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Welcome

Kathleen Paliokas, Program Director with the Council of Chief State School Officers (CCSSO), opened the meeting and introduced Karen Kidwell, Director of Program Standards from the Kentucky Department of Education. Karen provided an overview of Kentucky’s professional learning around the Common Core State Standards (CCSS) initiated as a result of Senate Bill #1 passed in 2009. A key component of this professional learning centers on Leadership Networks of administrators and teacher leaders drawn from throughout the state. The focus is not on a “trainer of trainers” workshop model, but on building capacity among those in the networks to serve as leaders of change around the CCSS within their own regions, districts, and schools.
Later in the morning, Dr. Terry Holliday, Kentucky’s Commissioner of Education, brought greetings to the group and offered his support and congratulations for the work of this task force committee.
Meeting Outcomes

Kathleen Paliokas reviewed the desired outcomes and norms for the meeting. She emphasized that the agenda would provide a big picture overview of professional learning as it relates to Kentucky’s work around the CCSS. 
Summary/Overview from Kentucky

Karen Kidwell, Director of Program Standards from the Kentucky Department of Education, provided a brief overview of the work the state has been doing around professional development for the Common Core State Standards.  Notes from her presentation appear in Attachment A.

Review of January Meeting

Small groups reviewed the minutes from the January meeting of the Task Force and identified patterns, trends, and highlights. The purpose was to connect the work of the previous meeting with the forthcoming work of today’s meeting. Responses appear in Attachment B.
Role of Teacher Standards in Professional Learning and the CCSS

Kathleen Paliokas emphasized the important idea of teaching as a developmental growth process that is ongoing and built on a foundation of collaboration and mutual mentoring. This paradigm shift in thinking is especially important now that the bar is set higher with CCSS and what we have learned about subgroups through NCLB. She offered a pyramid model showing how all the various standards can work in harmony toward the ultimate goal of student success. The Interstate Teacher Assessment and Support Consortium (InTASC), which provides teaching standards, is one of the component sets of standards that are included in the pyramid.

Teachers Talking About Their Practices
Small groups read a case study of three teachers discussing their practices. The task was to identify practices among these teachers that might be considered sophisticated or accomplished practice. Small group members were asked to reflect on how their discussion related to the CCSS and the implications for supporting teacher development. Responses appear in Attachment C.
Defining Professional Learning

Members compared Kentucky’s current definition of professional development from 704 KAR 3:035 Section (2) with the Learning Forward definition of professional learning. The task was to compare similarities and differences, then offer recommendations for possible revision to the Kentucky definition. Responses appear in Attachment D.
Principles for Professional Learning

Small groups read through a brief passage on how principles shape our thoughts, words, and actions. The passage was an excerpt taken from the book The Learning Educator: A New Vision for Professional Learning by Hirsh and Killion. The task was to generate some recommended principles to guide policy, programs, and practices for professional learning in Kentucky. Responses appear in Attachment E.
Vision for Transformative Professional Learning

Members read a short passage describing the attributes and purpose of a vision for transforming professional learning. The task was to generate key elements – words, phrases, sentences – that might be included in Kentucky’s vision of transformative professional learning. Responses appear in Attachment F.
Theories of Change

Small groups were asked to create a non-(minimally) linguistic representation that explains what contributes to effective professional learning and how it contributes to college and career readiness. A theory of change explains how change happens.  It maps out the causal chain of events intended to produce desired results. Wall charts of each group’s theory were posted for viewing. Responses appear in Attachment G.
Components of a Comprehensive Professional Learning System

Members were assigned a specific subset of the list of components of a comprehensive professional learning system. The task was to determine if this component currently exists in Kentucky “policy” (including statute, regulations, administrative guidelines, etc.). If so, where? Does it need revision? If not, how should the component be structured in the Kentucky system? Compiled responses appear in Attachment H.
Celebrations

Members were asked what they had learned from today’s meeting that they might celebrate, or what comments they might offer to the process going forward. The primary comments focused on how to communicate with others about the work of the task force as it progressed. A suggestion was made to release key talking points from each meeting. The underlying concern seemed to be about keeping the group’s work transparent to minimize the level of intrigue and speculation from those outside the task force.   

Small Group Notes

Professional Learning Task Force Meeting

February 15, 2012

Attachment A:  Overview of Kentucky’s professional development around the Common Core State Standards (Karen Kidwell)

· In 2009, the state legislature passed Senate Bill #1 to adopt new standards and create a new accountability system that provided a more balanced approach to assessment, beyond one test a year. Professional development was designed to help build capacity to implement the CCSS through statewide Leadership Networks.

· The state is divided into 8 regions (15-35 districts per region). For each region, 3-4 ELA and Math teachers were selected to work with school level leaders and district level leaders. University faculty were recruited to assist with the content of the standards. 

· Leadership Networks are facilitated by a team of 4-6 trained facilitators. Network leaders met 8 days per year (6 days during the school year and 2 days in the summer). Field specialists assisted the networks in-between regular meetings using Blackboard to promote their learning community work.

· 2010-11 was a foundational year to study the CCSS and unpack them to create learning targets. Personnel from the Assessment Training Institute (Rick Stiggins, Jan Chapuis) consulted on assessment using their CASL (Classroom Assessment for Student Learning) model.

· 2011-12 is intended to be an implementation year to level the playing field and offer equal access to learning for all.

· 2012-13 will be the year to create sustainable systems of support (learning communities).

· In addition, Kentucky is revamping its teacher and principal evaluation system in partnership with Appalachian Regional Comprehensive (ARC).

Attachment B:  Review of Minutes from January 26, 2012 – Highlights, trends, patterns
(1) Responses to Introductory Question on changes in policy or practice that you hope to achieve to increase effectiveness for educators and results for students in the implementation of the Common Core State Standards:

· Policy changes were most frequently brought up

· Job-embedded professional learning – both for individuals, as needed, and for learning teams

· The critical friends emphasized the importance of understanding the CCSS

· Some comments still referred to professional learning as an “event” rather than a process or system

· Need for coordination and a systemic approach
(2) Standards Study Group Results
· Most groups listed their score around 2 out of a possible 5

· Structures are in place, but not fidelity to research
· Kentucky is doing and saying the right things, but needs to make the leap to deep implementation. Recognition that they are still in the early stages.
(3) Worries and Possibilities
· Professional learning as the hub of a lot of initiatives – an organizer for the way we do our business

· Resources and sustainability (budget issues)
· Culture (We may not get a change in practice until attitudes change.)
· Time (This is the right time, but it does take time to make this kind of change.)

· Policy is standing in the way (need shift in PD – not something you attend, but a support system to change practice)
· Need to build capacity at multiple levels (include legislators and district level)

(4) TELL and Leadership Network Data Analysis
· No data to support whether current PD is working or not

· Old paradigms exist in PD (credit given only for after school events)

· No differentiation of PD (veteran teachers need more technology and less about their content area)

· More collaboration (networks helping to provide this)

Attachment C:  Teachers Talking About Their Practices – Case study about 3 teachers who collaborate and share their practices as a learning team.  Task: (1) To identify actions or practices that would be considered more sophisticated and discuss why, and (2) to reflect on implications for school and district leaders as they implement the CCSS.

There was some discussion around what makes practice “sophisticated” versus “effective.”  One person defined sophisticated as the ability to look within at your own teaching practices when students are not succeeding rather than blaming the students.  
(1) Examples of practices identified as sophisticated 
· The three teachers had created a culture of continuous improvement (foundational for successful learning teams)

· All three teachers on the team benefited from the collaboration (interdependent)
· Dispositions: Each teacher recognized the specific strengths of the other team members and all were non-judgmental in their collaboration (no one was the expert).
· Use of protocols to aid collaboration.
· Formative assessment was a process leading to improved instructional practices (flexible grouping based on previous day’s assessment data). 
· Student ownership of their learning (student self-assessment, learning targets, student-led parent conferences, a student professional learning community within the class).

(2) Reflections on implications for leaders as they implement the CCSS
· Only way to successfully implement the CCSS will be to work in collaboration.

· How did the case study teachers build this level of trust and collaboration? Did they have support? How do we get district support without micro-management?
· We need some type of framework.  The vignettes focused on a single team, but not sure how to get this for a whole school.
· The sequence of establishing learning teams is important. Does the schedule come first? The case study seemed organic rather than having a structure overlaid onto the school.
· We need to balance a top-down and bottom-up approach.
· Principal leadership will be crucial to this work. Principal and district leadership must support and value a collaborative culture.
· Never got a sense that the case study group was dealing with the specifics of their instructional practice. There was general information on differentiation and varied instruction, but no discussion of questioning strategies or content-specific teaching strategies.
· A huge issue is to help teachers be explicit with instruction.
· We videotape teachers teaching and play the tape during the PLC to see how we can improve our instruction.

· We can talk about “a rising tide that lifts all boats,” but there is a wide variety of skill levels and some are drowning!
· What scares teachers is they’re not sure what the target is. We don’t have the Smarter Balance assessments yet. Sometimes this paralyzes teachers.
· We are so focused on achieving test scores.

· There has been a lot of PD about “what” is on the CCSS and not enough on “how” to achieve the standards. Some networks don’t use the resources as well as others – not all co-ops have the same capacity.
· There is a language issue around the Common Core. We aren’t using the same language within a content area.

· Not as concerned about the districts in this room. It’s the districts not here that we’re concerned about.
· On a larger, systemic scale, we lack the ability to connect different systems – teacher evaluation, bullying, CCSS, the writing program.  What do these things look like when they work together?
Attachment D: Definition of Professional Learning – Compare similarities and differences between Kentucky’s definition of professional learning and Learning Forward’s definition; then offer recommendations for possible revision to the Kentucky definition.
Note:  Some members of the task force indicated that the sections of statute 704 KAR 3:035 offering Kentucky’s Professional Development Standards and the Annual Professional Development Plans offer a more complete picture of how Kentucky “defines” professional development than the one-paragraph definition.  However, for this activity, comparisons are made using only the paragraph definition for Kentucky and the Learning Forward definition.

(1) Similarities

· Sustained, continuous improvement

· Systematic

· Focus on student achievement

· Over time

· Goals

· Acquire and apply knowledge

(2) Differences
· LF has cycle of continuous improvement
· LF defines who is responsible – collective responsibility

· LF says when, where, how, and by whom PL occurs
· KY is more focused on organization; student achievement comes at the end: “increasing achievement through professional learning”
· “Facilitate learning of students” does not necessarily mean increase student achievement as the goal (more powerful)
· KY doesn’t say what it’s aligned to…doesn’t reference data
· LF – evidence-based learning strategies

· LF – Job-embedded

· LF defines/describes processes for sustaining PL, such as coaching

· KY implies individual PL, while LF includes group learning, especially Learning Teams
· KY emphasizes improved instruction; LF focuses on student results

· KY more teacher-centered; LF more student-centered
· LF offers clear guidance on evaluation and impact of teachers and principals on classroom practice

· LF – assessment of effectiveness based on data
(3) Recommendations

· Make KY definition more specific and definitive.  KY emphasizes “what” but not “how.”  

· KY should be more outcome-focused.
· KY should add assessment and continuous improvement cycle.
· KY should address roles of school, district, state, university, and other external agencies

· Unsure about time element in LF definition – “occurs several times per week.” Would that limit KY schools that already have structures for daily collaboration? Would this result in a checklist of hours rather than the current “days” for PD? (Facilitator note: Interesting how this time expectation is seen as “limiting” when it was initially seen as an impossible goal to attain.)

· KY should adopt the LF definition!
Attachment E: Principles for Professional Learning – The first task was to read a passage from the book The Learning Educator: A New Vision for Professional Learning by Hirsh and Killion on the importance of beliefs and principles in shaping our decisions and actions. Next small groups were to generate some recommended principles to guide policy, programs, and practices for professional learning in Kentucky.

Recommended Guiding Principles for Professional Learning in Kentucky:
· Professional learning is fundamental for student achievement.

· Professional learning is built around a system of structures that are intentional and ensure a student-centered focus (based on student needs and not adult wants).

· Shift from professional development to professional learning – emphasis on outcome rather than activities.

· Educators have an obligation to improve their practices and the system has an obligation to provide the supports needed for them to improve (people, time, and money).

· The principal’s capacities and skills are essential to effective, school-based professional learning.
· Effective professional learning occurs and is sustained over an extended period of time. It is well-planned and embedded in our daily work.
· Effective professional learning is collegial, team-based.
· Students achieve when educators assume collective responsibility.
· Professional learning is inclusive of everyone – principals, teachers, etc.

· Professional learning adheres to a set of pre-identified standards.
· Effectiveness of professional learning is measured by changes in teacher practices, and ultimately in student achievement. It is data-driven.
Key words or phrases that emerged from all the team’s principles: systemic, connected to student results, collective responsibility, intrinsic, structured, standards-based, collegial, sustained and ongoing, based on continuous student assessment in the classroom, embedded in daily work, fosters shared accountability, and is continuously evaluated for effectiveness.
Attachment F: Vision for Professional Learning – Small groups read a short passage describing the attributes and purpose of a vision for transforming professional learning. The task was to answer two questions:

· What would each of the educators/agencies be doing in transformed professional learning?

· What results would be evident from transformed professional learning?

(1) What would each role group be doing?

Teachers would…

· Be gauging how their students are doing and where students aren’t learning and taking that problem of practice to colleagues or their principal to seek input

· Be going into each other’s classrooms to watch how instructional practices are being implemented
· Be coming into my classroom to demonstrate teaching strategies
· Be able to visit other schools with similar demographics to share and learn across schools

· Want to collaborate and grow together
· Say that PLC = People Learning in Conversation
· Reflect on their practices by sharing student work and discussing it

· Engage in book studies and attend institutes and conferences to expand their own knowledge and skills, then bring that information back to share with colleagues at their school
· Share their expertise willingly

· Feel a sense of urgency to help students achieve
Principals would…

· Become facilitators and coaches, involved in teacher learning

· Go beyond a checklist and learn what effective instruction really looks like

· Create a vision of what good professional learning looks like

Central Office personnel would…

· Support a learning culture and create structures for professional learning

· Provide data and research to assist schools
· Provide resources (time, personnel, funding)
State Department staff would…

· Get out of their offices and become more effective by engaging in the real work being done in schools

· Change their mindset from designing workshops for others, to facilitating capacity-building
· Share what they are doing with their own colleagues and learn from each other (form their own learning community)

Institutes of Higher Education would…

· Keep current in their own teaching practices

· Foster collaboration between schools of education and arts & sciences

· Have pre-service teachers working in schools with students long before they do their student teaching

· Have pre-service and in-service teachers learning together and from each other

· Send professors and student teachers into “real-life” schools, such as low-performing schools (reality check for university faculty)
· Design teacher prep courses around the CCSS, professional learning standards, and assessment literacy

State legislatures would…

· Provide funding for mandates that isn’t eliminated in times of economic stress

· Know what they are voting on and consider possible unintended consequences

Other comments

· What do you think of online professional learning?  I have very little personal experience with it, but think it needs to involve a cohort that is moving forward together.  Otherwise, it is just isolated learning.

· Webinars are more about providing information, but not about moving toward changing practices.
(2) What results would be evident?

· Transformative does not equal incremental change!
· Changes in teacher practice then changes in student achievement

· Excitement in learning; energized teachers

· Support for risk-taking; push me out of my comfort zone

· Clarity of expectations

· Clear goals, then trust educators to let them take ownership of the journey
· Collaboration with higher education around R&D work – build the knowledge and skills rather than just waiting for the research (classroom as a learning lab)
· Teachers wanting and willing to work together

· Roles disappear and there is shared responsibility with all willing to contribute their expertise
· No more professional development “activities” that don’t link to standards

· Stop trying to do so much (too broad) and go deeper with concepts

· Support for specific work around the Common Core Standards – for example, a shift from persuasive writing to argumentative writing

· Teachers have access to an integrated system of videos, lesson plans, etc.  

· Have a juried system before lessons are chosen and shared statewide
· All have data to talk about their effectiveness

· Shift from content-focused to outcome-focused
Attachment G: Theories of Change – Small groups were asked to create a non-(minimally) linguistic representation that explains what contributes to effective professional learning and how it contributes to college and career readiness.  A theory of change explains how change happens.

Wall charts of each group’s theory were posted for viewing.
When possible, the next few pages offer the models (original or not) that were offered by each group.  
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Another Group:

Working backwards (TOC should include these elements):

End:  Students are college and career ready (contributing member of society)

Effective teachers

Exemplars of effective teaching practice

Leader (Governor, legislators, etc.) at all levels to clarify aspirations (for students and educators) ( creating a vision

Exemplars are helpful to provide a picture of good practice (of what good professional learning looks like) 

Frame to the puzzle:  Conditions that enable quality professional learning (i.e., adopting the Standards for Professional learning, regulations, incentives)

Another visual that captures our conversation:
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Attachment H: Components of a Comprehensive Professional Learning System – Members were assigned a specific subset of the list of components. In some cases two tables were to address the same subset. The task was to determine if the component currently exists in Kentucky policy, and, if so, where? Does it need revision? If not, how should the component be structured in the Kentucky system?

Responses from all groups are recorded below, even when two groups had differing responses to the same component:

Components of a Comprehensive Professional Learning System
	Components of a Comprehensive Professional Learning System
	Exists (say where, how, who is responsible, e.g., individual teacher, school, district, regional centers, state, etc.)
	Needs revision (specify how)
	Missing (specify how to address, i.e., not needed, needed and how to include, etc.)

	· Purpose/function/role of professional learning 
	1. Revised KY Code

2. KAR Regulation, revised statutes
	1. More specificity needed

2. Revision in terms of LF Standards, particularly KY Administrative Regulations
	

	· Fundamental assumptions related to professional learning
	1. Assumptions are listed within the code, although not shared here

2. KAR regulations don’t reflect effective assumptions
	1. Not sure how it has been disseminated. Each district can interpret it on their own.

2. Ditto above revisions.
	

	· Operational definition of professional learning to support quality control, achieve results, and provide guidance
	Yes
	Definition is not an operational definition.
	Inclusion of broad base of participants, including legislators, DOE, LEA, teachers, etc.


	· Relationship among professional learning and other systems such as accountability, licensure and induction, educator effectiveness, etc.
	1. Accountability and licensure – yes

2. Educator effectiveness – new evaluation system tried to do this (growth model) but not started yet
	1. But reinforces bad practice – needs to encourage good practice

2. This needs to be moved forward and perfected.
3. Licensure and induction are together, but separate – should be more seamless
	3. Not clearly defined.  Teacher effectiveness might be in the waiver.  Coordination is missing.

	· Balance among professional learning to meet individual, school and team, and program goals
	1. Individual  - legislation requires 24 hrs. of PL.

2. School – 3 days per year for PL

3. Team – none

4. None are aligned with goals
5. School improvement plans, district improvement plans, professional growth plans, corrective action plans
	1-4. All needs to be revised to reflect a cohesive PL system
5. Perception that there is not balance.  24 hrs seen as dictated to them by district/ state.
	

	· Balance of formal and informal learning 
	Doesn’t exist by policy.

Informal not valued by policy at all.
	1. Change perception at state level of what good PL really is.
2. Exists in various places and needs connection.
	

	· Role of and relationship among SEA, LEAs, schools, and individual educators in professional learning, i.e., authority and accountability 
	SEA checks only on 24 hrs. and whether the district has an overall plan

LEAs – District school improvement plan includes district PL

School – Schools have 65% of $$ and relative flexibility.
	Roles are defined – it is the relationship where teachers don’t feel they have much say
	

	· Policies that support and sustain the core elements of the comprehensive system
	
	
	

	· Standards for effective professional learning that define excellence or quality 
	
	
	

	· Process to develop expertise of leaders (principals, teacher leaders, providers, central office staff, etc.) responsible for professional learning 
	In place:

Regional structure of supports

· Teacher-leader certification

· Teacher and leader evaluation that builds on practice – to align with standards

· SAMs to free principals
	Need:

Better engagement & collaboration between state and large urban districts OR

between “resourced” districts and those needed additional supports.
	

	· Systems to manage professional learning 
	In place:

There are systems to manage PD but not professional learning (folks can sign up for sessions on any number of topics not necessarily tied to the CCSS)
	Need:

· Management systems focused on new definition of PL

· Some level of consistency

· Different types of PL plans: individual, school/team based, and district level
	

	· Decision-making processes for professional learning 
	
	
	

	· Input, output, and outcome monitoring and measurement related to the effectiveness and results of professional learning
	We have regs that define the input of PL = 24 hrs.
	We don’t have the language to evaluate the effectiveness of PL because we evaluate according to the hrs of PL. We have some standards, but don’t define the quality of the outcome.
	

	· System for selecting, approving, and/or monitoring providers and vendors for quality assurance and results
	Some guidance – characteristics of what to look for in effective PL. State can’t endorse any programs.
	Districts are autonomous. There are financial issues tied to this one.
	May want to teach districts how to recognize effective PL. Local control dominates and these elements might not be important to them.

	· Stability of resources for professional learning (financial, time, staff, technology, and materials) 
	Fluctuates a lot from year to year. This is anyone’s guess. Economic environments make it hard to predict. KY has some equalized funding policies.
	
	


4 other groups.


This page and next:





Professional Learning Community:


Changing School Culture


Focus on learning, not just teaching.


What do we want students to know, do and understand?


How will we know they know?


What will we do when they are not learning?


What will we do when they are learning?


Teacher collaboration on curriculum, assessment, instruction.


Collective inquiry: Teams of teachers seeking best practice from research.


Collaborative teams validating student learning results internally as well as externally.


Mission, vision, values, and goals driving SIP and each learning team.


Everyone a leader; everyone a learner—not just administrators.








4. Provide a variety of instructional delivery methods.





Can all students explain what they must do in order to meet standards?


What evidence do we have that all students are learning?


How do we provide effective feedback?


What interventions do we have for students who are not learning?











3. Design instruction linked to standards and elements based upon evidence through assessment.





What research based strategies will help all students experience success with the standard(s)?


How should students be grouped? 


How will we address the differing needs of students? (differentiation)


What homework will help students meet the standard(s)?





6. Regularly meet with colleagues to discuss, document, and demonstrate how team goals are aligned with school and district goals.





Do we all know the school improvement goals? What evidence do we have of this?


What areas of weakness are we focusing on with our students?


How do we demonstrate monthly that we are concentrating on these areas in our team meetings?


What evidence do we have that our team meetings are productive?


How has this collaborative process informed our practice, goals, etc.?





2. Collaboratively develop and use a variety of common formative assessments: 


a. define proficiency (rubrics and other techniques)


b. identify, develop and/or adopt benchmark student work. 


c. collaboratively develop common formative assessments to be administered throughout the unit of study.


d. develop performance tasks that require students to apply new learning.





How will we know they know?


How will we ascertain what students already know/can do/understand?


What will we accept as evidence of proficiency in meeting the standard(s)?











5. Meet collaboratively on a frequent basis to analyze data: examine student work 


to assess the level of student performance and determine the level of proficiency, 


to revise instruction, 


and to identify professional learning needs.





Do we all agree on proficiency? What evidence do we have of this?


How can we change our instruction for students who are not learning?


Is our teacher commentary consistent for all students?


How do we communicate with administration our learning needs?








Team members collaboratively unpack and repack standards to provide a guaranteed and viable curriculum.


Prioritize curriculum


Map and align the curriculum


Clearly identify what students are to know, do and understand.





What do all students need to know, be able to do and understand?


What common instructional framework and unit/lesson development framework will we use?


What are student-learning goals for this unit/lesson?





Collaboration is the hallmark of effective implementation of standards. Standards have only been implemented successfully when professional educators and school leaders agree, through intensive and consistent collaborative efforts, on what the word proficient really means.  


-Doug Reeves, 2002
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