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Welcome

Felicia Smith opened the meeting and welcomed Task Force Members. Joellen Killion, Learning Forward, and Kathleen Paliokas, CCSSO, also welcomed participants. They reviewed the meeting outcomes and proposed norms. Members responded to a preliminary question regarding the initiative and their engagement. Responses appear in Attachment A.
Overview of Initiative

Members reviewed the key components of the initiative. 

Charge Statement

Members reviewed the charge to the Task Force.

Standards Study

Small groups assessed the state of professional learning in Kentucky based on the Standards for Professional Learning. Teams rated professional learning in Kentucky and provided evidence to support their responses. The responses from several groups appear in Attachment B.

Worries & Possibilities

Members recorded the worries and possibilities about transforming professional learning in Kentucky. Responses appear in Appendix C.

Background Reading

Members prepared for the meeting by reading seven different reports about professional learning. They shared big ideas from each reading with one another. Big ideas from some groups appear in Attachment D.
Data on Professional Learning in Kentucky

Following lunch, members reviewed two sets of data about professional learning in Kentucky—TELL and Learning Network. Members made predictions, made observations about each set of data, looked at similarities and differences in the data sets, and formulated conclusions. Groups’ comments appear in Attachment E.
Components of Comprehensive Professional Learning System

Members briefly reviewed the components of a comprehensive professional learning system as a framework for their future work. In future meetings, members will study the components in greater depth.

Learnings

Members were asked to identify what they learned during the day. Some groups’ responses appear in Attachment F.

Future Meetings

Future meetings of the Task Force are on:

February 15 (meeting in Frankfort, 9:00 AM-3:00 PM ET)

March 8 (online 10:00 AM – 12:00 PM ET AND 1:00-3:00 PM ET)

April 25 TBA

May 10 TBA

June 27 TBA

	Small Group Notes

Professional Learning Task Force Meeting

January 26, 2012


Attachment A:  Responses to Introductory Question
What is one change you hope to achieve in professional learning practice and/or policy that will increase its effectiveness and results for educators and students and to support implementation of statewide initiatives, now with Common Core State Standards, and in the future with other major initiatives?

Professional Learning Task Force Members

1. I hope to see policy changes/additions to allow teachers to have the time to actively engage in their practice. This policy change/addition could be flexible in the school day or year. But, the policy allows for teachers to actively engage in their learning and growth in a manner best suited for their needs. In addition, I hope the teachers and educational leaders are actively engaged in the conversation to create the new policy.

2. Common message for all educators (and the general public) on college readiness and the learning outcomes expected of all high school and adult education programs.

3. Continued connection of all educational efforts in Kentucky to move learning forward and more forward and even still more forward.

4. The overarching change that I would like to see is a shift in the mindset about professional development – at all levels. It is the initial piece for helping teachers improve learning for all students. Currently, there is a frame of mind that impedes effective professional development from the State level. Some of the first budget cuts are to professional development funds – to the classroom level. Something that must be endured, but in a ?? and ???. One of the missing links is effective professional development for administrators, who too often do not participate fully and just want the checklist version. In conclusion, I’d like for us to sincerely address the cultural changes needed and create a “stop doing” list to help remove barriers and support changes in mindsets.

5. Ensure that a common message is delivered to all educators statewide – focus on essentials. Ensure all stakeholder representatives are included – including early childhood providers such as regional training centers. Ensure true learning through job embedded follow-up. Ensure capacity building at the district/school level by involving local staff as presenters. Ensure general and special educators are “at the table” with no division.

6. I like to see a shift in ownership of the standards. I want a majority of teachers and students to understand that they own the standards instead of a feeling that the state department or administrators are requiring that the standards be taught and teachers have to comply. I want students to understand that the standards are a map for each of them and if they can master the standards they have a ticket to a brighter future.

7. Moving away from “one shoe fits all” to professional learning designed to improving student outcomes/teacher practice informed by appropriate data. In Kentucky, that may mean changes to policy requiring 4 days of professional development for everyone. To “just in time learning” needed by individual teachers.

8. My hope as a result of this initiative is two-fold:

a. Increase job-embedded professional development. Use the standard for quality professional development (PLC).

b. Develop a common state vision of effective professional development that aligns all state initiatives to the common vision.

9. Really hoping that we can raise awareness statewide around what it takes in terms of time, focus, effort to really “grow more effective teachers.” I hope that out policy(s) and subsequent “norms of practice” can be adjusted to reflect this.

10. Connect practice/policy and school initiatives that will focus on teacher learning to improve student achievement. Vision to practice.

11. Through the work of this task force and based on the meetings and projected outcomes, identify, implement, evaluate and improve upon a comprehensive and research-based professional learning system for Kentucky, P-20, with a  goal to strategically focus the work on the Common Core Standards. College and Career Readiness, and (forthcoming) assessments. Another goal would be to develop a system that is sustainable and infused in P-20 programs of study including teacher and administration, education preparation in higher education.

12. Professional learning practice would include embedded and on-going opportunities that are focused on a solid, commonly and widely assessable core of teacher knowledge, practice, pedagogy and support. Look at teachers that are data supported master teachers – what practices, pedagogy …. can be shared that would increase the likelihood that all teachers could produce same data supported student achievement.

13. Provide a process that is manageable for professional development coordinators to foster growth of PLCs as PO. Move away from time outside of the instructional day to learning where/when it occurs.

14. Focus on the heart of teaching – knowing students and understanding how to make them learn. Formative assessment data (how do you use it to change practice.) Move to a real “profession” – learning from each other, giving feedback to one another, engaging more in teacher induction. Learn from Master teachers – it’s so hard to get your hands around some of the CCSS – we need to see teachers in action.

15. More time built into calendars and teacher work schedules to allow more intentional, differentiated, sustainable, collaborative, instructionally focused job-embedded opportunities for teacher learning – comparable to other nations.

16. That innovative fiscally efficient, job-embedded professional development will be afforded all educators. This should be focused on the content, strategies and assessment educators need to dramatically improve student achievement and provided at the individual educator’s point of need.

17. Reduce local control or ensure that school districts have the information and expertise to select professional development that is likely to be effective in changing teaching practice to improve student achievement.

18. A change that I would like to see in professional learning practice/policy in Kentucky would be to provide districts with tools and strategies (process) to gauge effectiveness of implementation. Our SEA and districts need to build within on-going evaluation of ongoing implementation beyond the selection/need of professional development to ensure success with common core standards.

19. The change that I would like to see is the development of more partnerships and collaborative learning opportunities between Institutions of Higher Education faculty and K-12 general and special education teachers and administrators.

20. We need to change both policy and practice regarding scheduling and opportunity for professional learning during the school day. Currently, teacher teams must meet after school in order to qualify as professional development. We need to value time for collaborative practice during the school day. Secondly, we need to stop attributing professional development to inputs and begin to measure quality of outputs. My district requested permission to grant professional development for only quality curriculum development to standard, but KDE told us the policy would not support it and that we had to count it by the hours and not the quality.

21. I hope the policy leads to procedures to observe, measure the professional learning activities to student improvement in required learning. Want policy of support and opportunities for learning to go beyond minimum. Want time to learn, test, deploy in trial/error, revise before evaluation is measured. Access, access in all available platforms.

a. Clinical lab setting in schools with pre-service and current educators with higher education faculty demonstrating professional learning as a life long pursuit.

b. Change in policy regarding hours (ex. 24 hours satisfies requirement for professional learning) to one of an expectation that teachers and administrators would provide data on impact of their professional learning on students academic, social-emotional well being, etc.

c. Professional Learning is more student focused – what expectation do learners have about the environment(s) in which learning takes place and how do we meet students needs?

22. I would like to see a much more seamless approach to professional development in our state. With the launch of common core standards, I think now is the right time for greater commonality and consistency on developing the professional practice of teaching and learning. This consistency needs to extend across role groups from Board members to Superintendents and other administrators to classroom teachers. There is truly now a science to teaching, to education, and we no longer need to guess about what works.

23. We need to identify what quality professional learning practice looks like at the beginning of the process to measure success. Statewide initiatives – we need a visual of all the work and how they connect or educators may see as layers upon layers of initiatives. (key-communication with our connection!)

24. I would like to see a move away from professional learning being viewed largely as an obligatory seat-time requirement to an authoritative engagement around how to effectively support student progress toward meeting standards. Realizing this change would mean that all teachers are given opportunities to hone their own knowledge and skills in the context of their teaching assignment – not in large group presentations that skim the surface of practice and standards.

Critical Friend States Representatives

25. The change in policy and practice that I would like to see as an outcome of this initiative is the evaluation of the impact of professional learning – on teachers and students. I hope we develop models to be used to measure the impact at the school, district, and state levels.

26. Policy change: (time for professional learning). There needs to be several days set aside each year for state-wide Professional Learning, as well as common schedules for the school year across the 184 school districts. Currently, all school districts set their own school calendars. Finding time besides the summer to schedule Professional Learning is a challenge. We try to avoid pulling teachers from classrooms especially at this time when many districts, because of the economy, leave less than 180 days of school and no Professional Learning days for teachers. 

27. I hope we will find/develop models, frameworks or guidance that districts can use to support and sustain professional learning with new initiatives in a way that is not seen as an add-on but is embedded in their school improvement efforts.

28. I would like to see States adopt standards and processes through regulation/statutes that promote job-embedded, frequent collaborative learning for teachers at the school and district levels. To support implementation of the Common Cores and other initiatives in the future. I would also like the State to facilitate opportunities for deep learning of both how to unpack the standards and develop conclusions and assessments as well as supports for districts in making proficient learning that is team based and job-embedded through an understanding of how to create robust learning communities.

29. I would like to see professional learning transform into a way of doing business – a process – rather than an event. No longer do teachers and leaders view professional learning as a way to “get credit” to recertify – not a “have to” a “want and need to”. Professional learning is viewed as the process in which educators engage to improve practice and impact student learning. It is just natural – the way we operate to plan, implement, revise instruction, etc.

a. Question: Change in professional practice and or policy that will restore student and educator support. Improvement of initiatives, CCSS and others.

b. Response: Establishing and integrating the initiative support system within a broader instructional improvement technology system that allows access to strong implementation resources, supports, protocols, etc. and can support scaling of statewide initiatives.

30. Adopt and consistently employ a framework (Learning Forward standards) that guides all professional learning in the state. The implementation of this dream is not clear to me at this point.

a. Ensuring that all Professional Learning in Utah is:

i. Standards based

ii. Focused on student performance outcomes

iii. Based on gaps in student and teacher performance data

b. This will entail 

i. Adopting the new professional learning standards.

ii. Working with policymakers to help them understand the urgency of this new way of being.

c. In order to:

i. Ensure all students are college or career ready for today’s economy.

d. Sounds like a mission statement but it is a reality.

An empowering shift in thinking that would enable teachers and districts to begin owning the CCSS implementation as their own work.

i. Supported by a statewide structure focused on implementation and results.

ii. Standards-based instruction.

31. An empowering shift in thinking that would enable teachers and districts to begin owning the CCSS implementation as their own work.

i. Supported by a statewide structure focused on implementation and results.

ii. Standards-based instruction.

32. I would like to see that professional learning truly drives improved learning outcomes and educator performance. The policy needs to involve education throughout the process because that will drive the change from ??? by building their individual and ??? capacity. It needs to be part of a systemic approach that supports educators from pre-service to master teacher. The policy needs to include all of the above.

33. Clearer definition of Professional Learning

34. A needed change in the political arena is the understanding of quality professional learning that allows for ongoing learning. This would require a change in policy. With an initiative as large as the common core state standards. A systemic roll out for implementation needs to occur. One that allows teachers the opportunity to learn and continue to grow with support. This requires a change in how state dept. 

Facilitators

35. Flexible systems guided by professional learning standards to utilize and document results in teaching and ultimately learning. Keep the focus on results. Allow the design and implementation to be mostly school based with evidence of alignment to, LEA, State and National. This probably means comprehensive learning for all educators. (p-20.)

36. State policy that encourages and rewards job-embedded Professional Learning in schools.

37. I would like to see job-embedded professional learning as the hub of any initiative so educators are engaged in sustained, collaborative, relevant professional learning as part of the workday. Job-embedded professional learning should also be central in the establishment of any educator evaluation system.

a. I hope that policy makers come to recognize there is no path to highly effective learning and teaching practice without a comprehensive system of “standards-based” professional learning at all levels of the system. I hope Kentucky creates the conditions that allows this system 

b. I would hope that we can implement policies that lead to greater involvement of Kentucky’s higher education institutions in the delivery of professional development, both to improve the impact of that professional development and to improve pre-service programs.

38. Policies that support and encourage job-embedded, collaborative professional learning for teachers and administrators. Teachers having access no matter where they teach.

Guests

39. I would like to see a suite of tools to support district/regional/state professional development coordinators to support learning needs of educators. e.g., Rubrics for effective professional development teams. Tools for measuring student results connected to professional development and educator practices, data trails of effective strategies such as coaching/mentoring. (I’ve seen the tough budget environment wipe out the support for educators), tools to connect evaluation systems to appropriate support.

Attachment B: Standards Study Results from Several Groups
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Standards Study- Group #1
Review the Standards for Professional Learning. For each standard, consider the degree which professional learning in Kentucky meets this standard. Identify evidence that supports your decision. Use the table to jot notes during your conversation.

	2011 

Standards for Professional Learning
	Core Elements
	Rating 

5 (high) 1 (low)
	Evidence

	Learning communities: Professional learning that strengthens educator effectiveness to increase equity and results for all students occurs within learning communities committed to continuous improvement, collective responsibility, and alignment.
	· Engage in continuous improvement
	Overall Score for LC was 2
	At the district level there has been a focus on DuFour model however there was no evidence that knowledge gain matched the practices observed, especially in PLC’s

	
	· Develop collective responsibility
	2
	Poor use of time; lacked protocols or effective measures of success

	
	· Create alignment and accountability
	2
	People know that PLC’s are expected however there is tremendous variation from place to place

	Leadership: Professional learning that builds educator effectiveness to increase equity and results for all students requires skillful leaders who develop capacity, advocate, and create support systems for professional learning.
	· Develop capacity for learning and leading
	Overall rating for Leadership was 1.5
	Leaders are relying on checklists mainly not a holistic approach; teachers feel like leaders are breathing down their necks; the collective focus is missing

	
	· Advocate for professional learning 
	
	The other side of the coin is that teachers in turn say just tell me what to do, which defeats the teacher leadership potential

	
	· Create support systems and structures
	
	

	Resources: Professional development that strengthens educator effectiveness to increase equity and results for all students requires prioritizing, monitoring, and coordinating resources for educator learning.
	· Prioritize human, fiscal, material, technology, and time resources
	Overall rating for resources is 2
	Although the importance of professional learning is articulated clearly, it is the first thing cut when financial challenges occur.

	
	· Monitor resources

	
	We have not moved to a system of job-embedded professional learning. We need s structure for that. 

	
	· Coordinate resources
	
	We do not have a lack of resources, it is how we use them; resources are driving implementation versus implementation needs guiding resource allocation.

	Data: Professional development that strengthens educator effectiveness to increase equity and results for all students uses a variety of sources and types of student, educator, and system data to plan, assess, and evaluate professional learning.
	· Analyze student, educator, and system data 
	
	

	
	· Assess progress 
	
	

	
	· Evaluate professional learning
	
	

	Learning designs: Professional learning that builds educator effectiveness to increase equity and results for all students integrates theories, research, and models of human learning to achieve its intended outcomes. 
	· Apply learning research, theories, and models
	
	

	
	· Select learning designs
	
	

	
	· Promote active engagement
	
	

	Implementation: Professional learning that builds educator effectiveness to increase equity and results for all students applies research on change and sustains support for implementation of professional learning for long-term change.
	· Apply change research


	The overall rating for Implementation is 2.8
	Leaders say they understand the change process and don’t need anymore training however we are clearly not all on the same page.

	
	· Sustain implementation
	
	There are issues related to lack of understanding about different cultures, some fixed mindsets, & insensitivity to access issues; these all present problems around equity.

	
	· Provide constructive feedback
	
	Fidelity of implementation or lack there of is an issue too across the state.

	Outcomes: Professional learning that builds educator effectiveness to increase equity and results for all students addresses outcomes defined in educator performance standards and student curriculum.
	· Meet performance standards
	
	

	
	· Address learning outcomes
	
	

	
	· Build coherence
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Standards Study Group #1
Review the Standards for Professional Learning. For each standard, consider the degree which professional learning in Kentucky meets this standard. Identify evidence that supports your decision. Use the table to jot notes during your conversation.

	2011 

Standards for Professional Learning
	Core Elements
	Rating 

5 (high) 1 (low)
	Evidence

	Learning communities: Professional learning that strengthens educator effectiveness to increase equity and results for all students occurs within learning communities committed to continuous improvement, collective responsibility, and alignment.
	· Engage in continuous improvement
	2.5 avg

[4, 1, 2.5]
	+ PLC use consistently, data-rich as a state focus, Book studies, individual student plans, 3 years of experience, every Tuesday, District PLC

(Failing middle school, changes in culture are difficult, schools within the district vary greatly

	
	· Develop collective responsibility
	
	

	
	· Create alignment and accountability
	
	

	Leadership: Professional learning that builds educator effectiveness to increase equity and results for all students requires skillful leaders who develop capacity, advocate, and create support systems for professional learning.
	· Develop capacity for learning and leading
	3.18 avg

[3, 3.5, 3]
	+Principal doesn’t talk in PLC unless asked, District staff development run by content-area teachers, elementary teachers are empowered to make changes they feel are needed

(Perception, we go to people who get things done; they might be some who would like to lead but are not asked or don’t perceive the opportunity. There is a core set of teachers who are serving as leaders but many other are resistant. The most experienced administrator has 5 years experience; lots of new personnel

	
	· Advocate for professional learning 
	
	

	
	· Create support systems and structures

	
	

	Resources: Professional development that strengthens educator effectiveness to increase equity and results for all students requires prioritizing, monitoring, and coordinating resources for educator learning.
	· Prioritize human, fiscal, material, technology, and time resources
	2.16 avg

[2;2;2.5]
	+Time, has found that teacher created content and tools are much more helpful than anything they have purchased. They are trying very hard to put essential on the plate and take non-essentials off but that is still difficult—they have not always been right

	
	· Monitor resources
	
	

	
	· Coordinate resources
	
	

	Data: Professional development that strengthens educator effectiveness to increase equity and results for all students uses a variety of sources and types of student, educator, and system data to plan, assess, and evaluate professional learning.
	· Analyze student, educator, and system data 
	
	

	
	· Assess progress 
	
	

	
	· Evaluate professional learning
	
	

	Learning designs: Professional learning that builds educator effectiveness to increase equity and results for all students integrates theories, research, and models of human learning to achieve its intended outcomes. 
	· Apply learning research, theories, and models
	
	

	
	· Select learning designs
	
	

	
	· Promote active engagement
	
	

	Implementation: Professional learning that builds educator effectiveness to increase equity and results for all students applies research on change and sustains support for implementation of professional learning for long-term change.
	· Apply change research


	
	

	
	· Sustain implementation
	
	

	
	· Provide constructive feedback
	
	

	Outcomes: Professional learning that builds educator effectiveness to increase equity and results for all students addresses outcomes defined in educator performance standards and student curriculum.
	· Meet performance standards           3, 3/4, 3
	3 avg
	+ Learning walks, observations, teacher coaching

	
	· Address learning outcomes                   5,5,5
	
	+ Know and use standards inside out and outside in—know the standards well

	
	· Build coherence         2,2,
	
	They pay attention to student data while that sometimes conflicts with mandated initiatives; individual school data does not always align with district initiatives; PLC and collaboration do not count into the 24 hours of PD; pacing guide doesn’t match with differentiation


What they learned about the standards:

· Feel that KY is moving in the right direction—standards reinforcing their work

· Proud of the work that teachers are doing—KY is like a snowplow clearing the way for other states’ work

· Standards are thorough—aligned with the work being done within the district currently

· There are many ways to implement the standards—they allow for creativity and flexibility

· Differences and Similarities

· Highlight tension between your needs and state perspective; have to work out the kinks at the local school level

· State listened to district and school needs and changed practices when there were problems

Standards Study Group #3
	Standard
	KY Rating
	Supporting Evidence
	Problems/Obstacles

	Learning Communities
	2
	There are districts that are using the standards to guide their PLC work

Common Core, the group felt, has raised the stakes for this work.

The language of the Standards is written into state sponsored RFP – the structure is there
	Group felt that while the structures exist, the practices at the school level aren’t consistent.

There’s a feeling among group members that people don’t see the link between PD and student results.

	Leadership
	2
	Superintendents network

Structures exist and would give that a 5
	No mechanism to capture whether or not implementation is happening – no accountability

Someone mentioned the rating would be a negative number

	Resources
	1.5
	Financial resources to support PD are minimal

Monetary struggles have pushed districts to think out of the box
	Resources don’t exist at necessary levels to support implementation.

	Learning Designs
	2
	Post-secondary/K-12 collaboration (Senate Bill 1) has resulted in the sharing of learning design principles
	Comment was made:  “We don’t think in these terms…we can’t even “pretend” that we are doing this one.”

Not systemic 



[image: image3.emf]








Standards Study-Group #4
Review the Standards for Professional Learning. For each standard, consider the degree which professional learning in Kentucky meets this standard. Identify evidence that supports your decision. Use the table to jot notes during your conversation.

	2011 

Standards for Professional Learning
	Core Elements
	Rating 

5 (high) 1 (low)
	Evidence

	Learning communities: Professional learning that strengthens educator effectiveness to increase equity and results for all students occurs within learning communities committed to continuous improvement, collective responsibility, and alignment.
	· Engage in continuous improvement
	
	Strategic focus and alignment; feedback loop; use of data; teacher preparation; some implementation of PLC; training in PLC with DuFours; PLCs exist but not always effective;

	
	· Develop collective responsibility
	
	Not focused on all kids; data being used but it is not specific; 

	
	· Create alignment and accountability
	
	Not successful with alignment;

	Leadership: Professional learning that builds educator effectiveness to increase equity and results for all students requires skillful leaders who develop capacity, advocate, and create support systems for professional learning.
	· Develop capacity for learning and leading
	
	Teacher leaders in Networks; teacher leaders not always activated by administrative leaders; didn’t train principals and district leaders; principals struggling with structures; not always strategic or purposeful in using teacher leaders; need leadership teams at the district; coaches are the glue that keeps things together; not sure how special ed staff or other specialized fit in; 

	
	· Advocate for professional learning 
	
	 

	
	· Create support systems and structures

	
	Job-embedded action research; cognitive coaching; train-the-trainer in the district

	Resources: Professional development that strengthens educator effectiveness to increase equity and results for all students requires prioritizing, monitoring, and coordinating resources for educator learning.
	· Prioritize human, fiscal, material, technology, and time resources
	
	

	
	· Monitor resources

	
	

	
	· Coordinate resources
	
	

	Data: Professional development that strengthens educator effectiveness to increase equity and results for all students uses a variety of sources and types of student, educator, and system data to plan, assess, and evaluate professional learning.
	· Analyze student, educator, and system data 
	
	Not drawing appropriate conclusions; plan is not connected to data

	
	· Assess progress 
	
	

	
	· Evaluate professional learning


	
	

	Learning designs: Professional learning that builds educator effectiveness to increase equity and results for all students integrates theories, research, and models of human learning to achieve its intended outcomes. 
	· Apply learning research, theories, and models
	
	

	
	· Select learning designs

	
	

	
	· Promote active engagement
	
	

	Implementation: Professional learning that builds educator effectiveness to increase equity and results for all students applies research on change and sustains support for implementation of professional learning for long-term change.
	· Apply change research
	
	Built the Leadership Network using change research

	
	· Sustain implementation
	
	Contradiction between traditional models and continuous models of professional learning; 

	
	· Provide constructive feedback
	
	Strengthen feedback loop; breakdown in feedback; use Gates video in training; MET tools; build an understanding of the power of feedback; adjust plans based on feedback; include peer feedback loop

	Outcomes: Professional learning that builds educator effectiveness to increase equity and results for all students addresses outcomes defined in educator performance standards and student curriculum.
	· Meet performance standards
	
	

	
	· Address learning outcomes
	
	

	
	· Build coherence
	
	


	Attachment C: Worries and Possibilities

	Worries
	Possibilities

	Budget concerns
	Innovation from budget constraints

	Human capacity (Expertise)
	Pre-service development of teachers

	Fear of policy change
	Policy change possibilities

	No policy change will occur
	Post Secondary

P-12 Partnership continuance

	Lack of effective evaluation of Professional Development
	We have guidance to help us conduct successful Professional Development

	Lack of Action from Evaluation Results
	Initiative Audit will be supported by coherence, systemic, explicit and systematic

	Engagement of Policy Makers
	Across state lines

	Money

--Budget cuts
	Equity for educators and students

	Time

--Preservice

--in/out of classroom
	New model - technologies

	Buy-In

--All Stakeholders

--Culture of readiness

--Mindset

--Change – Management and Leadership
	Changing the culture in a positive way

	Time
	Same message. Same source

	Congruence
	Great leadership finds time and success

	Fidelity
	Continued culture of reform

	Funding Cuts
	Track record of success

	Ability to Communicate

--Ramp-up
	Continued performance reform

	How to develop a culture state-wide
	Restrictive regulations could/would change

	Implementation before the “How to”. How do we adjust?
	Progress of every child is monitored

	“One more thing…” making connections and communicate its value to work already going on
	Consistent teacher prep programs

	Resources
	Increase in teacher effectiveness

	Too many experts – How do you filter research
	Collaborative time counts as Professional Development

	Teacher Preparation – Depth and Flexibility. Will it move fast enough –lack of networking out side of KY.
	Being able to reflect from and learn from our actions and be able to act on learning

	No out-of box thinking 
	Not everything is to scale and we can still benefit and others can too.

	Sustainability and fidelity of model
	Potential for networking, expanding PLCs within and outside of State.

	Communication piece – consistent message – getting to people
	Rethink how we do our work (efficiency) including allocations of resources – paying more attention to research

	Will we get support (legislature and others) for policy change?
	??? of research

	Time
	Teacher preparations – depth and flexibility more collaborations. More global perspective.

	Create a system with no impact
	Communication

	Higher Education won’t fully connect as partners
	Build capacity for processes for future

	How can the State get out of the way?
	Impact on T & P preparation programs and in-service level grad programs

	Implementation
	Contribute to profession in Shulman’s terms – professionalize T & LRD.

	Won’t realize true meaning of Professional Learning
	Building cross-agency relationships through collaboration and everyone at table

	Policy will limit action/practice rather than promote it
	Stepped up accountability. Clear about who is accountable – collective responsibility 

	Consistency 
	Opportunity for convergence

	Overwhelmed
	Time is right

	Sustainability
	Urgency – global competitiveness

	Scale
	Project can transform Professional Learning Nationwide

	Evaluation
	Bring the word Profession back to education

	Nationwide
	Brain trust from multiple perspectives

	We won’t stop what gets in the way
	Hope in stakeholders coming together – commitment & collaboration

	Transformation won’t impact policy
	This consortium as a PLC

	Cross purposes—Evaluation/Implementation of CCSS
	Using what we know to inform what we do

	Continually changing landscape: will the “what” keep changing?
	State policy inform practice

	Funding: Systems & Professional Development
	Knowing what we know and don’t know to move forward knowing/doing gap

	Having TIME to implement, learn, integrate –for change to occur
	State Departments implementation must model PL standards

	Perception of separate initiatives vs. connected initiatives: state, local
	Common vision for all initiatives

	“Silos”
	Transform teaching to team based

	Lack of understanding at local levels & significance could lead to obstruction (local school boards communicate and engage parents)
	Job-embedded

	Resources to sustain needed to transform professional learning
	Connect the dots for teachers and leaders 

	Need the time for any professional learning
	No silos for State department

	Getting buy in 
	Equitable student achievement

	Cultural readiness for the transformation 
	Students’ classroom experiences change

	
	Success in pursuing post-secondary ed.

	
	Linkage with 22 innovation districts

	
	New, deep partnerships

	
	Higher Education involvement is increased: accountabilities link w/ K12

	
	Supportive state leadership through passage of Senate Bill 1

	
	Connection among initiatives and coherence and alignment among DOE leadership goals, initiatives around the big picture.

	
	Consistency and access for all districts to support implementation.

	
	Equity:  more teachers get better professional development and more students getting better teaching

	
	Cultural transformation

	
	Creating success models for replication

	
	KY Is accepting of change: continuous improvement possibilities

	
	New models of professional learning

	
	Interstate collaboration


Attachment D: Big Ideas from Background Readings
Building Professional Development to Support New Student Assessment Systems
· Obsession with assessment is derailing our efforts

· There are successful strategies and we should try to replicate

· There AR local "boxes" that we need to break out of and look at successful models

· Without changes

· Paradigm shift:  focus on what students need rather than what adults want

· Time:  we need to be open to rethink uses of the time we have

· Teacher as leader:  we need to define or help assist in setting expectations for teacher leaders
· All will be for naught if we don’t affect classroom level
· Time
· Putting a lot of hope in the quality of the assessment

· Title doesn't fit the writing

Teacher Professional Learning in the United States: Case Studies of State Policies and Strategies, Summary Report 

	BIG IDEAS

	# 1
	Should not be about raising the scores of a single test but rather to build an instructional system

	#2
	Mentoring and induction starts the profession with an expectation for collaboration throughout their career

	# 3
	Need for continuous, differentiated professional development throughout the career

	4
	Question the definition of monitoring—it does not mean compliance but monitoring the quality of professional learning—how do you do that/

	5
	If it done correctly, an evaluation system helps build community

	6
	Clear, common articulated vision

	7
	Structures in place—from federal to state to local level


Professional Learning in the Learning Profession: At Status Report on Teacher Development in the United States and Abroad
Group 1 Notes:

Research on PD

· Forces us to take a look at the learning activities we ask folks to engage in.  We don’t even use differentiation strategies when we are teaching differentiation.

Professional development abroad

· It’s really about our investment in it (resources) – it pays to invest (all resources including time during the day)

· Having high quality system of professional development – time other nations have

· Teachers are respected as professional in ways they are not here

Status of PD in the US/KY

· Kentucky doesn’t “allow” some of the things that research says are good PD (Best PD people have had doesn’t get counted – law says it has to be out of the school day.)

· So many teachers in the US didn’t find it useful (no surprise given some of the bad PD that has occurred)

· People (policy-makers) don’t see the value of job-embedded professional learning Individual focus on PD

Attachment E: TELL and Leadership Network Data Analysis

Professional Learning Task Force

January 26, 2012

Notes from small groups

· Not effective professional development happening within the state

· There are no effective growth planning

· Professional development=hours put in rather than growth

· 4 days/24 hours is easier to put together than thinking about something that would produce growth. It is mechanic.

· Data will show that teachers need more

· Professional development was not differentiated to individual needs

	Predictions
	Review of Data

	Teachers don’t think of PLCs as a form of Professional Development
	Kentucky Tell Survey

	Data will show that teachers need more 
	Need new teachers high need in all areas: decreased as years increases, except for technology

	Professional development was not differentiated to individual needs
	{11+ years high need for technology

4 areas: content, reading, assessment, methodology. Teachers responded that getting too much} Need was lower than the had

	Elementary teachers more satisfied with Professional Development opportunities
	{D1 need years 1 – 3

Closing achievement gap 4 – 10 

Integrating technology 11 -20+} Need

	
	

	Prediction 2: Proven by (Tell data) content, reading, assess, methodology. Partially proven by:

 New Teachers Special Ed.

20+ veterans  Tech.
	Prediction one

	Prediction 3: Proven
	Prediction 4


	Predictions
	Observations

	Administration more positive about Professional Development
	Perception that needs of new (1-3) teachers have greater needs

	Teachers express less satisfaction with Professional Development (not impacting practice)
	Speaks to colleges of Education (preparation) and how prepared new teachers feel

	Professional Development connected to needs 
	Veteran teachers often feel they get Professional Development that isn’t needed with the exception of technology

	Not getting targeted support for students with disabilities and ELL (students learning English as a 2nd language)
	Across the continuum teachers need/want more help in supporting students with disabilities and 2nd language learners

	Very little follow-up
	Veteran teachers received more (esp. I content) than needed

	Exposed to new ideas – low implementation
	Network participants reported that Professional development helped their planning and practice

	Data system not adequate to accurately portray reality
	Virtual communities seem to be less effective/satisfactory

	
	Data would vary if disaggregated by region, content, role.

	Leadership Networks

Different results from 2010 data and 2011 data

Some results went down, but not much of a variance to be significant

More collaboration outside of school building (including districts) in 2011 data


	Predictions
	Facts

	Not effective professional development happening within the state
	Teachers had more professional learning in student assessment than they needed

	There are no effective growth planning
	Content, Instruction, and student assessment topics—teacher had more than they felt they needed

	Professional development=hours put in rather than growth
	Percentage of ELL professional learning is low

	4days/24 hours are easier to put together than thinking about something that would produce growth. It is mechanic.
	Special Education, Gifted and Talented, and Differentiated instruction—70% teacher indicated they needed yet there was a 50% gap in receiving training in those topics. Disparity

	Not effective professional development happening within the state
	Professional development needs did not change across teaching experience

	
	Leadership Network—how collaboration increased in the larger group—statewide group. Use of web-based resources seemed to help this collaboration.


	TELL Data
	Leadership Network

	Little on ELL
	Increase in use of formative assessments in classrooms

	Getting < needed
	Increase in understanding of CC

	1st year teachers getting < needed
	More coll. In 2011

	Cl management huge need. (Need is > in early years.)
	Largest increase will be seen in 2012 (formative and summative assessment)

	Tell gap between need and had decreases as more years of experience
	

	Across levels and years of experience content area growing greater than perceived need
	

	Differentiation, special ED seemed to be a higher need throughout
	

	Perceived need for diff decreased as gained yrs.
	

	Achievement gap remains a need
	

	Increase in 2010 – 2011 in collection around standards
	

	Increase in collection across district Tell more experienced teachers need > PD on technology
	

	Gave information by career sector and content area
	Gave information regarding individual and collective experience in Professional Learning

	Respond from individual perspective
	Responded more as collective perspective

	Maybe more accurate from individual
	While there was variance from 1 year to another

	Teachers believe that pd is driven by the district
	WIDE VARIATION IN QUALITY

	PD they get is not what they need
	Teachers have different expectations, experience, satisfaction of professional development

	PD is valued more if it is classroom based
	Frustration:  implementation of new knowledge/skills is not universally supported

	Focused on reading and math at the elementary, grouped by 
	As knowledge of professional development goes up frustration/dissatisfaction increases

	Too naively focused on assessment
	

	Resources not getting to the teachers (pd is inadequate)
	

	Wide variation in quality and relevance
	

	Working so hard on student assessment even though people feel they’ve had so much more than they needed – another take on it…at least in the areas where there has been focus and attention, people are feeling it
	Charge is to build their capacity to implement the common core standards (content of the standards themselves) 

	Surprising that with the ELL data, so many teachers feel they don’t need this training (also, people who have had it has been low)
	They have a vision for how highly effective instruction looks 

	Comment about how alarming it was that over 70% of teachers say they needed PD in special education (disabilities), special education (gifted), and closing the achievement gap
	Point was made that this initiative was extremely coordinated and there was communication across organizers

	Working so hard on student assessment even though people feel they’ve had so much more than they needed – another take on it…at least in the areas where there has been focus and attention, people are feeling it
	Several times, it was mentioned that the Wallace PELP experience has spilled over into other areas of the state’s work.  Even though the focus in PELP was on developing a strong system to support leadership, the experience positioned the state to work on other elements of their PD system (the people who were convened around the Wallace work are still meeting…the work is truly being sustained…so many of the other initiatives have come and gone)


	Similarities
	Differences

	New 1st year teachers need more
	Different data sources incongruent reporting format

	Differentiated support needed for continuum of career
	Need data to be disaggregated better and different triangulated

	Insufficient use of student achievement data to inform instruction
	

	Assumptions made about common understanding of terms
	

	Conclusions

	Willing to share resources but not “raised” to collaborate

Data reflects state initiatives in content and assessment

	Data reflects state initiatives in content and assessment

	There is little variation in across grade spans in the perception of alignment of pd needs/get

	Student achievement gap does not affect need/get alignment

	There is a disconnect in what teachers say they need and what they get

	Data sets may not give the full picture of what is going on

	This gives some indication of 

	We are limited in what can be concluded based on the available data

	TPL must be cautious about the recommendations this group makes with the limited data we have available

	Technology use can increase and help build a coherent message across the state

	Similar professional development is needed across different range of experience

	Consistent reporting that content, assessment topics—they felt they had more than they needed

	Tells us nothing about the quality of the professional development or whether there was implementation or increases in student learning

	Special education, gifted and talented, and Differentiated Instruction topics—teachers requested more work in these areas

	University training programs should introduce topics indicated as a high need by 1st year teachers 

	Technology use can increase and help build a coherent message across the state

	Technology may be useful to provide consistency of implementation

	Similar PD needs across a range of experiences

	Data doesn’t tell us about the quality of the PD experiences people have had 


Attachment F: What We Learned Today (some groups’ responses)

· Surprised by all the stakeholders

· There’s a system to the madness

· KY is so far ahead yet there is so much awesome work to be done

· A better handle on the Standards after having the chance to review them (Love the standards!  They are so clear.)

· UT adopted the first set and moving to adopt the revised – she has learned a lot about their work (by having a chance to see and learn from what’s happened in KY)

· External person was shocked that time with colleagues and job-embedded PD didn’t count at all for professional learning 

· Roles of the critical friend groups

· Structure of the project

· The charge was helpful

· Standards

· The potential for improving professional learning in professional development

· Learned about the availability of foundational research

· Understanding of the initiative itself
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