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Welcome

Joellen Killion from Learning Forward welcomed the group to this important meeting that will focus on a report prepared for Kentucky analyzing current professional development initiatives and policies in the state that will frame our thinking as we move forward.

Meeting Outcomes and Guest Presenters
Kathleen Paliokas thanked funders, the Sandler Foundation and the Bill and Melinda Gates Foundation for their support. She reviewed the desired outcomes and norms for the meeting. The meeting outcomes were to:

· Develop an understanding of the policy review process, findings, and recommendations, and

· Respond to the findings and recommendations by prioritizing them and using them to formulate the Task Force’s recommendations to the State Core Team.

Joellen offered some introductory comments about the policy report. She cautioned that the report is still in draft form and that today’s meeting will inform the final report. When the report is finalized, Kentucky will determine how the information will be disseminated by the State Department of Education. Until then, the report is not to be shared.

Joellen introduced members of the Policy Review Team: 

· Linda Darling-Hammond, Charles E. Ducommun Professor, Stanford University School of Education and Co-Director of Stanford Center for Opportunity Policy in Education

· Barnett Berry, Founder and President, Center for Teaching Quality

· Alesha Daughtrey, Director of Research and Policy, Center for Teaching Quality

· Channa Cook, Research & Practice Associate, Stanford Center for Opportunity Policy in Education

Joellen commended the heroic efforts of this team for the speed with which they assembled this report, and asked Linda Darling-Hammond to review the report for the group.

Overview of Policy Report

Linda Darling-Hammond began by commending the previous work around professional development in Kentucky. Kentucky has a history of being a leader in professional development. Then she framed her comments by referring to specific pages in the Policy Report:

· Page 5: Offers a schema that exists now in Kentucky and represents potential resources for the work at hand.

· Pages 8-9: Discusses three issues that have led to fragmentation:

1. Funding - $23 per pupil previously allotted to professional development is now split 3 ways – for professional development, textbooks, or extended school services. Thus it is possible that no funds are provided for professional development.

2. Connections/collaboration 

3. Focus – Quotation by a school principal: “…teachers need more time for professional learning…to be effective; it is all about teacher instruction, not programs…”

· Pages 11-12: Analyzed offerings relative to the Common Core State Standards (CCSS). Consider the following:

1. TELL Survey indicates a mismatch between what teachers say they need for professional development and what they receive. Top three areas in which teachers would like professional development are differentiating instruction, and working with special education students and English language learners.

2. Half the teachers indicated that they had had no professional development specific to their content areas and a third had no professional development around student assessment.

3. There is no indication about the level of quality of the professional development that teachers do receive.

4. Research recommends at least 50 hours of professional development per year is needed to impact classroom practices. With less than 14 hours, there is no impact. It would be good to have more fine-grained data on what is actually working.

· Page 15/18: Page 15 highlights three universities in Kentucky that have launched important initiatives to focus on the CCSS. Page 18 provides a positive example of one district’s approach to developing knowledge and understanding of the CCSS. These could become exemplars for others.

· Page 16: Focuses on teacher leadership and ways in which it is not being effectively tapped as a resource.

· Pages 21-23: Offers 8 initial recommendations built from an analysis of interviews and documents for the past two months:

1. Develop a coherent conception of the work to be done and the resources needed to do it.  Examples in the report from England and Australia can help to demonstrate what this would look like. To follow this example, Kentucky would need to determine what materials would be needed and who to task to produce them.

2. Leverage and connect K-12 and higher education resources. Although there are presently separate siloed systems of K-12 and higher education, the good relationships between the leaders of the various groups offers a platform to build upon.

3. Capitalize on teacher leadership (including NBCTs and other expert teachers). Teacher leadership could be more systematic with organized release time and training for teachers.

4. Use well-designed teacher and student performance assessments to drive changes in teacher preparation and development. Kentucky has the benefit of having Teacher Performance Assessments tied to the CCSS. What kind of student performance assessments would you expect? How would you work on this? Working within the Innovation Lab might be useful.

5. Build off KTIP successes. This could be embedded into the knowledge base.

6. Create a more coherent and more accountable system of professional learning. There is a need to organize what is available at present into a more systematic approach. Currently some parts of the state have better offerings than others.

7. Take advantage of technology and online resources. The quantity of online resources can become overwhelming. How might you vet these to assure quality and create virtual learning communities?

8. Re-norm school cultures for the redesign of teaching and learning. Other countries provide considerable time for collaborative planning among teachers. How might we reorganize time to allow teacher collaboration and support and recognize teacher leadership?
Comments and Questions on the Report

Joellen offered thanks to Linda Darling-Hammond and the policy team, and opened the floor for comments/questions from Kentucky first, then comments/questions from others. Linda Darling-Hammond encouraged participants to point out any information from the report that failed to properly interpret what is happening in Kentucky relative to professional development and the CCSS.

Comments/recommendations about the report itself:

· Good job capturing variance across districts and how it looks from the teacher level. (Jana Beth Francis)

· Report does capture the PD landscape across the Commonwealth (Diane Johnson)

· The report may need some tweaks around institutions of higher education. There are other examples that show greater integration with K-12 that should be added. (John DeAtley)

· It should also add something about the commitment of higher education faculty to this, and the important role of the Ed. faculty and the Arts & Sciences faculties working together. (Ann Elisabeth Larson)

· I particularly like the emphasis on the A&S faculty as well as the education faculty. Too often A&S are not part of the conversation. (Mary Ann Blankenship)
· Joellen Killion indicated that specific recommendations for any changes to the report should be sent to Barnett Berry, bberry@teachingquality.org, or Alesha Daughtrey at adaughtrey@teachingquality.org.  
Conversation around the number of hours of PD needed to effect change: (Refers to earlier statement by Linda Darling-Hammond that 50+ hours of PD are needed to impact change in classroom practices.)
· Finland funds 100 hours of PD per teacher per year. (Barnett Berry)

· Singapore teachers have 20 hours a week of embedded joint planning and PD, plus 100 hours a year of funded PD. (Linda Darling-Hammond)

· Would it be possible to learn more about how Singapore and Finland, and other countries with robust support for professional learning define PL/PD at the state/national/ local levels? (Jessica Vavrus, WA) (agree- Diane Johnson)
· We only get credit for 24 hours a year of PD that occurs out of school or beyond the school day. We probably do get closer to 50 hours if we include job-embedded PD, but we don’t capture that because it isn’t counted. (Jana Beth Francis)

· Often the uncounted hours are actually the most beneficial to teachers. (Mary Ann Blankenship)
· Very important for KY to rethink how we approach PD. The only way to get 50+ hours is through job-embedded PD. At present, not all districts really doing effective learning communities. (Janie Tomek)(agree - Susan Clifton)
· Another example of ongoing 50+ hours of PD focus are the growing number of districts implementing Instructional Rounds within their district or across districts. (Liz Storey)
· That ‘school culture’ issue is huge – according to the teachers in the networks…as well as looking at innovative “within the school day” learning-thru-collaboration opportunities. (Karen Kidwell)
· The consensus of the group was that Kentucky’s policy of only counting 24 hours of PD beyond the school day was an issue that needed to be changed to align with research on the value of job-embedded professional learning.
Conversation around systemic issues and the Department of Education:

· We hear lots of talk about growing leadership, but the greatest challenge the Department has is how to get districts to take more ownership of this. Districts have to scale the work that the DOE tries to promote. (Karen Kidwell)

· We tried to lay out an approach with the Networks, but capacity building depends on local work. What could we do to promote teacher leadership as an SEA without overstepping our bounds? (Karen Kidwell)

· We still need to work on school cultures to embrace teacher leadership. (Barnett Berry)
Channa, Alesha, and Barnett: What did you find about the influence of the Kentucky DOE on PD – strengths, opportunities? (Joellen Killion)

· There are several: Performance assessments for new teachers would be one. Assessments of professional development need to be more fine-grained to be informative. The KTIP assessment and the professional growth plan are another. Need to look at how to develop a seamless flow-through from teacher pre-service to teacher professional development. (Barnett Berry)

· I agree. (Channa)

· Thinking back to the NCTAF days of the 1990’s, similar recommendations were offered then. They are worthy of thought and action. (Barnett Berry)
Conversation around Teacher Leadership and Culture:

Let’s talk about teacher leadership: models, facilitators, resources, teaching expertise. How do we free them up? Compensate them? Prepare them? (Joellen Killion)

· We are coming up on the 10-year mark when teachers with National Board Certification will need to go through renewal. How can we make these teachers instrumental as teacher leaders? (Jana Beth Francis)

· What are your thoughts? (Joellen Killion)

· We need exemplars, strategies, resources. NBCT teachers could create video lessons targeted to the Core Standards. They could be a team to provide leadership. (Jana Beth Francis)
· Kentucky is working with the School Improvement Network as they build “Common Core 360.” They’ve been videotaping at our Leadership Network meetings and at select schools across KY to watch the actual teaching of the CCSS, as well as capture the collaborative planning, reflection, and analysis that takes place in small learning teams to refine practice. (Karen Kidwell)

· In Utah, we are trying to identify our Super Star teachers, video their classes, and create webinars. We are hoping this will help us reach some of our rural districts. (Tiffany Hall)

· In Washington, we provide a financial incentive for NBCTs, and an additional bonus for NBCTs working in “high needs” schools. Here is a link for more information: http://www.k12.wa.us/certification/nbpts/TeacherBonus.aspx (Jessica Vavrus, WA)
· Utah is working with teachers to create texts using OER and finding tremendous growth in teacher empowerment and content understanding as they collaborate on texts. (Tiffany Hall)

· In Illinois, we reach out to our teacher unions and have established a small pool of “go to” teachers statewide who have been involved since our adoption of the CCSS. We pay stipends, but would like to scale up our efforts because they are KEY to our efforts. (Linda Reabe, IL)
Where are there examples of this being done in KY now? Any differentiated compensation models that promote teacher leadership? (Joellen Killion)

· We have a teacher-in-residence from Atkinson Elementary in Jefferson County who is released part of the day to work with our pre-service teachers at the university and to teach university courses. (Ann Elisabeth Larson)

· We can look at teachers involved in various projects, such as the writing project. (Jana Beth Francis)

· We have 2 teachers released annually for a 2-year stint who serve as trainers at the school level. (Janie Tomek)
· Surrounding districts might collaborate and fund teacher leaders to travel to schools/districts to research and model strategies for teachers that need extra support. This would allow a great deal of information to be gathered and shared and not place a huge strain on budgets, if shared. (Susan Clifton)
· We need more success stories to tell the tale and lead others. (Barnett Berry)
Conversation around policy/legislation:
· Background from Karen Kidwell: 
· The belief underlying Senate Bill 1 (problem statement) – and driving the Leadership Network development: Kentucky is not adequately preparing all students with the expert thinking and complex communication skills to be successful in the 21st century.

· A Theory of Action was developed by the KDE leadership in response to the problem statement: Students will only be able to learn and apply the knowledge, processes, and skills defined by Kentucky standards if they are effectively engaged with challenging content under the guidance of a skilled, knowledgeable, and responsive teacher who holds them to clear, high expectations.

· Teachers will only be able to engage students with challenging content in ways that produce effective learning results if they are supported with high quality, aligned instructional resources and with ongoing, continuous opportunities to learn about, generate, and receive feedback about, and reflect on the quality of their instruction and the work of their students within a school and district culture of clear, high, accountable expectations.

· School and district leadership will only be able to achieve high quality instruction and continuously improving academic achievement if they galvanize effort around a shared vision of what constitutes high quality teaching, learning, and content, set ambitious goals with monitoring and feedback systems to achieve this vision, and construct all elements of their organization to facilitate rather than constrain success.

Mary Ann, would you comment on some of the barriers around legislation? (Joellen Killion)

· Legislators don’t understand issues of teacher time and what it takes to move forward. We need lots of education of our legislators. (Mary Ann Blankenship – Lobbyist for KY Ed. Assn.)

· Our current four days of mandated PD annually can become both a blessing and a curse. Legislators could take away the four days and not pay teachers for job-embedded time. (Mary Ann Blankenship)

· The best time to approach a legislator is during the interim time between sessions. If all the key organizations (SDE, IHE, districts, professional associations, etc.) brought forth a joint recommendation regarding professional development, it could have an impact. (Mary Ann Blankenship)
· Legislators respond to specific examples of PD experiences that have data to support their impact on student achievement and teacher practices. (Ann Elisabeth Larson)
· I wonder if there are any legislative champions in any of our states who we could tap into as a collective to help us move forward the importance of this topic as well as their critical role in supporting it? (Jessica Vavrus – WA)

· I can think of several potential legislative champions in KY. We have three current teachers who are legislators, and many more retired teachers and administrators. (Mary Ann Blankenship)
· Could we have a collaborative among legislators? (Jessica Vavrus – WA)

· Through the National Council of State Legislators (NCSL) would be a good place. (Mary Ann Blankenship)

· Also through school board associations like NASB. (Joellen Killion)

· I’m wondering about the role of organizations such as the Prichard Committee? (Barnett Berry)

· The Prichard Committee has been around since 1983 in KY, but they do have a national presence. Their focus in KY has been to train parents how to become good advocates through the Commonwealth Institute for Parent Leadership. The Center for Parent Leadership also has influence in other states. Much of their work has focused on teacher effectiveness and standards already. (Robyn Oatley)
· Who has what role when it comes to a unified system of PD? We need clarity on how each of these entities can contribute. (Joellen Killion)
Reflections from the morning conversations:

What has added to your understanding? What are your perspectives about what you have heard, your suggestions? (Joellen Killion)

· The chart on page 5 of the report helps to see the entire system at work. (Jana Beth Francis)

· The uphill climb we all have is to change school culture regarding the effective cultivation and use of teacher leaders. (Mary Ann Blankenship)
· Many of the recommendations probably can apply across states and are not necessarily unique to KY. Can this be an opportunity to identify these and inform the work of KY in this area and help us as a collective crystallize the issues and key levers necessary to move forward with our states? (e.g., identifying/supporting/ lifting up teacher leadership; clarity in HOW professional learning is defined and supported at state levels; re-norming school culture) (Jessica Vavrus – WA) (Jana Beth Francis)

· I think the recommendations were well explained. Will this discussion today get us to higher quality, more effective PD for all if we concentrate on these 8 things? Should we not also concentrate on how this affects student learning? (Liz Storey) (Janie Tomek)
· I really hope we can go forward with the idea of prioritizing the recommendations…the entire list feels overwhelming. To go forward on some of the recommendations will depend on having accomplished some of the others first. (Liz Storey)

Going Deeper into the Report’s Recommendations
Results of an initial poll of Task Force members resulted in the following: (Only KY Task Force members were asked to respond.)
	Rec.#
	Your reaction to the recommendation
	Priority of the recommendation

	
	Accept
	Modify
	Reject
	High
	Medium
	Low

	Rec. 1
	37
	6
	0
	37
	6
	0

	Rec. 2
	37
	6
	0
	23
	17
	3

	Rec. 3
	31
	11
	0
	26
	14
	3

	Rec. 4
	31
	11
	0
	36
	8
	0

	Rec. 5
	25
	17
	0
	14
	17
	8

	Rec. 6
	36
	8
	0
	36
	8
	0

	Rec. 7
	39
	6
	0
	17
	19
	8

	Rec. 8
	36
	8
	0
	42
	0
	3


Based on the poll results, Joellen Killion asked task force members either to advocate for or inquire about the poll results:

· Advocate for recommendation #6 – Need to define PL in KY and create a structure to support it. (Jana Beth Francis)

· Inquire about #6 – Should we add the link with student learning here? Is this the best place to include that? (Janie Tomek)
· Inquire – Do we want to include administrative PL more strongly in the recommendations?
· Inquire about #4 – Is there a structure that would allow varying entry points into the 8 recommendations depending on where the district is – in other words, could we differentiate how we used the recommendations? (Jana Beth Francis) (NOTE: Karen Kidwell says may have some of that in place already. There are one-pagers on elements in progress.)

· Advocate – Need to look at outside vendors and determine if they offer effective PD that leads to student learning. We need a way to jury vendors. (Robyn Oatley)

Based on a recommendation by the group, William Bentgen created a poll to rank order the 8 recommendations so they could be discussed sequentially from highest ranked to lowest. 
The results are as follows, based on an Excel formula from Jana Beth Francis:

	Rank (high to low)
	Recommendation #
	Score

	1
	Recommendation 6
	103

	2
	Recommendation 1
	92

	3
	Recommendation 8
	82

	4
	Recommendation 3
	68

	5
	Recommendation 4
	65

	6
	Recommendation 2
	56

	7
	Recommendation 7
	37

	8
	Recommendation 5
	27


Conversation proceeded with each recommendation, starting with numbers 1, 6, and 8, the three recommendations that received the highest priority ranking.
Recommendation 1: Develop a coherent conception of the work to be done and the resources needed to do it.

What can we take away? What does it look like? How do we know if this is in place? (Joellen Killion)

· This one is key to all the others, very important. Are England and Australia our guideposts? We need to come up with examples that we can put in the yes/no column to create clarity about what it looks like. (Jane Beth Francis)
· Note: The conversation with recommendation #1 and #6 flowed together.
Recommendation 6: Create a more coherent and more accountable system of professional learning.

How would you know if a system were accountable? (Joellen Killion)

· All agreed that the connection between PD and student learning needs to be explicit here.

· Data needs to be collected at the classroom level and not just from a state test. (Diane Johnson) 
· Using data to determine PD would also give districts the differentiation needed for success.  The message to districts would be that just filling hours of PD would not be acceptable but that PD would be based on strong data. (Susan Clifton)

· Since we have long advocated for data or evidence to support plans for districts regarding PD to improve student achievement, what might work to make that expected process STRONGER? (Karen Kidwell)

· The Curriculum Framework helped in Jefferson County. If we have a model curriculum for the CCSS, is the next step mapping available PD resources and materials, etc. to align with the framework…. and training in using student data? (Mary Gwen Wheeler)

· We are working on a model curriculum, but the department of education can’t dictate curriculum to local districts. (Karen Kidwell)

· Perhaps districts should be trained to “drill down” into the data, similar to the work of the Kentucky Continuous Monitoring Process. (Susan Clifton)
· I’m thinking about developing a logic model for PL with student learning as the intended outcome, but determining what intermediate variables are available, as well as formative assessment of both teaching practice and student learning. These intermediate variables provide more timely feedback than value-added data or state assessments. (Ginny Clifford– NH)
· Do we know what the Data Quality Campaign and other value-added models are using in relation to data collection and sets that address the quality and impact of PD? (Ann Elisabeth Larson)
· We need some revision to the professional growth plans – now more an “exercise” than a growth plan. (Jana Beth Francis)
· Need to tie student learning and teacher effectiveness so they work together, especially current classroom data and not state assessments. (Janie Tomek)

· One modification that is needed for #6 is strengthening the language for inclusion of school and district leadership in the PD system.

Recommendation 8: Re-norm school cultures for the redesign of teaching and learning.

What do the policy review team and the state core team need to know? (Joellen Killion)
· In order to achieve and implement all the other recommendations, school culture must be addressed. (Susan Clifton)
· Doug Reeves says that changes in culture often must be preceded by changes in policy. (Liz Storey)

· Culture trumps policy every time! (Diane Johnson)

· Worked in Singapore on setting up their PLCs and they struggled with the same issues. (Joellen Killion)

· How are we really addressing schools building PLCs and not just focusing on resources? (Janie Tomek)

· Might we see a different use or structure of the school day? (Karen Kidwell)

· I think it’s more complex than either 24 hours or job-embedded. Teachers do need formal instruction and dedicated time away from the classroom to learn new skills, knowledge, and attitudes. But then the implementation and on-the-job learning takes place in their classrooms. We need both. (Mary Ann Blankenship)

· If schools were re-normed, we would see a more flexible schedule, co-teaching, team planning, data walls and analyses of student growth, action research – the model the report describes in Singapore. Also university graduate study would more closely align with supporting the real work of teachers and their career plans, needs, goals, etc. (Ann Elisabeth Larson)

· In NH, our early adopter districts for non-hourly-based PL had strong curriculum administrators or assistant superintendents who championed the paradigm shift and changed the Individual Professional Development Plan requirements at the district level. State policy enabled the change, but it was district-level leadership that made it happen. (Ginny Clifford – NH)
· For the non-hourly option in NH, the first districts to champion this required action research projects that schools presented to their peers. We now have four districts using the non-hourly approach. Another district requires three pieces of evidence toward their professional growth plan. The details were left up to the district. (Ginny Clifford – NH)
· Yes, there is a role for school systems and for the SEA in all of this. (Joellen Killion)

Recommendation 3: Capitalize on Teacher Leadership (including NBCTs and other expert teachers).

What would we see if #3 were in place? (Joellen Killion)

· This connects to the teacher leadership networks we have in place – but each district is so different in how teacher leaders are used at the district level. (Jana Beth Francis)

· For me, the identification of the National Board Certification process as a professional learning “offering” should be included. (Mona Ball)

· At the university level, we often hear from our graduate students who are in a Teacher Leader master’s or Rank 1 program that they are unclear within their district and from the EPSB what their credentials enable them to do at the leadership level. The same occurs with NBCTs, I believe. (Ann Elisabeth Larson)

Recommendation 4: Use well-designed teacher and student performance assessments to drive changes in teacher preparation and development.

· This would be a great link to the teacher effectiveness system being piloted now. We’re looking at it relative to our literacy and numeracy work (part of the Integration Grant). (Jana Beth Francis)

· There is a distinction between performance assessments for certification versus ongoing professional learning for teachers that links with student learning. (Joellen Killion)
· There were several comments in the chat box around the term TPA (Teacher Performance Assessments) and confusion around what this involves: 

· Some thought it sounded like another test and questioned whether it related to practicing teachers or teacher candidates. 

· John DeAtley suggested that TPA was a specific kind of assessment that EPSB has used to measure pre-service candidates.

· Karen Kidwell thought it applied to the PGES model – as one of multiple measures. 

· Diane Johnson suggested that TPA might be used as a way to evaluate PL experiences – can teachers put into practice what they learned? 

· Karen Kidwell questioned whether that would be determined by local districts or the SEA.
· NOTE: More clarity is needed around TPA, what it involves, and how it might be part of the larger picture of teacher assessment.
· Joellen Killion agreed that a comprehensive PD system would require a seamless process for growth beginning at the university with teacher candidates and continuing with practicing teachers.

Recommendation 2: Leverage and Connect K-12 and Higher Education Resources.

· I think one manifestation of this will come with our CIITS system…of course, vetting and even creating resources could and should be a collaborative process. (Karen Kidwell)

· My gut reaction is that it will need to be an outside agency; but will they know KY and unique situations? (Diane Johnson)

· What if they were vetted by a committee comprised of various KY stakeholders? (Susan Clifton)

· These are good questions. (Joellen Killion)

Recommendation 7: Take advantage of technology and online resources.

· Again, the issue may be how to vet resources to ensure quality. (Joellen Killion)

· I would like to make sure we’re not limited to teachers on this issue, but include administrators and how they plan for and promote effective PD.

Recommendation 5: Build off KTIP successes.

· When teacher candidates are steeped in intensive field and clinical experiences, earn certification, and are successful in the KTIP process, they are likely to become teacher leaders in mentoring and coaching other new teachers. This includes their becoming Teacher Educators on KTIP committees in their schools or districts. We grow our own in this way and encourage longevity in the profession. Kentucky has a solid framework in place for this work. Emphasizing a next phase of development in the “clinical approach” (e.g. The Blue Ribbon Alliance, NCATE) in KTIP is critical.  (Ann Elisabeth Larson)

· There is much to be done to make sure we are all moving in the same direction. (Joellen Killion)
Summary – Some key areas of focus

· Defining professional learning and disseminating an understanding of that vision.

· Deciding whether credit needs to be given or how that credit is given.

· Creating an accountability system to monitor the quality of professional learning if credit is to be given at this point. 
· Exploring how to develop and utilize teacher leaders.

· Coming together to develop a deeper understanding of professional learning for all policy makers.

· Need for collaboration with various groups across the state. What are the potential strategies to connect with different groups and what are their roles related to professional learning?

· Create a seamless system of professional learning from pre-service to ongoing professional learning for all educators, including administrators.

Next meeting: April 25th in Kentucky

· Revisit what was done in February – put it all together

· Explore the vendor system and what that looks like
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