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College/Career Readiness for All




As part of “Unbridled Learning: College and Career Readiness for All”, the Kentucky Department of Education (KDE) and the Kentucky Board of Education (KBE), along with a myriad of other stakeholders has identified several strategies to help schools and districts meet the Commonwealth Commitment, a pledge taken by every school district in Kentucky to prepare high schools graduates to be college and career ready.
The primary target indicator to help address overall vision in college and career readiness is the goal to increase the percentage of students who are college and career ready from 67% to 83.5% by 2020.
One foundational strategy identified to help ensure student success in this commitment is Targeted Interventions. The transitional courses are simply a part of this strategy. The target audience for the transitional courses is high school seniors who scored below readiness benchmarks for English on the ACT and who did not reach CCR readiness factors in ELA (English/Language Arts).
This course may be adapted to meet the specific needs and conditions in each high school. Furthermore, it may be offered as an actual full semester course, but could also be offered as an intervention for students before or after school, as a supplement to existing English/Language Arts courses or a course in which students have flexible entry and exit based on pre-assessment scores. The flexibility of the course is designed to provide schools with multiple options to meet student needs without compromising the other opportunities available to them. This course cannot count as a student’s English IV credit, but it may be embedded in an English IV course. It may also be offered as an elective course.

Teachers in each school are charged with designing instructional plans based on the curriculum provided by the Transitional Course Work Team. Additional materials such as class notes and measurement instruments (quizzes and tests) for teachers can be developed or provided by programs successfully implementing college readiness programs. 

A system for including pre- and post-testing, diagnostics, and scores for developmental and non-developmental placement is necessary and essential for tracking data related to these courses. Mechanisms need to be in place to record pertinent data, review procedures, and disseminate information to other interested school districts and state agencies. For additional information, please see the information page on College and Career Readiness in Kentucky at the end of this document. 

The Council on Postsecondary Education uses the following assessments to determine placement of students in college developmental classes.

· ACT
· KYOTE
In addition to the coursework, it is recommended that instructors include components for writing, project based learning, college readiness, appropriate use of technology, and self-directed learning.

Note on English and Reading Transitional Course Curriculum Frameworks

The English transitional course framework was intentionally designed so that it could pair easily with the Reading transitional course framework and that the two could be combined to use with students. Each course could easily stand alone as well. This flexibility was intentional so that schools and districts could best determine what would work well with their intervention programs. 

Introduction for Teachers

Purpose of course:  The purpose of this course is to enable students to transition into credit-bearing college classes which require a minimum benchmark English score on the ACT. This course is a direct result of implementing Senate Bill 1 legislation which requires the development of a “unified strategy to reduce college remediation rates.
Course objectives:  After completing the transitional course and meeting the college placement test criteria, students will be able to:

· enroll in college credit-bearing courses.

· increase the likelihood for successful completion in subsequent college courses.

Background Development:   Numerous secondary and postsecondary educators and multiple KDE offices met as the Transitional Course Work Team to plan and develop the framework for this course. Course developers included high school and college faculty who are currently immersed in successful transitional program pilots within their own institutions. Data and expertise from these groups supported the development of a course framework that will provide students with the fundamental background for the successful placement and completion of a credit-bearing college course.

Content Area Literacy Design:   The Transitional Course Work Team engaged in lengthy discussion regarding the format of the reading course they hoped to develop. Ultimately, they wanted to ensure the course that was developed would best meet the needs of secondary students and prepared them for the rigor they would encounter in college and the workplace. Non-fiction literature is something that your average American faces daily. Every day, individuals read biographies, political and personal essays, character sketches, feature articles, technical instructions, etc. in a variety of print locations. Literary non-fiction is encountered in history, social science, the humanities, education, engineering, and mathematics- almost any subject matter in which students would take coursework. After careful examination of the ACT format, the college readiness standards and the standards, the Transitional Course Work Team decided that content area reading was the most necessary framework for this course. 

The ACT Reading Test: Questions on the ACT Reading Test are made up of four types of reading selections according to the information below:

Social Studies (25%)

Natural Sciences (25%)

Prose Fiction (25%)

Humanities (25%)

High School students have had adequate exposure to literary texts and have encountered these texts from early elementary school on through high school. Non-literary texts, especially those reading pieces from the specific content areas, are more difficult for students because they have not always been taught how to read those types of texts. Students are not always exposed to the amount of and complexity of non-literary texts that are necessary for preparation for college. This course strives to walk students through strategies designed to address these specific content texts, as well as to expose the students to good reading strategies for any type of reading. 

Please note, this course framework is not intended to be all encompassing in terms of the content area. The unit sections were named to reflect the ACT text types. For instance, in the unit dealing with Humanities, the ACT refers to the type of reading as Humanities, so the Transition Course Work Team used the same term.  The section is not supposed to be all encompassing in terms of Arts & Humanities but represent a selection of reading that would be included in Humanities on the ACT.  It is not meant to focus on any one type of art (visual, drama, etc).

Content literacy instruction is needed for students to meet the reading, vocabulary, critical thinking, and writing demands they face. With just basic reading instruction, students are unprepared to read, write, and discuss using the language of science, social studies, mathematics, and English language arts—the result is that many are not successful without support to do this within the context of content area instruction. As students are asked to read texts of increasing complexity from grade level to grade level, their skills as readers must also become increasingly sophisticated. High school students still need support in learning how to comprehend and critically think about media, lectures, demonstrations, charts and graphs, and hands-on activities. When they are confronted each year with increasingly complex texts to read in every class, in content areas that are either new to them or require higher order analysis, evaluation, and synthesis, many students find that they “can read it, but don’t get it” (Tovani, 2000). Students need to realize that the skills, comprehension requirements, and understanding of text structures involved with reading a mathematics textbook, a science journal article, a primary source in a history class, and a Shakespearian play are quite different—and they need to be able to use effective learning strategies with each.

Integrating Writing and Grammar Instruction: As Jeff Anderson points out in his introduction to Everyday Editing, common sense tells us that we have to do more than just mention grammar and mechanics to our students; we have to teach them.  The controversy (or sometimes conflict) is about the best way to approach this task of teaching grammar and mechanics.  One of the “problems” I have seen with grammar and mechanics instruction as the portfolio has dropped from accountability and more emphasis is moving to the ACT, is the idea that we must go back to pushing the grammar books at each student and that Daily Oral Language is the best way to instruct students in conventions of writing.  My brain tells me that if we want students to understand grammar and mechanics in the context of their reading and writing, shouldn’t we approach it in that context?  I don’t know about you, but I am pretty sure that in all the years I have been writing, the one thing I have never written or published is a grammar worksheet.  My instinct tells me that our students won’t be publishing any grammar worksheets anytime soon either…so why would we expect them to “get it” by doing worksheet after worksheet?  While the grammar and mechanics are tested on the ACT, they are tested in the context of writing.  Students are often asked to read a sentence from a larger passage and choose from their multiple choices which usage is most correct.  It doesn’t occur in a “fill in the blank” format, or a sentence diagram.  It is in the larger context of reading and writing.

That is why it so important to think about grammar and mechanics as a place where instruction must take place, not just a bell ringer or sponge activity.  It seems that the most appropriate context in which to teach this is in the context of writing workshop where students are using mentor texts to inform their writing craft, as well as practicing writing skills.  Why not use their own writing as a place to practice grammar and mechanics, versus the use of a handbook or handout?  This approach to the teaching and learning of grammar and mechanics is inquiry based, and the challenge level is out the roof compared to the worksheet they were going to do as a bell ringer tomorrow!

Adapted from Everyday Editing by Jeff Anderson
Everyday Editing:  Inviting Students to Develop Skill and Craft in Writer’s Workshop by Jeff Anderson.  Stenhouse Publishers; Portland, Maine.  c.2007

Best Practices in Content Literacy: One best practice promoted in this Guide is the 
Gradual Release model. This is a pattern where teachers provide a great deal of scaffolding or support when students are introduced to new material. As a lesson or unit progresses, scaffolding is gradually released until students have independently mastered the concepts or skills. The gradual release model often includes the following: 

1. Direct instruction and/or modeling at the outset 

2. Some type of collaborative or small group work 

3. Independent practice or demonstration 

The following may be helpful for finding resources for understanding and modeling the gradual release model:

· Literacy Leader: Gradual Release of Responsibility

https://www.mheonline.com/_treasures/pdf/douglas_fisher.pdf
· Program Research: A Gradual Release of Responsibility

http://www.glencoe.com/glencoe_research/Jamestown/gradual_release_of_responsibility.pdf
There is also various training modules available through KDE with the Kentucky Cognitive Literacy Model (KCLM). You can access this training at the following link: http://education.ky.gov/curriculum/conpro/engla/Pages/Kentucky-Cognitive-Literacy-Model.aspx
Lexile:   The Lexile Framework for Reading is a scientific approach to reading measurement that matches readers to text. The Lexile measures both reader ability and text difficulty on the same scale. Becoming a Nation of Readers and other research suggest that the amount of independent reading students do in schools is significantly related to gains in reading achievement. Lexile allows educators to manage reading comprehension and encourage reader progress using Lexile measures. Lexile also allows educators to match readers with appropriately challenging texts. 

Why use Lexile? Lexile was the first reading measure to place readers and texts on the same scale. This allows educators to forecast the level of comprehension a reader is expected to experience with a particular text. Also, all of the major norm-referenced tests (NRTs) are linked to Lexile (i.e. CTB McGraw, NAEP, Scholastic, DIBELS). Over 450 book publishers have titles with Lexile measures and approximately 100,000 books can be searched at www.lexile.com to find Lexile levels. Over 70 million Lexile articles can be accessed through database services partners (for KY that is EBSCO through Kentucky Virtual Library).

Lexile Ranges: Based on the Lexile research, matching a reader’s Lexile measure to a text with the same Lexile measure leads to an expected 75% independent comprehension rate. That means, if a student’s Lexile score is 1100L, then that student could subsequently independently read and comprehend 75% of what they read on a text that was in the range 1000L to 1100L. (The independent reading range is within 100 points below a student’s Lexile score). A student’s instructional reading level, the level at which they will need some guided instructional assistance but can easily read and comprehend with that support, is between their actual Lexile score and 50 points higher. So, for our student who scored 1100L, their instructional range is 1100L-1150L. Anything further higher than 1150L is going to in the frustration range for this student. That doesn’t mean that students should not experience texts above their instructional range, it simply means that these are not texts that students are going to be comfortable tackling on their own.

Lexile to Grade Correspondence: There is no direct correspondence between a specific Lexile measure and a specific grade level. Within any classroom or grade, there will be a range of readers and a range of reading materials. For example, in a given classroom there will be some readers who are ahead of the typical reader (250L above) and some readers who are behind the typical reader (250L below). To say that some books are “just right” for readers in that grade assumes that all students in a given grader are reading at the same level. The Lexile Framework for Reading is intended to match readers with texts at whatever level the reader is reading. 

Typical Text Measures, by Grade
	Grade
	2012 CCSS Text Measures*
	

	1
	190L to 530L

	2
	420L to 650L

	3
	520L to 820L

	4
	740L to 940L

	5
	830L to 1010L

	6
	925L to 1070L

	7
	970L to 1120L

	8
	1010L to 1185L

	9
	1050L to 1260L

	10
	1080L to 1335L

	11 and 12
	1185L to 1385L

	
	


MetaMetrics has studied the ranges of Lexile reader measures and Lexile text measures at specific grades in an effort to describe the typical Lexile measures of texts and the typical  Lexile measure of students of a given grade level. This information is intended for descriptive purposes only and should not be interpreted as a prescribed guide about what an appropriate reader or text measure should be for a given grade. 

Reading and Writing:   Best practice research confirms that it is most effective to teach reading and writing skills in conjunction with one another instead of independent of each other. The same skills that are utilized in writing (grammar, voice, spelling and comprehension) are also important to reading, so by helping students improve in one area, it is understandable that both sets of skills are affected. Good writers, much like good readers, are self-directed, independent, goal-oriented, self-regulating and self-monitoring. Good writers are also aware of the various genres of writing, just as good readers understand there are a variety of text genres as well. The best writing (and reading) instruction is direct, explicit and embedded within the content of focus, not a separate stand-alone lesson. 

The following may be helpful for finding resources for writing instruction:

· The OWL at Purdue Writing Resources

https://owl.english.purdue.edu/owl/section/1/
· Language Arts: Secondary Language Arts Writing

http://old.escambia.k12.fl.us/instres/langarts/Writinginfo.htm
· Integrating Reading and Writing Instruction Into Content-Area Classrooms

http://www.educationworld.com/a_curr/columnists/miller/miller023.shtml
· Writing Across the Curriculum: The Importance of Integrating Writing in ALL Subjects

http://712educators.about.com/cs/writingresources/a/writing.htm
· Key Literacy Component: Writing (National Institute for Literacy)

http://www.readingrockets.org/article/27894
Project Based Learning:   Project-Based Learning (PBL) reflects the idea that students are engaged in learning through a more hands-on approach that focuses on real-world challenges and problem solving. For this course, PBL can serve as a culminating project or event that helps students tie together their learning by using the combined skills of the course with the students own creativity and inquisitiveness. PBL allows teachers to address a variety of student learning styles while providing in depth understanding and a real world foundation for the reading and writing skills necessary to college and career readiness. PBL is multidisciplinary in its approach, which is also helpful in this particular course as it addresses cross-curricular concepts.

In PBL, students engage in an extended period of research and analysis; the culminating outcome of that research is a project that students create and deliver. The research itself, as well as the culminating project, can take on a variety of formats depending upon teacher guidance and student skills and imagination. One of the most important features of PBL is that it puts the responsibility for learning into the hands of the students as they guide and direct their own path in their culminating project. Students are more highly motivated because they are in the “driver’s seat” and have ownership over their projects.

The following may be helpful for finding resources for project-based learning:

· The Buck Institute for Education: Project Based Learning for the 21st Century

http://www.bie.org/
· Project Based Learning

http://pbl-online.org/
· Criteria for Authentic Project Based Learning

https://sites.google.com/site/inteched/project-based-learning
· EduTopia: Project Based Learning

http://www.edutopia.org/project-learning 

There is also Project Based Learning training available through KDE with the Kentucky Cognitive Literacy Model (KCLM). You can access this training at the following link: http://education.ky.gov/curriculum/conpro/engla/Pages/Kentucky-Cognitive-Literacy-Model.aspx
Motivation/Attitude/Goal Setting:   Any course designed to move students forward in terms of preparing them for college and career readiness would also require the teacher to consider aspects of student motivation, attitude and goal setting.  High interest reading and highly motivational activities and classroom environment are a must in helping students connect to the class in order to master the content. Motivation is key to success!  Consider these suggestions from the book Tools for Teaching by Barbara Gross Davis (Jossey-Bass Publishers; San Francisco, 1993):

· Give frequent, early, positive feedback that supports the students’ beliefs that they can do well

· Ensure opportunities for student success by assigning tasks that are not too easy or too difficult

· Help students find personal meaning and value in the material

· Create a positive, open, atmosphere in the classroom

· Help students feel they are a valued member of a learning community

By the same token, students should also be actively engaged in goal setting.  A teacher can help students see the best direction to take, and help students set small goals along the way in order to reach those goals.

The following may be helpful for finding resources on student motivation:

· Vanderbilt University, Center for Teaching

http://cft.vanderbilt.edu/teaching-guides/interactions/motivating-students/
· Student Goal Orientation, Motivation and Learning

http://www.education.com/reference/article/Ref_Student_Goal/
· Enhancing Students’ Motivation

http://www.soencouragement.org/enhancing-students-motivation.htm
The following books might also be helpful as resources:
· Classroom Assessment for Student Learning: Doing It Right- Using It Well by Rick Stiggins, Judith Arter and Jan and Stephen Chappuis
· Seven Strategies of Formative Assessment by Jan Chappuis
· The End of Molasses Classes by Ron Clark

There is also training module on Building a Community of Learners available through KDE with the Kentucky Cognitive Literacy Model (KCLM). You can access this training at the following link: 
http://education.ky.gov/curriculum/conpro/engla/Pages/Kentucky-Cognitive-Literacy-Model.aspx
What is in the English ACT Assessment?
The English test covers:

· Usage/Mechanics

· Punctuation (13%)
· Grammar and Usage (16%)
· Sentence Structure (24%)
· Rhetorical Skills

· Strategy (16%)
· Organization (15%)
· Style (16%)
For a more detailed explanation of these components, please see the following link: http://www.actstudent.org/testprep/descriptions/engcontent.html 
Spelling, vocabulary and grammar rules are not tested but this does not mean that students do not benefit from grammar instruction in the Usage/Mechanics section. The test consists of five prose passages, each accompanied by multiple-choice style test questions. Different passage types are included to provide students with a variety of text types. 
Some questions refer to underlined portions of the passage and offer several alternatives to the underlined portion. Students must decide which choice is most appropriate in the context of the passage. Some questions ask about an underlined portion, a section of the passage, or the passage as a whole. You must decide which choice best answers the question posed. Many questions include the “NO CHANGE” to the underlined portion or the passage as one of the choices. Please communicate to your students they should not fear this choice but should answer with confidence.
Sample test questions for the English ACT assessment can be found at this link: http://www.actstudent.org/sampletest/english/eng_01.html 

You may also use computer based preparation. At the time of this publication, the following resources for computer based ACT preparation help are free:
· March2Success(Sponsored by the US Army)

https://www.march2success.com/main/home
· Number2.com
https://www.number2.com/
Course Format:   

What is provided in each unit are resources, in the form of texts, activities and strategies to use with the text.  The teacher will need to consider the needs of the students and choose texts and activities that best meet their needs.  Not every activity will work with every group of students, and sometimes a combination of activities may be paired or partnered in a group setting so that different groups of students complete different activities. Research shows that, when at all possible, instruction should be conducted in small group or one-on-one.
Essential Questions: For each unit, you will find an essential question(s) designed to help frame lessons around a central topic or idea. The course design does not include unit objectives because it is assumed that teachers will want to create their own depending upon the direction they may personally want to take and any additional skills that may be combined and taught in the unit as aligned to student needs.

Text Resources: You will also find specific texts, available free of charge and free of copyright (or with acceptable copyright permissions) to use with the unit. The text list is hyperlinked so that with the electronic version of the course, you can locate the text easily on the Internet. Many resources are also included in the appendices of this document. 
Vocabulary: For each unit, you will find a list of vocabulary words derived from the specific texts. Best practice and research have proven that the most effective way to teach vocabulary is to do so in context of the text(s) being used with the students. This direct instruction of vocabulary is important because the teacher models the use of the words in context and helps direct student understanding of the words by utilizing context clues and conceptual clues. Utilizing authentic reading and explicit instruction, the teacher is given the opportunity to teach students specific strategies for analyzing and determining word meaning and to help the students build word knowledge.

The following may be helpful for finding resources for vocabulary instruction:

· Benchmark Education: Best Practices in Vocabulary Instruction

http://www.benchmarkeducation.com/educational-leader/reading/vocabulary-instruction.html
· The Components of Effective Vocabulary Instruction
http://www.adlit.org/article/19691/
· Scott Foresman: Leadership Letters- Best Practices in Vocabulary Instruction

https://perspective.pearsonaccess.com/content/resources/teachingresources/professionaldevelopment/blachowicz.pdf
· Resource on vocabulary from NWP

http://www.nwp.org/cs/public/print/resource/2782
· School system using Marzano’s strategies

http://tnscore.org/scoreprize/downloads/2012/HCDOE_Instructional_Strategies.pdf
There is also Vocabulary training available through KDE with the Kentucky Cognitive Literacy Model (KCLM). You can access this training at the following link: http://education.ky.gov/curriculum/conpro/engla/Pages/Kentucky-Cognitive-Literacy-Model.aspx
	Unit Focus: Literary Non-Fiction

	Skill Focus: Analysis/Thesis Statement

	I can…
1.  Explain what America as a country values and also explain how we know it.
2.  Describe the difference between our actions and our words.
3.  Define how an author crafts an argument.

	Background Texts:
Fagone, Jason.  “Horseman of the Esophagus.”  The Atlantic. [1270L] http://www.theatlantic.com/magazine/archive/2006/05/horsemen-of-the-esophagus/4808/
Halpern, Jake.  “The Freegan Establishment.”  The New York Times. June 4, 2010.  [950L]
http://www.nytimes.com/2010/06/06/magazine/06Squatters-t.html?_r=1
VIDEO—YouTube video “Meet the Freegans” https://youtu.be/n-NUdbsL2n4
Student Texts:

Lauren B.  “Our Society vs. The Hunger Games” [1100L] http://www.teenink.com/nonfiction/academic/article/248522/Our-Society-vs-the-Hunger-Games/  
Supplemental Texts:
Park, Madison. “Speed Eaters Gain Weight, Clog Arteries but Have Few Regrets.” CNN.com. July 3, 2009. [1220L] http://edition.cnn.com/2009/HEALTH/07/03/competitive.eating.stomach/index.html
Suddath, Claire. “A Brief History of Competitive Eating.” Time. July 3, 2008. [1430L] http://www.time.com/time/nation/article/0,8599,1820052,00.html
Peter, Josh. “Inside the Disturbing Dangers of Competitive Eating.” USA Today. July 21, 2015. [1240L] 

Inside the disturbing dangers of competitive eating.


	The following activities are suggestions and teachers do not have to do all of them. Remember, teachers need to choose the tools/activities below purposefully based on student and instructional need.

	Activity 1 – Journal Ideas

	Writing to Learn (WTL)
	Before reading Journal Topics:
· What do you personally value? How do you know this thing is important to you?
· Discuss a time when you were involved in a contest of some type. Did you win or lose? How did that make you feel? (Horseman)
· Some sports or hobby interests are known to be very dangerous to the people who participate in them. List some examples. Do you feel that individuals should be allowed to participate in them regardless of the danger? Should there be some form of regulation or control to help keep people safe? (Horseman)
· Is it always wrong for people to take things that do not belong to them? Why or why not? Can you think of a situation when it might be excusable, even if it’s not technically the right thing to do? (Freegans)

After reading “Horseman of the Esophagus,” teachers may use this journal topic to help students identify the main idea of the author’s argument.  

Journal Topic:
· What is the author’s main argument in this text?
· Is competitive eating really a sport? Why or why not?
	W.CCR.2
R.CCR.2



	Activity 2 – Four-column journal

	WTL
	Students will choose significant quotes from the text and indicate the relevance of the quote to the meaning of the article and/or the essential questions.  Students will then analyze the rhetoric used to develop the article focusing on specific devices (e.g., diction, imagery, syntax).  In the fourth column, students will write their reflection following classroom discussion.

Quotation

Relevance

Rhetorical Devices

Reflection

Rhetoric devices could be the general divisions of rhetoric (Logos- appeal to reason, Pathos- appeal to emotion and Ethos- appeal to character) or more formally at actually rhetoric devices (i.e. expletives, similes, metaphors, analogies, hyperboles, etc.) 
http://mentalfloss.com/article/60234/21-rhetorical-devices-explained

	R.CCR.5

R.CCR.8

	Activity 3 - Comparison/Contrast

	WTL
	Using the Comparison/Contrast Organizer, students should identify similar ideas and contrasting ideas from the text, or between the lead text and a supplemental text.
	R.CCR.5
R.CCR.9


	Activity 4 - Pro/Con Research Component

	WTL
	Using a two-column chart, students should work individually, or in small groups (pairs) to identify the “pros” and “cons” of competitive eating. Students should then work with the text to determine the arguments in the text for each side.  
Have students choose the side of the argument they most agree with (or assign them sides of the argument) and have them work together to identify additional “pros” and “cons” of the argument from their perspective, and from 1-2 additional resources.
Bring students back together whole group and have them share their reasoning in terms of the “pro” and the “con” of the argument. Have them share the research from the text and from the additional texts that support their personal opinions.
	R.CCR.8
W.CCR.7
W.CCR.8

W.CCR.9


	Activity 5 - APPARTS

	WTL
	Teachers may use the APPARTS strategy to analyze the Author, Place or time, Prior Knowledge, Audience, Reason, Main idea, and Significance of the article.
APPARTS

· What does the source say?

· Who was the author and why did he or she create the text?

· When and where was the primary source created?

· For who was it created or performed?

Author

Who created the source? What do you know about the author? What is the author’s point of view?

Place and Time

Where and when was the source produced? How might this affect the meaning of the source?

Prior Knowledge

Beyond information about the author and the context of its creation, what do you know that would help you further understand the primary source? For example, do you recognize any symbols and recall what they represent?

Audience

For who was the source created and how might this affect the reliability of the source?

Reason

Why was this source produced at the time it was produced?
The Main Idea

What point is the source trying to convey?

Significance

Why is this source important? What inferences can you draw from this document? Ask yourself, “So What” in relation to the question asked.


	R.CCR.2
R.CCR.8

	Activity 6 - SOAPSTONE

	WTL
	Teachers may use the SOAPS strategy to analyze the tone of the article through the use of the Speaker, Occasion, Audience, Purpose, and Subject.
Subject

The subject should be stated in a few words or short phrases. The subject is the general topic, content and ideas contained in the text.

Occasion

The occasion is the time and place or the current situation that encourages a piece of text to happen.

Audience

The author writes for a certain audience. The audience may be one person, a small group or a large group of people.
Purpose

The purpose is the reason the text is written. In order to be able to examine the argument or the logic of the text, students must understand the purpose of the text.
Speaker

The speaker is the voice that tells the story. In a piece of fiction, the author may tell the story from many different points of view. Students need to understand the difference between the author and the speaker in a text.


	R.CCR.2
R.CCR.6 


	Activity 7 - Summarizing

	Writing to Demonstrate Learning (WTDL)
	Students should read “The Freegan Establishment” and watch the documentary video.  Following the reading, students may summarize the whole article or parts of the article.  Students may summarize the sequence of events in the video documentary.
Consider using GIST as a summarizing tool if students have difficulty. http://www.interlakes.org/ilhs/AVID/GIST%20Reading%20Strategies.pdf
	R.CCR.1

R.CCR.2

R.CCR.10

	Activity 8 - Paraphrasing

	WTDL
	Students may paraphrase the argument of the article or the video.  Teachers may also pull out sections of the text to have students practice paraphrasing.  
The teacher may need to explain to students the difference in paraphrasing as opposed to summarizing. 

Resources:

· http://owl.english.purdue.edu/owl/resource/619/01/
· http://www.educatoral.com/paraphrase-vs-summarize.html
	R.CCR.1

R.CCR.2

R.CCR.10

	Activity 9 - On-demand Writing

	WTDL
	A value is a belief or a philosophy that is important to an individual. A person’s values are based on his or her set of beliefs and life experiences. The teacher should lead the whole group in a discussion of values- what we as American’s tend to value, what we as Kentuckians tend to value, what students individually value. Values can range from the more common, such as the belief that hard work and punctuality are important, to the more psychological, such as the importance of self-reliance, concern for others, world harmony or peace.
Link to writing prompt: Choose something that you value strongly or feel strongly about (i.e. child abuse, democracy, drug free life style, etc.) and write a persuasive essay or letter to a person who doesn’t hold the same value that you do.  Convince the person that he or she should consider adopting your value.  Carefully consider your purpose and audience when you write.
	W.CCR.1
W.CCR.4

W.CCR.5

L.CCR.2

	Activity 10 - Create a Poll and Ranking of Values (rubric)

	WTDL
	Students will poll a variety of individuals in the community—at least 5 (e.g., parents, peers, teachers) built from the essential questions with approximately 4-5 questions (e.g., “what are some of America’s values?”; “what are some of your values?”; “what’s the difference between saying and doing?”; “what would be one thing in your life that you would be willing to give up?”;)

Analyze the information; have the students work in cooperative groups to develop a ranking of values for people interviewed.
	W.CCR.7
SL.CCR.1




	Activity 11 - Slicing the Pie

	Writing For Publication (WFP)
	Refer to Activity 10. To allow students choice, teachers may use the “Slicing the Pie” strategy on the board to provide options.  Begin with the topic of American values and have students brainstorm what America values, slicing the pie as you go.  These topics then become the basis for possible writing topics for the analytical paper.
Resources:

· http://www.learner.org/workshops/writing35/pdf/s8_slicing_the_pie.pdf 
	SL.CCR.1

	Activity 12 - Newspaper/Editorial

	WFP
	Refer to Activity 11. Students may elect to write an analysis of the topic (Competitive Eating or Freegans) as a newspaper article or an editorial. Discuss the purpose and nature of newspaper articles and editorials as opposed to other types of writing.
	W.CCR.1

	Activity 13 - Technical Document- Research

	WFP
	Teachers may choose to have students engage in technical writing during this unit.  Referring to the “Freegan” article and video, students might go into a restaurant and interview the manager to find out how much food is wasted every day.  Students might consider writing a proposal to the restaurant for other uses of the food rather than throwing it away. Teachers will need to develop the rubric for interview and will need to give students specific information on a proposal (consider research- what food can be donated and to whom, recycling of kitchen oils for cosmetics and fuel, etc)
	W.CCR.2
W.CCR.8


	English Grammar and Mechanics

	
	Using the following piece of text, teacher should leave the students to consider sentence revision to include sentence types, agreement, and/or standard conventions to make the text more grammatically correct.

“The key benchmark of greatness in competitive eating, akin to rolling a 300 game in bowling or scoring under par in golf, is to eat twenty Nathan’s hot dogs in twelve minutes. This is called “doing the deuce.” By the time an eater has done the deuce, he or she has consumed 4.4 pounds of solid food and a few pounds of water, has taken in 6,180 calories, 403 grams of fat, and almost 14 grams of sodium, and is ready to lie down someplace air-conditioned, close to a toilet. 

Until 2001 the world record in the Nathan’s Famous hot-dog contest had hovered in the low to mid-twenties. On July 3, the day before the 2001 contest, the champs of the American gurgitator corps—Charles Hardy, Ed Jarvis, Coondog O’Karma—preened outside New York’s City Hall, waiting for the contest’s traditional weigh-in ceremony to begin. Suddenly there was a hubbub, heads whipsawing, TV cameras twirling. Some people assumed it was the mayor and his entourage. 

Nope. The Japanese. 

The Japanese had won the contest for three of the past four years. They emerged from an unseen vehicle and walked toward the Americans. There were two Japanese eaters this year. The first was Kazutoyo Arai, who had won last year’s contest with twenty-five and one-eighth hot dogs, a new world record. Arai—nicknamed the Rabbit for the way he took mincing bites and bobbed his head while eating—was a short, gentle man with shiny jet-black hair parted down the exact middle. He weighed a hundred pounds exactly. The press swarmed him.” (Excerpt from the Horsemen of the Esophagus) 
Consider the following targeted skill areas, depending on what your students need the most:

· Use of simple sentences, complete sentences and sentence combining
· Appropriate use of the dash, comma, parentheses and apostrophe
· Parallelism
· Formal language vs. informal language
	L.CCR.2
L.CCR.3



	Unit Focus: Science

	Skill Focus: Expository Writing, Organizing Ideas, and Word Choice

	Lesson Title: Ice Breakers: A Lab Experience About the Effects of Global Warming on Icecaps

	I can…  

· Identify and explain the physical properties of ice.
· Describe dangers that icecaps might pose on a global scale.
· Analyze how scientists record observations and analyze the results of experiments.
· Identify and apply several characteristics of expository writing.

	Lesson Overview: Through participating in a number of in-class experiments using ice, students understand the effects of global warming on icecaps and the worldwide consequences that may result.

	Materials List:

· Student lab books or journals




· Paper pens/pencils






· Classroom blackboard, overhead, or white board

· Vocabulary list






· Goggles 

· Small, disposable metal baking pans (1 per group)

· For each pan:

· small hammer



· piece of cloth

· paper cup



· piece of brick or other heavy object

· three large ice cubes per pair (kept in a freezer until just prior to this lab) 


	Background Texts:
· Browne, Malcolm. Under Antarctica, Clues to an Icecap’s Fate. The New York Times. October 26, 1999. [1560L]  http://partners.nytimes.com/library/national/science/102699sci-space-antarctica.html
Student Texts:

· Lab Report Diet Coke and Mentos [1050L]
Supplemental Texts:

· Brahic, Catherine. Melting ice caps could suck carbon from atmosphere. NewScientist. September 10, 2008. [1310L] http://www.newscientist.com/article/dn14704-melting-ice-caps-could-suck-carbon-from-atmosphere.html?feedId=earth_rss20
· Next Generation Earth. Polar Ice Caps Melting: A Global Warming Effect. August 31, 2010. [1170L] http://www.nextgenerationearth.org/global-warming/polar-ice-caps-melting-a-global-warming-effect.html 
· Arnold, Anne-Katrine. Media Effects III: Framing - Melting Ice Caps or No More Ice Age? February 03, 2010.[1300L] 
· Global Warming Not to Blame for Melting of Huge Ice Sheet The New York Times. October 12, 1999. [1530L]
· Russians Scale Back Research at South Pole The New York Times. August 31, 1999. [1450L]
· Antarctica: As Gorgeous and Deadly Today as Ever The New York Times. April 4, 1999. [1300L]
· In an Antarctic Desert, Signs of Life in the Simplest of Forms The New York Times. February 3, 1998. [1290L]
· Dean, Cornelia. Where Heroes Camped, Ancient Cornmeal and Penguins The New York Times. January 27, 1998. [1510L]
· Crane, Cody. Maps Reflect a Shrinking Arctic. Scholastic News. July 9, 2014. [980L]
· Readworks.org is also an excellent resource though it does require a sign-up. See a link to relevant passages below 

http://www.readworks.org/books/passages?keys=ice&grade=110&lexile%5Bmin%5D=-1&lexile%5Bmax%5D=1300&domain=All&fiction_or_not=All&skill=All&=Go
Supplemental Materials:

Writing Exercises for Scientists- These exercises are designed to help you, the engineer or scientist, master various mechanical and stylistic aspects of writing.
· http://writing.engr.psu.edu/exercises/grammar1.html

	Vocabulary List for “Ice Breakers:

acquisition





velocity

arabesques





inundating

channeled





latitude

contours





discern

frictional





exerted

fruition






resolution

geothermal





interferometry

glacier






icecaps

glaciological static head pressure


tracery

global warming




protuberances

holistic






contaminants

ice streams





crevasses

radar






glaciologists

retreat






surmise

satellite





mechanism

waxing






waning
· Please keep in mind best practices for vocabulary instruction. 

	The following activities are suggestions and teachers do not have to do all of them. Remember, teachers need to choose the tools/activities below purposefully based on student and instructional need.


	Activity 1- Carousel Brainstorming

	Writing To Learn (WTL)
	Write the following questions on the board (this could be used as a writing journal prompt if so desired):

· “About 90 percent of the world’s ice is contained in a gigantic icecap in Antarctica. What dangers do you think this icecap might pose on a global scale?  What are some of the physical properties of ice, and how might these properties relate to the possible dangers you have listed?”

· Write all of the properties of ice mentioned by students on the board, and ask how they know that these properties exist based on their own observations.

Directions for Carousel Brainstorming

· Rationale: To activate students' prior knowledge of a topic or topics through movement and conversation. 

· Description: While Carousel Brainstorming, students will rotate around the classroom in small groups, stopping at various stations for a designated amount of time. While at each station, students will activate their prior knowledge of different topics or different aspects of a single topic through conversation with peers. Ideas shared will be posted at each station for all groups to read. Through movement and conversation, prior knowledge will be activated, providing scaffolding for new information to be learned in the proceeding lesson activity. 

· Procedure: 
1. Generate X number of questions for your topic of study and write each question on a separate piece of poster board or chart paper. (Note: The number of questions should reflect the number of groups you intend to use during this activity.) Post question sheets around your classroom. 
2. Divide your students into groups of 5 or less. For example, in a classroom of 30 students, you would divide your class into 6 groups of five that will rotate around the room during this activity. 

3. Direct each group to stand in front of a home base question station. Give each group a colored marker for writing their ideas at the question stations. It is advisable to use a different color for tracking each group. 

4. Inform groups that they will have X number of minutes to brainstorm and write ideas at each question station. Usually 2-3 minutes is sufficient. When time is called, groups will rotate to the next station in clockwise order. Numbering the stations will make this easy for students to track. Group 1 would rotate to question station 2; Group 2 would rotate to question station 3 and so on. 

5. Using a stopwatch or other timer, begin the group rotation. Continue until each group reaches their last question station. 

6. Before leaving the final question station, have each group select the top 3 ideas from their station to share with the entire class. 

Lipton, L., & Wellman, B. (1998). Patterns and practices in the learning-focused classroom. Guilford, Vermont: Pathways Publishing.
	SL.CCR.1

	Activity 2 – Vocabulary Word Work

	Vocabulary
	· Have students read article “Under Antarctica, Clues to an Icecap’s Fate” by Malcolm Browne.  After students have read the article, divide them into groups of 4.  Put vocabulary list on the overhead and assign each group 4 words.  Each group will develop a nonlinguistic representation for each of their assigned words.  The definition of the word must match the context in which the word was used in the article (Nonlinguistic Representations https://system.netsuite.com/core/media/media.nl?id=45580&c=713075&h=5a49b9aa97ee28f2da85&_xt=.pdf&ck=QvlIkrR5AcAlXXWk&vid=QvlIkrR5Ab0lXfnW&cktime=96692&gc=clear
· After each group has defined their words, have each group share their nonlinguistic definitions with the class.  Discuss with the class if the definitions created were in alignment with the meaning of the text.  Ask the class if there are any other meanings to the words in the vocabulary list.  Discuss those meanings.
	L.CCR.3
L.CCR.4

	Activity 3- Skimming and Scanning

	WTL
	Students who struggle with reading are often intimidated by a text the first time they see it and will often react by refusing to read it, or to read it closely. Consider the following Skimming and Scanning activity to help students delve into a reading task:
First Impressions

Fast Facts

Final Thoughts

Students, either as individuals or in pairs, skim the text for their first impressions. They can discuss these first impressions with a partner. Next, they record some fast facts, some solid information from the text itself that they feel is important to the meaning of the text. Finally, after discussing the Fast Facts and the significance of those facts to the topic as a whole, they record their final thoughts.
Students then use their Skimming/Scanning charts to write slogans that capture the main idea of their articles. The idea of writing a slogan may be less threatening for students who are hesitant to write. You may have to provide a few examples of slogans to ensure that students have the right idea in that slogans are brief, meant to convey a clear, concise understanding of the topic.
Students may also use their Skimming/Scanning charts as research organizers for later, more formal writing.
	R.CCR.2

W.CCR.4

W.CCR.5



	
	Activity 4- The Way I See It

	WTL
	Students often have an opinion about a topic, especially a topic that can be controversial in nature. This writing organizer will help students distinguish their opinions from the facts in the text that can support their opinion.

Topic:______________________________________________

My Opinion: (This is what I think about the topic)

My Facts/Reasons for My Opinion: (Why I think the way I do)

Facts from the Text Which Support My Opinion:

Once students have completed their own writing activity, they can pair off with other students and compare notes. There could easily be a section added that allows them to analyze the thoughts and opinions of their peers.

My Classmate’s Opinion:

The Facts from the Text that Support My Classmate:


	R.CCR.1

R.CCR.2

W.CCR.4

	
	Activity 5- Socratic Circle

	Writing To Demonstrate Learning (WTDL)
	Discussion could follow the framework of a Socratic Circle, which gives students the opportunity to both participate in and take notes on discussion around the topic. Discussion is student led, and all questions are generated for discussion based on text and textual evidence, or in response to other comments on the texts and textual evidence. Students could learn more about the articles chosen by classmates during discussion, which may in turn inform their writing later in the unit.

· How do icecaps form?

· What geologic and environmental events cause the many physical features of icecaps to develop?

· What are the differences between a glacier, an icecap and an iceberg?

· Why are icecaps so often researched to learn about the environment?

· What causes global warming, and what are the effects?

· What can someone your age do to slow the trend in global warming? 

Directions for the Socratic Circle:
1. On the day before a Socratic circle, the teacher hands out a short passage of text.

2. That night at home, students spend time reading, analyzing, and taking notes on the text.

3. During class the next day, students are randomly divided into two concentric circles: an inner circle and an outer circle.

4. The students in the inner circle read the passage aloud and then engage in a discussion of the text for approximately ten minutes, while students in the outer circle silently observe the behavior and performance of the inner circle.

5. After this discussion of the text, the outer circle assesses the inner circle’s performance and gives ten minutes of feedback for the inner circle.

6. Students in the inner and outer circles now exchange roles and positions.

7. The new inner circle holds a ten-minute discussion and then receives ten minutes of feedback from the new outer circle.

There are many variations to the time limits of each aspect of Socratic circles, but maintaining the discussion-feedback-discussion-feedback pattern is essential. Once students have mastered the structure of the Socratic circle itself, modifications can be made according to content, focus, or purpose.
To connect writing to the Socratic circle idea, students could be asked to summarize the information they heard during the discussion. What information helped add to their understanding of the topic? What questions do they still have regarding the topic? They could even evaluate whether they changed their minds on the topic based on what they heard from their peers. This self-reflection type of writing can help students understand the value of open, educated, discussions.
	SL.CCR.1
SL.CCR.4

R.CCR.8




	
	Activity 6- Public Service Announcement (PSA)

	WTDL
	1.  Students will write a public service announcement on global warming (either for or against). 

2.  Extension: Students will write a PSA on either the related articles listed above or another topic of their choice.  

3.  Extension: Speaking and listening activity:  Create an oral presentation based on the created PSA.

Directions to Writing a PSA:

a. What is a public service announcement?

      Public service announcements, or PSA's, are short messages produced on film, video, or audiocassette and given to radio and television stations. Generally, PSA's are sent as ready-to-air audio or video tapes, although radio stations (especially community or public stations, such as campus radio or National Public Radio affiliates) sometimes prefer a script that their announcers can read live on the air. They can be done very simply with a single actor reading or performing a message, or they can be elaborate, slickly-produced productions with music, dramatic storylines, and sound or visual effects.

b. How do you write a PSA?

      Decide upon and clarify the purpose of your PSA. What are your goals here? What do you want to accomplish by putting a PSA on the air?
Target your audience. What type of people are you hoping to reach through your PSA? This will help you focus in both your desired media outlets, and also upon your PSA content. 
· Survey your media outlets to best reach that audience. That means that you need to know what media outlets are available in your particular geographic area. 

· Prioritize your media outlets. That is, you need to know which outlets your target audience is most likely to prefer. For example, is your audience more likely to tune in to the 24-hour country music station than to the one that plays mostly golden oldies? If so, then you point toward the country music outlet. 
Also, when does your audience tend to tune in to these outlets? For example, is your desired audience a bunch of early risers? Then you'd probably want to reach them early in the morning, as opposed to late at night, if you possibly can. However, don't count on being able to pick the time of day for your PSA to run. That's why getting to know your media personnel is so important -- it's easier to ask a favor of someone you know.

Write your PSA. The actual writing waits until this point, because you first need to know your audience, your markets, and their policies.
 Key points to remember about the writing:
· Because you only have a few seconds to reach your audience (often 30 seconds or less), the language should be simple and vivid. Take your time and make every word count. Make your message crystal clear. 

· The content of the writing should have the right "hooks" -- words or phrases that grab attention -- to attract your audience (again, you need to know who your audience is). For example, starting your PSA off with something like, "If you're between the ages of 25 and 44, you're more likely to die from AIDS than from any other disease." 

· The PSA should usually (though maybe not 100% of the time) request a specific action, such as calling a specific number to get more information. You want listeners to do something as a result of having heard the PSA. 
Getting ready to write your PSA:
1. Choose points for focus. Don't overload the viewer or listener with too many different messages. List all the possible messages you'd like to get into the public mind, and then decide on the one or two most vital points. For example, if your group educates people about asthma, you might narrow it down to a simple focus point like, "If you have asthma, you shouldn't smoke."
2. Brainstorm. This is also a good time to look at the PSA's that others have done for ideas. If possible, include members of your target group in this process. 
3. Check your facts. It's extremely important for your PSA to be accurate. Any facts should be checked and verified before sending the PSA in. Is the information up to date? If there are any demonstrations included in the PSA, are they done clearly and correctly?
4. Identify a "hook". A hook is whatever you use to grab the listener or viewer's attention. How are you going to keep them from changing the channel or leaving the room or letting their attention drift when your PSA comes on? A hook can be something funny, it can be catchy music, it can be a shocking statistic, it can be an emotional appeal -- whatever makes the listener or viewer interested enough to watch or listen to the rest of your PSA. 
5. One page of double-spaced text equals about one-minute of talk time
Basic guidelines for PSA format:

· Most stations prefer 30-second spots. If you're writing a television PSA, you'll want to keep the announcer's copy 2 or 3 seconds shorter than the entire length of the PSA. Television stations run on a much tighter, more rigid schedule than radio stations, and you may find that if your PSA runs exactly 30 seconds, for example, the station may sometimes cut off the end.
	W.CCR.1
W.CCR.4

W.CCR.5

W.CCR.6

L.CCR.1

L.CCR.2

SL.CCR.4

SL.CCR.6

	
	Activity 7- Lab:  A Primary Research Activity

	Writing for Publication (WFP)
	· Review information learned from the previous day’s lesson.  Explain to students that they will be experimenting with ice in this lesson to better understand the dangers that icecaps pose when global temperature rises, as it is doing now due to trends in global warming.

· Divide students into groups.  Give each group of students a pan containing a hammer, cloth, cup and piece of brick. Have students place the contents of the pan on their desks. Then, put three ice cubes in each group’s pan. Pass out student procedure sheet and go over safety and important issues in the procedure. 

· After students have completed the lab have students answer the post-lab questions.  (Include discussion of different legitimate such as an employer or other scientists.) 

· Also See Reading in Science Activities 29 – 32 in Reading Transitional Course
Procedures: 

Day 1
1. Write the following questions on the board:

“About 90 percent of the world’s ice is contained in a gigantic icecap in Antarctica. What dangers do you think this icecap might pose on a global scale?  What are some of the physical properties of ice, and how might these properties relate to the possible dangers you have listed?”

Have the students write their responses in their lab journal or notebook.  Ask students to share their responses. Write all of the properties of ice mentioned by students on the board, and ask how they know that these properties exist based on their own observations.

2. Have students read article “Under Antarctica, Clues to an Icecap’s Fate” by Malcolm Browne.  After students have read the article, break them into groups of 4.  Put vocabulary list on the overhead and assign each group 4 words to define.  The definition of the word must match the context in which the word was used in the article.

3. After each group has defined their words, have each group share their definitions with the class.  Discuss with the class if the definitions created were in alignment with the meaning of the text.  Ask the class if there are any other meanings to the words in the vocabulary list.  Discuss those meanings.

4. Ask the students to refer back to their journal writing from earlier in the class.  Have students rewrite their answers based on the information from the article.  Ask them to share how their ideas have changed.  Discuss the differences. 

 

Day 2

1. Review information learned from the previous day’s lesson.  Explain to students that they will be experimenting with ice in this lesson to better understand the dangers that icecaps pose when global temperature rises, as it is doing now due to trends in global warming. 

2. Break students into groups.  Give each group of students a pan containing a hammer, cloth, cup and piece of brick. Have students place the contents of the pan on their desks. Then, put three ice cubes in each group’s pan. Pass out student procedure sheet and go over safety and important issues in the procedure. 

3. After students have completed the lab have students answer the post-lab questions.  

 

Further Questions for Discussion: 

· How do icecaps form?

· What geologic and environmental events cause the many physical features of icecaps to develop?

· What are the differences between a glacier, an icecap and an iceberg?

· Why are icecaps so often researched to learn about the environment?

· What causes global warming, and what are the effects?

· What can someone your age do to slow the trend in global warming? 
http://nsidc.org/arcticseaicenews/
Example Lab Report Template

Title:

· a brief, concise, yet descriptive title 
Statement of the Problem:

· What question(s) are you trying to answer? 
· Include any preliminary observations or background information about the subject 
Hypothesis:

· Write a possible solution for the problem.
· Make sure this possible solution is a complete sentence.
· Make sure the statement is testable. 
Materials: 

· Make a list of ALL items used in the lab.
Procedure: 

· Write a paragraph (complete sentences) which explains what you did in the lab. 
· Your procedure should be written so that anyone else could repeat the experiment.
Results (Data):

· This section should include any data tables, observations, or additional notes you make during the lab. 
· You may attach a separate sheet(s) if necessary.
· All tables, graphs and charts should be labeled appropriately
Conclusions: 

· Accept or reject your hypothesis.

· Explain why you accepted or rejected your hypothesis using data from the lab.

· Include a summary of the data (averages, highest, lowest) to help the reader understand your results

· List one thing you learned and describe how it applies to a real-life situation. 

· Discuss possible errors that could have occurred in the collection of the data (experimental errors)

For Grading - See Lab Report Rubric
Extension: Students will write a newspaper article announcing their significant conclusions. 
	W.CCR.2
W.CCR.4

SL.CCR.1




	Grammar/ Vocabulary Review Ideas

	Activity 8: Compare and Contrast Writing Styles

	Contrasting Writing Styles
	Compare and contrast the writing styles from a science journalist writing for a newspaper and a scientist writing for a professional publication.  (Example:  Refer to the New York Times article and a scientific article from New Scientist.)
Consider an analysis of the following features:

· verb tenses

· subject – verb agreement

· pronoun – antecedent agreement

· sentence structure

· text features (i.e. text boxes, graphs, pictures, etc)
· comma usage

· introduction and conclusion


	L.CCR.3

	Activity 9: Vocabulary Review

	Vocabulary Review
	Refer to the “Vocabulary List for ‘Ice Breakers’” at the beginning of this lesson.  Students will identify vocabulary in the articles they discovered in the previous step.
	L.CCR.4
L.CCR.6

	Activity 10: Summarizing

	Summarizing
	Summarize the scientific article, using vocabulary that a science journalist would use for a general reader.  Teacher needs to specify length of summary.
	L.CCR.6
R.CCR.2


Lab Student Procedure Sheet

Procedure for Ice Breakers Lab

 

1. Put on your goggles.  

 

2. Wrap one ice cube in your piece of cloth, and place the wrapped cube in the middle of your desk. Then, use the hammer to carefully break apart the ice cube into small pieces. Open the cloth, and empty the ice pieces into the cup. Now, in your lab journal, hypothesize what you think will happen to the ice pieces after a few minutes and describe the steps of this part of the experiment.
 

3. After two or three minutes, observe what has happened to the ice pieces, and record your observations in your lab book. (Ice pieces should be frozen together with holes and tunnels in between them)

 

4. Answer these questions in your lab book: 

a. What happened when pieces of ice were allowed to touch for a short amount of time in the cup? 

b. How might this relate to what happens to icecaps? (When ice caps break apart and then pieces of ice rejoin, crevasses and tunnels form.) 

c. What do you suppose these holes between the ice pieces will allow water to do? (Water can flow through the ice, breaking the ice caps down even further and raising the level of the surrounding water, causing the sea level to rise.) 


 

5. Look at what has happened to your other two ice cubes that are still in the pan, and answer the following in your lab book: 

a. Why have they melted at the same rate? (The temperature around both of them has remained constant.) 

b. What would you expect to happen if a heat lamp were shone upon them, and how would that represent the global warming trend? (The ice would melt faster due to higher temperatures.) 

c. What would you expect to happen if you placed the pan on a stove, and how would that represent what happens on Earth? (The ice would melt faster due to increased temperature below the surface of the Earth.)

 

6. Place the ice cubes that are still in the pan at opposite ends of the pan. Write a hypothesis for what you think would happen if you put your piece of brick on top of one of the ice cubes and why. 

 

7. Balance your brick on top of one ice cube, and leave the other cube uncovered. In your lab journal, describe the steps of this part of the experiment. Observe and record what is happening to the ice cubes (the ice cube under the pressure of the brick will melt faster than the other ice cube.) 

 

8. After a few minutes, remove the brick and observe and record what has happened to each cube. Answer these questions in your lab book: 

a. Why would ice with pressure on it melt faster than ice without this added pressure? 

b. Where did melting seem to take place? (On the bottom of the ice cube.) 

c. How does this represent how glacier movement occurs? (Water accumulates at the bottom of the “glacier,” giving it the ability to move more.) 

d. How does the rising melted water level represent the danger of global warming on the world’s icecaps? (The sea level rises, causing flooding on a global scale.) 

 

9. Throw out water and ice remnants and return all materials to their proper place.  Pick up a post lab sheet to complete.

Name __________________________________
Date ___________     Class ________________

 

Post Lab Questions for Ice Breakers

 

Answer the following questions based on your lab and the Article Under Antarctica, Clues to an Icecap’s Fate”

 

1. What would cause “swirls” and “ice streams” in the icecaps in Antarctica, given what you observed in your lab? 

 

 

 

 

 

 

2. What are the dangers of these streams? 

 

 

 

 

 

 

 

 

3. What two “mechanisms” propel these ice streams, and how did you demonstrate these mechanisms in the lab?

 

 

 

 

 

 

4. How has global warming affected the Antarctic icecaps?

 

 

 

 

 

 

5. What ice cap “terrain” was Radarstat able to record, and based on what you know about the properties of ice, how could these features form on an icecap?

 

 

 

6. Why is it “potentially bad news” that “East Antarctica, like West Antarctica, seems to have a mechanism for rapidly moving ice from the interior to the coastal sea”?

 

 

7. Why is it “important to measure ice movement in many different places at different times, to gauge overall effects”? Give examples provided in the article.

 

 

 

 

 

 

8. How does Radarstat work, and why is it a significant piece of technology in understanding the effects of global warming?

 

 

	Unit Focus: Humanities

	Skill Focus: Expository Writing; Organizing Ideas; Word Choice

	I can...
· Describe how we attribute meaning and value to art

· Identify and explain processes artists use to create their work
· Identify and apply audience and purpose to my writing

	Background Texts:

· “How to Judge Art:  Five Qualities You Can Critique” (online only)* http://emptyeasel.com/2006/11/18/how-to-judge-art-five-qualities-you-can-critique/ [1180L]
· Searching for Beauty and Bone Structure in “The Swan”—Ben Bloch*        http://www.identitytheory.com/nonfiction/bloch_swan.php [1430L]
· “One Dollar Art:  Laser Cut Money Made Worthless Gained Artistic Value”* http://www.chilloutpoint.com/featured/one-dollar-art-laser-cut-money-made-worthless-gained-artistic-value.html [990L]
· “Games vs Art: Ebert vs Barker” by Ebert http://rogerebert.suntimes.com/apps/pbcs.dll/article?AID=/20070721/COMMENTARY/70721001 [830L]
· “Is it Art?” By John Lanchester  http://www.lrb.co.uk/v31/n01/john-lanchester/is-it-art  [1310L]
· “Can video games be art?” Culture Lab [1090L] http://www.newscientist.com/blogs/culturelab/2010/09/can-video-games-be-art.html?DCMP=OTC-rss&nsref=online-news 

Student Texts:

· “Can Video Games Be Art” [1030L] http://www.teenink.com/opinion/sports_hobbies/article/111833/Can-Video-Games-Be-Art/
Supplemental Texts:

· “Are Video Games Art?” By Aaron Smuts  (graduate student) [1760L] http://www.contempaesthetics.org/newvolume/pages/article.php?articleID=299 

· Graffiti Art: An Essay Concerning The Recognition of Some Forms of Graffiti As Art by George Stowers (graduate student) [1270L] http://www.graffiti.org/faq/stowers.html 

	Not every activity needs to be utilized in each lesson. Teacher may select 1-2 before, during and after reading activities to frame the unit. Remember, teachers need to choose the tools/activities below purposefully based on student and instructional need.


	Activity 1 – Journal Ideas 

	Writing To Learn (WTL)
	· What is your reaction to Ebert’s article? Does he provide enough proof in his article dismissing video games as art? 

· Based on the articles you’ve read, what criteria would you develop to determine the artistic merit of a video game? 

· Does George Stowers make a legitimate case for some forms of graffiti being art? What do you think?
	W.CCR.2

R.CCR.2

	Activity 2 – Comparison and Contrast 

	WTL
	The use of the Comparison/Contrast graphic organizer will help students compare the various positions on whether video games or graffiti is art (students may choose to focus on either video games or graffiti). This can help students develop ideas for their persuasive essays.   
	R.CCR.5

R.CCR.9

	Activity 3 – Developing A Definition

	WTL
	Step 1: Read the articles about what art is in order to determine the proposition and support each article provides. Use the pro/con graphic organizer (see appendix A) to list the arguments for and against video games or graffiti as art. [You can accomplish this task in many ways. You could use a Jigsaw technique to break the students into groups and cover all of the articles https://www.jigsaw.org/#steps or http://www.adlit.org/strategies/22371 ]
Step 2: Have students form small groups to discuss the arguments they’ve culled from the articles they’ve read.


Step 3: Have students independently formulate on paper their definition of art based on the articles they’ve read. Then, have an opportunity for students to share their own opinions.
	R.CCR.2
R.CCR.8

R.CCR.9

SL.CCR.1
SL.CCR.3

W.CCR.1

	Activity 4 – Key Concepts- Evaluating and Ranking

	WTL
	Ranking Images:   Using a definition of art (if they did Activity 3 they should use the definitions they developed), students rank artistic images using a scale of 1-5:   

1 = not what I consider art at all;      5 = That is what I consider art.

Ranking Images:

The teacher should select a wide variety of artistic images. These images should include traditional ideas of art (still-lifes, landscapes, Botticelli’s Venus, the Sistine Chapel), as well as non-traditional ideas such as graffiti.  Several museum websites provide access to online collections.  The teacher may consider using video of performance or video art, in addition to sculpture, photography, painting, or sketch.

Follow up with whole-class discussion. Students should be able to provide a rationale for their rankings. If you will have students to Activity 7, encourage them to connection to that activity to help students make a connection to their own ideas and the content.
	SL.CCR.2
SL.CCR.5

	Writing to Demonstrate Learning

	Activity 5 – TWEET (Summarizing)

	Writing To Demonstrate Learning (WTDL)
	Step 1: Ask students to write a 140 character summary (Tweet) of one of the assigned essays. Students should be grouped with others who have read the same article.  Students will share their summaries in their group, judging which summary is the most accurate. The group will read the summary deemed most accurate to the whole class.  

Step 2: Follow this up with an informal written response in which students must explain why the summary he or she selected is more accurate than the others they read.  This will move students into discussing the importance of detail and word choice. 
	R.CCR.2
W.CCR.2
W.CCR.4

SL.CCR.1

SL.CCR.2

	Activity 6 – Gist

	WTDL
	In this activity, students will collectively develop a progressive summary of one article from the recommendations or another short article.  This activity will focus on revising and editing as a way to add to summaries.

1. Select a short passage of approximately three to five paragraphs.  These paragraphs should be put on an overhead transparency or PowerPoint presentation.  Do NOT distribute the entire article to students.

2. Display the first paragraph.  Put 20 blanks on a chalkboard or transparency or PowerPoint.  Students should still be able to see the paragraph (if the paragraphs are short, you can select multiple paragraphs).  Have students read the paragraph and instruct them to write a 20-word (or less) summary in their own words. This step can be done individually or in small groups.

3. As a class, have students generate a composite summary in 20 or fewer words.  Their individual summaries function as guides for this process.

4. Reveal the next paragraph of the text and have students generate a summary statement of 20 or fewer words that encompasses both of the first two paragraphs.  They must revise the first summary to include new information.

5. Continue this procedure paragraph by paragraph until students have produced a gist statement for the entire passage.  At each step, help students stay within the 20-word limit by showing them grammatical connections that can save words (e.g., semi-colons to replace conjunctions, converting prepositional phrases to adverbs or adjectives).
	R.CCR.1

R.CCR.2

R.CCR.10


	Activity 7 – Quick Write- Group Evaluating

	WTDL
	Step 1: Based on the students’ ideas, as well as those in Boutroux’s essay, ask them to create an individual list of five qualities by which art should be judged. Students may reference earlier activities for ideas.

Step 2: Follow up with small-group discussion.  In small groups, have students share their lists. As a group, students will create a master list of five qualities to share with the rest of the class.
	SL.CCR.2

SL.CCR.5

	Activity 8 – Television Reporter (Critical Thinking)

	WTDL
	Students will be divided into three groups based on their roles.  One group will take the role of local graffiti artists who are petitioning for their rights to display their art.  Another group will serve as the local Clean Community action group, who are protesting the appearance of graffiti in public spaces.  The third group will serve as television reporters who will interview representatives of both groups.  

Each of the first two groups will meet to develop a written document of their talking points, based on earlier research in the unit.  Talking points should reflect the most persuasive arguments about whether graffiti is art.  The reporters group will develop their interview questions, which should be designed to allow each group to articulate their positions. 

Depending upon time, each student may either be interviewed or interview others or representatives may be chosen for each group.
	R.CCR.1
R.CCR.2

R.CCR.4

W.CCR.1

W.CCR.9

SL.CCR.1

SL.CCR.2

	Activity 9 – Paraphrasing for a Purpose

	WTDL
	As students prepare to write for publication, it is important they understand the roles of paraphrasing, quoting and summarizing in providing support for their writing.  The teacher should guide students in understanding the differences:
Quotations must be identical to the original, using a narrow segment of the source. They must match the source document word for word and must be attributed to the original author.
Paraphrasing involves putting a passage from source material into your own words. A paraphrase must also be attributed to the original source. Paraphrased material is usually shorter than the original passage, taking a somewhat broader segment of the source and condensing it slightly.
Summarizing involves putting the main idea(s) into your own words, including only the main point(s). Once again, it is necessary to attribute summarized ideas to the original source. Summaries are significantly shorter than the original and take a broad overview of the source material.

Provide students with examples of each to ensure that students can recognize each of the three types.  Samples can be found at http://owl.english.purdue.edu/owl/resource/563/1/.

Give students an outline of a brief essay with the thesis statement for each paragraph.  Also supply students with a paragraph that supports each of the thesis statements.  Have students use quotations, paraphrases or summaries from the original documents to flesh out the paragraphs.
	R.CCR.1
R.CCR.2

W.CCR.2

	Activity 10 – Writing a Persuasive Essay (Supporting Arguments with Evidence)

	Writing For Publication (WFP)
	Students will write an essay attacking or defending video games or graffiti as an art form.  Students will use the criteria for art developed in this unit to argue their case.   
After their first draft is complete, students will meet in “Peer Review” circles to exchange papers and provide feedback for one another. Ensure that within the groups there are enough students for each writer to have at least two other people look at his or her essay. In their review of their peer’s papers, students must point out 2 things the writer did very well in their essay and 5 things the writer needs to correct.

Students will then take their draft and revise their essay.
	W.CCR.1
W.CCR.4
W.CCR.5

	Activity 11 - Writing a Newspaper Editorial

	WFP
	Students will research local ordinances and regulations about graffiti or video games.  Using this information and articles they have read, students will write an editorial for their local newspaper that supports or suggests changes in how these art forms are treated legally in their community.  The focus of this assignment will be students focusing on their audience, purpose, and the medium of the newspaper editorial which requires concision. 
	W.CCR.6
W.CCR.8

	Activity 12—Developing a Web Page

	WFP
	Students will develop a web page that presents the different views on whether graffiti or video games are art.  The pages should reflect links for different potential views, spokespeople or audiences (e.g., traditional artists, graffiti artists, person who cleans or restores buildings, police officers, owners of defaced buildings, art historians).  Web pages should include photos or illustrations, testimonials, links to other sources and other related information.
	W.CCR.6

W.CCR.8


	Unit Focus: History

	Essential Question(s): 
· How do we determine what is right and what is wrong?

· Where do our personal and cultural values come from?

· When is it permissible to agree to disagree on a subject?

	Skill Focus: Persuasive (Argumentative) Writing

	Background Texts:
· Obama, Barack. “The Right Thing to Do. “ 18 May 2010. (Speech) [1090L] http://www.whitehouse.gov/blog/2010/05/18/right-thing-do
·  “Should the Big Three Car Manufacturers be Bailed out by the US Government?” [1130L] http://bigthreeauto.procon.org/view.resource.php?resourceID=2026
Mentor Texts:

· Romney, Mitt. “Let Detroit Go Bankrupt” (newspaper editorial) [1060L]
http://www.nytimes.com/2008/11/19/opinion/19romney.html
· Kraugthammer, Charles. “We Should Not Bail Out the Auto Industry.” CBS News [1200L] http://www.cbsnews.com/stories/2008/11/14/opinion/main4604147.shtml
· Rosenberg, Tina. “How to Protect Foreign Aid? Improve It” 14 March 2011.[1190L]
http://opinionator.blogs.nytimes.com/2011/03/14/how-to-protect-foreign-aid-improve-it/
Student Texts:

· “To My Generation” [610L] http://www.teenink.com/opinion/current_events_politics/article/222842/To-My-Generation/
· “The Power of Resistance” [610L]
http://www.teenink.com/opinion/social_issues_civics/article/64997/The-Power-of-Resistance/
Supplemental “Extra” Texts:

· McIntyre, Douglas. “The Recession America Needed.” 24/7 WallStreet. 4 Aug 2009. [1570L] www.newsweek.com


	Not every activity needs to be utilized in each lesson. Remember, teachers need to choose the tools/activities below purposefully based on student and instructional need.

	Activity 1 – Journal Ideas

	Writing to Learn (WTL)
	· In Obama’s speech, do you feel that the decisions he made were actually the “right” choices for the US?

· How will we know if Obama’s decisions were the right ones?

· Did Obama provide enough proof in his speech to “prove” that these decisions were the right ones?

· In terms of the US government’s bailout of the auto industry, do you feel there were better ways to use those funds to help Americans?

· Do you feel that there are some basic “right” and “wrong” standards? What do you feel are inherently “the right thing(s) to do”?
	W.CCR.2
W.CCR.10

	Activity 2 – Proposition/Support Graphic Organizer

	WTL 
	The use of this graphic organizer will help students answer the question about whether Obama proved in his speech that the decisions he made were actually the right ones. This Comparison/ Contrast Organizer would be a good way to organize any compare and contrast activity. 
	W.CCR.2

	Activity 3 – DRAPES Activity

	WTL
	DRAPES is an acronym for Dialogue, Rhetorical Question, Analogies, Personal Experiences, Experiences, Examples, and Statistics. In this activity, the idea is to use DRAPES as a means to analyze a text in terms of its argumentative or persuasive features. Using a given persuasive writing text, students would annotate the text in terms of where the author (or speaker if it’s a speech) uses each of the techniques. The students could use a different color highlighter or marker to underline the various techniques. The idea is to examine all of the “tools” of persuasion that can be used to prove a point, or prove the point of view.
	W.CCR.1R.CCR.1
R.CCR.6

	Activity 4 – Jig Saw for “Big Three Auto”

	WTL
	The article “Should the Big Three Car Manufacturers be Bailed out by the US Government?” contains pieces of articles that help prove the “pro” and the “con” of the argument. Depending upon your number of students, divide your class up among the pieces of text into small groups. Have each group read their text, discuss it in their small group and ensure that they understand the writer’s point of view. 

After a set amount of time (15 minutes or so), regroup your students so that you pair the students into two Expert groups- the “Pro” and the “Con.” These Expert groups should share the points of view from their various texts. In doing so, have the Expert groups chose one student to chart on poster paper their collective reasons/rationales for their point of view.  

Option One: Bring the whole group together and have them share out their list of reasons/rationales and discuss the various points of view.

Option Two: Create “family” groups with two Pro students and two Con students and have them discuss their points of view. (This can then be followed with Option One if the teacher chooses.)

Note: This activity could also be completed as a gallery walk. Students summarize the argument from their text on a large piece of poster-size note paper. Students then “walk” around and write their reflection/response on the poster-papers themselves, or on sticky notes and stick to the poster.

	R.CCR.1

R.CCR.2

SL.CCR.1
SL.CCR.2




	Activity 5 – Conduct a Poll (Research)

	WTL
	Students can develop and conduct a poll of their family members, community members, teachers and peers to determine which side of the issue they would support (Pro or Con for bailing out the automobile industry). 
In order to do so, students will need to devise their poll questions and determine who they want to poll and how they want to conduct the poll (i.e. face-to-face, via telephone, via email, through a survey maker such as www.surveymonkey.com, etc)
The teacher will want to determine how the students will share their survey results (i.e. written report, graphs and charts, verbally, etc.)
	W.CCR.7

	Activity 6 – Summarizing- The Last Lines

	Writing to Demonstrate Learning (WDL)
	The Last Lines activity:

· Read the title and the last line from the article/story (Obama’s speech works well with this activity) with students. 

· Separate students into groups of 4-5 and have them select someone to record their group’s ideas and someone to serve as their spokesperson when it’s time to discuss the activity in full group.

· In the small groups, have students decide if this title is important to the text? Does it add to the meaning of the text at all or help explain the author’s opinion or point of view?

· Have students examine the last line of the text. Does this seem to correctly summarize the text? If it does not, why not? Is the last line misleading, and if so, is there a purpose for misleading the reader? Is the final line intended to persuade the reader? If so, in what way?

· Ask students to discuss the overall effect the title and last line have on the reader. 
	R.CCR.5

R.CCR.6

	Activity 7 – Summarizing- RAFT

	WDL
	RAFT (CCSO Tool L) is a tool that helps students analyze and synthesize the information for a particular text by examining the various roles or perspectives, the target audience and the written format.

Note: This same activity could be completed on student work samples, perhaps in pairs as the students examine and offer revision advice to one another.
	W.CCR.1W.CCR.4

	Activity 8 – Summarizing- GIST

	WDL
	The GIST activity will help students understand the background or mentor text better so that any forthcoming writing assignments can reflect that understanding. GIST works on summarizing as a tool that leads to better reading comprehension.

GIST could also be an effective tool in terms of analyzing the various “sides” or points of view of an argument and the GIST activity could be completed for each point of view.

Do a GIST activity

· Read the first 3-5 paragraphs of text (or all of a short text)

· Individually, or in pairs or small groups, capture a summary in a sentence of no more than 20 words

· Repeat (if necessary) with the next 3-5 paragraphs. The second gist statement becomes a combination of the material in the first gist statement and the new material. The second statement is still limited to 20 words

Note: This same activity could be completed on student work samples, perhaps in pairs as the students examine and offer revision advice to one another.
	W.CCR.1

	Activity 9 – Summarizing- Think, Pair, Share

	WDL
	This activity works will if you have students reading two different texts on the same subject, even if the texts present opposing view points

Students read their assigned text. With a partner, they share a quick summary response of their text. 

Using a Venn Diagram, the two students determine what their texts have in common and what is unique about them and write these items into the graphic organizer.

Finally, students should individually write a paragraph about what they have discovered about their topic through an understanding of both texts.
	W.CCR.1W.CCR.2

	Activity 10 – Summarizing- Group Summarizing

	WDL
	Group Summarizing (CCSSO Tool G) is a tool that can help students analyze an argument from a text, or from several texts. 
	W.CCR.1

	Activity 11 – Jig Saw Follow-UP 

	WDL
	If students completed the Jig Saw activity, a writing to demonstrate learning follow-up could be to have students write about whether they now agree or disagree with the government bailout of the auto industry and WHY. This is a quick response to help get their ideas on to paper. This could be use as their final writing activity, but does not have to be used for that purpose.

Once students have that quick writing piece, they switch papers with at least one other student and provide feedback on that paper. They could circle editing concerns, ask questions to clarify thinking, question the writer’s point of view, etc.

When students get their own papers back, they revise their original paper to reflect the new guidance they have been given. This new draft is turned into the teacher.
	W.CCR.1
W.CCR.4

W.CCR.5

W.CCR.7

	Activity 12 – Chart the Poll

	WDL
	If students completed the Create a Poll, a writing to demonstrate learning follow-up could be to have students chart their poling results. The chart could be done paper and pencil (or marker) or computer based to bring in 21st century learning skills.

Students need to turn in a written report of their poll that will include the poll questions, the type of people who were polled and an analysis of the overall results of the poll.
	W.CCR.7

	Activity 13 – On Demand Prompt

	WDL
	Use the On Demand Released Prompts for instructional background and strategy: http://education.ky.gov/AA/items/Pages/K-PREPItems.aspx
On Demand Prompt: 

In President Obama’s speech, he indicates that America had to make a choice. “We could sit back, do nothing, make a bunch of excuses, play politics, and watch America’s decline- or we could stand up and fight for our future.” Later in the text, President Obama makes a list of things he felt were simply “the right things to do.” 

As a young person, there are many times in your life when you are given the opportunity to stand up and do the right thing. As a student talking to other students in your school (possibly your community), write a letter or a speech to encourage other young people to “do the right thing.”
	W.CCR.1
W.CCR.10

	Activity 14 – Debate Line

	Speaking and Listening (S&L)
	As a means of discussing the opposing viewpoints of a text, or a topic, students will stand on opposite sides of the room to show they agree or disagree with the author or with the particular topic. Students take turns sharing why they personally agree or disagree using supporting information from the text, or from research. If students change their mind during the discussion, they can “relocate” their position.

This activity is a kinesthetic brainstorming and should be followed up with students writing about the text, or the topic, from their point of view.

Note: If there are more than two opinions or sides to the discussion, this activity can be modified into “Four Corners” where the students pick one of four corners depending upon their point of view.
	W.CCR.1


	Activity 15- Outrageous Opinion Letter

	WTL
	The purpose of this activity is for students to practice their persuasion, or argumentative, writing skills. This activity is from the Florida FCAT Writing Focus Lesson Plans guide at this site: http://www.polk-fl.net/staff/teachers/documents/FCATWritingfocuslessons.pdf
First, students (with the help of the teacher) brainstorm outrageous opinions, such as “Everybody should start shaving their head” or “No one should be allowed to eat blueberries.” Remind students that statements with “always” and “never” are particularly good.

Students should consider a specific audience for their writing. For instance, if the statement is that that the President of the U.S. should be no older than 30 when he’s elected, then the letter could be addressed to the U.S. Legislature, or even a particular legislative figure. If the statement is that high schools should be not be allowed to begin classes until after 10:00 AM, then that would be addressed to the State Commissioner of Education or the State Department of Education.

Students could use a writing template format such as RAFT (Role, Audience, Format, Topic) or PAS (Purpose, Audience, Context) to draft his response. Students may want to brainstorm with a peer before beginning their pre-drafting stage.

Once students have a draft of their Outrageous Opinion Letter, they will need to trade papers with another student and have that student review their writing and provide feedback. This can be done in Writing Circles, if you have such entity established in your room.

For follow up, students could verbally defend their product to the class, and/or practice taking the opposite stance to argue an opinion.

Note: The teacher could model writing one Outrageous Opinion Letter together with the class as a whole. Teacher modeling is often a very effective technique for motivating students.

	W.CCR.1

	Activity 16- The Game of Persuasion

	
	This lesson plan idea comes from The Game of Persuasion at the www.scholastic.com site. It is a lesson plan that utilizes the “Powerful Words” list and builds on persuasive skills in both speaking and listening and writing.  You will also need the “Powerful Words” printable, also from Scholastic (review this list of words ahead of time to ensure you want to use them all for your students).

This link is to a full two day lesson plan. You may pick and chose from the activities as you see necessary and as they fit the needs of your students.
	

	Activity 17: Culminating Writing Project

	Writing for Publication (WFP)
	Students should be given the opportunity to chose a topic of great interest (either one from a list the teacher has deemed appropriate, or from a bank of topics the class has brainstormed) to use to generate a persuasive/argumentative essay in which the student clearly takes a firm stand on one side of the argument.

Students should see the writing piece through the entire writing process: prewriting/thinking, drafting, revising, conferencing, editing. 

Teachers will need to employ a persuasive/argumentative writing rubric. Consider one of the following:

· http://www.brighthub.com/education/k-12/articles/4728.aspx
· http://www.lwsd.org/school/jhs/SiteCollectionDocuments/Running%20Start/Level5-Persuasive-Writing-Rubric-Holistic-Writing.pdf
· http://www.teach-nology.com/web_tools/rubrics/
· http://sbac.portal.airast.org/wp-content/uploads/2013/09/PerformanceTaskWritingRubric_Argumentative.pdf
	W.CCR.1
W.CCR.10

	Activity 18: Research and Writing Connections

	WFP
	The Oprah Show Persuasive Writing WebQuest

http://www.aacps.org/aacps/boe/INSTR/CURR/comed/MSwebquest/TheOutsidersMeetOprah/index.htm
This project based learning activity is designed to allow students to “get their feet wet” in research for the start to a persuasive essay. Everything you need to conduct this webquest is at this site, however you may want to look ahead and change some things (i.e. the scoring rubric) for your own needs.
	

	Activity 19: Grammar/Mechanics Connection - Revising Obama’s Speech

	Grammar Review
	Using the following piece of text, teacher should lead the students to consider sentence revision to include sentence types, agreement, and standard conventions to make the text more grammatically correct.

“So we had to make a choice: We could sit back, do nothing, make a bunch of excuses, play politics, and watch America’s decline -- or we could stand up and fight for our future.

And I ran for President, Youngstown, because I believe that we’re at a defining moment in our history.  And if we’re going to keep the American Dream alive -- not just for us, but for the next generation -- then we couldn’t just sit back and put off solving these big problems.  We had to tackle them head on.”

Consider the following targeted skill areas, depending on what your students need the most:

· Use of simple sentences

· Appropriate use if the dash

· Parallelism

· Subject-Verb agreement

· Pronoun-Antecedent agreement
	L.CCR.1

L.CCR.2

L.CCR.3

	English Grammar and Mechanics

	
	Have students spend some time with the following student text:

· “To My Generation” [610L] http://www.teenink.com/opinion/current_events_politics/article/222842/To-My-Generation/
There are many areas where this particular text could be improved. Consider the following areas for revision:

· Stronger opening/ conclusion

· Comma Use (and other mechanics)
· Effective Sentences
· Rhetorical Devices

Create pairs, or small groups of students. Focusing on strong revision skills, have each small group revise the essay (or a portion of the essay). Have students share their final products, perhaps as a Gallery or Carnival Walk, where they can provide more feedback to one another.
	


Comparison/Contrast Organizer

[image: image10.wmf]
Just in Time Lesson Plans
Just in Time lessons are intended to give teachers resources and lesson plans for teaching the core grammar, writing and mechanics skills that are assessed on the ACT and the KYOTE assessment for English.

The idea is that when a teacher sees a student, or a class, struggling with one of these concepts, they can then pull from these lesson plans for direct instruction with the class. The teacher should work on tying the concepts together with whatever the students are currently working on as well so that instruction is seamless and not fragmented.

	Title
	Topic
	Pg #

	Subject-Verb Agreement
	Subject-Verb Agreement
	48

	Write from the Start
	Strengthening Introductions
	54

	It’s a Wrap
	Writing Effective Conclusions
	58

	Commas and Conjunctions
	Commas and Conjunctions
	62

	Sentence Combining
	Sentence Combining
	64

	Varying Sentences by Varying Punctuation
	Varying Sentences
	66

	Transition Words/Phrases
	Transitional Words and Phrases
	68

	Do We Have Chemistry?
	Teaching Compound Sentences
	71

	Paragraph Development
	Paragraph Development
	74

	Give Me a Break
	Teaching Paragraphs
	76

	Here it Comes
	Teaching Colons
	80

	Did You Make a List?
	Using Serial Commas
	84

	Pronoun- Antecedent Agreement
	Pronoun- Antecedent Agreement
	91


	Title: Subject Verb Agreement

	KY Core Standard(s):  L.CCR.1 

	ACT College Readiness Standards: 
Conventions of Usage (Score Range 16-19): Solve such grammatical problems as whether to use an adverb or adjective form, how to ensure straightforward subject-verb and pronoun-antecedent agreement, and which preposition to use in simple contexts.
Conventions of Usage (Score Range 20-23): Ensure that a verb agrees with its subject when there is text between the two

	Learning Target(s):  

I can use correct subject verb agreement in the sentences I write.  

I can appropriately select when to use the singular or plural verb in the sentences I write.

	For the Teacher

Students should be familiar with the term subject/verb agreement.  Teacher should review usage patterns of plural and singular subjects and their corresponding singular or plural verbs.  Teacher should continue to review usage rules, as necessary.

	Lesson Activities

	Class Review

	Activity 1

	The subject and verb must agree in number: both must be singular, or both must be plural. 

· My brother is a scientist.  

· My sisters are teachers.

The way we write and speak has an effect on how people view us.  When we do not write and speak with the correct subject verb agreement, people may assume we are not well educated.  Whether you use the correct subject verb agreement can help or hinder your efforts to get a job, get a promotion at work, or get admitted to college or technical school.  However, language patterns are learned.  So, we can unlearn incorrect practices. 

	Guided Practice

	Activity 2

	Teacher will review the following examples with the students:

1. Show the sentence to the students 

2. Have students select the subject and the verb for each sentence 

3. Teacher will review with the students each rule for subject verb agreement     

The subject and verb must agree in number: both must be singular or both must be plural. Notice the difference between singular and plural forms in the following examples: 

Singular 

Plural
The student sings. (He or she sings)

Your children sing. (They sing)

The bird does migrate. (It does) 

Those birds do migrate. (They do)

In order to find out if your subject and verb agree, you need to be able to identify the subject of your sentence. Here are some helpful hints that will help you to decipher where your subject is and where it is not. 

Where is my subject?

· Most likely, your verb will agree with the first noun to the left of the verb. 

The Supreme Court judge decides the appropriate penalty.

Subject: judge

Verb: decides

The committee members were satisfied with the resolution.

Subject: members

Verb: were

· Occasionally, a sentence has the subject after the verb instead of before it. This strategy is often used for poetic effect. 

Over the ripples, glides a small canoe. 

Subject: a small canoe

Verb: glides

There was a well-known writer at the meeting.

Subject: a well-known writer

Verb: was

· You will not find the subject in a modifying phrase (MP), a phrase that starts with a preposition, a gerund, or a relative pronoun and that modifies the meaning of the noun or subject under discussion. 

The survey covering seven colleges reveals a growth in enrollment.

Subject: the survey

MP: covering seven colleges 

Verb: reveals

The speaker whom you saw at the lecture is one of the state senators from Minnesota.

Subject: the speaker

MP: whom you saw at the lecture

Verb: is

· If subjects are joined by and they are considered plural.

The quarterback and the coach are having a conference. 

Subject: the quarterback and the coach

Verb: are having

· If subjects are joined by or or nor the verb should agree with the closer subject.

Either the actors or the director is at fault.
Subjects: actors, director

Verb: is

Either the director or the actors are at fault.

Subjects: director, actors

Verb: are

· The relative pronouns (who, whom, which, and that) are either singular or plural, depending on the words they refer to.

The sales manager is a good researcher who spends a great amount of time surfing the Web for information.

Subject: the sales manager

Verbs: is, spends

Sales managers are good researchers who spend a great amount of time surfing the Web for information. 

Subject: sales managers

Verbs: are, spend

· Indefinite pronouns (someone, somebody, each, either one, everyone, or anyone) are considered singular and need singular verbs although they convey plural meaning.

Anyone who wants to pursue higher education has to pass entrance exams.

Subject: anyone

Verbs: wants, has

Everyone on the committee is welcome to express his/her ideas.

Subject: everyone

Verb: is

· A few nouns can be either plural or singular, depending on whether they mean a group or separate individuals. These words are rarely used as plurals in modern writing.
The jury is sequestered.

Subject: jury

Verb: is

The jury are having an argument.

Subject: jury

Verb: are having

· A few subjects look plural but are really singular or vice versa.

The news of the discovery is spreading.

Subject: news

Verb: is

The mass media have publicized the facts.

Subject: mass media

Verb: have publicized

The data amaze everyone.

Subject: data

Verb: amaze



	Independent Practice

	Activity 3

	Student will read short passage and make all necessary subject verb agreement corrections. 
Polar ice caps melting
According to NASA & The Natural Resources Defense Council, more than 20% of the polar ice cap have melted away since 1979. The melting appears to be accelerating. 19 of the 20 hottest years on record has occurred since the 1980s. The North and South poles feel these global warming effects most acutely. The warming climate are reflected in the melting of the polar ice caps and the rapid crumbling of the glaciers. 

Sea Level Rising
Once such a thaw begins other factors keep it going. As the bright white ice caps melt, they no longer reflect the same degree of the sun’s energy. Polar ice are very reflective.  90% of the light that strikes it are bounced back into space. Ocean water is the exact opposite. When sunlight hits it, it absorb 90% of the energy that it receives causing the water to retain more heat. This causes more rapid melting of the ice caps and the global sea level begins to rise. Scientists calls this effect a feedback loop.

Sea-level rises is not the only side effect of the feedback loop. Ocean waters has warmed more than a degree since 1970. This warmer water and sea-level rise also leads to more violent weather including more typhoons and hurricanes. This are just one of the many reasons to keep a close eye on the global sea level and the polar ice caps.

As global warming effects continue, further changes in the climate will occur that will severely alter some iconic landscapes, regional economies and traditional ways of Life.  

	Assessment

	Activity 4

	Student will complete the subject verb agreement check-up by reading the sentences and filling out the provided answer sheet.               

1. Everyone are attending the concert. 

2. None of the players is happy.

3. A few has attended the play.

4. All of the students was present.

5. Neither the coach nor the players is present today. 

6. Here is your notebook and dictionary for the test. 

7. Each of the mortgage loans have been recalled by the bank. 

8. The current economic decline have been disturbing. 

9. Everybody are here. 

10.  The thief and his brothers is going to jail.     

	Answer Sheet

(A) Noun or Pronoun             (B) Incorrect Verb                  (C) Correct verb

1. ______________              ______________                   _____________

2. ______________              ______________                   _____________

3. ______________              ______________                   _____________

4. ______________              ______________                   _____________

5. ______________              ______________                   _____________

6. ______________              ______________                   _____________

7. ______________              ______________                   _____________

8. ______________              ______________                   _____________

9. ______________              ______________                   _____________

10. _____________              ______________                   _____________




	Title: Write from the Start

	KY Core Standard(s):  W.CCR.4; W.CCR.5

	ACT College Readiness Standards: 
Organization, Unity and Coherence: Consider the need for introductory sentences or transitions, basing decision on a thorough understanding of both the logical and rhetorical effect of the paragraph and essay.

	Learning Target(s):  

I can understand and write effective leads.

	For the Teacher
· Introductions may seem difficult to write. After all, there is nothing worse than staring at a blank page waiting for an idea to strike. But, with a few simple strategies under your belt, you will find that your introduction can give you a chance to creatively grab the reader’s attention so that they will read the rest of your essay. 

· Your introduction must include a “hook” or attention-getter. 

· A statement that answers the prompt and states your thesis. 

· Road map for the reader – You need to give the reader an idea where you are going. It could include giving your three reasons, but it doesn’t have to do so. 
Some tips before we start: 

· Be creative. Make it interesting. Part of the fun of the introduction is it gives you a chance to have fun and share your voice. 
DON’T start with, “Hi, my name is _______ and I am going to write about ________.” Your reader is pretty smart. If they want to know your name they can look at the top of the page. As for what you are writing about, there are more interesting ways to tell the reader your topic without using the words “I am going to write about...”

	Lesson Activities

	Class Review

	Activity 1 – “Off the Hook”

Read examples of effective leads, and then use selected examples to write your own. Effective leads pull readers into any piece of writing. Good leads fit the topic and hook the reader's attention from the start. 
Directions: Read each of the leads below studying both the organization and wording. Then, choose three styles and write your own examples. 

Setting: It was one of those dark, muggy, misty New Orleans nights when gentle people avoid the back alleys. 

Situation: Willie and Sarah looked dumbfounded at each other; their television picture had just gone black. 

Former Action: Willie and Sarah had longed for a house in the suburbs, yet each time they had accumulated a few dollars in their savings account, they had to bail Sarah’s no-good step brother out of jail. 

First incident: Joe stopped the truck and, against company orders, picked up the hitchhiker. 

Effects: Two cars were completely wrecked, seven people were hospitalized, and three bodies were in the morgue just because Joe had gazed a bit too long at a passing blonde. 

Establishment of the point of view: As I was walking down Main Street last night, I saw... 

Importance of subject: Knowing how to ....may save your life one day. 

Quotation: "Use it up, wear it out, make it do, or do without"—that's a saying that helped my grandmother learn to manage money. 

Evaluation of the subject: Alexander Pope was probably the most arrogant and powerful literary dictator, and yet the most.... 

An explanation of the writer's qualification: For seventeen years I have studied the effects of poor diet on the human body.



	Guided Practice

	Activity 2—“Famous First Movie Lines”

Directions: Students can analyze these first lines, or perhaps model some of their own sentences on them. 

· “Who am I? You sure you want to know? The story of my life is not for the faint of heart. If somebody said it was a happy little tale... if somebody told you I was just your average ordinary guy, not a care in the world... somebody lied.”  – Peter Parker, Spiderman 
· “Before time began, there was the Cube. We know not where it comes from, only that it holds the power to create worlds and fill them with life. That is how our race was born. For a time, we lived in harmony. But like all great power, some wanted it for good, others for evil. And so began the war. A war that ravaged our planet until it was consumed by death, and the Cube was lost to the far reaches of space. We scattered across the galaxy, hoping to find it and rebuild our home. Searching every star, every world. And just when all hope seemed lost, message of a new discovery drew us to an unknown planet called... Earth. But we were already too late...”   – Optimus Prime, Transformers 
· “Too much garbage in your face? There's plenty of space out in space! B ’n L StarLiners leaving each day. We'll clean up the mess while you're away.”   – Voice in Commercial, WALL-E 

· “I feel like you're driving me to court martial. This is crazy. What did I do? I feel like you're gonna pull over and snuff me. What, you're not allowed to talk? Hey, Forest...”  – Tony Stark, Iron Man 

· “Legend tells of a legendary warrior whose kung fu skills were the stuff of legend.”  – Po, Kung Fu Panda 

· “Once upon a time, in a magical kingdom known as Andalasia, there lived an evil queen. Selfish and cruel, she lived in fear that one day her stepson would marry and she would lose her throne forever. And so she did all in her power to prevent the prince from ever meeting the one special maiden with whom he would share true love's kiss.”  – Narrator, Enchanted


	Independent Practice

	Activity 3: “Little Red Riding Hooks”

Great alternatives to introductions, hook, and leads "Once upon a time, there lived a little girl with a red riding hood…" A BORING, CLICHÉ INTRO! 
There are more interesting ways to start off this famous story. Below are eight techniques to consider: 

This writers' handout was designed to accompany one of WritingFix's on-line, interactive writing prompts. 

Technique one: Start with a short (four- or five- word maximum), effective sentence: 

Her hair shone gold. 

Technique two: Start with an interesting metaphor or simile: 

The wolf was a tornado, changing the lives of all who crossed his path. 

Technique three: Start with an interesting question for the reader to ponder: 

Who could have thought that a simple trip to Grandma's house could end in tragedy?
Technique four: Start with a subordinate clause or other complex sentence form: 

Though the road to Grandma's house was spooky, Red skipped along with an air of confidence. 

Technique five: Start with a riddle: 

Who has big eyes, big teeth and is dressed in Grandma's clothes? Yes, you guessed it, the Big Bad Wolf.
Technique six: Fill in these blanks: "___ was the kind of ___ who/that ___" 

Little Red was the kind of girl who thought wolves would never bother her. 

Technique seven: Capture a feeling or emotion: 

You might be surprised to learn that a little girl couldn't recognize her own grandmother.

Technique eight: Use a string of adjectives: 

Tall, dark, and with an air of confidence, the woodsman entered the house. 

Directions: What fairy tales, fables, or stories are your students familiar enough with 
to write eight new introductions for? 
Lesson Plan idea came from the following website:

http://writingfix.com/PDFs/Writing_Tools/Little_Red_Riding_Hooks.pdf


	Activity 4: “Five W’s and an H”

	​Five Ws and an H (or, finding a lead by emphasizing the most important news element): 

1. WHO: President Clinton will visit Cuba next week at the request of Caricom nations.

2. WHAT: Lightning struck the upper deck at Wrigley Field last night while the Cubs were playing in San Francisco. 

3. WHEN: Midnight tonight is the deadline for tax returns, but the local post office is ready to accommodate procrastinators.

4. WHERE: The Emerson and Towanda intersection is officially the most dangerous crossing in Bloomington, according to the Illinois Bureau of Transportation.

5. WHY: Because she could correctly spell "ostentatious," Lisa Wheeler will go to the state Spelling Bee finals.

6. HOW: By hitting his 50th home run last night for the fourth year, Chicago Cubs slugger Sammy Sosa etched his name in the baseball record books alongside Babe Ruth and Mark McGwire.

Assignment: Write three different leads for each of the examples listed above. You are free to "make up" what you need for the leads. Be prepared to talk about which are the most successful--and why.

	Assessment

	The Assessment for this particular skill area should involve revising the opening portion of a writing. Students could revise a piece they are currently working on, meet in Writer Workshops to provide peer feedback on writing pieces, or begin working on a new writing piece and concentrating on the opening paragraph. 


	Title: It’s A Wrap

	KY Core Standard(s):  W.CCR.4, W.CCR.5

	ACT College Readiness Standards: 
Organization, Unity and Coherence: Add a sentence to introduce or conclude the essay or to

provide a transition between paragraphs when the essay is fairly straightforward

	Learning Target(s):  

I can understand and write effective conclusions.

	For the Teacher: Conclusions 
Concluding paragraphs and sentences are sometimes the hardest to write. By the end you are tired and ready to be done, yet you aren’t sure how to tell the reader “That’s All, Folks”. However, your conclusion can be one of the most powerful parts of your entire essay. 
Your conclusion must 

· Restate your opinion/topic. 

· End your essay. 

Your conclusion is very important. It gives you a chance to 

· Remind your reader of your main idea or opinion. 

· Give the essay a sense of completeness. 

· Leave a lasting impression with the reader. 

Some tips: 

· Answer the question, “So what?” Why is your paper important? What do you want the reader to do with the information you just gave them? 

· Make your conclusion a complete paragraph. Make sure you write more than just one or two sentences. 

· DON’T just repeat your main idea and three reasons. The reader already read your paper. Show them how your reasons fit together to prove your main point. 

· DON’T write, “The End”. This isn’t a fairy tale and we aren’t in 3rd grade anymore. We need a more sophisticated way of telling the reader that we are concluding a well-thought-out essay. 

· DON’T leave the reader hanging. Have you ever watched a movie or T.V. show that just suddenly ended? You want the reader to have a sense of closure at the end so that they aren’t wondering if they are missing the final page. 

	Lesson Activities

	Class Review

	Activity 1 – “Essay Conclusions—A Kinesthetic Approach”

Lead-in: The teacher stands in front of the class with his/her hand on her forehead, as though looking at an approaching subway train. The teacher asks, "What am I doing?" After students comment, the teacher tells them s/he is demonstrating one of the essential elements of a strong conclusion; the writer must look to the future.

 Procedure: The teacher uses gestures to explain the four elements of a conclusion. 

· First, s/he uses her hand to reach over her shoulder and pat her back. This represents the need to "touch back" to the main idea of the essay, as stated in the thesis paragraph. 

· Second, s/he puts her hand on her forehead to demonstrate the importance of looking to the future.

·  Third, s/he hits her heart with her fist to signify the importance of going to the heart of the matter; What difference does it all make? Why should the reader care?

·  Finally, s/he pulls her arm back like she is about to let go of a sling shot. This is the "zinger" or final statement that leaves the reader thinking, "Wow!" After explaining the four conclusion elements, the teacher asks the class to join in and gesture along with her as she shouts, "Touch back; look to the future; go to the heart; end with a zinger."

·  To add to the fun, the teacher can then invite students to come up in groups of four and time them to see how fast they can touch back, look to the future, go to the heart and end with a zinger.

· Once students have acted out the gestures, the teacher can pass out examples of essay conclusions that address all four elements.

·  Students label each part of the conclusion. 

· Next, the teacher passes out conclusions that are clearly lacking one or more of the elements. Students identify the weaknesses and rewrite the conclusions. 

Here are some examples: 

Get Yourself a Tuba (touch back) 

I Am Capable of More Than I Think I Am (go to the heart) 

Other Essays from This I Believe: The True Source of Love, Dirt Bike, Click it or Lose it. 
Information and lesson plans on using This I Believe in your classroom: http://thisibelieve.org/educators/
http://www.lessonplanspage.com/LAKinestheticApproachToWritingEssayConclusions58.htm


	Guided Practice

	Directions: Students can analyze these last lines or, perhaps, model some of their own sentences on them. 

“Because he's the hero Gotham deserves, but not the one it needs right now...and so we'll hunt him, because he can take it. Because he's not a hero. He's a silent guardian, a watchful protector...a dark knight.” 

Lt. James Gordon, The Dark Knight 

“With the All Spark gone, we cannot return life to our planet. And fate has yielded its reward: a new world to call home. We live among its people now, hiding in plain sight, but watching over them in secret, waiting, protecting. I have witnessed their capacity for courage, and though we are worlds apart, like us, there's more to them than meets the eye. I am Optimus Prime, and I send this message to any surviving Autobots taking refuge among the stars. We are here. We are waiting.” 

Optimus Prime, Transformers 
“This is called farming! You kids are gonna grow all sorts of things! Vegetable plants, pizza plants... it's good to be home!” 

Captain, WALL-E 

“I sometimes catch myself looking up at the moon, remembering the changes of fortune in our long voyage, thinking of the thousands of people who worked to bring the three of us home. I look up at the moon, and wonder: When will we be going back? And who will that be?” 

Jim Lovell, Apollo 13 

“Whatever life holds in store for me, I will never forget these words: 'With great power comes great responsibility.' This is my gift, my curse. Who am I? I'm Spider-man.” 

Peter Parker, Spiderman 

“After all, tomorrow is another day.” 

Scarlett O’Hara, Gone with the Wind 

“Kevin, what did you do to my room?” 

Buzz, Home Alone 

“Do I still have to sleep in the cupboard?” 

Chip, Beauty and the Beast 

“I never had any friends later on like the ones I had when I was 12. Jesus, does anyone?” 

Stand by Me 

“Roads? Where we're going, we don't need roads.” 

Dr. Emmett Brown, Back to the Future

	Independent Practice

	Activity 3—“In Conclusion”

Directions: Read each of the leads below, studying both the organization and wording. Then, choose three styles and write your own examples. 

Quote, Saying, or Song Lyrics 
· Think of a quote or saying that relates to your main idea. 
· Example: In Spiderman, the movie ends with Peter Parker (AKA Spiderman) quoting his uncle: “Whatever life holds in store for me, I will never forget these words: ‘With great power comes great responsibility.’ This is my gift, my curse. Who am I? I'm Spider-man.” This quote ties up the main idea of the movie quite nicely, don’t you think? 

· Example: Pirates of the Caribbean: Curse of the Black Pearl ends with Captain Jack Sparrow looking at his compass while singing, “Drink up me 'earties. Yo ho!” (the song from the Pirates of the Caribbean ride at Disney World). 

Call to Action 
· This is particularly effective for persuasive essays. In your conclusions, tell the reader what you want them to do as a result of your essay.
· Example: If you are writing a persuasive essay about the need to recycle, your final line might look like this “So, the next time you finish your 20 ounces of Pepsi, make sure you toss that plastic bottle into a recycling bin. Your contribution can help make our planet a healthier and greener place to live”. 

Question 
· It’s OK to occasionally talk to the reader in your essay. End with a question that makes the reader connect your main idea to their lives. 
· Example: In The Cat in the Hat, Dr. Seuss ends his mad cat-filled caper with the mother asking her two children what they did that day. The two kids look at each other but we never find out if they told their mother the truth. Instead, Seuss ends with a question to the reader: “Well . . . What would YOU do if your mother asked you?” Somehow that works even better. 

Echo the Introduction 
· If you began your essay with a scenario or dialogue, you can end your essay the same way. It is almost like you are bookending your essay with another story. If you enjoy writing stories or dialogues, this is your chance to strut your stuff. Be careful to make sure your scenario relates to the essay topic! 

· Example: At the end of Titanic, the boat is sunk at the bottom of the ocean, filled with water and rotted wood. Yet, as the camera moves through the sunken ship, the boat slowly changes so that it looks the same as it did on its maiden sail almost 100 years before. People who died on the Titanic are suddenly alive and we see Jack and Rose (young again) reunited with all the passengers and crew looking on. It’s the ending everyone would like to see. 



	Assessment

	An assessment idea would be to have students refer to a recent essay or writing piece that they are working on and strengthen their conclusions to the essay. Students could also swap papers with a peer and work on giving their peer ideas for strengthening their conclusions. 


	Title:  Commas and Conjunctions

	KY Core Standard(s):  L.CCR.1; L.CCR.2

	ACT College Readiness Standards: 
· Conventions of Punctuation: Use commas to set off a nonessential/ nonrestrictive appositive or clause; Deal with multiple punctuation problems (e.g., compound sentences containing unnecessary commas and phrases that may or may not be parenthetical)

· Sentence Structure and Formation: Determine the need for punctuation and conjunctions to avoid awkward-sounding sentence fragments and fused sentences; Use conjunctions or punctuation to join simple clauses; Use sentence-combining techniques, effectively avoiding problematic comma splices, run-on sentences, and sentence fragments, especially in sentences containing compound subjects or verbs;

	Learning Target(s):  

I can use commas and coordinating conjunctions to express related ideas in compound sentences.

	For the Teacher

Students often struggle with comma placement, either by inserting too many or too few for sentences to make sense.  A series of tools will help students apply comma rules during the editing process by strengthening compound sentences.

	Lesson Activities

	Class Review

	 Consider using the Grammar Monster site for review. This site has built in quizzes and lesson plans for review. http://www.grammar-monster.com/site_map.htm
When should you use a comma:

· After a sentence introduction (Because she left late for work, )

· After a transitional phrase (Therefore, it is)
· After interjections (Wow, )

· Before conjunctions (could go, or)

· For parenthesis (John, the father of Tom,)

· In lists (macaroni and cheese, corn on the cob, salad)

· With a long subject
· With numbers

· With quotation marks (Mary cried, “I thought...)
· With the vocative case (I want you to go to, John)



	Guided Practice

	1. Lead students to write related simple sentences. (We went to the park.  Everyone had fun.)

2. Discuss what students notice about the sentences, pointing out subjects and verbs.

3. Ask students to combine the sentences into a compound sentence.  This can be done on slates, chart paper, sentence strips or paper to be used with a document camera.

4. Ask groups to share their combined sentences while leading discussion about what students notice about the sentences, especially noting commas and coordinating conjunctions.

5. Ask students to explain what relationship is shown by use of the conjunctions they have used.  Lead them to recognize common relationships:
FANBOYS
For – cause, effect

And—joins similar things

Nor-choice (used in the negative with neither)

But, yet—contrast

Or—choice (used in the positive with either)
Yet—balancing of phrase

So-cause and effect

Remind students that commas precede the coordinating conjunction in compound sentences.

	Independent Practice

	1. Have students consider changing the conjunction to show different relationships in their compound sentences.  (We went to the park and everyone had fun.  We went to the park, but everyone had fun.  We went to the park, so everyone had fun.)

2. Have students review their own or their peers’ writing for appropriate placement of coordinating conjunctions with correct use of commas.

	Assessment

	Have students work in pairs.  Each student generates two or three simple sentences.  They trade sentences with the second student and practice combining the sentences using a coordinating conjunction with correct use of commas.


	Title:  Sentence-combining

	KY Core Standard(s):  L.CCR.1; L.CCR.2; 


	ACT College Readiness Standards: 

· Sentence Structure and Formation:  Determine the need for punctuation and conjunctions to avoid awkward-sounding sentence fragments and fused sentences. Recognize and correct marked disturbances of sentence flow and structure (e.g., participial phrase fragments, missing or incorrect relative pronouns, dangling or misplaced modifiers)



	Learning Target(s):  I can combine simple sentences with like ideas to make a longer, stronger sentence(s).



	For the Teacher

This lesson is designed to give student practice combining sentences using coordinating conjunctions, subordinating conjunctions, and simple transitional words.  Extra practice is included at the end of the lesson, if needed.

	Lesson Activities

	Class Review

	Review with students how sentences are combined using coordinating conjunctions, subordinating conjunctions, and simple transitional words (e.g., when, that).

	Guided Practice

	Use the handout 1, page 1 to provide students examples of simple sentence sets (with like ideas) that can be combined into one longer, stronger sentence.

Guided Practice:  Group activity—Model sentence combining strategy by having students underline words in set of sentences that are repeated.  This will be a clue as to what needs to be combined.  

Do the first two sets of sentences (in the chart) with students to create one sentence in each case.

Examples :  

Americans are often called the most wasteful people on earth because their trash cans overflow with uneaten food and unnecessary packaging.  

Our industries squander raw material and manpower through poor planning and management.

Have students then write their own sentences following the same patterns that they created from the sentences they combined.  Ultimately, students should try to use the patterns within their writing.  



	Independent Practice

	Independent practice:  Have students practice the next three sets of sentences on their own, in each case trying to combine all of the sentences into one stronger sentence.

Review the possible ways to combine those sets of sentences.

	Assessment

	Assessment:  Provide students with the last two set of sentences to show they have mastered the skill of combining simple sentences with like ideas.




	Title:  Varying Sentence Structures by Varying Punctuation Usage

	KY Core Standard(s):  L.CCR.1; L.CCR.2

	ACT College Readiness Standards: 

· Writing: Show competent use of language to communicate ideas by correctly employing most conventions of standard English grammar, usage, and mechanics, with a few distracting errors but none that impede understanding; Show competent use of language to communicate ideas by using several kinds of sentence structures to vary pace and to support meaning.

· English: Conventions of Punctuation- Provide appropriate punctuation in straightforward situations, use commas to set off simple parenthetical phrases, and delete unnecessary commas when an incorrect reading of the sentence suggests a pause that should be punctuated.

	Learning Target(s):  

· I can explain why a writer chooses to use punctuation a certain way to develop ideas in a sentence.

· I can choose the best sentence structure(s) for my writing based on my purpose and audience.

	For the Teacher

This lesson could be used as two separate mini-lessons—one as a review of comma rules, one for semi-colons and colons—or it could be used as a punctuation unit review.  Its overall purpose is to give students practice in writing sentences using a variety of sentence structures.  It also includes a review of punctuation rules.



	Lesson Activities

	Class Review

	Review pertinent comma rules and/or semi-colon/colon rules for crafting sentences in a variety of structures.

	Guided Practice

	Handout 1—Each of the sentences listed in the left column comes from a mentor text and demonstrates a writer using various sentence structures to communicate an idea.  The middle column asks students to answer the question why [the students] think the writer used the punctuation the way he/she did.  Conversations could include such responses as “to set off an introductory phrase (clause)” or “to show a series of things/ideas.”  

With help from the teacher, students should complete the middle column with the examples chosen by the teacher.



	Independent Practice

	Students should complete the right-hand column independently writing sentences modeled after the original mentor sentences.  

Students may then look at their own writing to see where they might use a similar construction within a draft.



	Assessment

	Assessment is included in “Independent Practice”.


	Title: Transition Words/Phrases

	KY Core Standard(s):  L.CCR.1; L.CCR.2

	ACT College Readiness Standards: 

· Word Choice in Terms of Style, Tone…: Revise sentences to correct awkward and confusing arrangements of sentence elements 

· Sentence Structure and Formation: Vary sentence length by combining simple sentences; Use sentence-combining techniques, effectively avoiding problematic comma splices, run-on sentences, and sentence fragments

	Learning Target(s):  

· I can understand and be able to use transitional words/phrases effectively.

· I can combine sentences using two kinds of transition words: time transitions and thought (logical) transitions.

· I can incorporate time and thought transitions into my work. 

	For the Teacher

Lesson Outline (Instructional Information):  Students will learn to combine sentences using two kinds of transition words: time transitions and thought (logical) transitions. Transition words link related ideas and hold them together. They can help the parts of a narrative to be coherent or work together to tell the story. Coherence means all parts of a narrative link together to move the story along. Think of transition words as the glue that holds a story together. Using transition words helps avoid the "Listing" problem in stories.  

	Lesson Activities

Not every activity needs to be utilized in each lesson.  Teacher may select 1-2 before, during and after reading activities to frame the unit.  Remember, teachers need to choose the tools/activities below purposefully based on student and instructional need.

	Class Review

	Activity 1
Tell students that there are different kinds of transition words. Explain that one kind of transition word is time transitions, which help the reader know the order of events in a story.

1. Discuss how using different transition words changes the meaning of a sentence. Put the following two sentence strips in the pocket chart:

· Dad and I went fishing.

· Mom made our lunch.

Show students how you can connect the sentences by adding transition words. For example:

· Dad and I went fishing. / Meanwhile / Mom made our lunch.

· After / Dad and I went fishing, / Mom made our lunch.

· Before / Dad and I went fishing, / Mom made our lunch.

· Dad and I went fishing / after / Mom made our lunch.

· While / Dad and I went fishing, / Mom made our lunch.

Discuss how the different transition words change the meaning of the sentences by changing the sequence (order) of events.

1. Put the following 3 sentence strips up on the pocket chart.

· Marty saw the puppy.

· He recognized it.

· He picked it up.

2. Give 3 student volunteers three cards with 3 transition words on them (First, Then, After that). Tell students that the transition words on the cards will help them put the sentences in the correct order:

First, Marty saw the puppy. Then he recognized it. After that, he picked it up.

3. Give students other transition words on cards and ask them how the words change the meaning of the sentences:

After Marty saw the puppy, he recognized it, and he picked it up.
As soon as Marty saw the puppy, he recognized it and immediately picked it up.

Time Transitions 

Shortly after that 

Meanwhile 

Soon 

Along the way 

Before long 

Earlier 

After all of that 

Later on 

Eventually 

An hour later 

Without delay 

Immediately 

At that very moment 

At last 

Next 

Later that same day 

During all of this 

As soon as 

Not a moment too soon 

While this was happening 

4. Point out that other transition words link related thoughts on a subject. Use the following 3 sentence strips:

· The puppy shivered.

· It was afraid.

· Marty spoke in a gentle voice.

Have students’ select transition strips to make the sentence come to life. For example:

· The puppy shivered / because obviously / it was afraid / even though / Marty spoke in a gentle voice.

· Although / Marty spoke in a gentle voice, / the puppy shivered / because / it was afraid.

· Without warning / the puppy shivered, / even though / Marty spoke in a gentle voice. / Obviously, / it was afraid.

Thought Transitions 

Also 

Furthermore 

For example 

Mainly 

Because 

Otherwise 

Without warning 

Even though 

Suddenly 

Which, if I must say so myself 



	Guided Practice

	More Practice 
1. Have students select a draft from their collective writing folder. Have them highlight the transition words they used. Then have them choose a paragraph to revise by adding 3-5 transition words. Have students read their revised paragraphs to a partner.
2. Have students identify transition words in books that they can use in their own writing. Transition words are the glue that holds sentences and paragraphs together. They signal that this is a new part of the story

	Independent Practice

	Activities under “Guided Practice” can be used for Independent Practice as well.

	Assessment

	· Can students make a list of time transition words and thought transition words?

· Can students select the appropriate time transition words to link three sentences?

· Can students select the appropriate thought transition words to link three sentences?

· Can students identify time and thought transition words in their own writing?

· Can students revise their own writing to link related sentences with the appropriate transition words?


	Title: Do We Have Chemistry

	KY Core Standard(s):  L.CCR.1; L.CCR.2

	ACT College Readiness Standards: 

· Sentence Structure and Formation: Determine the needs for punctuation and conjunctions to avoid awkward sounding sentence fragments and fused sentences; Vary sentence length by combining simple sentences; Use sentence-combining techniques, effectively avoiding problematic comma splices, run-on sentences, and sentence fragments.

	Learning Target(s):  
· Students will know that compound sentences are made when two or more sentences are combined with a comma and a coordinating conjunction.

· Coordinating conjunctions can be remembered using the mnemonic device FANBOYS

· Compound sentences can be remembered in a formula format:  Sentence 1 + , + one of the FANBOYS + Sentence 2 + . = Compound Sentence.

	For the Teacher

Misunderstandings that may need clarification:

· That every sentence with one of the FANBOYS is a compound sentence. 

· That any sentence with a comma is a compound sentence.

· That compound sentences have to have a comma and one of the FANBOYS; that there is no other way to form a compound sentence.  (ex:  semicolons)

Students learn in chemistry that compounds are something made by combining two or more different things.  It is the same with compound sentences.  



	Lesson Activities

	Class Review

	Invitation to Notice:  
Introduce students to the acronym FANBOYS to remember common coordinating conjunctions.  Either list the acronym and have students brainstorm possible conjunctions or simply give students the list.

For

And

Nor

But

Or

Yet

So
Project or post a compound sentence for students to read and maybe write in their Writer’s Notebooks (WNB).  

Example:  “Here was yet another defining moment, and again I missed it entirely.”








From Hejira by David Sedaris

“What do you notice about this sentence?”

Allow the conversation to happen.  Sometimes students don’t notice what we want them to notice, so we may have model some targeted thinking for them to guide them in the direction we are hoping to go.  We work through the example and point out all the parts that make this a compound sentence noting them on the board, the screen, or on the poster where the sentence is posted.  Pay close attention to the comma, point out the FANBOYS conjunction, capitalization that occurs, punctuation, etc.  Post another sentence example.  This time, give the students a list of things to notice in the sentence.  

Example:  “It wasn’t anything I had planned on, but at the age of twenty-two, after dropping out of my second college and traveling across the country a few times, I found myself back in Raleigh, living in my parents’ basement.”








From Hejira by David Sedaris

(This one is a little “trickier” as it has lots of commas and a couple conjunctions, but only one of them makes the sentence a compound sentence.) 

You may repeat this short exercise a few more times with more mentor sentences pulled from texts you are reading as a class, or from texts you think have interesting sentences.  

	Guided Practice

	Invitation to Imitate:  Give the students a few mentor sentences to think about.  Let them know that now they are going to try to imitate this pattern of compound sentences.  The pattern of Sentence 1 + , + FANBOYS + Sentence 2 + .  Invite the students to do their imitations in their WNB.  Sentences may be true or fiction, the intention is to practice the formula and pattern.  Share in class and allow students in class to point out the successes in the sentences.  

	Independent Practice

	Invitation to Write:  Offer students the opportunity to write in their notebooks using a freewrite to practice the ideas of compound sentences.  This isn’t a formal piece, but a short piece of writing that is open to any genre where students can just practice the craft of writing and the skill of writing compound sentences.  You may offer students the opportunity to share their freewrites as a class or in partners.  

Invitation to Collect:  This invitation gives students the opportunity to apply their new knowledge of compound sentences in a larger text.  Give students the opportunity to notice how other writers use this skill in their texts.  Ask students to gather compound sentences in their independent reading texts, in a class text that you are reading, or give them a short story that they can use to gather compound sentences.  Ask students to mark the criteria for a compound sentence in their examples.  Students could work solo or in small groups.  Share what people find.


Example:  The House on Mango Street by Sandra Cisneros



      Girl by Jamaica Kindcaid

	Assessment

	Invitation to Combine:  This invitation allows students more practice with combining shorter sentences and thoughts to make more sophisticated compound sentences.  Pull simple sentences from mentor texts and post them for students to use in this combining exercise.  Have students combine the sentences as a class or on their own.  Most importantly, be sure to discuss the results of their combining.  Ask students why they chose the FANBOYS that they chose.  Focus on their choices of rewording to make the language flow.  It is so important that students see themselves as writers who have choices to make in order to effect or affect their audiences.  This leads to the 
Invitation to Celebrate.  Celebrate their abilities and choices as a group.  

Invitation to Edit:  This invitation asks students to use the knowledge they have acquired as an application in their own writing.  Students can go back to their own writing pieces and edit for compound sentences.  They could also help edit each others’ pieces.  It makes them aware of their writing choices, aware of language as they read the work of other writers, and they can extend this knowledge to all the published texts that they will continue to read in class.  Being able to articulate this one skill and apply it can make all the difference in how the students see themselves as writers, versus just readers of other people’s writing.




	Title: Paragraph Development (thesis statement)

	KY Core Standard(s):  L.CCR.1; L.CCR.2; W.CCR.4

	ACT College Readiness Standards: 
· Topic Development in Terms of Purpose and Focus: Identify focus of a simple essay, applying that knowledge to add a sentence that sharpens that focus or to determine if an essay has met a specified goal; Add a phrase or sentence to accomplish a complex purpose, often expressed in terms of the main focus of the essay.

	Learning Target(s):
· I can identify a thesis that makes a claim.

· I can write a thesis that makes a claim.

	For the Teacher

Students should be familiar with the purpose and the typical placement of thesis sentences in essays. Teacher should review the purpose of explicit thesis statements and their typical placement within the first two paragraphs of an essay. Teacher should review the concept of a “controlling idea” and the concept that the thesis makes a statement (claim) about the topics of the essay. 

	Lesson Activities

	Class Review

	Review differences between topic sentences, sentences that make simple statements of fact, and thesis sentences by going through the examples on handout 1.

	Guided Practice

	As a group, students should determine the status of each sentence on handout 2. Teacher should review correct responses.

	Independent Practice

	Student will select a piece of writing s/he has from her/his own collected work. Student will focus on first two paragraphs and search for a thesis sentence. Student will either 1) identify the thesis and write a brief statement about why the thesis is effective for the essay, or if there is no thesis, 2) craft a sentence that would be suitable as a thesis, and write a brief statement about that new sentence to explain how the thesis is effective for the essay.

	Assessment

	Teacher will read the independent practice to determine whether the students can provide effective thesis statements.

	Handout 1

	Simple statements of fact

1. The school day begins at 8:00 a.m.
2. John’s beagle is twelve years old.

3. Roses are plants.

Topic sentences

1. The school day begins too early.

2. Many teenagers have pets that are nearly as old as they are.

3. Some common plants make good bases for perfumes.

Thesis statements

1. Because teens need more sleep each day than they did as children then they will as adults, we need to adjust what we expect from teens with regard to schedules.

2. When we grow up with a pet, its death can be almost as devastating as that of a human friend or a relative.

3. Before most of our daily goods came from packages we purchased in stores, people had more direct connections with nature and provided most of their own regular goods and even luxuries.

	Handout 2

	Identify the function of each of the following sentences:
1. Nuclear power plants produce radiation. [FACT]
2. The United States faces a crisis in energy production that requires innovative approaches to power-plant design. [THESIS]
3. Domestic animals are a significant farm commodity in Kentucky. [FACT]
4. Domestic animals are not a commodity crop in Kentucky. [TOPIC]
5. We cannot continue to rely on old forms of energy production. [TOPIC]
6. Kentucky’s economy relies on farm commodity animals. [TOPIC]
7. Kentucky has a long tradition of raising animals for food and should not be ashamed of its farming practices. [THESIS]
8. Kentucky gets four percent of its electricity from hydroelectric dams. [FACT]
9. Kentucky’s reliance on farm commodity animals (such as chickens and pigs) has drawn national attention and has adverse effects on Kentucky’s image—effects that are greater than the positive impact on the state’s economy. [THESIS]
10. Major poultry producers buy chickens from west Kentucky farms that some have called “factory farms.” [FACT]
11. Kentucky has major meet producers who refuse to use antibiotics on their commodity animals. [FACT]
12. Kentucky needs the coal industry and should develop coal-fired power plants that burn coal cleanly in order to provide jobs in the state and to produce much-needed power for Kentucky and surrounding states. [THESIS]


	Title: Give Me a Break: Teaching Paragraphs

	KY Core Standard(s):  L.CCR.1; L.CCR.2; W.CCR.4

	ACT College Readiness Standards: 

· Organization, Unity and Coherence: Use paragraphing as an organizational device; Rearrange the sentences in a fairly uncomplicated paragraph for the sake of logic.

	Learning Target(s):  

· I can understand that paragraphs have purpose- they help readers and writers chunk information together, and separate it as well.

· I understand that paragraphs can have any number of sentences

· I understand that paragraphs focus on one main idea (unity) and that its parts should be related (unity)

· I can develop correct paragraphs

	For the Teacher

Students tend to remain confused by the idea of paragraph breaks all the way through high school.  Even though you would expect that they would know some of the basics of paragraphing by the time they reach high school, most students have lots of misconceptions about paragraphs and their purpose in a longer piece of writing.
Misunderstandings that need to be clarified:

·  Thinking that because paragraphs have a purpose they must be difficult.

· Thinking that paragraphs have to follow a formula.

· Thinking that all paragraphs must be at least 5 sentences long.

Ultimately, there is no real formula for a paragraph and there is no real list of what has to be done to make a paragraph a paragraph.  Paragraph breaks are very much up to the discretion of the writer.  Writers make choices about where they want readers to stop and refocus, or where they want readers to take a breath.  They get to decide where they want readers to change directions or where they want readers to change their thinking.  Sometimes it takes 8 sentences to lead readers to an understanding, and sometimes it only takes 2 sentences.  Different forms of writing have different kinds of paragraphs and different kinds of paragraph breaks.  What is most important is that young writers need to understand their power as writers to do this, and to understand their responsibility as writers to supply readers with this map or path for their reading.



	Lesson Activities

	Class Review

	Activity 1

	Begin your class or lesson by giving students a piece of text that has been typed without paragraph breaks or indentations.  Distribute copies of the text to students, read aloud, and ask students what they notice about the text.  Hopefully, and eventually they will notice that the text is one long paragraph.  Admit to the students that you have typed a piece of writing for them without any of the indentations or breaks.

Give students directions to correct the text by inserting the places where they feel is the best way to divide up the text.  

****Now may be a good place to teach the editing mark of the pilcrow.  That’s right, the pilcrow…that little backwards looking P that editors use to mark where new paragraphs should begin.  ¶ =pilcrow****

Create a paragraph chart.


[image: image2]
Students share their divisions and the class compares and contrasts the different responses and reasoning.  Some things that may come as conclusions to the lesson are:

· Paragraphs show readers how information is chunked and connected

· Paragraphs indicate to readers when a new idea is coming

· Paragraphs are open to interpretation

You can add these things to your paragraph chart and continue to add to the chart as you examine and notice things in other short, mentor texts.



	Activity 2

	Choose another genre of text for students to which students can apply their paragraph skills.  One type of text that students may struggle with in terms of paragraphs and understanding the length of paragraphs is a newspaper article.  Newspaper articles often have very short paragraphs, sometimes only one or two sentences in the paragraph.  Sometimes the paragraphs are longer.  It would make sense to pick a text, or a subject, that goes along with whatever unit you are currently teaching.
Give students a copy of a newspaper article. Read the article aloud in class.  Ask students to return to the article and read it themselves, this time returning only to the first ten paragraphs of the article.  Ask them to mark the number of the paragraph along the left hand side of the paper.  

Next divide students into small groups.  Give each group 10 sticky notes.  Ask students to write the number of sentences they count in each paragraph on a sticky note. 

Create a chart on chart paper or on the board.  

  

Have groups affix their sticky notes in the appropriate columns on the chart.  You could create a bar graph if you really wanted to by having students begin placing their sticky notes from the bottom of the column upwards.  This could be a good visual for students to see at quick glance that paragraphs do not have a prescribed number of sentences, and that in fact most paragraphs in this particular genre of writing have much fewer than 5 sentences per paragraph.

This also offers a great “teachable moment” in that you can approach other genres of text in this same way.  Do you think you would have the same results if you looked at a novel?  A short story?  A personal narrative?  This discussion will go a long way in helping students truly understand how paragraph structure and sentence placements are part of author’s style and how they work in a piece of text to achieve a writer’s purpose.  Ask students to repeat the exercise with other texts.

It also helps us as teachers to consider our instructional practice.

·  Don’t teach something about paragraphing that real writers don’t do (like all paragraphs must have at least 5 sentences)

· Paragraphs follow a chain of thought rather than a rote formula

· It’s dangerous to teach kids a paragraph formula rather than a paragraphing strategy

· To indent is to interpret

· Sometimes writers begin paragraphs with a topic sentence and sometimes they don’t

	Guided Practice

	Activity 3

	Provide students with a text that will allow them to have a personal reaction or personal opinion once they finish reading it. Ask them to read the text and once they have, respond to the text in their Writer’s Notebook (WNB) or journal. 

Once they have all written something, give them the option of sharing their thoughts. Not all students may chose to share. 
Have students go back to their responses and apply the paragraphing strategies you have discussed in class to their writing. After they have had time to complete this, ask students to share out what they learned about their own writing.

	Independent Practice

	Activity 4

	Have students choose a piece of their own writing and write a reflection about how they chose to divide the piece in paragraphs or how they might approach dividing their piece into paragraphs more effectively.  Share reflections as a class.

	Assessment

	Assessment is inherent in the Independent Practice activity


	Title: Here it Comes- Teaching Colons

	KY Core Standard(s):  L.CCR.1; L.CCR.2

	ACT College Readiness Standards: 

· Conventions of Punctuation: Provide appropriate punctuation in straightforward situations; 

	Learning Target(s):  

I can punctuate sentences appropriately using colons

I understand that colons can introduce a list

I understand that colons can introduce a complete sentence

	For the Teacher

Misunderstandings that you may need to clarify:

·  Confusion between colon and semicolon (a semicolon separates rather than introduces)

· Whether or not to capitalize the first word of a complete sentence a colon introduces

· Placing a colon before an incomplete sentence



	Lesson Activities

	Class Review

	Activity 1

	The deputy told me to empty my pockets:  two quarters, a penny, a stick of gum, and a roll of grip tape for my skateboard.  ----Carl Hiaasen, Flush (2005)

Colons are often skipped during the teaching of writing.  I’m not sure why, but they usually get passed off as a grammar component rather than a tool in the writer’s toolbox.  Colons introduce lists.  If we think about how a writer may use this in crafting a piece of fiction or nonfiction the possibilities are pretty much infinite!  In fact, the colon is very helpful in revealing things to readers rather than just telling them things about people, places, and things.  Consider the sentence above.  Hiaasen does not tell us that the character is a skateboarder or that he is in trouble, but we can deduct that based on information in the sentence and the list that follows the colon.  How do you know?

As always, the first step in teaching colons is to ask students to notice.  You can use the sentence from Flush as a great invitation to notice.  As students what they notice about the sentence.  Hopefully, they will point out the list and the colon.  If not, lead them to those special things about this sentence.  Discuss how this list reveals things about the character and gives us clues about what is going on in the story without coming right out and saying it.  The colon really is a cool writer’s tool!  (This lesson in colons could also be a good place to do a lesson on serial commas and how they work in a list ()

Repeat this process with additional mentor sentences.  Here are some ideas:

“Empty your pockets!”

Reluctantly, one by one, Hugo pulled out dozens of objects:  screws and nails and bits of metal, gears and crumpled playing cards, tiny pieces of clockworks, cogs, and wheels.


-------Brian Selznick, The Invention of Hugo Cabret (2007)

But the car is quiet for now, as there are the noontime streets:  gas stations, boundless concrete, brick buildings with plywood windows.


---------Steven D. Levitt and Stephen J. Dubner, Freakonomics (2005)


O sinner!  Consider the fearful danger you are in:  It is a great furnace of wrath, a wide and bottomless pit, full of fire of wrath, that you are held over in the hand of that God, whose wrath is provoked and incensed as much against you, as against many of the damned in hell.


-------Jonathan Edwards, Sinners in the Hands of an Angry God (


In the return of life from the swoon (dream), there are two stages:  first, that of the sense of mental or spiritual; second, that of the sense of physical existence.


---------Edgar Allen Poe, The Pit and the Pendulum (



	Guided Practice

	Activity 2

	Imitate the crafting of a sentence using a colon in the Writer’s Notebook.  Model this work for your students.  You may even want to start with a pattern where students can “fill in the blanks”.  For example:

__________ told me to empty my___________:  ___________, ____________, and ___________. 

Try not to use the same content as the sentence that you are imitating for students.  Ask them to use different content from yours.  Believe it or not, that is pretty tough for students to do!  Once they have heard an example they tend to stick on the subject.  So, I model for the kids using something that I think they may not use or carry themselves (or maybe they do, but will not have the same contents as me), for example:

The doctor told me to empty my lunch box:  a bag of sour cream and onion chips, a candy bar, and a red Coca Cola can tumbled onto the table.  

This sentence could really reveal a lot about the writer (me in this case) and what is going on in my life…not to mention it makes for some great conversation!  Then, as a class, brainstorm some other containers or receptacles that someone may ask a student to empty:  purse, backpack, locker, gym bag, CD case, or wallet.  Afterwards, invite kids to imitate the sentence too.  Be sure to allow students to share and discuss their imitations.



	Activity 3

	Pop Rocks, for those of you who have never heard of them, are tiny fruit-flavored candies that come in the shape of finely ground gravel.  They’re like any other hard candy---a boiled blend of sugar, corn syrup, flavor, and coloring---except for the secret ingredient:  carbon dioxide gas compressed at 600 pounds per square inch.  As the candy cools, the pressurized gas is released and shatters the candy.  But there are still tiny bubbles of pressurized carbon dioxide inside each of the shards.


And when the shards melt in someone’s mouth, the gas bubbles pop.  And I mean pop.  Not just some soggy Rice Krispies-type pop, but a sound like fat crackling on a skillet---explosions, actual explosions, which register seismically in the teeth, particularly, if like me, one decided to chomp down onto the Pop Rocks and not just let them dissolve on the tongue.  Not only that, but Pop Rocks tasted good, sweet and fruity, and the different colors (cherry, grape, orange) actually distinct flavors.

----- Steve Almond, Candyfreak (2005)

This is a pretty great excerpt to share with students before asking them to revise their own writing to include colons.  You may need to read the passage a couple of times for students to get the intensity and the power of the language in letting us re-experience tasting candy for the first time.  The more specific the detail, the more universal the experience.  Have students discuss how they might use the colon and more specific detail to revise their freewrites or add impact to a piece of writing they have been working on in workshop.  Have students put an asterisk over or near a place where they see they could use more detail to increase intensity or power in writing.  Share sentences aloud as a whole group.  If students find that they cannot locate a place, maybe the class can help them with the stumbling block or listen for places where they might want more detail and power.  

	Independent Practice

	Activity 4

	It is time for students to write their own sentences and lists using a colon.  The problem is that using a colon in your writing, well it doesn’t really come naturally.  It is one of those skills and tools that is subtle, but calculated as writer using the craft.  For this reason it is pretty important that kids don’t go straight to a long piece of their own writing and “look” for a place where a colon might be used.  Talk about overwhelming!  Instead, think about how you might have them do some freewrites in their Writer’s Notebooks that are shorter and less overwhelming and are crafted with the purpose of going back to practice this skill of using a colon.  

If nothing else, hopefully you are able to walk away from all of these Everyday Editing PD’s with the understanding that editing and grammar really have to be taught in the context of what writer’s do when they are doing their work.  It is SO important that they see model texts, models all the way down to the sentence level, illustrate for them how writers use the tool you are asking them to use.  

Here is a passage from an article that you could share with students:


Daughters and mothers agree on what the hurtful conversations are.  They disagree on who introduced the note of contention because they have different views of what the words imply.  Where the daughter sees criticism the mother sees caring.  She was making a suggestion, trying to help, offering insight or advice.  Isn’t that a mother’s job?  Both are right, because caring and criticizing are bought with the same verbal currency.  Any offer of help or advice—however well intended, however much needed--implies you’re doing something wrong.


Women have told me of their mothers—or their daughters—criticizing almost every aspect of their lives:  clothes, weight, home decoration, how they raise their kids—plus trivial things, such as how much salt they put in their soup.  But the topic I have heard about more than any other is hair.


What is it about mothers and hair?  Pondering this while riding a bus, I scanned the women around me.  Every one of them, I thought, would look better if her hair were different:  longer or shorter, curlier or straighter, a more natural-looking color, a more stylish cut.  Then I looked at the men.  Every one of them had a nondescript hairstyle.


And then I realized:  there is not a hairstyle for women that’s nondescript.  Every choice sends a message.  Long flowing hair that covers one eye:  A woman who wants to look sexy.  Short, sculpted hair:  She’s all business.  Pulled back in a bun:  Uptight!  Repressed!  As every hairstyle incurs a value judgment, no wonder mothers fret over their daughters’ hair.  And with so many styles to choose from, the chances are slim of picking one that others (including your mother) judge to be perfect.


-------------- Deborah Tannen, My Mother, My Hair (Los Angeles Times/January 24, 2006)

Reread the passage a couple of times so students can really get the gist of what the author is talking about in the article.  There is something in this piece that can resonate with nearly every person.  The idea of not getting along with a parent, having someone pass judgment on you because of the way you look, passing judgment on someone else because of how they look, or maybe it is just a person in your life that always gives opinions or unsolicited advice.  There are so many little ways to identify with the article.  Tannen also uses colons in this passage in a few different ways, so students can see that colons not only introduce clear-cut lists, they may also introduce rhetorical lists (kind of like a rhetorical question….something that makes you start thinking of infinite possibilities or personal items you might list), or examples of something.  Most importantly, the colon tends to act as a “drumroll” to let readers know something important is coming.

You might share some other examples with students before asking them to write their own sentences using colons.  (See examples)

Ask students to practice writing their own sentences using colons in their Writer’s Notebooks or their journals.

	Assessment

	Activity 5

	Invite students to apply what they have learned about using colons in their own writing pieces.  Be sure to “make a big deal” about how they have used the craft of writing to communicate in new ways with their audiences in their writing.  It would be most AWESOME if students had the opportunity to share their edits with small groups, editing partners, or in a whole group so all the writers in the room could admire the craft (


	Title: Did You Make a List? Using Serial Commas

	KY Core Standard(s):  L.CCR.1; L.CCR.2

	ACT College Readiness Standards: 

· Conventions of Punctuation: Provide appropriate punctuation in straightforward situations; Recognize and delete unnecessary commas based on a careful reading of a complicated sentence

	Learning Target(s):  

I can punctuate with commas to separate items or actions written in a series.
I can use commas correctly to avoid commas splices.

I understand that two items or actions are a pair, not a list, and do not require commas

	For the Teacher

Misunderstandings I might need to clarify:

·  Confusions between lists and pairs

· Assumptions about commas and conjunctions

· Every sentence that has a comma has a serial comma.

· Every sentence that has an and or or has a serial comma.

The serial comma can be connected to the power of three.  Though lists may have more than three items, most often they consist of, indeed, the magical three.  The three-item pattern seems balanced because we have heard it when we have read aloud out lists for as long as lists have been made.  We also heard it in the stories with which we grew up:  The Three Little Pigs, Goldilocks and the Three Bears, and Three Blind Mice.  When we look at actions in a series we also have another opportunity to look at agreement, tense, and parallelism.


Anderson discusses the fact that he realized his students needed some quick editing skills beyond those necessary to go into their larger works of prose.  He describes a process that he calls “Developing a Writer’s Eye With How’d They Do It?”

DEVELOPING A WRITER’S EYE WITH HOW’D THEY DO IT?
· I show one or more sentences that model and the pattern of study, such as serial commas.

· I have the students look at correct sentence, noticing all it has to offer.

· Then, one by one, I uncover each sentence so that only one sentence at a time is in view.

· I make only one or two changes in each version, training their writer’s eyes as their visual memory and acuity are primed.

· Students mentally compare and contrast each version and hypothesize reasons for the choices the writer made in his or her original sentence or sentences.




	Lesson Activities

	Class Review

	Activity 1

	His room smelled of cooked grease, Lysol, and age.

---------Maya Angelou, I Know Why the Caged Bird Sings (1969)

Serial commas are a great pattern with which to begin the school year.  Making lists often helps students generate ideas for writing and reading.  The beginning of the year is also a great place to begin the conversation with students regarding sensory details in their writing.  Serial commas help combine sentences and expand ideas by using sensory detail---specific nouns or vivid verbs.

Post the sentence above from Maya Angelou.  Invite students to notice something about the sentence.  Hopefully they will begin to notice things like “it has commas” or “it describes a room”.  It would be my luck that they wouldn’t notice any of those things…so I would have to “guide” them to notice the commas and question what the commas are doing.  I might also raise a question like “What if she had just said the room smelled bad, or the room smells like stuff?”  Once a comparison begins, students begin to see and name the attributes that make the sentence work.  Discussion of the sentence leads to a discussion about how the list of particular smells lets the reader experience the room.  Students begin to see that lists can be one way of adding specifics and details to our writing.



	Activity 2

	The school kitchen smelled of French fried potatoes, canned peaches, and crabby lunch ladies.

--------Mrs. Corbin’s Writer’s Notebook (2007)

This is my imitation of Maya Angelou’s sentence.  Ask students to compare my sentence with Angelou’s sentence.  They say things like:


“You both talk about smells.”

“You use different stuff, but they are both about the smells of a room.”

“Good point,” I say.  “That is an important observation.  I can’t use the same things as Angelou, or I would be copying.  Instead, I am imitating because I use her structure, but my own stuff.”

This leads to an interesting conversation regarding “copying” versus “imitating”.  We discuss the fact that I imitate the structure, but the sentence contents are all mine.  I ask students to notice how I imitate Angelou’s structure.  Next we make a template for them to practice their imitation skills.
Invite the students to imitate the structure in their Writer’s Notebooks.  Invite students to match the structure, but add their own details, which in turn reveal their individual voices.  You might even play some music for them as they write…something like “That Smell” by Lynard Skynyrd or other songs about using the sense of smell.  I am sure the students can name a few.


	Guided Practice

	Activity 3

	Offer students other sentences that use the serial comma and ask them to imitate the structures of those sentences.  Here are a few suggestions:

Her cleats, shin pads, and sweats were in her backpack, slung over her shoulder and heavy with homework.

--------Peter Abrahams, Down the Rabbit Hole (2006)

I walked back to my room wet and dried myself with a pair of jeans.  I put on long underwear, pants, a long-sleeved shirt, shoes, and my parka.  I stood in front of the heater.

--------Willy Vlautin, The Motel Life (2007)

Then I heard a scrape, a thud, and a yelp.

--------Byars, Duffy, and Meyers, The SOS File (2004)

The last sentence listed above offers students an opportunity to think about how describing what you hear upon entering a space can really offer interesting effects for a piece of writing.  It pushes their inferring skills too.  It makes for a great sentence structure for students to imitate.

If you want to use a children’s picture book, a great one to use is The Old Woman Who Named Things by Cynthia Rylant (2000) is a great one.  Lots of serial commas!



	Independent Practice

	Activity 4

	The place holds an odor I love.  Of wood and stale sweat and chewing gum and more sweat and of the tough rubber skins of all the basketballs ever dribbled here.  I breathe deep to take this inside me.

-----------Tony Johnston, Any Small Goodness (2003)

Inviting students to write is where the rubber meets the road.  Using Tony Johnston’s sentence teachers and students can look at how he breathes in his surroundings---and ironically enough makes a list without any commas!  What a cool stylistic element!  Most of all it gives all the opportunity to discuss why one writer might use a list that leaves the reading guessing, or inferring what happens next, while another writer uses beautiful sensory images to describe the extraordinary smell of this very ordinary place.  It opens a discussion about how writers “breathe” things in and make notes about them…how to truly use the Writer’s Notebook…as a writer would use it.  Teachers and students can talk about what they can learn from writers like Maya Angelou and Tony Johnston, particularly how they use specific nouns, sensory details, and commas to separate items in a list.

Next, share a passage from your favorite text or from a class favorite text.  Below is an excerpt from Sing a Song of Tuna Fish:  Hard to Swallow Stories from the Fifth Grade by Esme Raji Codell (2006).  This is a text that Jeff Anderson talks about as one of his favorite texts, and a text that reminds him why he writes.  While I have not read this whole text, and I am also including an excerpt from one of my favorite texts about writing, it is something I couldn’t pass up for sharing.  

Let me tell you something.

     When you are a kid, you think you are going to remember everything.  You think you are going to remember everyone who sits next to you in class and all the things that crack you up.  You think you are going to remember the place where you live and all the things that make your family yours, and not the family down the hall or across the street.  You think you are going to remember every punishment and big test and rainy day.  You think you will remember how you feel being a kid.  You think you will remember so well that you will be the best grown-up who ever lived.

     And you might.

     Or you might be…old enough to get a kind of amnesia.  Memories are like days and bones and paper:  they can turn to dust, and they change if not preserved.

     …Who knows?  Maybe you can use my stories.  Maybe they will help you unpack your own more carefully, just in case the strange and improbable day should arrive that you forget what it was like to be a child.  

     Though I hope it never does.

--------Esme Roji Codell, Sing a Song of Tuna Fish (2006)

Codell uses the “let me tell you something” line to open every story she shares in her book.  This passage offers a great opportunity for students to write.  Let them tell you something.  It can be something about anything:  a neighborhood, a friend, a family member, a cherished item, etc.  Offer the students the line “Let me tell you about____________________.”  Ask students to try to incorporate one serial comma.

Students write in their notebooks.  Afterward allow students to share, celebrating craft and any serial commas and sensory details that students were able to incorporate.  Whatever you celebrate you will receive more of…right?

One of the quotes that I most like to share with students is from Bird by Bird by Anne Lamott.

The first thing I tell my new students on the first day of a workshop is about telling the truth.  We are a species that needs and wants to understand who we are.  Sheep lice do not seem to share this longing, which is one reason they write so very little.  But we do.

---------Anne Lamott, Bird by Bird (1994)

Again, it is about telling stories and telling the truth.  Something that all students can write about in their notebooks.



	Activity 5

	It is important to teach students the habit of reentering their writing.  A writing piece, whether a full draft or sentences jotted in notebook, is never finished and without opportunity for change.  Begin with using the Writer’s Notebook as a place for revision.  The Writer’s Notebook is a space where writers get to live like writers.  It can be as messy or as neat as a student wants it to be.  It is a place to practice the craft of writing in all kinds of ways.  Revision is one of those ways.  Revision is not reserved for the “final” draft stage.  If we teach students to reenter all their writing with eyes for revision and change they will own their revisions, rather than waiting for the teacher to “fix it”.  Offer students the opportunity to revise their notebook entries.  To begin reentering writing, we have to reread.  “As you read your notebook entry, look for places that could use more detail:  specific words that stick with the reader, sensory details like smells and tastes.  Find a place that needs more detail and make a big asterisk right above that.”  (If kids say they don’t want to add anything, explain that they will do the exercise anyway and can take out the additions later if they choose to do so, or they could have a peer read their entry and give suggestions for places that could use some details.)

Students reread their “Let-me-tell-you-something freewrites.  After everyone has made an asterisk, ask students to close their eyes and think about the thing, the place, or the person they are describing.  “What do you hear?  Taste?  Smell?  Feel?”   Students open their eyes and make a list of at least three things they pictured, smelled, or remembered.  If students still have not chosen a place to asterisk, they can choose the first sentence and work on leads.  Leads are always better with specifics----lists or not.

Share and celebrate revisions.  Some students are extremely successful, while others are less successful.  It doesn’t matter, that’s not the point.  The main goal is to help students see how the comma rule works in the craft of writing, and how we can use it as writers to enhance our own work.



	Assessment

	Activity 6

	Stacey and I had been friends since pretty much forever.  We wore the same size, liked the same movies, told the same lies.  There were stretches every summer when we were almost inseparable.

------------Jennifer Brown, Hate List (2009)

Uncombine the sentence from Hate List for students.    Hand the pieces out to groups and have them recombine them:

We wore the same size.

We liked the same movies.

We told the same lies.

It is best to start off simple when introducing sentence combining.  It is easy to move to more complex sentences and ideas after students get the hang of the combining exercise.  Since the focus for these lessons is the serial comma, the sentence above can be easily divided and combined.  Ask students to combine the simple sentences and then share and compare how they did this in their small groups.  Try more sentences.

I watched him open the door, slip back inside, close the door behind him.  I stayed looking at the door for a few minutes, trying to figure out what the hell just happened.

-----------Matt De Le Pena, We Were Here (2009)

I watched him open the door.

I watched him slip back inside.

I watched him close the door behind him.

You could have students gather sentences to share with the class for this activity from their Independent Reading books or from class texts.  This activity can happen as an opening activity over several days, just a few minutes each day to get the students thinking about how the serial comma works and writers use this tool to impact the text for readers.



	Activity 7

	Continue to compare and contrast sentences to clarify differences.  Often students get the impression that anytime they see an, and or an or, they need a comma.  You can use the Tony Johnston sentence below as an example of a sentence that has an and but does not require the comma for separation.  The and serves as the separation in this pair.

The gym smells like melting hair spray and aftershave.

------------Tony Johnston, Any Small Goodness (2003)

Ask students to revise this sentence using a serial comma.  Of course, they will need to add details to the sentence to make it necessary to use a series of commas.  As students share their rewrites, be sure to clarify that a list is three or more things or actions.  This may require that you clarify that sometimes a comma is used to separate pairs of adjectives.  You may also need to clarify that sometimes lists are done in other ways:  with a colon, with bullets, with numbering, or with outlining.  

Before I do anything else, I need to go back over everything that has happened this summer:  the Big Mistake, the old man, the book, the lamp, the telescope, and this box, which started it all.

--------Wendy Mass, Jeremy Fink and the Meaning of Life (2006)

Chewing on the end of my pencil, I got back to my list, which Gram said was one of the things I did best.  I had all kinds of lists in my notebook, the shortest being “Things I am Good At,” which consisted of 1) Soap carving, 2) Worrying, and 3) Making lists.

------------Pam Munoz Ryan, Becoming Naomi (2004)




	Title: Pronoun-Antecedent Agreement

	KY Core Standard(s):  L.CCR.1; L.CCR.2

	ACT College Readiness Standards: 

· Sentence Structure and Formation: Recognize and correct marked disturbances of sentence flow and structure

	Learning Target(s):  

· I can identify the difference between singular and plural nouns.
· I can use the correct antecedent with any noun.

	For the Teacher
Put the definitions of a pronoun and an antecedent on the overhead and read them. (Pronoun = word that is substituted for a noun or noun equivalent. Antecedent = word, phrase, or clause that has the characteristics of a noun (person, place or thing) and is referred to by a pronoun). Explain the importance of pronoun and antecedent agreement.
It is important that the pronoun—antecedent agreement be clear to avoid confusion.

Holly and Betsy went to the park to play Frisbee and have a picnic with their friends Greg and Josh. They were having a great time until she accidentally tripped over his foot and they bumped heads, giving her a headache.

Whose foot? Did Holly trip over Greg's foot or Josh's? Or was it Betsy who tripped? Who bumped heads? Holly and Betsy? Holly and Greg? Holly and Josh? Betsy and Greg? Betsy and Josh? Lastly, who got the headache? Holly or Betsy? Get the point?



	Lesson Activities

	Class Review

	· Correct the sample sentences (see below). Have students volunteer the correct answer.

Example: Mary saw John and spoke to him. (John is the antecedent. Him is the pronoun.)

1. The members of the choir lost its / their voices two days before the spring concert.

2. Minnie, Sandra Bullock's cat, was hit by a car last week and broke her / its leg.

3. The soccer team got lost on its / their way back from the championship game.

4. The union workers went on strike to get a raise in its / their wages.

5. Natalie and Ben went to his / her / their / its first prom last weekend.

6. The black lab jumped into the pool and his / her / its claws scratched the lining.
· Explain the antecedents found on the overhead. Note which are singular and which are plural. (Use the examples above)
· Ask students to write a sentence of their own using a pronoun and antecedent. Share some of these sentences aloud.

	Guided Practice

	· Before class, create pairs of note cards that contain antecedents and pronoun pairs. Hand out the note cards during class and have the student’s pair up by matching the correct antecedent or pronoun with the correct noun.
· Have the partners write sentences using the words on their cards and share them with the class noting the pronoun or antecedent agreement.

	Independent Practice

	· Have students go back to a journal writing, or a previous or current writing assignment and re-read their writing looking for pronoun and antecedent problems. Have them correct the errors. 
· Consider having students pair up and trade writing papers and scanning their peers writing for pronoun and antecedent problems.

	Assessment

	Provide the following to students to assess their learning. Ask students to determine if the sentence is correct or incorrect. If the sentence is incorrect, ask students to correct the error.
1) Katelyn and Rashida called her parents on Saturday.

2) Many good athletes spend much of his time training before and after school.
3) Daniel or David left their sunglasses on the table in the hallway when they came over to visit.

4) Most dogs are very loyal to her owner.

5) Most of the class pushed in its chairs.
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	Strategies for Teaching for Grammar in Context

	No.


	Description

	1


	Lift a sentence(s) from an article, a piece of literature (a mentor text) and identify an effective use of a particular punctuation mark(s).  Discuss with students why the punctuation is effective.  Have students write their own sentence(s) using the same punctuation.  Have students look through their writing for places they might use the same punctuation.

	2


	Lift a sentence(s) from an article or piece of literature (a mentor text) and leave out a punctuation mark that has been taught or create a usage error that students should know.  Have students correct the error.  Have students write their own sentences using the same correct pattern of punctuation or usage.  Have students look through their own writing for places where they might have made the same error(s) to correct the error(s).

	3


	With student permission, lift a sentence from student writing and imitate its mistake (whether it is a frequently-made error or a point you need to make).  Have students correct the error.  Have students write using the same corrected punctuated or word usage.  Have students look through their own writing for places where they might have made the same error(s) to correct the error(s).

	4


	Once a particular grammar skill/mechanics/usage issue has been taught, have student find the rule/usage in a mentor text and bring it to class.  Students should discuss why the punctuation was used effectively and look at their own writing to make certain they have made the corrections/edits as needed.

	5


	Continually collect sentences, paragraphs, etc. that provide great examples of mentor texts so you have samples readily available when you need them.  

	Strategies for Teaching Revision

	1


	Think of revision as an ongoing process throughout the writing process instead of the last step in the writing process.  For example, by the time a topic is chosen, students have already revised and eliminated the first few topics they considered to land on the current topic.  During prewriting, the students are revising as they write these facts about the topic and not those facts, etc.  Teaching students that revision is on-going makes revision a much easier process.

	2


	Use the concept of literature circles as “revision circles.”  Each student gets a role to look at when peer-editing student work.  One student may be the comma corrector, another may be the usage person, yet another might look for complete sentences.  Students review rules for their “part” of the peer editing process and read student work for that concern/issue.

	3


	Teach students the steps of the revision process with their writing.  Students start with re-examining the “vision” of the writing (topic, approach, voice, point of view, direction the writing is going, etc.); then they should re-visit organization (structure, order, argument); they should then edit for style (syntax, imagery, clarity) and THEN do the proofreading (grammar).

See resource “The Revision Cone” Gilmore, Barry.  Is It Done Yet?  Teaching Adolescents the Art of Revision.  Portsmouth:  Heinemann, 2007, p 9.

	4
	Teach students to economize on language.  Students often use long phrases when they can use one or two words to say the same things.  Teach students to recognize the worst offenders like ‘due to the fact that,’ ‘this is the reason why,’ ‘despite the fact that.’

See resource. Gilmore, Barry.  Is It Done Yet?  Teaching Adolescents the Art of Revision.  

Portsmouth, Heinemann, 2007.

	5
	Help students identify one or two areas that they could focus on during revision that would benefit them most.  Have them color-code their papers with each issue/concern so they can zero in on that issue/concern during revision.

	6
	Cut and paste (revision of organization)—Have students cut apart sentences from their paragraphs or paragraphs from their writing samples and have them rearrange the sentences/paragraphs to make certain they are in the best order. 


Council on Post-Secondary Education

College Readiness Indicators 1,2

As of February 2016, all public postsecondary institutions in Kentucky will continue to use the following benchmarks as college readiness indicators.  Upon admission to a public postsecondary institution, students scoring at or above the scores indicated will not be required to complete developmental, supplemental, or transitional coursework and will be allowed entry into college credit-bearing coursework that counts toward degree credit requirements.
	Readiness Score Area
	ACT Score
	SAT Score
	KYOTE

	English (Writing)
	English 

18 or higher
	Writing 

430 or higher
	6 or higher5

	Reading
	Reading 

20 or higher
	Critical Reading  

470 or higher
	20 or higher

	Mathematics (General Education, Liberal Arts Courses)
	Mathematics 19 or higher
	Mathematics 

460 or higher
	College Readiness Mathematics 

22 or higher

	Mathematics (College Algebra)
	Mathematics 22 or higher
	Mathematics 

510 or higher
	College Algebra 

14 or higher9

	Mathematics (Calculus)
	Mathematics 27 or higher
	Mathematics 

610 or higher
	Calculus TBA


1. Institutional admission policies are comprised of many factors including, but not limited to high school completion or a general education equivalency diploma (GED), high school coursework, ACT or SAT scores, high school GPA, class rank, an admission essay or interview, submission of an academic and/or civic activity portfolio, etc.  Placement exam results are used for course placement after a student is admitted to a postsecondary institution.  

2. A KYOTE placement test score will be guaranteed as an indicator of college readiness for 12 months from the date the placement exam is administered.
3. A common rubric will be used to score the KYOTE Writing Essay.  The rubric has an eight point scale.  A score of 6 is needed to demonstrate readiness.

An Asset Elementary Algebra Score of 41 or an Intermediate Algebra score of 39 indicates readiness for a general education course, typically in the social sciences.  
For the 2011-12 school year a KYOTE College Readiness Mathematics Placement score of 27 or higher will be used to indicate readiness for College Algebra.  For the 2012-13 and beyond, only the KYOTE College Algebra placement test score of 14 or higher will be used to indicate readiness for College Algebra.

By fall 2012, the following learning outcomes will be included in developmental, transitional, and supplemental coursework and intervention programming supporting college readiness.

WRITING
Transitional, developmental, and supplemental education writing courses objectives:
1. Generate essays using a variety of modes to examine and convey complex ideas and information clearly and accurately through the effective selection, organization, and analysis of content.

2. Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and sufficient evidence.

3. Produce clear, grammatically correct, and coherent writing in which the development, organization, style, usage, and diction are appropriate to task, purpose, and audience.

4. Develop and strengthen writing through the recursive processes of planning, drafting, revising, editing, or trying a new approach.

5. Use technology, including the Internet, to produce and publish writing and to interact and collaborate with others.

6. Conduct a short inquiry-based research project, demonstrating understanding of the subject under investigation.

7. Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of each

source, and integrate the information while avoiding plagiarism.

8. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (on demand or single sitting) for a range of tasks, purposes, and audiences.

Courses from public postsecondary institutions that meet the writing readiness learning outcomes:

KCTCS—ENC 091

Eastern Kentucky University—ENG 095

Kentucky State University—ENG 099

Morehead State University—ENG 099

Murray State University—ENG 100

Northern Kentucky University—ENGD 090

Western Kentucky University—DENG 055

University of Kentucky 

University of Louisville

READING

Transitional, developmental, and supplemental education reading courses objectives: 

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when writing or speaking to support conclusions drawn from the text.

2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and ideas.

3. Analyze how and why ideas develop over the course of a text.

4. Interpret words and phrases as they are used in a text and analyze how specific word choices shape meaning or tone.

5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text relate to each other and the whole.

6. Assess how point of view or purpose shapes the content and style of a text.

7. Integrate and evaluate content presented in diverse media and formats, including visually and quantitatively, as well as in words.

8. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as the relevance and sufficiency of the evidence.

9. Analyze how two or more texts address similar themes or topics in order to compare the approaches the authors take or to build knowledge.

10.  Read and comprehend texts independently and proficiently.

Courses from public postsecondary institutions that meet the reading readiness learning outcomes:

KCTCS—RDG 030 or CMS 185 or RDG 041

Eastern Kentucky University—ENR 095 or ENR 116

Kentucky State University—ENG 103

Morehead State University—EDEL 097

Murray State University—REA 100

Northern Kentucky University—RDG 091 or RDG 110

Western Kentucky University—DRDG 080 or LTCY 199

University of Kentucky 

University of Louisville—GEN 105

Council on Post-Secondary Education
Writing Scoring Rubric
	8
	An "8 paper" offers a clear, meaningful approach to the assigned topic and supports the approach with meaningful details and clarifying elaboration/ examples. Clear organization is apparent through paragraphs and transition signals with strong topic sentences and a strong closing passage. Sentence structure is fluent and coherent including style and effectiveness. Word choice is almost always accurate and demonstrates an advanced vocabulary. Paper flows nicely, addresses thoughts logically and succinctly, and writer’s voice is clear. Any proofreading mistakes and some errors in standard written English (such as in sentence structure. verb and pronoun use, punctuation. spelling, and capitalization), are minimal and do not hamper communication. 

	7
	A "7 paper" offers a clear, meaningful approach to the assigned topic and supports the approach with meaningful details and fairly helpful elaboration/ examples. Clear organization is apparent through paragraphs and transition signals. Sentence structure is fluent and coherent including style and effectiveness. Word choice is almost always accurate and demonstrates a strong vocabulary. Paper flows nicely, addresses thoughts logically and succinctly, and writer’s voice is clear. Any proofreading mistakes and some errors in standard written English (such as in sentence structure. verb and pronoun use, punctuation. spelling, and capitalization), are minimal and do not hamper communication. 

	6
	A "6 paper" offers a clear, meaningful approach to the assigned topic and supports the approach with meaningful details. Clear organization is apparent through paragraphs and transition signals. Sentence structure is overall fluent and coherent. Word choice is mostly accurate and demonstrates an appropriate vocabulary. There may be some proofreading mistakes and occasional errors in standard written English, but these do not significantly hamper communication.

	5
	A “5 paper” offers clear, approach to the assigned topic and supports the approach with details of varying quality. Organization is apparent through paragraphs and transition signals. Sentence structure is fairly fluent and coherent.  Word choice is mostly accurate. Word choice is mostly accurate.  There may be some proofreading mistakes and occasional errors in standard written

English, but these do not significantly hamper communication.

	4
	A "4 paper" offers a somewhat clear approach to the assigned topic and moderately supports the approach. Organization is mostly apparent through paragraphs and some transition signals. Sentence structure is fairly fluent and coherent. Word choice is sometimes vague. There are likely to be proofreading mistakes and occasional errors in standard written English, but these, while noticeable, do not significantly hamper communication.

	3
	A "3 paper" offers an approach to the topic, but support may be inadequate or weakly organized. Sentence structure may have lapses from coherence and fluency. Word choice is sometimes vague. There are likely to be proofreading mistakes and some errors in standard written English, but these, while noticeable, do not significantly hamper communication.

	2
	A "2 paper" may lack a clear approach to the topic, or it may offer inadequate or

unorganized support. Sentence structure may be often confused or immature. Word choice is often vague or inaccurate. There are frequent proofreading mistakes and frequent errors in standard written English that may interfere with communication.

	1
	A "1 paper" may appear to lack an understanding of the topic or may fail to approach the topic with relevant support. Sentence structure may be often confused or immature. Word choice is often vague or inaccurate. There are frequent proofreading mistakes and frequent errors in standard written English that arc likely to interfere with communication.


Instructional Resources for English/ Language Arts
	Title:
	Author/Company

	50 Content Area Strategies for Adolescent Literacy
	Fisher, Douglas, Bronzo, William, Frey, Nancy, & Ivey, Gay

	A Community of Writers: Teaching Writing in the Junior and Senior High School
	Zemelman, Steven, & Daniels, Harvey

	A Handbook of Content Literacy Strategies: 125 Practical Reading and Writing Ideas
	Stephens, Elaine & Brown, Jean

	A Quick Guide to Teaching Persuasive Writing 
	Taylor, Sarah

	After the End: Teaching and Learning Creative Revision
	Lane, Barry

	Because Writing Matters
	National Writing Project

	Better Answers: Written Performance that Looks Good and Sounds Smart
	Cole, Ardith

	Boy Writers
	Fletcher, Ralph

	Clearing the Way: Working with Teenage Writers
	Romano, Tom

	Content Area Reading and Writing: Fostering Literacies in Middle and High School Cultures
	Unrau, Norman

	Content Area Writing: Every Teacher’s Guide
	Daniels, Harvey, Zemelman, Steven, & Steineke, Nancy

	Craft Lessons: Teaching Writing K-8
	Fletcher, Ralph

	Don’t Forget to Share: The Crucial Last Step in the Writing Workshop
	Mermelstein, Leah

	Everything’s an Argument
	Lunsford, Andrea & Ruszkiewicz & Lunsford, Andrea

	How to Give Effective Feedback to Your Students
	Brookhart, Susan

	How’s It Going? A Practical Guide to Conferring with Students
	Anderson, Carl

	Looking for an Argument: An Inquiry Course at Urban Laboratory High School
	Teacher to Teacher

	Mechanically Inclined: Building Grammar, Usage and Style into Writing Workshop
	Jeff Anderson

	Non-Fiction Craft Lessons: Teaching Information Writing K-8
	Portalupi, Joann & Fletcher, Ralph

	One to One: The Art of Conferring with Young Writers
	Calkins, Lucy

	Q Tasks: How to Empower Students to Ask Questions and Care About Answers
	Koechlin, Carol & Zwaan, Sandi

	Reading Response that Really Matters to Middle Schoolers
	Scholastic

	Real Reading, Real Writing: Content Area Strategies
	Topping, Donna & McManus, Roberta

	Second Grade Writers: Units of Study to Help Children Focus on Audience and Purpose
	Parsons, Stephanie

	Teaching the Qualities of Writing
	Portalupi, JoAnn

	Thank You for Arguing
	Heinrichs, Jay

	The Good Writer’s Guide/Writer’s Workout
	National Geographic

	Thinking Through Genre: Units of Study in Reading and Writing Workshop 4-12
	Lattimer, Heather

	Tools for Teaching Content Literacy
	Allen, Janet

	Tools for Thought: Graphic Organizers for Your Classroom
	Burke, Jim

	Voice Lessons: Classroom Activities to Teach Diction, Detail, Imagery, Syntax, and Tone
	Dean, Nancy

	Write Beside Them: Risk, Voice and Clarity in High School Writing
	Kittle, Penny

	Writers Express: A Handbook for Young Writer’s Thinkers, and Learners
	Kemper, Dave

	Writing Reminders: Tools, Tips, and Techniques
	Burke, Jim

	Writing Workshop: The Essential Guide
	Fletcher, Ralph


Argument

Teaching Argument Writing:  Supporting Claims with Relevant Evidence and Clear Reasoning
https://www.heinemann.com/shared/onlineresources/E01396/introAndChapter1.pdf
Everything’s an Argument
http://bcs.bedfordstmartins.com/everythingsanargument6e/#t_818909____
Literacy Curriculum and Texts

http://odelleducation.com/literacy-curriculum
Earth Labs:  A National Model for Earth Science Lab Courses

http://serc.carleton.edu/earthlabs/index.html
Curated Collections
http://www.curriki.org/featured-curriki-curated-collections/
Online Writing Lab (OWL)

https://owl.english.purdue.edu/owl/resource/685/02/
Free Educational Videos
http://www.watchknowlearn.org/
HippoCampus ELA (Developmental English)

http://www.hippocampus.org/HippoCampus/English
[image: image3][image: image4][image: image5][image: image6][image: image7][image: image8]
How are they different?





How are these alike?





PARAGRAPH CHART


What we know about paragraphs:


Paragraphs aren’t always 5 sentences long.


Indenting paragraphs 


Gives readers a break


Shows when one thought ends and another begins


Helps writers connect and organize thoughts


¶  = indent new paragraph here





HOW MANY SENTENCES DOES A PARAGRAPH HAVE?


1 sentence�
2 sentences�
3 sentences�
4 sentences�
5 sentences�
6 sentences�
7 sentences�
8 or more sentences�
�















�
�
�
�
�
�
�
�
�






Parallelism is about making things match.  If we make a list of actions, each verb should be in the same tense:  He read a book, wrote an essay, and cleaned the garage.  Parallelism makes a list, or any piece of writing, feel balanced and clear.  It often forces us to rewrite and rework or sentences…which is a good thing!





UNCOVERING HOW WRITERS COMMUNICATE WITH READERS


How’d They Do It?


His room smelled of cooked grease, Lysol, and age.


------------Maya Angelou, I Know Why the Caged Bird Sings (1969)





His room smelled of cooked grease Lysol, and age.


His room smelled.


His room smelled of cooked grease, Lysol, and age.


His room smell of cooked grease, Lysol, and age.


His room smelled off cooked grease, Lysol, and age.





After seeing the correct sentence, students are asked to identify what has changed as each sentence is uncovered separately.











_____________ smells of__________, ______________, and ______________.


(place)	                                  (list of at least 3 things)


Use this graphic to help students see the underlying pattern being imitated.  Show them how they can use a structure to shape their own ideas.
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