Handout 1- Comprehensive Interventions (white)
Break-Out Session: Comprehensive Interventions for Students with Disabilities
Hattie says… “The presence of learning disability can make learning to read, write, and do math especially challenging. Hattie admits that “it would be possible to have a whole book on the effects of various interventions for students with learning disabilities” To improve achievement teachers must provide students with tools and strategies to organize themselves as well as new material; techniques to use while reading, writing, and doing math; and systematic steps to follow when working through a learning task or reflecting upon their own learning. Hattie also discusses studies which found that “all children benefited from strategy training; both with and those without intellectual disabilities.”
Activity 1: How Are They Smart???
Think if Michael and Paul were students in your classrooms. What are some strategies you would use to differentiate your instruction to ensure their learning environment was one where they could reach their full potential?
________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Video Link: https://www.youtube.com/watch?v=OdqaUcq7YVQ
DIRECT/EXPLICIT INSTRUCTION + STRATEGY TRAININGDirect/Explicit Instruction
Adequate practice, correct levels of rigor, congruent instruction and appropriate learning strategies
What we should do

Two Types of InstructionStrategy Instruction
Supply students with the skills to learn information and be able to recall how to learn it later on
What we need to do during Direct/Explicit Instruction

     

MIXED WITH






Our direct/explicit instruction should be mixed with strategy instruction so we can…
	-teach students how to learn
	-help our students be better learners
	-help them develop the skills necessary to learn new information on their own

In order to ensure tier I core instruction is being implemented at a high level of fidelity, teachers must ensure integration of differentiation, provide appropriate challenge and rigor, and ensure mastery before progressing in the curriculum.  Tier I core instruction can be done efficiently and effectively for students with disabilities if STRATEGY INSTRUCTION is incorporated. As stated in the graphic above, direct/explicit instruction is what we should be doing…strategy training is what we need to do with our direct/explicit instruction.
Metacognition/Metacognitive Strategies
Activity 2: What is Metacognition?
Metacognition is ______________________________________________________________.
Elements of Metacognition
Metacognitive Knowledge vs. Metacognitive Regulation
	Metacognitive Knowledge
	Metacognitive Regulation

	What individuals know about themselves as cognitive processors
About different approaches that can be used for learning and problem solving
About the demands of a particular learning task
	Adjustments individuals make to their processes to help control their learning such as planning, information management strategies, comprehension monitoring, de-bugging strategies, and evaluation of progress and goals

	Resource: Fact Sheet- Metacognitive Processes (https://teal.ed.gov/tealguide/metacognitive)



Three Categories of Metacognitive Knowledge
	PERSON variables
	TASK variables
	STRATEGY variables

	What one recognizes about his or her strengths and weaknesses in learning and processing information
	What one knows or can figure about the nature of a task and the processing demands required to complete the task-for example, knowledge that it will take more time to read, comprehend, and remember a technical article than it will a similar length passage from a novel.
	The strategies a person has “at the ready” to apply in a flexible way to successful accomplish a task; for example, knowing how to activate prior knowledge before reading a technical article, using a glossary to look up unfamiliar words, or recognizing that sometimes one has to reread a paragraph several times before it make sense.

	An example of all three variables: 
“I know that I (person variable) have difficulty with word problems (task variable), so I will answer the computational problems first and save the word problems for last (strategy variable).”

	Resource: Fact Sheet- Metacognitive Processes (https://teal.ed.gov/tealguide/metacognitive)



Metacognitive Strategies
Where cognitive strategies help an individual achieve a particular learning goal, metacognitive strategies help ensure the goal has been reached. Any attempt to examine one without acknowledging the other would not provide an adequate picture of the student’s true learning. 
Cognitive and metacognitive strategies offers students tools to “drive their brains.” 	[image: ]
Activity 3: The Four Basic Metacognitive Strategies
1. Connecting new information to former knowledge.
2. Selecting thinking strategies deliberately
3. Planning, monitoring, and evaluating thinking processes.
4. A thinking person is in charge of his/her behavior

Directions: Look at the chart. Write in questions from the question back you as the teacher might prompt learners to ask themselves during in each phase of learning.
	During the planning phase
	During the monitoring phase
	During the evaluation phase

	Ex: What am I supposed to be learning?













	Ex: How am I doing?
	Ex: How well did I do?



Question Bank:
	What prior knowledge will help me with this task?     Am I on the right track?     What did I learn?     Did I get results I expected?     How should I proceed?     What should I do first?     What information is important to remember?     What could I have done differently?     Should I move in a different direction?     Should I adjust the pace because of the difficulty?     What should I look for in this reading?     Can I apply this way of thinking to other problems or situations?     In what direction do I want my thinking to take me?     Is there anything I don’t understand-any gaps in my knowledge?     What can I do if I do not understand?     How might I apply this line of thinking to other problems?















How Can We Apply This in Our Classrooms
Expanded Expression Tool
[image: ]       [image: ]
Bead Descriptions: GREEN- represents the topic, object, or idea; BLUE- what you do with it or what does it do?; EYE- what does it look like or what size, shape, color is it?; BEIGE- what is it made of/where does it come from?; PINK-where are its parts or what parts go with it?; WHITE-where do you find it or where would you use/see it?; RED w/question mark- what else do I know?
Resource:http://www.expandingexpression.com/
Video link: https://www.youtube.com/watch?v=ytq-3P3TWO8

              Visual Supports for Learning		             Front Loading
     [image: ] [image: ]
	Examples of Front Loading:
	Visual Supports for Learning:

	· Pre-read, re-read, skimming, and scanning
· Chunking
· Context clues
· KWL
· Brainstorming
· Organizers/scaffold learning
· Vocabulary activities
· Pre-teaching critical information
· High-lighting vital text information
· Predictions
· Generalizations
· Skill development
· Character development

	· Controversial statements
· Surveys
· Guided rehearsal
· Social stories
· Guess/check
· Copy/cover/compare
· Deconstructing learning target
· Predictions
· Visual timers
· Visual schedules
· Non-verbal prompts/cues



Front Loading Strategies: https://www.youtube.com/watch?v=SLF1orMu4MM
Front Loading Example: https://www.youtube.com/watch?v=brv7o7r0Rrc


Student Understanding of IEP
[image: ] [image: ]

[image: ]
Activity 4:
Specially Designed Instruction: What the ______________teaches.
Supplementary Aids & Services: What the _____________needs.
	SDI
	SAS

	


	




Resource: http://education.ky.gov/specialed/excep/Documents/IEP and Lesson Plan Development Handbook.doc
ADDITIONAL RESOURCES/INFORMATION:
Accommodation vs. Modification…What’s the Difference
	ACCOMMODATION
	MODIFICATION

	Changes in course content, teaching strategies, standards, test  presentation, location, timing, scheduling, expectations, student responses, environmental structuring, and/or other attributes which provide access for a student with a disability to  participate in a course/standard/test, which
DO NOT fundamentally alter or lower the standard or expectations of the course/standard/test.

	Changes in course content, teaching strategies, standards, test  presentation, location, timing, scheduling, expectations, student responses, environmental structuring, and/or other attributes which provide access for a student with a disability to  participate in a course/standard/test, which
DO fundamentally alter or lower the standard or expectations of the course/standard/test.


			CURRICULAR ADAPTATIONS

	Changes permissible in educational environments which allow the students equal opportunity to obtain access, results, benefits, and levels of achievement. These adaptations consist of both accommodations and modifications.
Resource: http://www.alvordusdrcd.com/swd-and-ell.html

	It’s very important to know the difference between these terms.



EXAMPLES OF EACH:
	ACCOMMODATION
	MODIFICATION

	· Teacher Proximity
· Prompting and Cueing
· Reader
· Paraphrasing
· Manipulative
· Modeling
· Providing larger print materials
· Allowing students to highlight key points
· Display examples/models
· Extended Time for completion of tasks
· Give directions in small steps
· Allow oral responses instead of written
· Provide content outlines, study guides, or overhead copy

	· Provide alternative books with similar concepts, but at an easier reading level. 
· Provide audiotapes of textbooks and have the student follow the text while listening. 
· Provide summaries of chapters. 
· Use word-for-word sentence fill-ins. 
· Provide the student with a list of discussion questions before reading the material. 
· Provide books and other written materials in alternative formats such as Braille or large print.
· Shorten assignments to focus on mastery of key concepts. 
· Shorten spelling tests to focus on mastering the most functional words. 
· Substitute alternatives for written assignments (clay models, posters, panoramas, collections, etc.).
· Allow audiotaped response


[image: https://html1-f.scribdassets.com/pt9yyxda83gebxe/images/1-c2d372d0d4.jpg]
Resources: 
http://www.washington.edu/doit/what-difference-between-accommodation-and-modification-student-disability
www.mentoringminds.com
http://www.wrightslaw.com/info/fape.accoms.mods.pdf
https://www.understood.org/en/learning-attention-issues/treatments-approaches/educational-strategies/common-modifications-and-accommodations
http://www.pacer.org/parent/php/PHP-c49a.pdf







Collaboration and Planning: A Key to Success
	Key Components
	Description

	Team Representation
	representatives of various disciplines, as well as parents, when possible the student

	Awareness
	members should be aware of the knowledge and expertise of each other

	Decision Making
	decisions made through a consensus of the group

	Student Focused
	specialists should focus not only on developing isolated skills within their specialty, but on how specific skills may be incorporated into other activities

	Parental Involvement
	participation of parents choice should be respected

	Communication
	parent school communication is critical

	Holistic Planning
	consideration should be given in all life domains, including participation in the general curriculum, home, work and future endeavors

	Targeting Specific Skills
	students needs and current skill level in different areas should prescribe specific skills that will be listed as objectives on the IEP

	Planning for Inclusion
	special focus should be on planning to move the student to an inclusive setting if he or she is not already there



Features of Successful Planning and Collaboration among Professionals
· Concern with Mutual Goals- concerns about the same goals for the student
· Recognition of Diverse Areas of Expertise- recognize own knowledge and skills as the expertise of others
· Sharing of Expertise- be open to share expertise with other collaborative partners
· Equality of Team Members- all collaborative partners are considered to be of equal importance in the process and expected to work with same goals in mind
· Decision Making By Consensus- calls for decisions about curriculum and instruction to made through consensus
· Share Responsibility & Accountability- collaborative partners accept they each share a part of the responsibility for the success or lack of success for the students



Strategies/Practical Applications
	Strategy
	Description

	Graduated Guidance
	-response-prompting procedure; a physical/verbal prompt is delivered according to how much assistance is needed by the learner on a moment-to-moment basis and is faded over time as assistance is no longer needed (Collins, 2012).

	System of Least Prompts
	-less intrusive prompting system; allows a learner to receive only the amount of assistance necessary to perform a correct response (Collins, 2012).

	Student Understanding of IEP
	There are components of the individualized education plan (IEP) which are key and are important for students and teachers to know and understand them. Its very important that teachers (both general and special education) understand students goals and benchmarks, accommodations/modifications, specially designed instruction, supplementary aids & services, as well as the service times students are to receive. Students as well need to be involved in the process of creating these as well as understanding them so that they too can monitor themselves in the process of their meeting those specific goals.

	Chunking/Chained Tasks
	-behaviors/activities linked together to perform a more complex behavior; each step can be viewed individually to see whether it occurred or did not occur (e.g., linking several words together to read a sentence, writing a series of letters to form a word, answering a complex question by putting together a series of statements, performing a series of actions to prepare for an activity) (Collins, 2012)

	Summarizing and Note Making
	A strategy to help in promoting greater comprehension of content to students. Allows students to focus more on the content, than the actual skill of writing.

	Graphic Organizers
	Known as knowledge maps, concept maps, story maps, cognitive organizers, etc.; a communication tool that uses visual symbols to express knowledge, concepts, thoughts, or ideas, and the relationships between them.

	Visual Supports
	Provides structures for students throughout the day. Expectations are clear, helps to ensure on-task behavior, and helps students with developing skills for self-regulation.

	Learn Strategy
	List what you know
Explore what you want to know
Access information
Reflect on what you’re learning
Now make connections

	Controlling Task Difficulty Through Prompts/Cues
	-response prompts/stimulus prompts
-these types of prompts decrease the # of incorrect responses learners make during instruction
-errorless learning; its advantageous because it decreases the opportunity for learners to make errors, decreases learner frustration when the correct response is unknown, and increases access to reinforcement for performing a correct response (Collins, 2012).

	Expanding Expression Tool
	[bookmark: _GoBack]A mnemonic tool that provides students with a hands-on approach to organizing their thoughts. Assists students to stay on topic and helps with the organization of their writing using a color-coded strand. (memorable words, picture cues, visual displays)

	Front Loading
	Students are given pertinent information to help them understand the content prior to receiving tier I core instruction (vocabulary, highlighting text, pre-teaching skill/content, non-linguistic representations)

	Effective Feedback
	Feedback that aims to reduce the gap between where the student “is” and where he or she is “meant to be”-that is, between prior or current achievement and the success criteria. The five criteria for feedback are: that its targeted and specific, timely, user-friendly, actionable, and positive.

	Direct/Explicit Instruction
	Research indicates that Direct/Explicit Instruction yields high results, more than other approaches.  This model ensures: adequate practice, correct levels of rigor, congruent instruction and appropriate learning strategies. The teacher must ensure integration of differentiation, provide appropriate challenge and rigor, and ensure mastery before progressing in curriculum.

	Metacognitive Strategies
	Where cognitive strategies help an individual achieve a particular goal, metacognitive strategies help ensure the goal has been reached. Metacognitive and cognitive strategies offer students tools to “drive their brains.” Metacognitive strategies involve more universal application through focus upon planning for implementation, monitoring, and evaluation. Basically, metacognitive strategies are not situation specific, but involve generic skills essential for students in regards to sophisticated forms of thinking and problem solving.

	Providing Formative Evaluation
	Any activity used as an assessment of learning progress before or during the learning process itself. Knowing what is happening for each student in the classroom as a result of instruction. Teachers evaluating their impact in the classroom.
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Expanding Expression Tool

Mnemonic tool that provides students
with a hands-on approach to organizing
their thoughts

Assist students to stay on topic and helps
with the organization of their writing using
a color coded strand.
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How Can We Apply This in Our Classrooms
Today
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Front Loading

Students are given important
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Nine Types of Curriculum Adaptations

Quantity * e

Adapt the number of items that the learner is
expected to leam or number of activities sudent
will complete prior to assessment for mastery

For example:

Reduce the number of social studies terms a learner
must leam at any one time. Add more practice
activities or worksheets

Time *

Adapt the time allotted and allowed for learning, task
completion, or testing

For example.
Individualize a timeline for completing a task, pace learning
differently (increase or decrease) for some Learners

Level of Support *

Increase the amount of personal assistance to keep
the student on task or to reinforce or prompt use of
specific siills Enhance adult-student relationship,
use physical space and environmental structure.

For example:

Assign peer buddies, teaching assistants, peer tutors,
or cross-age tutors Specify how to interact with the
student or ho to structure the environment

Input *

Adapt the w
learner.

y instruction is delivered to the

For example:

Use different visual aids, enlarge text, plan more
concrete examples, provide hands-on activities,
place students in cooperative groups, pre-teach key
concepts or terms before the Lesson

Difficulty * e

Adapt the sill level. problem type, or the rules on how the
leamer may approach the work.

For example.
Allow the use of a calculator to figure math problems,
simplify task directions, change rules to accommadate
leamer needs

Output *
Adapt how the student can respond to instruction

For example:

Instead of answering questions in writing, allow 2
verbal response, use a communication book for some
students, allow studentsto show knowledge with
hands on materials

Participation *

Adapt the extent to which a learner is actively
involved in the task

For example:
In geography, have a student hold the globe, while
others point out Locations. Ask the student to lead a
group. Have the student tum the pages while sitting
on your lap (kindergarten)

Alternate Goals

Adapt the goals or outcome expectations while using the
same materials When routinely utilized. this is only for
students with moderate to severe disabilities

For example.

Ina social studies lesson, expect a student to be able to
Locate the colors of the states on a map, while other students
leam to locate each state and name the capital

Substitute Curriculum o
Sometimes called “functional curriculum”

Provide different instruction and materials to mecta
leamer's individual goals. When routinely utilized,
this is only for students with moderate to severe
disabilities

For example:
During 2 linguage lesson a student is learing toileting
skills vith an aide

* This adapiation is an accommodation if the student can demonstrate mastery of the standard on an assessment. The key conceptis: Will th student ultimately mmster e same mmterial but demonstrate
that mmstery in alterate ways or with altermate supports? If sandards are not fundamentally or substantally altered, then thus adapfation i an accommodation to a learning o performance difference
® This adaptation is a modification if the student will ot demonstrate mastery of the standard on an assessment. I routinely utilized, these adaptations are modifications and require individualized
goals and asscssment.
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