucky Core Academic Standards, has the ability to administer and analyze formal 

and informal assessments, exhibits a good repertoire with students and adults, and the 

knowledge and ability to match strategies and skills that foster learning for struggling 

readers.  The Interventionist must have a Master’s Degree or higher in Literacy.  The 

Interventionist must have at least 3 years’ experience in the primary grades.  The 

Interventionist must demonstrate competency in teaching the five essential components 

of reading including:  phonemic awareness, phonics, fluency, vocabulary, and 

comprehension at each grade level for grades K-3.  The Interventionist will demonstrate 

knowledge through interviews with the principal and consultation with the Site Base 

Decision Making Council.  The principal will use a scoring rubric based on a 4 point 

scale-4 exemplar responses, 3 proficient responses, 2 adequate responses, 1 lacking 

knowledge.  The Interventionist Professional Development portfolio should indicate that 

the teacher is highly trained in researched based reading instruction that will be used in 

selecting Interventionist.    
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The Interventionist roles will focus on teaching intervention groups based on student 

data in grades K-3.  The Interventionist will be responsible for assisting classroom 

teachers with diagnostic testing 4 times per year.  The Interventionist will assist the 

classroom teachers in administering DIBELS to K-3 individually three times per year.  

The Interventionist will be responsible for administering individual testing to students in 

grades K-3 who scored below benchmark criteria to determine students’ current 

abilities.  The Interventionist will facilitate RTI monthly meetings with classroom teacher, 

principal, parent, or other identified resource staff where data is analyzed and 

disaggregated.  The Interventionist will develop the Individual Assistance Reading Plan 

(IARP) in collaboration with the classroom teacher and parents.  The Interventionist will 

be responsible for keeping a running record and tracking daily progress with students 

receiving EIR instruction.  The Interventionist will be responsible for daily planning for 

small group or one on one instruction based on student needs for students who are 

receiving EIR.  The sample schedule below demonstrates the interventionist’s primary 

responsibility and time are devoted to struggling readers in grades K-3.  Time has been 

allotted for each grade level to have 2 different 30-minute blocks of time outside of their 

Tier I core instruction.  Groups will be determined based on students’ abilities and skills.  

The Interventionist will escort all students to and from the Intervention classroom.  

There is a 5- minute transition time between groups to allow for this transition. 

Sample Interventionist Schedule 

Time Activity/Student Group 

8:00 – 8:30  Kindergarten Small Group 1 

8:35 – 8:45 Tracking of progress for K group 1 

8:45 – 9:15 First Grade Small Group 1 

9:20 – 9:30  Tracking of progress for 1st group 1 
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9:30 – 10:00 Second Grade Small Group 1 

10:05 – 10:15 Tracking of progress for 2nd group 1 

10:15 – 10:45 Third Grade Small Group 1 

10:50 – 11:00  Tracking of progress for 3rd group 1 

11:00 – 11:30  Lunch 

11:30 – 12:00 Kindergarten Group 2 

12:05 – 12:15 Tracking of progress for K group 2 

12:15 – 12:45 First Grade Group 2 

12:50 – 1:00 Tracking of 1st group 2 

1:00 – 1:30 Second Grade Group 2 

1:35 – 1:45 Tracking of 2nd group 2 

1:45 – 2:15  Third Grade Group 2 

2:20 – 2:30  Tracking of progress for 3rd group 2 

2:30 – 3:30  Planning for next day’s lessons 

Part 4 Section 2 

The Read to Achieve Intervention teacher will receive high quality professional learning 

throughout the 2014-15 school year. All professional development activities will adhere 

to the Kentucky Department of Education Standards for High Quality Professional 

Development. Barbara Taylor, developer of EIR, will host monthly webinars for the 

Interventionist to receive guidance and support in order to implement an EIR program 

that is reliable and replicable.  The Read to Achieve Intervention teacher will take part in 

Catching Readers book studies. Catching Readers is a series of books written by 

Barbara Taylor.  Taylor bases the series on twelve years of research.  It describes 

research-based strategies to use with struggling readers in small intervention groups. 

The series also has a DVD that models the research-based practices. It will provide 

support for the Interventionist and is tied to the school’s instructional improvement 

goals.  Information gained from the book studies will be implemented during EIR day-to-

day instruction. The Interventionist will also facilitate the professional learning 

community with classroom teachers to ensure that all teachers have a strong 
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knowledge base about the EIR program as well as strategies for struggling readers. The 

Interventionist will participate in online, individualized professional development using 

PD 360, a district resource. These are online video professional developments that 

show classes in action.  This professional development adheres to Professional 

Development Standard 4 by providing learning experiences that will advance 

understanding and application of research based practices and skills to reduce barriers 

to learning, close achievement gaps, and improve student performance. Each job 

embedded professional development will have a positive impact on student 

achievement, as a highly trained Interventionist will implement EIR.    

Part 4 Section 2B 

The Interventionist will also actively participate in any Read To Achieve state sponsored 

professional learning activities. The Interventionist will share this information with 

classroom teachers in order to impact student performance and meet Kentucky’s 

challenging content standards. The Interventionist will attend Kentucky Reading 

Association Conference to keep abreast of the last up to date reading research.   

Month Professional Development Focus 
July  Catching Schools book 

study 

 Barbara Taylor webinar 

 Data Analysis of Spring 
2014 student data 

 Read to Achieve State 
Sponsored (TBA) 

 PD 360: A Working PLC 
Segment 1 

 Action guide to 
implement EIR 

 Program implementation 
with fidelity and reliability 

 Determine student 
groups and strategies for 
EIR implementation 

 Ensure RTA knowledge 
and alignment 

 Best teaching practices 
for intervention 

August  Catching Schools book 
study 

 Barbara Taylor webinar 

 Data Analysis of Fall 
2014 data 

 Action guide to 
implement EIR 

 Program implementation 
with fidelity and reliability 

 Manage student groups 
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 PD 360: Read to Achieve 
 

and further develop IARP 

 Study Barbara Taylor’s 
strategies shown to be 
effective for the RTA 
program implementation 

September  Catching Readers Grade 
K book study 

 Barbara Taylor webinar 

 Data Analysis  

 Kentucky Reading 
Association Conference 

 Focus on specific 
strategies for 
Kindergarten 

 Support EIR 
implementation 

 Manage student groups 
and update IARP’s 

 Keep abreast of current 
reading research 

October  Catching Readers Grade 
K book study 

 Barbara Taylor webinar 

 Data Analysis 

 Focus on specific 
strategies for 
Kindergarten 

 Discuss challenges and 
provide support for 
rigorous EIR 
implementation 

 Manage student groups 
and update IARP’s 

November  Catching Readers Grade 
1 book study 

  Barbara Taylor webinar 

 Data Analysis 

 Focus on specific 
strategies for First grade 

 Provide further support 
for refining EIR program 

 Manage student groups 
and update IARP’s 

December  Catching Readers Grade 
1 book study 

 Barbara Taylor webinar 

 Data Analysis 

 Read to Achieve 
professional 
development conference 
(TBA) 

 Focus on specific 
strategies for First grade 

 Discuss strategies for 
struggling readers  who 
are not making adequate 
progress based on 
current data 

 Disaggregate Winter 
2014 data. Manage 
groups and update IARP 
goals 

 Discuss RTA 
implementation and 
ongoing progress 

January  Catching Readers Grade 
2 

 Barbara Taylor webinar 

 Data Analysis 

 Focus on specific 
strategies for 2

nd
 grade 

struggling readers 

 Discuss school wide 
coherence and continuity 
of EIR program 

 Manage student groups 
and update IARP’s 

February  Catching Readers Grade 
2 

 Barbara Taylor webinar 

 Focus on specific 
strategies for 2

nd
 grade 

struggling readers 
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 Data Analysis  Best practices for 
struggling readers. 

 Manage and update 
IARP’s 

March  Catching Readers Grade 
3 book study 

 Barbara Taylor webinar 

 Data Analysis 

 Read to Achieve 
professional training 
(TBA) 

 Focus on acceleration 
strategies for 3

rd
 grade 

struggling readers 

 Discuss acceleration 
strategies for 3

rd
 grade 

struggling readers 

 Disaggregate 
assessment data for late 
Winter 2015 and manage 
student focus groups 

 Reflect on best practices 
for EIR program 

April  Catching Readers Grade 
3 

 Barbara Taylor webinar 

 Data Analysis 

 Focus on students’ 
written answers 

 Discuss assessment 
results, yearly progress, 
and next steps 

 Manage and update 
IARP’s 

May  Barbara Taylor webinar 

 Data Analysis 

 Reflect on EIR 
implementation and 
sustainability 

 Disaggregate Spring 
2015 data and create 
preliminary student 
groups for Fall 2015 
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Part 5 Description the Budget Process 

Part 5 Section 1 and 2 

 

ITEM EXPLANATION OF EXPENDITURES 

Amt. Of 
Grant 
Funds 

Source & 
Amt. Of 

Matching 
Funds 

MUNIS 
CODE 

0110 
Certified 
Permanent 

Read to Achieve Intervention Teacher $45000. $5344. 
District 

0222 
Employer 
Medicare 

RTA Teacher $700.   

0231 
KTRS Employer 
Contribution  

  
RTA Teacher 

  
$800. 

  

0253 
 KSBA 
Unemployment 

  
RTA Teacher 

  
$60. 

  

0260 
Workers 
Compensation 

  
RTA Teacher 

  
$450. 

  

0582  Travel 

Out of District Travel – KY Reading 
Association Conference, Read to 
Achieve State Sponsored Trainings 

  
 

 $1000. PD 
funding 

0610 General Supplies 

Classroom reading manipulatives (i.e. 
individual magnetic whiteboards, 
magnetic letters, markers, erasers, 
index cards, journals, chart paper, 
easel, notebooks, dictionaries, thesauri 
etc.). 

  
 
 
 
 
 
 

  
$1500. 
General 
Supplies 
and Title 1 
& Title VI 

0646  Test Material 

 Discovery Education- Diagnostic 
Assessment 

  
 

 $612. Title 
I 

0646  Test Materials 

  
DIBELS – Universal Screener 

  $952. Burst 
Grant 
funding 

0338  Registration 

 EIR Monthly Webinar Professional 
Development by Barbara Taylor 

  
$300. 

  

0338  Registration 

  
KY Reading Association Conference -
Professional Learning 

  
$500. 

  

0643 
 Supplemental 
books for EIR 

 EIR student books related to 
implementation of program 

 $690.  $700. Title 
I 

  

   

 TOTALS 

  
$48,500. 

 
$10,108. 
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The total estimated cost needed to fully implement the Read to Achieve intervention 

services including the Early Intervention in Reading Model is $58,608.00.  The district 

contribution will be an estimated total of $10,108.00 combining different sources of 

funds to ensure that the Read to Achieve Initiative will be supported at a high level with 

all components fully functioning to meet the needs of our struggling readers.  Included in 

the budget is the approximate cost to hire a full time highly qualified Read to Achieve 

Intervention teacher whose primary role and responsibility is to provide interventions to 

struggling readers that data supports need which could ultimately impact about 35% of 

our total population.  The estimated cost to administer Discovery Education and DIBELS 

assessment are included.  Title I funds and Burst Grant funds are matching sources to 

help support diagnostic and universal screeners for primary grades K-3.  Professional 

development funds will be a matching source to ensure that the Interventionist receives 

ongoing high quality professional learning throughout the 2014-15 school year through 

webinars, Read to Achieve state sponsored trainings, and Kentucky Reading 

Association Conferences.  Job embedded professional learning opportunities are 

outlined in the grant proposal and require no additional funding.  Monthly RTI meetings 

will be an integral part where all stakeholders have an opportunity to be involved in the 

child’s progress.  The Interventionist will serve as a primary facilitator during these 

meetings.  The district has agreed to support with funding and resources the 

implementation of EIR. EIR researched based books will be purchased with Read to 

Achieve grant funds and matched with Title I funds to ensure that the EIR will be 

implemented with fidelity according to the grant requirements.  Community partnerships 

will contribute to the success of reaching and communicating with parents of struggling 
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readers to aid and support them as needed.  To ensure that the students have all 

necessary supplies so they can be a successful readers and writers money has been 

allotted for classroom manipulatives and supplies to be used during intervention. 

Part 6 – Not applicable 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

27 
 

Work Cited 

Baumann, J.F., and E.J. Kame’enui.  2004.  Vocabulary Instruction:  Research to  
Practice.  New York:  Guilford. 

Clay, M.  1993.  Reading Recovery:  A Guidebook for Teachers in Training. Portsmouth,  
NH:  Heinemann. 

Taylor,B.M. 2010.  Catching Readers.  Portsmouth, NH:  Heinemann.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

28 
 

Appendix A 

Data for Students in Bottom Quartile 

Grade School 
Year 

Number of 
Students 

Assessment 
Name 

Average 
Entry 
Score 

Average 
Exit Score 

Comments 

K 2013-14 1 Discovery 
Education 

24%ile   

1 2013-14 4 Discovery 
Education 

19%ile   

2 2013-14 4 Discovery 
Education 

10.25%ile   

3 2013-14 5 Discovery 
Education 

12.4%ile   

Data for Students Currently Receiving RTI Services 

Grade School 
Year 

Number of 
Students 

Assessment 
Names 

Average 
Entry 
Score 

Average 
Exit Score 

*No Exit 
Scores for 

2013 

Comments 

K 2013-14 1 out of 11 Discovery 
Education 

24%ile   

1 2013-14 4 out of 19 Discovery 
Education 

8%ile   

2 2013-14 5 out of 18 Discovery 
Education 

11.4%ile   

3 2013-14 7 out of 20 Discovery 
Education 

10.72%ile   

Data for All Other Students in Grades K-3 

Grade School 
Year 

Number of 
Students 

Assessment 
Name 

Average 
Entry 
Score 

Average 
Exit Score 
* No Exit 

Scores for 
2013 

Comments 

K 2013-14 10 out of 11 Discovery 
Education 

60.9%ile   

1 2013-14 15 out of 19 Discovery 
Education 

41%ile   

2 2013-14 13 out of 18 Discovery 
Education 

54.16%ile   

3 2013-14 13 out of 20 Discovery 
Education 

41.39%ile   
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Appendix B – Sample of Parent Report 

 


