[bookmark: _GoBack]											


One of the more successful methods for maximizing the impact of teaching and enabling teachers to talk to each other about teaching is direct instruction. I know that many teachers find the mention of this phrase anathema to their concepts of desirable methods, but this is because it is so often incorrectly confused with transmission or didactic teaching (which it is not). It is unfortunate that many implementations of direct instruction are based on purchased, pre-scripted lessons, which certainly undermines one of its major advantages-that is, teachers working together to create the  lesson planning. The message here is not to prescribe this as “the way” (although its average effect size of d=.59 places it among the more successful programs of which we are aware), but to introduce it as one method that demonstrates the power of teachers working together to plan and critique a series of lessons, sharing understanding of progression, articulating intentions and success criteria, and attending to the impact on student and teacher learning.
	The method is more fully outlined in many places (including Hattie, 2009). First, outlined by Adams and Engelmann (1996), direct instruction involves seven major steps.
1. Before the lesson is prepared, the teacher should have a clear idea of what the learning intentions are: what, specifically, should the student be able to do/understand/ care about as a result of the teaching?
2. The teacher needs to know what success criteria of performance are to be expected and when and what students will be held accountable for from the lesson/activity. As importantly, the students need to be informed about the standards of performance.
3. There is a need to build commitment and engagement in the learning task- a “hook” to grab the student’s attention such that the student shares the intention and understands what it means to be successful.
4. There needs to be guides to how the teacher should present the lesson-including notions such as input, modelling, and checking for understanding.
5. Guided practice involves an opportunity for each student to demonstrate his or her grasp of new learning by working through an activity or exercise- such that the teachers can provide feedback and individual remediation as needed.
6. Closure involves those actions or statements that cue students that they have arrived at an important point in the lesson or at the end of a lesson, to help to organize student learning, to help to form a coherent picture, to consolidate, to eliminate confusion and frustration, and to reinforce the major points to be learned.
7. Independent practice then follows first mastery of the content, particularly in new contexts. For example, if the lesson is about inference from reading a passage about dinosaurs, the practice should be about inference from reading about another topic, such as whales. The advocates of direct instruction argue that the failure to follow this seventh step is responsible for most student failure to be able to apply something learned.

Direct instruction demonstrates the power of stating the learning intentions and success criteria up front, and then engaging students in moving toward these. The teacher needs to invite the students to learn, needs to provide much deliberate practice and modelling, and needs to provide appropriate feedback and multiple opportunities to learn the skill or knowledge implicit in the learning intention in contexts other than that in which it was directly taught.
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