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Kentucky TPL Professional Learning Task Force Meeting

Minutes

June 26, 2012

9:00 AM – 3:00 PM ET

Capital Plaza Hotel
Frankfort, Kentucky
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Mona Ball, Kentucky Education Association

Mary Ann Blankenship, Kentucky Education Association

Cherry Boyles, Washington County 
Robert Brown, EPSB
Kathy Burkhart, Erlanger-Elsmere Independent Schools
Ginny Clifford, New Hampshire Department of Education
Susan Clifton, Special Education Cooperative

John DeAtley, Director, P-20 Initiatives, Kentucky Council on Postsecondary Education
Jana Beth Francis, Daviess County
Cindy Galloway, Daviess County

Bryant Gillis, Erlanger-Elsmere Independent Schools
Linda Holbrook, Kentucky Department of Education
Saundra Hamon, Kentucky Department of Education

Janet Jeanes, Kentucky School Boards Association
Diane Johnson, University of Kentucky
Karen Kidwell, Kentucky Department of Education
Shirley LaFavers, Kentucky Association of School Administrators

Ann Larson, University of Louisville
Marty Park, Kentucky Department of Education

Toyah Robey, Kentucky Department of Education

Nicki Patton Rowe, ECAC, RTC

Jana Beth Slibeck-Francis, Daviess County
Jamie Spugnardi, Appalachia Regional Comprehensive Center at Edvantia

Jeffrey Stamper, Kentucky Department of Education
Keith Sturges, Appalachia Regional Comprehensive Center at Edvantia
Terry Tolan, Governor’s Office
Tim Truitt, substitute for Kim Goff, Jefferson County
Shannon Treece, substitute for Tina Tipton, Ohio Valley Education Cooperative
Kim Walters-Parker, EPSB
From Critical Friend States

Eileen Aviss-Spedding, NJ

Linda Reabe, IL
Ginny Clifford, NH

Jessica Vavrus, WA
From Learning Forward

Frederick Brown

Rene Islas

Linda Munger
Patricia Roy

Dale Hair
Joellen Killion
From CCSSO
Kathleen Paliokas

Holly Boffy
Others

Sarah Pinsky, AACTE

Elizabeth Ross, NASBE
Kirk Vandersall, Arroyo Research Services
Welcome and Overview
Joellen Killion, Senior Advisor with Learning Forward, welcomed new and returning Task Force members to another day of productive work, with a focus on sharing progress made by each of the three work groups. The recommendations from each of the work groups will move our Task Force closer to accomplishing the overall goals stated in the grant. 

Kathleen Paliokas, Program Director with the Council of Chief State School Officers (CCSSO), reviewed the objectives for the day and the ongoing norms for the task force.   
Focus Activity: What has been accomplished so far?
In order to remind everyone of the final goals for the Task Force, Joellen posted each of the six project goals one at a time, and asked individuals to list quickly what they thought had been accomplished in the past 6 months for each goal. She indicated that we are not finished with any of these goals, but wanted a barometer for where we stand at the moment. This was also a means of engaging newcomers in table conversations around past accomplishments and future directions. Following is a summary of some of the main ideas and comments that emerged from the table discussions.
Goal #1: Implement and accurately assess/evaluate the effectiveness of Kentucky’s system of Leadership Networks to build capacity of every school district to effectively implement the KCAS within the context of highly effective teaching, learning, and assessment practices.
· This has gone beyond just the Leadership Networks to inform professional development in general – multi-faceted.

· See a shift toward district-based and school-based professional development – more consistent language.
· Focused on policies and processes that would help district leadership teams be able to assess current tasks and to plan next steps.
· Gained an understanding of the Leadership Networks and what they are doing.
· Looked at teacher data and identified areas of strengths and weaknesses; with that knowledge looked at how networks are getting to the classroom level.
· Learned that Kentucky materials are accessible online and all are able to see what has occurred.
· Established a work group for developing a comprehensive professional learning system plan.
· Multiple perspectives have been brought to the table.

· It’s hard to separate what’s happening within this project and what was already going on, but there is (or should be) a good linkage between all efforts (KCAS, RTI, Teacher Effectiveness, InTASC, Learning Forward Standards, etc.).
· Documents about highly effective teaching are out, but they aren’t yet linked together. The part that shows feedback to teachers isn’t there yet.

· The vision and the alignment isn’t quite there.
· The Leadership Networks are going great, but scaling this is a major concern.
· Districts have participated in the Learning Networks, but not sure the messages have been delivered back to the districts yet, and certainly not to all the schools and classrooms.
· Another concern is that this Task Force is coming to a conclusion (in the fall), but the general Kentucky public is just now getting an understanding of the project and the work being done.
Goal #2: Revise state policy regarding effective professional learning that is aligned to and supportive of Learning Forward’s current Standards for Professional Learning and Kentucky’s new teacher/principal effectiveness frameworks, P-20.
· Studied the Standards for Professional Learning.
· Gained awareness of SAI as a tool to assess implementation of standards.
· Looked at policy recommendations from the Stanford study and promoted the top three recommendations to the State Core Team.

· Changed current KY definition of professional learning to Learning Forward’s definition and recommended at state level the guidance of implementation of the definition.
· Established a work group to make recommendations related to the components of a comprehensive professional learning system plan that will be data driven.
· Still need to address the 24-hour requirement.

· Didn’t address teacher effectiveness extensively. Not all are familiar with it since it is a work in progress.

· Not much has been done with the principal evaluation either.

· We’re at the groundwork level in making these connections, although the pilot districts are more informed. Taking this to scale will be a challenge with so much diversity between districts and schools.

· Another challenge will be changing the mindsets and habits of people who have lived with the current policy for years.

Goal #3: Establish next generation professional learning experiences, which reflect customized learning opportunities connected to student learning goals that are available via Kentucky’s Continuous Instructional Improvement Technology System (CIITS).
· Learning Forward will develop four modules for principals and teacher leaders to support effective professional learning for CCSS.
· CIITS is designed to analyze teacher needs and will surface those needs when it is fully working.

· There has been big movement on the CIITS teacher growth model and supports.

· We’re working to develop a way to measure and assess the impact.

· Higher education isn’t quite clear on their access options with CIITS – when it will be introduced to teachers during pre-service.

· There is definite movement toward job-embedded forms of professional learning.

· While CIITS has potential and the assessment and data information are great, it may not be efficient for teacher use. Monitoring and quality control at present is too slow and goes through too many gatekeepers. A suggestion would be to allow teachers to upload it and review it. The state may need to code a naming system per lesson.
· CIITS has potential, but there are lots of details to work out around how to build capacity.
· There are infrastructure issues – how to go to scale beyond the pilot sites.
Goal #4: Create “model” local policy and provide supports for effective professional learning K-12 to support schools and districts.
· Gained awareness of definition of professional learning – mainly school-based.
· Focused on changes in policy, especially related to evidence rather than time.
· We have district implementation partners.

· This Task Force includes representation from the Standards Board and the School Boards Association.

· This goal has been addressed primarily through the work group on Mentoring and Induction.

· Generally local policy mirrors state policy, so which comes first is a chicken and egg issue. Local policy has not been addressed at this point.

· We need to change this goal to policy and practice because there are many practices within the district that need to be addressed, but few people think of them as “policies.”

· Whatever emerges should not be a checklist for compliance or something overly burdensome to implement.
· We need to make sure that the guidelines that emerge for districts ensure equity and are monitored.

· We need more training on local policy.
Goal #5: Establish clear and coordinated protocols for gathering and/or using relevant and current data to inform and assess state-led professional learning P-20.

· We have the TELL data and the Teacher Network survey data.

· The Evaluation Work Group will have suggestions and recommendations, but they haven’t really started to address this.

· Some table groups indicated that we have some protocols for understanding the data, while others stated that we’ve only had discussion, but this not seen as “protocols” yet.
· We will need to establish clear and coordinated protocols for gathering and using relevant and current data to inform what is in process. We may need to have a recommendation from the Comprehensive Policy Work Group around this.
· There is a need for school and district leadership to understand this goal, as they are responsible for determining their own plans.
Goal #6: Establish a quality assurance protocol for recommending or endorsing third-party professional learning providers in Kentucky. (This goal is not one that has been addressed previously.)

· People have been asking for this for some time now. It is needed, but there is very little guidance on it to-date.

· Questions for this goal would include: What are the standards for providers? How do we hold providers accountable?
Joellen Killion reminded the Task Force that we want to make sure all of these goals are in place, coordinated, and aligned with all Kentucky initiatives by the end of the grant cycle.

Work Group Preparation Time

The three Work Groups were given 30 minutes to collaborate and prepare to present a 45-minute progress report to the entire Task Force. (Note: Each group spent additional preparation time collaborating electronically since the previous Task Force meeting in Kentucky on April 25th.) The following protocol for presentation was suggested:

Work Group Presentation and Discussion Protocol

15 minutes
Work group representatives share their groups, work, challenges, questions, and draft recommendations.
10 minutes
Professional Learning Task Force members ask clarifying questions which work group representatives answer.

15 minutes
Professional Learning Task Force members offer commendations, considerations, and suggestions.

5 minutes
Work group representatives summarize what they heard and identify what is most helpful to them.
Each Work Group was asked to identify lead spokespersons and bring copies of materials to distribute to the entire Task Force during the presentation.

Comprehensive Professional Learning System Work Group - Presentation by Nicki Patton Rowe and Cindy Galloway. (Handout from group attached.) 
Highlights of the overview
The presentation report began by stating the purpose, underlying assumptions, and definition (aligned with the Learning Forward Definition) of professional learning for Kentucky. The report offered a list of criteria that effective professional learning in Kentucky should meet. Under each criterion were listed recommendations for addressing or modifying current Kentucky policy and regulations related to professional learning.
Key points of emphasis

· Language in all rules and regulations should be congruent. All should talk about job-embedded professional learning.

· Licensure and credentialing language should match.

· All role groups need to know and understand their responsibilities.

· Schools and districts need to know how this approach will translate into a professional growth plan.

· Schools and districts need to know what a professional learning plan looks like. Don’t leave it for various interpretations.

· In making future decisions about allocation of resources for professional learning, the process should be transparent, equitable, and collaborative. Documentation on past allocations of resources does exist as a baseline.

· Attention to the important role leadership plays in the process is critical. Principal leadership programs at universities need to align with expectations for PK-12 districts.

· In order to accurately evaluate our professional learning, we need baseline evaluation data around current evidence, a statewide system to set goals, and a process to monitor progress.

Questions and comments from the other Task Force members
· A goal would be to create more seamlessness between mentoring and the comprehensive system for PK-12. (Mentoring and Induction Work Group)

· Leadership programs at all universities have been revised. Please look at and consider these when creating the comprehensive system. Robert Brown and Kim Walters-Parker will get information to share on the redesigned university programs.

· In developing a comprehensive system, it will be important to avoid creating a compliance checklist – merely check off plan completed, number of hours attained (Evaluation Work Group).  The Comprehensive Group agrees and urges the Evaluation Group to collaborate in making sure this doesn’t happen.
· Discussion about who to start with – those schools/districts in greatest need or those willing and committed to move forward to become models of excellence. Some comments around starting with schools that we can showcase for others.

Evaluation Work Group  - Presentation by Diane Johnson. (Handouts from Work Group attached.) 
Overview
· Focus today will be: What types of questions about professional learning do we need to know based on professional learning Standards and Guskey’s Levels of Evaluation?

· Reviewed the matrix developed to organize group’s thinking.

· Reviewed the change in protocol that will be used to gain information from different role groups. 

Modified protocol for the Evaluation Work Group presentation

· Table groups were solicited to generate questions that the Evaluation Work Group should consider in determining if “the intended results are being achieved and how professional development is contributing to that end.”

· Task Force members were assigned a specific role group to think about as they generated their questions. 

· The prompt was, “If this is what we want to happen at a classroom level, what information is needed by teachers, school-based leaders, district office, regional level, state level?” 

· Table groups were asked to consider Guskey’s Five Critical Levels of Professional Development Evaluation to frame their conversations.

· Questions were to be written on 3x5 notecards and given to the Evaluation Work Group at the end of the designated time.

Summary comments from each role group

State level:

· Most comments were around organizational support issues – do policies align with job-embedded professional learning?  Does the school calendar and time allotted support Level 3 of the Guskey model?

Regional level:

· Need to determine a Theory of Action – how much control/data do we have?

· What is the intended measurable effect?

· Do teachers just “show up” for workshops or take/use the information?

District level:

· What data would be needed and how would we collect “hard data?”

· How to evaluate the process and what evidence would be needed? Also what goals are reasonable?

· How can districts support school administrators?

· How can we ensure fidelity of implementation of best practices?

· Guskey’s framework is the way to go on this.

School level:

· Can schools answer the questions Guskey raises in Levels 4-5 of his model?

· Are all schools aware of what job-embedded professional learning looks like?

· How do we balance fidelity of implementation with degrees of freedom for teachers?

· Must be cautious about standardizing processes across all districts because differences between districts are huge.

· Self-reflection and peer coaching will be part of the new evaluation, but how do we measure this?

· What about resources, materials, and funds to implement?

· Think about the three levels to evaluate:

· Individual growth

· School improvement

· Program improvement

Classroom level:

· Need a Theory of Change – how do we create classroom change of practices?

· What is effective professional learning at the classroom level? If we aren’t demonstrating it, what will be done about it?

· What are the drivers and barriers to this work?

Mentoring and Induction Work Group – Presentation by Cherry Boyles and Jana Beth Frances-Slibeck. (Handouts from Work Group attached.)

Overview
· This committee looked at other mentoring programs and looked deeper into what is happening in Kentucky now, especially with the Kentucky Teacher Intern Program (KTIP),

· We wanted to think through how to merge KTIP with career support throughout a teacher’s development. Are there phases of professional learning from “being mentored” to “being the mentor?”  

· Fred Brown provided some examples from Australia; Robert Brown and Kim Walters-Parker provided additional information on the current KTIP program. (See attached notes from the mentoring webinar on May 30, 2012.)
· Three “Big Ideas” with suggested strategies for implementation were presented for reaction from the Task Force.

Questions from the Task Force and responses from the Work Group around each Big Idea
Big Idea #1: As teachers develop into professionals, the transitions from pre-service preparation to first-year teaching to experienced teaching are seamless.
· Did you discuss benchmarks for moving along the continuum from mentee to mentor? Yes, we discussed examples of practices we might see.
· At CCSSO, we have identified teacher progressions built around InTASC Standards. These may be helpful for a principal doing a post-observation/reflection with a teacher. (Holly Boffy) Kathleen Paliokas sent a follow-up draft of the work CCSSO has done around teacher progressions.
· Joellen Killion: Do the Professional Growth and Effectiveness Standards (PGES) already have specific behaviors defined as a progression?  Yes.  Do you still need to define the progressions? No. Do you need to connect these different systems then? Yes.
· Are you suggesting a career ladder? Yes.

· Are you thinking about extending mentorship beyond the first year? Yes, possibly, but not for every teacher.
· I was thinking about teachers that fall into an “unacceptable” category under teacher evaluation – would a mentor be needed for them? May need a critical friend rather than a mentor.
Big Idea #2: A clear developmental model outlining a teacher’s professional growth over the course of a career encourages differentiated support for teachers.

· I would like to see how these things could link with KTIP and the Professional Growth Framework. (Karen Kidwell)

Big Idea #3: Districts and schools encourage professional learning throughout a teacher’s career through well-developed and carefully delivered induction and mentoring programs designed to provide differentiated support to teachers throughout their careers.

· Need a few examples of this so people will understand your intention and perhaps expand their current thinking. (Karen Kidwell)

· Is a parallel document needed for administrators? This just addresses teachers. The first phase is just for teachers. Administrator needs may be addressed later.
· All educators need some coaching and mentoring. This is greatly needed for principals.

The Work Group requested information/recommendations from the Task Force on schools or districts that currently have effective mentoring/induction programs. These were collected on 3x5 cards and returned to the Work Group.
Afternoon Work Group Time

Following the presentations, Work Groups were given an hour to collaborate within their group or to cross over to another group to provide or solicit additional information. The following notes reflect brief highlights of some of the conversation topics during this work time for each group.

Comprehensive Professional Learning System Work Group 

· After some planning conversation, this group requested that Joellen Killion join them to provide more guidance. 
· The question arose about where they would go for their next steps. Joellen indicated that she could see them creating a table such as the following:

	Recommendation
	Who
	By when
	What resources

	
	
	
	


· Conversation continued around the requirement for 24-hours of professional development annually for teachers. Currently this must be beyond the school day since teachers receive a stipend for attending. 

· Need to make sure everyone understands that this 24 hours represents the minimum requirement for professional learning and not the maximum.

· Current Kentucky law can mandate up to 8 hours outside the school day for teachers without pay. The 24-hour rule is for paid professional development.

· Emphasis should be placed on what the 24 hours are used for. Are they aligned with major initiatives, such as the Common Core implementation?

· The National Center for Literacy Education has study groups around an inquiry question related to the Common Core. This is done electronically with one or more “experts” to support each study group. (Joellen Killion)

· Schools need to examine their current opportunities to restructure the school day to allow for more job-embedded professional learning. May need to reframe our thinking around how to plan for professional development or how to use the professional development time we do have.
· We need success stories from “model” districts, showing their strategies for implementation.

Evaluation Work Group

· Highlighted commonalities voiced from role group discussions (i.e. classroom, school, district, region, state)
· Need for a theory of action with clear expectations – outcomes we expect to see in practice (reference to regional level); use of Survey Monkey to gather data (pre/post data to measure perceptional data)

· Need to distinguish difference in understanding between theory of change and logic model

· Focus on using the five levels of evaluation from Guskey

· Shared information about Educator Development Suite (e.g. resources that teachers could refer to; teacher performance and student results) 

· Recommendation – Need access to teacher performance and student achievement data with resources to guide professional learning selections to be able to measure linkage of effectiveness of professional to changes in teaching practices and student results.

· Need to clarify specific things to look for/outcomes – would be very helpful at school and district level. 

· Perhaps use PD 360 and link to teacher performance data to help define what it looks like in the classroom (e.g. use videos to help guide self-assessment) – also helping administrators know what it looks like in practice. 

· Collection of data over multiple years – important to use the same instruments to measure over time; consistent absolutes of what data needs to be collected (triangulate the data – perceptional, observations, student achievement); site visits to ask such questions as: What supports are there? Do people know where to go for help? (sample size)

· Clarification made for the group on meaning of triangulation of data.

· Different intent of professional learning (math, literacy) – Are there common questions that could be asked to measure impact and process? At certain levels of the system, there is only need to answer certain number of questions from the overall number of evaluation questions. 

· Shared the work being done with Pat Roy in development of IC map for assessment literacy (i.e. describing different levels of practice).

· At state level, able to make comparisons of schools at high vs. low levels of implementation.

· Recommendation – develop tools (e.g. IC map, survey) and evaluation questions (i.e. broad enough that they can be used for multiple initiatives by different levels) to guide program evaluations.

· Need to look at delivery plans and how will we know that this delivery will even work (note - measurements and the strategies are in the plan).

· Focus on behaviors rather than beliefs/assumptions. 

· Discussion about our charge – one person defined the audience for the charge as being policy makers and decision makers related to how to improve professional learning and evaluation of professional learning.

Mentoring and Induction Work Group

· One of the big questions that came from the Task Force was around mentoring and support for leaders. The Work Group wondered if they would have the time and capacity to deal with both teacher and leader mentoring and support at the same time. The decision was made to focus on teachers first, recognizing that eventually the state will need to have systems and supports for all educators at various stages in their careers.

· The Work Group recognizes that they haven’t discussed the links between mentoring and student learning.

· I wonder about the capacity of the three Work Groups to complete these tasks in our current timeframe, given all of their other work responsibilities. (Fred Brown)

Goal #6 – Follow-up Conversation
Goal #6: Establish a quality assurance protocol for recommending or endorsing third-party professional learning providers in Kentucky.

· Call for volunteers! Need another Work Group to address third-party providers. 

· The end product could fall anywhere along a continuum ranging from having all providers certified by the state, to listing expectations of the state and what providers should be able to offer or questions they should answer.

· Florida did something a couple of years ago that was like Angie’s List. Clients who used the provider could respond to a survey and report on the quality of the third-party provider. 

· Question was raised why quality assurance wouldn’t apply to all providers. The hope is that the system you are designing now will address district, regional, and state providers.

Closure Activity

Circulate around the room and have each person provide a comment, learning, question, or worry they have about today’s meeting and where we are in the process. Examples:

· Getting there

· Interesting

· Yea! We have some recommendations!

· Rich conversation

· Exciting

· Overwhelming

· Missing the connection with the Common Core

· A lot to think about…

· Crystallizing

· Stimulating

· Increased level of motivation

· A good day

Dates for next meetings – Kentucky History Center
· September 12 (9:00 -3:00) and October 24 (9:00-3:00)
· Critical Friends meet on September 13 (9:00-3:00) in Kentucky so plan to stay for a second day.
· Deadline – Final draft in hand by Sept. 12 (materials for printing needed one week in advance so it can be sent to entire Task Force to review before the meeting)
· Teacher advisors will join us on Sept. 12th.

· Will design and implement a process for vetting this with important stakeholders between September and October. The audiences to review the work should be the role groups you represent.

· Joellen would love to send this out to vet as a whole document rather than in three parts. Hope that will be possible after the September meeting.

· Will bring final vetted documents to the October meeting for last review.

· Critical Friends online meeting on Friday, June 29th from 1:00-2:30 ET. 
Materials from the 
Comprehensive System Work Group
DRAFTv3 Statement of Comprehensive Professional Learning
Overview
For Kentucky’s students to be prepared for college and career by the end of high school requires an effective and continuously improving education system and workforce.  Continuous, career-long professional learning is a core factor to achieving this success. To achieve state and local goals for all students pre-K-12, Kentucky must provide a comprehensive system of professional learning for its education workforce.
Professional learning is a comprehensive, sustained, and intensive approach to increase student achievement by strengthening and improving educators’ effectiveness in meeting individual, team, school, school district, and state goals. Professional learning is not an isolated event or a set of events; rather, it is ongoing, relevant, job-embedded learning for educators at all stages of career development. Professional learning supports educators in meeting and exceeding standards of performance, implementing new initiatives, and refining professional practice to increase student achievement.    Professional learning provides opportunities for individual and collaborative professional study, analysis, application, and reflection relevant to ongoing improvements in professional practice and student achievement.

For professional learning to have its greatest impact, it must be aligned with state and local goals for student achievement and with individual professional goals for effectiveness and career advancement and the systems that support these goals such as curriculum, assessment, and instruction; educator preparation, licensure, and relicensure; educator effectiveness; and data and information, among others. Decisions about professional learning are made collaboratively by educators, between educators and their supervisors, and based on student, educator, and system data. 
Purpose of Professional Learning in Kentucky 

Continuous professional learning contributes to improved educator effectiveness and student achievement. The purpose of educator professional learning in Kentucky is to increase student achievement by ensuring that every student engages in effective learning every day so that every student becomes college and career ready. For this purpose to be realized, all members of the education workforce responsible for student achievement must engage in continuous professional learning.
Assumptions 
· Educator effectiveness is a significant factor in student success.  
· Professional learning is a significant vehicle for increasing educator effectiveness.
· Professional learning is a shared responsibility of individual educators, schools, school districts, state department of education, and other education and non-education agencies, providers, institutions, and organizations.

· Collaborative, job-embedded professional learning aligned with student content standards and educator effectiveness standards ensures that all Kentucky students engage in effective learning every day.
· The success of professional learning is measured in terms of its impact on student achievement and educator effectiveness.

Definition of Professional Learning  
(A) Professional learning fosters collective responsibility for improved student achievement and:
(1) is aligned with Kentucky’s Core Academic Standards, educator effectiveness standards, and school, school district, and state goals; 
(2) occurs among educators at school or in their workplace and is facilitated by well-prepared school and district leaders including curriculum specialists, principals, coaches, mentors, master teachers, or other teacher leaders; 
(3) balances three purposes of professional learning—individual improvement, school improvement, and program implementation; 
(4) occurs several times per week among established teams of educators in which educators engage in a continuous cycle of improvement that —
(i) assesses student, teacher, and school learning needs through a thorough, rigorous analysis of educators and student performance;

(ii) defines a clear set of educator learning goals based on analyzed data and aligned with school, school district, and state improvement goals;

(iii) 
engages educators in learning experiences to achieve the educator learning and school improvement goals identified by implementing coherent, sustained, and evidenced-based learning designs, including and not limited to curriculum development, examining student work, developing instructional units or lessons, lesson study, action research, developing and scoring and formative assessments, peer observation, coaching and other approaches that improve instructional and leadership effectiveness and student achievement;

(iv) 
provides job-embedded coaching or other forms of assistance to support the transfer of new knowledge, skills, practices, and dispositions to the classroom or workplace;

(v)
uses formative and summative measures to assess the effectiveness of professional learning in achieving educator learning goals, improving teaching and leadership, and ensuring all students meet Kentucky’s Core Academic Standards; 

(vi) informs ongoing improvements in teaching, leadership, and student learning; and

(vii) 
is supported by external assistance.
 (B)Professional learning may include courses, workshops, institutes, networks, and conferences that:

(1) address educator professional learning goals;

(2) advance ongoing school-based professional learning; and

(3) are provided by for-profit and nonprofit agencies outside the school such as higher education institutions, regional education cooperatives, technical assistance providers, networks of content-area specialists, and other education organizations and associations.
NOTE: The recommendations identify specific actions needed to implement this proposed system. One option is to develop and adopt a policy that incorporates this system and revise all other existing policies and guidance documents that include professional learning so that they refer to this document as the explanation of professional learning.

Recommendation: Replace Kentucky’s existing definition of professional learning with this definition.

Kentucky’s Professional Learning System

Effective professional learning in Kentucky meets the following criteria:

· Has clearly defined standards for professional learning—

Recommendation: Revise Kentucky’s current standards to align more closely with the 2011 national Standards for Professional Learning and include those standards here.

· Is governed by appropriate rules and regulations to support its alignment with other local and state priorities and goals for student achievement, its effectiveness, and results and supported with appropriate guidance to ensure full and equitable implementation. 

Recommendation: Review all rules, regulations, and guidance for alignment with these criteria and amend any inconsistencies. 
Recommendation:  Define the roles for all educators and stakeholders, with direct or indirect influence on learning, e.g., teachers, teacher leaders, principals, SBDM Councils, non-instructional staff, district administration, KDE, third-party providers, higher education, regional cooperatives, etc. 
· Aligns with state, district, and school improvement goals for student achievement, Core Academic Standards, program implementation, and educator effectiveness system. 

Recommendation: Create guidance for schools and districts to assess alignment of professional learning to their school improvement goals, district and school goals for student achievement, and individual professional growth goals; 
Recommendation: Require relicensure to be based on an individual professional growth plan whose goals are based on state and local priorities, goals for student achievement, and individual and career-advancement goals and incorporate evidence of achievement of the established goals. MAY BE ELIMINATED IF INCLUDED IN PGES.
Recommendation: Require all newly licensed educators to develop a professional learning plan aligned with individual areas for growth based on licensing data and to use the plan in a mentoring and induction program and add to it goals for professional learning related to student/client performance and local and state priorities. MAY BE ELIMINATED IF INCLUDED IN PGES.

Recommendation: Establish a statewide system for reviewing school improvement plans for evidence of effective professional learning. 

Recommendation: Establish a state-supported system with models, tools, resources, and coaching to support schools and districts to incorporate effective professional learning within school improvement plans. 

Recommendation: Require all licensed educators to have a professional development plan with goals that align with their educator effectiveness goals, local and state goals, and goals for student/client success and to provide evidence of achievement of their goals. 
Recommendation: Revise other related policies such as school improvement and educator effectiveness for seamlessness. 

Recommendation:  Align and synchronize the language about professional learning across all sectors to provide clarity and congruent vocabulary, and consistent meaning. 

· Engages educators in continuous learning that uses student, educator, and system data to assess individual and collaborative learning needs, integrates research-based professional learning practices, uses evidence to demonstrate the effectiveness of learning, and integrates sustained support for full implementation.

Recommendation: Create a statewide resource guide on effective professional learning to support schools, districts, and other third-party providers implement effective professional learning.

· Allocates local, state, federal, and other resources for professional learning (funding, time, personnel, technology, and materials) through a transparent, equitable, and collaborative process that includes educators affected.

Recommendation: Establish a guideline that schools and districts spent 1.5% of the per pupil allocation on allowable expenditures for professional learning to achieve school, district, and state goals. 
Recommendation: Develop a statewide and local system for reporting and reviewing investments in professional learning to increase effectiveness and efficiency. 

Recommendation: Establish a statewide system for reviewing and reporting the use of all resources for professional learning within districts, state agencies, state-supported organizations, etc., and require other third-party providers of professional learning to follow the state’s established system when any state or local resources are used. 
· Requires skillful leadership and facilitation to ensure use of effective practices in individual, team and school, and district professional learning. 

Recommendation: Review leadership standards to ensure adequate attention to the role of leaders of professional learning. 

Recommendation: Require leadership licensure programs to include leadership of professional learning in preparation curriculum. 
Recommendation: Develop, perhaps in partnership with other agencies, resources and opportunities to support leadership development in professional learning for use within local school districts. 

· Requires each school and school system to integrate collaborative, job-embedded professional learning into its school improvement plan.  

Recommendation: Establish statewide system for monitoring the alignment professional learning with school and district improvement goals—mentioned earlier.
· Requires each school and school system to monitor the quality, effectiveness and results of professional learning for accountability and continuous improvement purposes. 
Recommendation: Establish expectations for ongoing evaluation of professional learning using appropriate tools and resources to measure effectiveness and results and make improvement. 

Recommendation: Provide a multi-year phase in on this requirement beginning with schools and districts in greatest need. 

Recommendation: Develop guidance, tools, resources, and support system for schools and districts to meet this requirement. 

Recommendation: Showcase successful approaches as models of excellence. 

Materials from the 
Mentoring and Induction Work Group

Recommendations from the Mentoring and Induction Work Group
Big Idea #1
Teachers develop into professionals, the transitions from pre-service preparation to first-year teaching to experienced teaching are seamless.
Strategies 

1.  Create a chart that outlines the connections between the Kentucky Teacher Standards and the Kentucky Teacher Professional Growth and Effectiveness Framework.

2. Provide district leaders with brief (45-50 minute) training on the connections.  

3. Include the connection chart in the final KTIP conference between principal, teacher educator, mentor teacher and KTIP teacher.  

Big Idea #2
A clear developmental model outlining a teacher’s professional growth over the course of a career encourages differentiated support for teachers.

Strategies
1. Use the concepts rather than the details of the two systems—KTIP and Teacher Effectiveness—to create a chart showing how a teacher moves from Intern to Mentor.  Create a minimum of 4 stages of teaching.

2. Using the KY Guide to Teacher Reflective Practice as a model, remix the guide to help teachers self-reflect to determine their stage of teaching.

3. Teacher leader development programs (higher ed)…

Big Idea #3
Districts and schools encourage professional learning throughout a teacher’s career through well-developed and carefully delivered induction and mentoring programs designed to provide differentiated support to teachers throughout their careers.

Strategies
1.  Identify what high quality mentoring and supports and teacher induction would look like.

2. Identify the best practices for supporting new teachers such as scheduling, mentor selection, etc.

3. Create a Model Professional Learning Framework that will help districts and schools design a high quality program for professional learning.
Materials from the 
Evaluation Work Group

Charge of Evaluation Work Group

Generate a description of what information should be generated for policy and decision makers at the school, district, regional, and state levels to both improve and evaluate professional learning.  The “what” not the “how.”

Major concern for this work group – getting useful information without placing an inordinate burden on schools and districts.
Modified Protocol for Evaluation Work Group
3 minutes: Regroup into role groups 

7 minutes: Work Group representative describe group's work, challenges, questions, and draft recommendations and request of role groups.

10 minutes: PLTF ask clarifying questions, which work group representatives answer (if we can).

20 minutes: PLTF in role groups offer commendations, considerations, suggestions, possible questions, etc. relative to their role, in particular. 

· What do you need to know?  
· What information will help you determine if “the intended results are being achieved and how staff development is contributing to that end”?

*Role groups will be sub-divided into four smaller groups focused on generating questions for one of four types of evaluation questions (see short descriptions below).
5 minutes: Work group representatives summarize what they heard and identify what is most helpful to them.

Types of Evaluation Questions

· Program Need Questions: needs assessment prior to planning any program

· Program Design Questions: focus on a program’s theory of change, its perceived logic, and its potential to produce results
· Program Process Questions: formative evaluations, fidelity to the design, evaluation of the implementation phase

· Program Impact Questions: outcomes, what has changed as a result of the program (changes can occur in knowledge, skills, attitudes, behaviors, or circumstances), relate to program goals

	Intended User

(Audience)
	Possible Evaluation Questions


	Type of Evaluation Question

(Program Need, Program Design, Program Process, Program Impact, Guide Multiple Reforms)
	Information Desired

(Body of Evidence needed; where in PL process – Needs Assessment, Implementation, Summative)

	Regional

· Networks

· Co-ops

· Independent providers

· Others?
	Are the professional learning opportunities aligned with the needs expressed (needs identified by the data) by the regional consumers?

To what extent are the standards for professional learning being implemented to design, facilitate, and evaluate effective professional learning at all districts within regions?

Are the professional learning opportunities not just expressed but do they match both summative and formative data?

Do the users apply the Standards to their work?

Did they user group identify what was QUALITY in terms of the end learning results prior to beginning the work?

How will the user group measure change over time in learning and sustain the growth?

What stakeholders were involved in the development of the evaluation?  

Are Networks, Cooperatives, District and Independent Providers collaborating to provide PL through an integrated service delivery format?

What do we know about participants' knowledge of the KDE Delivery Plans (Gap, CCR, Proficiency)?

What do we know about implementation of KDE Delivery Plans at district levels?


	Program Need

Implementation of criteria for effective professional learning
	Needs Assessment

Same as state?

Implementation of standards for effective professional learning for all schools and districts within regions (i.e., school-based professional learning)


	Classroom
	School
	District
	Regional
	State

	Linda Munger (facilitator)
	Bryant Gillis

(facilitator)
	Mary O’Brian (facilitator)
	Ginny Clifford (facilitator)
	Steve Preston

(facilitator)

	Mona Ball
	Cory Curl
	Deborah Childs-Bowen
	Belinda Bowling
	Susan Alfred

	Frederick Brown
	Christine Downing
	Cherry Boyles
	Susan Clifton
	Todd Baldwin

	Victoria Duff
	Cindy Galloway
	Kathy Burkhardt
	Michael Flory
	Greta Bornemann

	Alice Gabbard
	Shannon Gilkey
	Robin Cochran
	Tiffany Hall
	Sue Cain

	Dale Hair
	Ronda Harmon
	Patty Ewen
	Jeff Hawkins
	Kathy Carrollton

	Kristy Kueber
	Rene Islas
	Kirsten Fleming
	Karen Kidwell
	Charlotte Chowning

	Ann Larson
	Shirley LaFavers
	Jana Beth Francis
	Patricia Roy
	Phillip Daugherty

	Toyah Robey
	Kathy Matthews
	Kim Goff
	Jamie Spugnardi
	John DeAtley

	Karen Soule
	Robin Oatley
	Janet Jeanes
	Tina Tipton
	Bob Fortney

	Keith Sturges
	Jessica Vavrus
	Starr Lewis
	
	Saundra Hamon

	Elizabeth Whitehouse
	
	Brady Link
	
	Roger Marcum

	
	
	Linda Reabe
	
	Joseph McCowan

	
	
	Bill Scott
	
	David Milanti

	
	
	Liz Storey
	
	Marty Park

	
	
	Janie Tomek
	
	Felicia Cumings Smith

	
	
	
	
	Jeffrey Stamper

	
	
	
	
	Mary Gwen Wheeler
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Evaluation
Level

Typical Questions
Addressed

Typical Info.
Gathering
Methods

What is Measured or
Assessed?

How Will Information

Be Used?

1. Participants’
Reactions

e Did participants like it?

e Was time well spent?

e Did the material make
sense?

e Will it be useful?

e Was the presenter
knowledgeable?

¢ Did the physical conditions
of the activity support
learning?

o Questionnaires
administered at the
end of sessions.

e Focus groups

o Interviews

e Personal learning log

® MeetingWorks
internet-based
sessions

e Analysis of threaded
discussion forums

o Initial satisfaction with
experience.

e To improve program
delivery and design

2. Participants’
Learning

e Did participants acquire the
intended knowledge or
skill?

e Paper and pencil
tests

e Simulations and
demonstrations

e Participant
reflections (oral
and/or written

e Participant portfolios

o Case study analysis

® MeetingWorks
internet-based
sessions

e Analysis of threaded
discussion forums

® New knowledge and/or
skills of participants

e To improve program
content, format, and
organization
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Level

Typical Questions
Addressed

Typical Info.
Gathering Methods

What is Measured or
Assessed?

How Will Information
Be Used?

3. Organization
support and change

e What was the impact on the
organization?

e Did it affect organizational
climate or procedures?

e Was implementation
advocated, facilitated, and
supported?

e Was the support public and
overt?

e Were problems addressed
quickly and efficiently?

e Were sufficient resources
made available?

® Were successes recognized
and shared?

® District and school
records

o Minutes from
meetings

o Questionnaires

e Focus groups

o Structured interviews
with participants and
school or district
administrators

e Participant portfolios

® MeetingWorks
internet-based
sessions

e Analysis of threaded
discussion forums

o The organization’s
advocacy, support,
accommodations,
facilitation and
recognition

e To document and improve
organizational support

e To improve future change
efforts

4. Participants’ use of

new knowledge or
skills

e Did participants effectively
apply the new knowledge
and skills?

o Questionnaires

o Structured interviews
with participants and
their supervisors

e Participant reflections
(oral and/or written)

e Participant portfolios

e Direct observations

e Video or audio tapes

e Concerns-based
Adoption Model

e Degree and quality of
information

e To document and improve
the implementation of
program content
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5. Student Learning e What was the impact on o Student records o Student learning e To focus and improve all
Outcomes students? e School records outcomes: aspects of program design,

e Did it affect student
performance or
achievement?

¢ Did it influence students’
physical or emotional well-
being?

o Are students more
confidents as learners?

o Is student attendance
improving?

e Are dropouts decreasing?

o Questionnaires

o Structured interviews
with students, parents,
teachers, and/or
administrators

e Participant portfolios

1. cognitive
(performance and
achievement)

2. affective ( attitudes
and dispositions)

3. psychomotor
(skills and
behavior)

implementation, and
follow-up

e To demonstrate the overall
impact of professional
developement
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