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My Superintendent/Principal is aware of and approved the submission of this “Best Practice”.  True

 
How many students did this Best Practice impact? School Wide: 600

 
School Level/Grade:

6th Grade, 7th Grade, 8th Grade

 
Identify and select the standard that relates to the purpose and direction as stated in the Kentucky AdvancED Standards.

 
Standard 3

Teaching and Assessing for Learning

The system's curriculum, instructional design, and assessment practices guide and ensure teacher effectiveness and student learning across all

grades and courses.

 
(Approach) Describe how the practice aligns to the organization’s goals, and how it aligns with students, parents, staff and the community. 

Thomas Jefferson Middle School provides a student-center environment where relationships are instrumental in the delivery of lessons planned around

clear objectives, focused on student engagement and authentic feedback. 

 

In addition to welcoming new teachers to the Thomas Jefferson community, the goals for TJ 101 include strengthening and developing instructional and

classroom management practices so that those new to Patriot Country experience success offering  students a high-quality education in a student-centered

environment.

 

Seamless integration of new community members has a positive impact on all stakeholders—students, team teachers, parents and the larger community.

TJ 101 supports teachers in ways that allow them to become the best professionals they can be which results in increased student achievement—Thomas

Jefferson’s ultimate mission and vision.

 

 
Describe the current situation before the practice was developed. Note reasons why improvements were needed.

For several years the Jefferson County Public School district provided professional development specifically designed for new teachers. This training was

offered over a two-week period during the summer with follow-up meetings throughout the year. In 2012 this professional development was discontinued at

the district level leaving a gap in services to new teachers.

 

Thomas Jefferson has routinely provided support for teachers new to the building. Prior to this year, new teachers met sporadically around “just in time”

topics. This, along with the district’s New Teacher Induction, addressed some of the teachers’ professional needs.

 

Due to Thomas Jefferson’s restructuring, this year there are twenty new teachers at TJ—sixteen of these are new to the profession. Recognizing the limited

structures in place to support these teachers, TJ 101 was developed to address not only general issues, but also to focus on topics pertinent to new

teachers such as writing clear, focused objectives, delivery of instruction, classroom management, etc. TJ 101 has also streamlined communications,

increased a sense of self-efficacy and a sense of community which creates a support system that benefits the entire Thomas Jefferson community.

 
(Deployment) Describe the process used to develop the solution which became the Best Practice (or promising approach) and describe the



implementation process.

The Instructional Leadership Team outlined an initial plan for TJ 101. They decided that for this to be effective a veteran teacher would serve in the

leadership role. Martha Mantooth who has twenty-six years teaching experience at Thomas Jefferson was approached with the plan. Ms. Mantooth’s

experiences include working with new teachers as a KTIP Resource Teacher, team leader and veteran faculty member. She saw this as an opportunity to

further hone her leadership skills and provide a needed service to Thomas Jefferson. In collaboration with ILT, Ms. Mantooth set weekly after- school

meetings for the group and planned the sessions.

 

A luncheon held during the summer to introduce new teachers to one another and to school administration provided the kickoff for TJ 101. New teachers

were given a list of weekly, mandatory meetings lasting one hour after the school day.

 

A touchstone text, First Days of School by Harry and Rosemary Wong, was purchased for the group. Initially, each session centered on a chapter to focus

the discussion. The participants came to the meetings with written reflections and prepared to discuss their experiences and understanding of the topic at

hand. As the year progressed, other professional development topics were integrated—some based on ILT suggestion (such as the role of CSIP) and some

based on perceived or observed needs of the participants. Guest speakers provided information on specific topics of interest. A variety of readings were

shared from sources such as Jon Saphier’s The Skillful Teacher and The Tough Kid Book by Ginger Rhode, William R. Jenson and Kenton Reavis.

 

Exit slips or other means of formative assessment were reviewed after the meetings and Ms. Mantooth responded to each teacher with written and verbal

feedback. She also used exit slips to inform next instructional steps with the group.

 

Other important elements of implementation that have facilitated teacher success were the inclusion of walkthroughs and co-teaching. ILT made it possible

for Ms. Mantooth to spend time in teachers’ classroom and completed routine walkthroughs to determine areas of needed support; Ms. Mantooth also co-

teaches with TJ 101 teachers as requested. These practices connected the work taking place afterschool to the classroom.

 
(Learning): Describe the tangible results achieved, including trends for summative (outcome) and formative (leading) indicators, and the

comparative data used to suggest that this is a Best Practice or, promising approach.

Discipline and Behavior Management Practices

A baseline self-assessment on discipline and management was on October 22, 2012 and then again on March 15, 2013; the assessment was based on Jon

Saphier’s work. Teachers reported increase in instructional and management practices on 15 of 16 indicators. On the initial assessment 45% of the

teachers responded that they regularly incorporated select practices cited in The Skillful Teacher. The March assessment resulted in 71% of the teachers

reporting incorporation of the same practices. All teachers reported some level of implementation for all practices on the March assessment.

 

Reduction in Student Referrals

In 2011-12 there were nine new teachers at Thomas Jefferson. Only one new teacher was placed on a teaching team to ensure the new teacher had

support from more experienced teachers.  Those nine teachers accounted for 290 discipline referrals, an average of 32 referrals per teacher.  The range of

referrals written was 0-84.  After removing data from teachers writing more than 50 referrals, the average was 25 referrals per teacher.  This average

excludes one related arts teacher whose schedule changed every 12 weeks making it difficult for them to build relationships with students and maintain

effective classroom management.

Data collected throughout the 2012-13 school year suggests that new teachers who participated in TJ 101 wrote fewer referrals per person than last year’s

new teachers. 

This year, 20 new teachers joined the TJ staff and participated in TJ 101.  All but one team has new teachers assigned to them and some teams have as

many as three new teachers.  Together the 20 new teachers wrote a total of 521 discipline referrals, an average of 26 referrals per teacher.  The range of

referrals written is 2-98.  When this average is recalculated after removing data from teachers writing more than 50 referrals, the average is 15 referrals per

teacher.  This excludes 4 teachers one related arts and two intervention teachers who change schedules every 12 weeks and one regular classroom

teacher. 

 

If the rate of referrals per person remains constant through the remainder of the school year, the average number of referrals written per person is predicted

to be 23 for TJ 101 teachers.  This average is 2 less than the average number of referrals written by the 2011-12 new teachers.

 

MAP Data and Atypical Growth

In addition to the usual language arts and math classes, Thomas Jefferson Middle School provides reading and math enrichment classes that serve over

90% of the students. Every member of TJ 101 is responsible for either a reading or a math enrichment class.

 

MAP Data was compared from fall to winter to monitor student growth and effectiveness of the enrichment classes. Among the TJ 101 participants novice

was reduced in 33% of the reading enrichment classes. 89% of these teachers showed atypical student growth from fall to winter MAP. 100% of those

teaching math enrichment reduced novice and showed atypical student growth from fall to winter MAP.

 
(Integration): Lessons learned and future plans to sustain this best practice.



According to quantitative measures and anecdotal evidence, TJ 101 has served the purpose for which it was designed. Teachers report a connection to the

TJ community and a confidence level not typically seen in new teachers. Teachers report: “TJ 101 fosters community among new teachers” and gives new

teachers an opportunity to interact with each other and school administration they may not see on a regular basis.

 

Future plans under consideration include an even more deliberate plan for the sessions next year. Ms. Mantooth has started collecting information for a

written curriculum to guide TJ 101 next year. Suggestions gleaned from this year’s participants and from ILT will inform additions to the practice.

Some of the changes she has planned are:

•Greater community connection—bus tour of reside areas, local sites that support instruction, e.g. the Curriculum Resource Center located at the Gheens

Academy, Speed Museum, Louisville Zoo, Louisville Science Center, etc.

•Offer professional development on collaboration early in the year.

•Set up mentoring program using previous TJ 101 participants.

•Develop an action research plan to monitor effectiveness of TJ 101.

•Share the model with other schools in the district through professional development.

•Submit conference proposal to share this work at AMLE, ASCD and other staff development councils.

 
List any training materials/resources that could be shared with other schools and a description of how the materials/resources are being used.

Wong, H. & Wong, R. (2009). The first days of school:    

    How to be an effective teacher. Singapore: Harry

    K. Wong Publications, Inc.

This was used as a touchstone text. Chapters were assigned for reading prior to the weekly meetings; this became text to guide discussion including their

ongoing implementation of the strategies outlined in the text. Teachers were formatively assessed using exit slips, surveys, role-playing, classroom

observations, etc.

 

Saphier, J., Haley-Speca, M., & Gower, R.  (2008).

    The skillful teacher: Building your teaching skills.  

    Acton, MA: Research for Better Teaching, Inc.

Teachers identified areas for potential growth. This text was used as a resource for teachers. They were directed to specific sections for reading that

addressed their needs. The expectation was that teachers incorporate their learning into classroom practice. Observations with specific feedback were used

to follow up.

 

Discipline and Management Self-Assessment www.rbt.org

Teachers completed this self-assessment early in the school year and then again in the spring. This was used as a formative assessment to guide the

design of upcoming sessions. A side benefit was the document’s questions raised awareness for the new teachers about effective practices. For example,

many of them had not thought about the impact on classroom management of having a signal to get students’ attention. The spring assessment was used

to determine growth.

 

Rhode, G., Jenson, W. & Reavis, H. (1995). The

    tough kid book. Sopris West.

This book was used as a resource as teachers encountered difficulties with classroom management. It was also used to help teachers better understand

their realm of influence and how their responses to student misbehavior impact the outcome.

 

Origins www.originsonline.org

These materials were incorporated to help teachers increase their understanding of the middle school child. This included a focus on meeting adolescent

needs and understanding the social-emotional development of middle grades students.

 

“Assuming the Best” by Rick Smith and Mary Lambert appeared in Educational Leadership in 2008.

Implement the Two-by-Ten Strategy--teachers were given this research-based strategy as a brief action-research project. The strategy encourages

teachers to build relationships with students they may have previously found challenging. After implementing the strategy over a two week period the

teachers reported their findings and reflections to the group.

 

Pit Stop

The Pit Stop is the weekly update from the principal. It is written to encourage teacher reflection on educational philosophy and best practices that support

the school’s mission and vision.  During TJ 101 this document was used from time to time to reinforce teacher commitment to the goals and ideals set forth

by the principal.

 

Comprehensive School Improvement Plan

This document was reviewed with teachers and used as a guide throughout the year to maintain teacher focus on the improvement plan.



 


