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1.  What is the recommended statewide terminology, being promoted for use across Kentucky schools when school personnel are working together with students with disabilities?
ANSWER:  “Collaborative Teaching” and “Co-teaching” are the preferred terminology to be used in Kentucky school districts:
· “Collaborative teaching” is the preferred umbrella term for the joint efforts of two certified teachers with different areas of expertise (e.g., a regular education teacher and a special education teacher or ELL teacher or gifted/talented teacher or reading specialist) partnering to share responsibility for designing, delivering, monitoring and evaluating instruction for a diverse group of learners in general education classes.  The key idea is two teachers with different knowledge, skills, and talents.
· “Co-teaching” (Friend, 2008) is a specific type of collaborative teaching format and special education service delivery option which daily/weekly involves two or more certified teachers (i.e., regular and special education), who share instructional responsibility and joint accountability for a single group of diverse learners via partnership strategies in a general education setting.

2. What is the difference between ‘co-teaching’ and historical ‘team teaching’?
ANSWER:  While co-teaching and team teaching are similar, the differences primarily involve the number of students in the classroom and the diversity regarding teacher areas of professional expertise and approaches to individualization.

· Team teaching is characterized by the combination of two or more classes of students and their general education content teachers (teacher/student ratio remains constant).
· Co-teaching typically adds a teacher to one classroom in which there are several students with disabilities included.  In this way, co-teaching can dramatically reduce the teacher/student ratio in a classroom and introduce an additional level of expertise and focus on the individual learning needs of students.

3. What are common partnership approaches to “Co-Teaching” for students with disabilities?
ANSWER:   Co-teaching is typically implemented by arranging teachers and students using or adapting the six basic approaches listed below (adapted from Marilyn Friend, 2008).  Multiple and varied approaches should be used in every setting and class period.
Whole Group Approaches:

· Teaming, involves co-teaching partners teaching in front of the class, each fully and simultaneously engaged in leading the delivery of core instruction. Co-teachers may have different but equally active roles. For example, one co-teacher may be leading the large group lesson while the other charts key points/ models note-taking (Speak & Chart) or restates key concepts for clarification (Speak & Add).  
· One Teach, One Observe, also known as “Lead and Support”, is implemented with one co-teaching partner leading instruction, while the other collects data through observation. The co-teaching partners pre-determine specific observational information to gather during instruction and together analyze the data for use in making instructional decisions or to form temporary skill groups.  
· One Teach, One Assist, also known as “Shadow Teaching” or “One Teach, One Drift” consists of one co-teacher being primarily responsible for delivery of core instruction for the day’s lesson while the other co-teacher circulates through the classroom providing assistance to students as needed. Support to students might include examples such as cuing students to employ a previously taught learning strategy or attend to tasks, helping students do their science experiment from directions, prompting student writing responses in progress or assisting them to edit. This approach is the most commonly overused, and should be used sparingly.

Small Group Approaches:

· Through Station Teaching, co-teaching partners divide students into 2-3 rotating small groups and divide content into instructional segments which students encounter in learning centers or ‘stations’.  Each teaching partner takes responsibility for delivery of a portion or segment of the days’ instruction within one station.  All students will access each co-teaching partner and every station by rotating from one station to the next; some stations may structure groups or pairs to work independently with materials on a pre-planned activity while others feature teacher-directed activities for small groups. Station teaching can be used effectively in any content area, when the content is not required to be taught in sequential order.  
· In Parallel Teaching, the co-teaching partners divide the class into two groups and lead the same content instruction with both groups simultaneously (with pre-planned common learning targets and objectives).  This approach is recommended for frequent use as it allows for smaller groups and more individualized teacher attention during instruction, while maximizing student participation and minimizing student behavior problems.
· In Alternative Teaching, one co-teaching partner instructs the large group while the other works briefly with a temporarily formed small group for a specific instructional purpose identified in advance (which may be enrichment, re-teaching, interest area, pre-teaching, reviewing directions just given, etc).  Students return to the large group and continue participating in classroom instruction, group work or assignments.  Small groups should be formed and re-formed based on ongoing formative assessment and should avoid any consistent segregation which stigmatizes students with disabilities.

Since each approach above has advantages and disadvantages, multiple and varied approaches are recommended for any given co-teaching arrangement.  Through planning, co-teaching partners determine the best co-teaching approach for any given lesson or unit, based on curriculum, specific purposes for instruction, and the needs of students.

For staff training and guidance, contact your regional Special Education Cooperative.  Resources for more in-depth descriptions;  examples of the six co-teaching approaches above which were adapted from Marilyn Friend may be found in the book, Co-teach! and in the “Power of 2” (DVD), both by Marilyn Friend (2008).

In addition, educators may adapt and combine these basic approaches to meet specific needs.  For example, in Kentucky, it is not unusual to see a “skill groups” format, a common adaptation, used in Reading First programs.  This ‘Skill Groups’ format involves including every student in one of several different skill groups simultaneously. Skill Groups are formed and re-formed continually, based on formative assessment, which identifies instructional skill needs of all the students.  Grouping is fluid, temporary and flexible; this format is designed to target immediate student needs.  This approach should be used along with other approaches above – not as the sole delivery method.


4. Why are we changing our historical use of the term “Collaboration” in special education in Kentucky?
ANSWER:  A common term used in Kentucky in the past – collaboration – is not a concept unique to special education and has caused some confusion in schools.   This term must be expanded in ways that reclaim its general meaning.
· Collaboration:  Collaboration is by definition a broad term, which means ‘a style of interaction’.  It is the way people work together as professionals across countless and varied activities (many NOT related to special education) toward mutual goals with shared responsibility, shared resources, and shared accountability.  The term ‘collaboration’ does NOT imply a specific model or program.
· Many schools who are organizing professional learning communities are using this term in a non-special education context (e.g., Rick DuFour (2003) defines collaboration as “…a systematic process in which people work together, interdependently...in order to improve results.”).  Grade level or departmental teams, site councils, middle school teams, TATs, and many other educational groups are currently engaging in collaboration.
Professionals regularly collaborate; however, in special education, we need to be specific about what collaboration means for students with disabilities.  We intend to use the term co-teaching from here forward to more clearly describe the partnership of a general and a special education teacher in planning, teaching, monitoring and assessing a single group of students who are diverse learners in a general education classroom which they share.
5. How do the “Highly Qualified (HQ) Teacher” requirements in “No Child Left Behind” (ESEA) legislation relate to special education teachers in co-teaching situations in the general education classroom?
ANSWER:  Special Education teachers who are fully certified and licensed by the state meet the status of ‘highly qualified’ in special education (under IDEA 2004; 34 CRF 300.18), but are not automatically “Highly Qualified under NCLB”, in specific subject content areas. Special Education teachers will need to work with their building principal /Director of Special Education to verify whether they meet “Highly Qualified (HQ) Teacher status under NCLB”.  For NCLB qualifications regarding content area certification in standard subject areas, see the Educational Professional Standards Board (EPSB) website, http://www.kyepsb.net/documents/NCLB/HQ%20Addenda%20revised%201209.pdf 

If a special education teacher is not “Highly Qualified” under NCLB in the core academic subject which is assigned for co-teaching, his/her role in the “co-teaching” partnership in the general education classroom is, among other things, to reinforce, replicate, apply and extend subject area content instruction with their partner.

In this situation, the general education teacher, who is “highly qualified” in the core academic subject, must take the partnership lead in initial design and delivery of subject area content instruction.  The special education teacher “reinforces instruction” during and after the initial delivery of content, but may not be sole provider of initial subject area content instruction.

The certified special education teacher is ‘highly qualified’ in providing specially designed instruction and adaptations and modifications that meet the needs of diverse learners and students with disabilities. Therefore, the special education teacher works as a partner with the general education teacher to provide the following types of essential expertise for the benefit of all students, including diverse learners and students with disabilities included in the classroom: 

· Adapt curriculum
· Use behavioral supports and interventions 
· Select appropriate accommodations and modifications
· Teach students study skills
· Teach students organizational skills
· Reinforce initial instruction already received from a teacher who is “highly qualified” in the core academic subject under NCLB.

The concept of being specifically and ‘highly’ qualified, in whatever area, as a professional   (i.e., ‘certified’ through a rigorous sequence of higher education training courses and practicum experiences) applies generally to both co-teachers.  Since co-teachers are usually not both ‘highly qualified’ in the same areas and in the same ways (NCLB or IDEA), they must work together to bring their combined expertise to bear on educating all students. 

Because they possess complimentary skills and training, each co-teacher takes the partnership lead in design and delivery of instruction in their respective area of expertise, whether that is subject area content expertise or strategic/specially designed instructional expertise. The other co-teacher works together with their partner to reinforce, replicate, apply and extend that instruction in working jointly with students.  Both teachers have essential roles in educating all our students, and must be respected as professional equals in their school, in order to accomplish an effective joint partnership in the classroom.

6. Must “specially designed instruction” (SDI) be provided to the special education student solely by the special education teacher or can it be provided by the general education teacher?  Under what conditions?
ANSWER:  “Specially Designed Instruction” (SDI) must be provided by a teacher who is certified in special education and thus “highly qualified” under IDEA:
· A general education teacher, who is not highly qualified (i.e., ‘certified’) in special education, should not be the sole implementer of SDI, but should work with a special education teacher to implement specially designed instruction with students for whom they share responsibility.
· The special education teacher must take the partnership lead in the planning, designing, initial delivery, and monitoring of the SDI outlined in the student’s Individual Education Program (IEP).
· The regular education teacher will need to support specially designed instruction, after initial SDI has been delivered by the special education teacher.  
· The collaborating regular education teacher may also replicate and extend SDI, once jointly designed and initiated, to provide for generalization of target skills and behaviors in the general education environment.

11. Is it permissible to remove students with disabilities from the regular education setting, if that is where the IEP says they receive services?
ANSWER:  Occasionally it may be necessary to remove a student for a specific instructional process, such as completing an assignment in the computer lab. This type of occasional “pull out” would not necessitate a change in placement.  However, if the student is removed from the general education setting routinely, the ARC will need to reconvene to review progress monitoring and other data to determine if the present co-teaching service delivery structure is sufficient or whether the IEP needs to be amended to include increased delivery of SDI within a resource setting, for part of the day.
12. Can a special education teacher take a small group of students (e.g., a mixture of students with disabilities and students without disabilities) to another location or the ‘resource room’ for instructional purposes?
ANSWER:  As part of the collaborative process, IDEA allows for the incidental benefit of students without disabilities as a result of the instruction from the special education teacher. However, a student without disabilities cannot be removed by the special education teacher to a separate location on a routine basis for extended lengths of time. If a special education teacher pulls general education students who do not have IEPs along with those who do, on a relatively regular basis, into the special education resource room setting, a legal problem is created.
15. What is the single most important factor for effectively scheduling teachers and students in an effort to implement co-teaching practices for students with disabilities?
ANSWER:  Districts should consider the scheduling of students with disabilities first in order to ensure that co-teaching structures are in place.  This process ensures that least restrictive environments, teacher caseload, teacher planning, and individual student needs for specially designed instruction can be met.
The following are practices that schools who are experiencing success with co-teaching recommend:
· Begin scheduling by first selecting co-teaching partners that can best meet the needs of all students within the co-taught classroom, rather than teacher selection based on automatic rotation or what the master schedule dictates.
· Schedule fewer than the maximum students at the beginning of the year in co-taught classes, to leave space for transfer students who arrive mid-year.  
· If possible, assign a special education teacher to co-teach in the same subject areas that they also teach in the resource room, for content consistency.  Ideally, there are co-teaching and resource class options for similar content at the same time, so that students who are able to transition into the general education setting during the year have an available general education class which is co-taught to move into when the time comes for transition.
Your special education cooperatives have regional consultants who may be able to assist you with effective scheduling in support of co-teaching.  In addition, resources that some have found to be helpful with scheduling include the following:  1) Making Creative Schedules Work, (Merenbloom, Elliot Y. & Kalina, B. A., ISBN-13: 978-1412924252), 2) Co-Teach! (Friend, M., 2008, ISBN: 978-0-9778503-0-3), and 3) “50 Ways to Keep your Co-Teacher”(Murawski, W. & Dieker, L., 2008).

16. Who is responsible for providing progress monitoring data when teachers are working together to teach or deliver special services to students with disabilities in a co-teaching partnership?
ANSWER:  Schools must ensure that student progress toward IEP goals is documented and reported to parents and educators making data-based decisions at annual ARC meetings (707 KAR 1:320).  The special education teacher retains the responsibility to ensure that routine monitoring is occurring as well as to report progress on IEP goals/objectives to the ARC.   Co-teaching partners share in the responsibility for on-going progress monitoring of students with disabilities.  Roles and responsibilities should be established early in the grading period, with time allocated for co-teachers to share in the analysis of progress monitoring data to inform specially designed instruction.
17. Within the co-teaching partnership, who is responsible for grading?
ANSWER:  Both co-teaching partners are responsible for grading students in a co-taught classroom.    Co-teachers should discuss in advance which grading strategies fit the entire class and which will be applied only to students with disabilities by virtue of their special needs and protected status under the law.  Co-teachers need to discuss and jointly decide a framework for partnership grading that involves both ideas (Friend, 2008). The ARC should discuss issues such as grading if it is to be different from that of the rest of the class. (see ‘Grading’ references)
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