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OVERVIEW
This toolkit is designed to provide you with tools and resources to use as you plan for conferences with your teachers.  It is organized around the cycle of the work with specific timelines and procedures outlined by your district Certified Evaluation Plan.  Use the District Requirements and Timelines template to map out the guidelines you must follow as you implement TPGES.  You are more than welcome to modify any of the templates to make them better fit your circumstances.  







YOUR DISTRICT REQUIREMENTS & TIMELINES
State Requirements are in italics.
	
	Your CEP Guidelines
	State
Requirements
(MEP)

	Requirement
	Format
	Timeline
	

	Review district evaluation guidelines with staff members

	
	
	Within 30 days of employment 
· Take into consideration when staff members start their year
(Remember to complete this when hiring staff after the school year begins.)

	Self Reflections
	


	
	Will occur annually

	Student Growth 
What is the role of the principal?
What conferencing requirments does your district have?

	
	
	Describe administrative  protocols for:
· identifying measures for determining growth 
· ensuring rigor and comparability
Address differences for Other Professionals 

	PGP 
What is the role of the principal?
What conferencing requirments does your district have?


	
	
	Describe process for development, approval and monistoring of  professional growth
Establish a timeline for development and monitoring 
Address differences for Other Professionals

	
	Your CEP Guidelines
	State
Requirements
(MEP)

	
	Format
	Timeline
	

	Supervisor Observation 



	
	
	Minimum of 3 supervisor observations in the summative cycle
Final observation conducted by supervisor and is a full observation
Address differences for Other Professionala
Identify how the evidence will be documented

	Supervisor Observation Conference: 
Mini Observation
	
	
	Must occur within 5 working days of the observation
Describe requirements for pre/post conferences
Address differences for other professionals
Address observation
    schedule for late hires


	Supervisor Observation Conference :
Full Observation 
	
	
	

	Peer Observation 

	
	
	Must take place in last year of summative cycle
Describe how the evidence will be documented

	Summative Conference 

	
			

	The district shall require the summative evaluation conference be held at the end of the summative evaluation cycle and include all applicable system data.


Conferencing
Many times, the focus of an evaluation conference has been about the principal sharing his/her reflections of the lesson. The principal shared what was observed, what was good about that observation, and any suggestions for the teacher.  One of the shifts that should occur when moving to our current Professional Growth and Effectiveness System is in the way conferences are held.  The role of the principal for a majority of conferences will change to that of coach -- encouraging reflection and problem solving with the teacher about next steps.  The principal should ask questions, review evidence with the teacher, and support the teacher in his/her professional growth.  If this role is different for you, you will need to communicate the change to teachers, setting expectations when they come for a conference.  If conference experiences have been passive, they may not be prepared to take a more active role in their first conference.  Some principals have shared a couple of the questions that they will be asking ahead of time, providing teachers a  time to reflect prior to the conference.  
Principals walk a fine line of being both coach and evaluator.  It is important to note that at times principals will need to be directive with individual teachers. If there are concerns, they need to be shared.  If there are changes that need to occur, you need to be clear about your expectations.  
This section of the toolkit provides you with some tools to use as you prepare for specific conferences.  They have been adapted from a variety of different sources which you may want to consider to support your work. 
 


	Conferences:  Building on a Coaching Model

	5%
	10%
	85%

	SUPERVISING ZONE
	MENTORING
ZONE
	COACHING ZONE
Co-Creating the Relationship

	Give Advice:
· Give the Answer
· Ask pointed questions
	· Teach
· Offer options
	· Create awareness
· Design actions
· Plan and goal set
· Monitor progress
· Celebrate success



	What does the Principal do in a coaching conversation?

	· Does not know all of the answers
· Asks questions
· Listens to the content and underlying themes in the answers
· Seeks to develop the strengths and interests of others

	What does coaching involve?

	· Helping others:
·  plan
·  reflect
· problem solve and make their own decisions
· Spending time on:
· mediating resources
· clarifying intentions
·  identifying multiple options to assist others in self directed learning and getting the optimal results

	How does this occur?

	· Use the evidence
· Ask reflective and clarifying questions 
· Collaborate with the teacher
· Reflecting
· Processing 
· Problem solving 
· Remember that the person who does the thinking is the one who learns…


Cheliotes, L. G. & Reilly, M. F. (2010). Coaching conversations: Transforming your school one
       conversation at a time. Thousand Oaks, CA:  Corwin Press.





	Key Skills for Coaching Conversations

	· Listen with commitment.
· Focus on the other person.
· Invite reflection and dialogue.
· Be nonjudgmental.
· Value/Include times of silence.
· Avoid advice giving. Listen without obligation to act.


	· Paraphrase what the other person says

	· Presume positive intent and utilize powerful, open ended questions

	· Communicate using reflective feedback - CVP.
· Clarifying questions
· Value potential statements or questions
· Possibility questions or statement



Cheliotes, L. G. & Reilly, M. F. (2012)  Opening the door to coaching conversations.
     Thousand Oaks, CA:  Corwin Press.


	Difficult Conversations 

	· Four Purposes
· Interrogate reality
·  Provoke learning
·  Tackle tough challenges
·  Enrich relationships


	· Confrontational Model
· Name the issue.
· Select specific example that illustrates the behavior or situation you want to change.
· Describe your emotions about the issue.
· Clarify what is at stake
· Identify your contribution to the problem.
· Indicate your wish to resolve the problem.
· Invite your teacher to respond, ask:
· Clarifying questions or statement
· Value potential statements or questions
· Possibility questions or statements 
· Inquire your teacher’s point of view 
· What have we learned
· Make an agreement and determine how you will hold each other responsible for keeping it.


                                                         

Scott, Susan.  (2004).  Fierce conversations:  Achieving success at work and in life, one
      conversation at a time.  New York, NY:  Berkley Publishing Group.



	Strategies for Successful Difficult Conversations:
When Personalities and Feelings Are at Issue

	Approach the person with authentic positive intent then speak from the heart.
	“ My goal is to come up with a solution that we are both comfortable with”
“ I think the reason this subject hooks me is that I don’t like thinking of myself as someone who….”
“I’m anxious about bringing this up, but at the same time, it’s important to me that we talk about it…”
“I don’t know if you intended this but I felt…..”
“I’m concerned about a problem that is affecting both of us……”
“I’d like to give you some feedback that I think will help us be more productive.”

	Get clear about the issue you want to discuss and name it.
	“I would like to discuss…..”
“The goal for this meeting is….”
“Can you say a little more about how you see things?”
“What information might you have that I don’t?”

	Identify the value you see in the other person or the value of the topic of discussion.
	“You have really thought about this deeply…”
“So a strong belief for you is….”
“This seems really important to you… “
“I see evidence of your ……. “

	Ask a reflective question that opens possibility thinking.
	“What were you considering in regard to….”
“I wonder what would happen if…?”
“What other considerations are you thinking about?”
“How can you apply something that you have done successfully in the past to this situation?”

	Describe your contribution to the problem and indicate your wish to resolve the issue.
	“There are a number of things I’ve done that have made this situation harder….”
‘If I were in your shoes I’d probably feel confused too.”
“My reactions have a lot to do with my experiences…”

	Frame solution options.
	“The strength of the ideas that you have come up with….”
“Here’s the solution that we’ve discussed……”

	Leave the majority of the talk time for the other person and really listen.
	Tell me more about that idea….






	Strategies for Successful Difficult Conversations:
When Personalities and Feelings are at Issue

	Dig for greater clarity and understanding, avoiding negative emotions, sarcasm and blame.
	What I hear you saying……is that correct?
You’re thinking that…..
What strategies have you used in the past that would work in this situation?

	Acknowledge the other person’s position, identifying areas of agreement and difference.
	It sounds like you’re really upset about this.
This seems really important to you.   It’s important to me too.  Let’s look at what we can agree about.  
How do you see it differently?

	Together agree on next steps and determine how to hold each other accountable. (or write the first three to five sentences that would open the dialogue in this conversation)
	What would be the most help to you moving forward?
Let’s review what we have decided so far….
What are your next steps?  
What do you need to do?  What can I do to help?



Adapted from the following resources:

Cheliotes, L. G. & Reilly, M. F. (2010). Coaching conversations: Transforming your school one
       conversation at a time. Thousand Oaks, CA:  Corwin Press.
Cheliotes, L. G. & Reilly, M. F. (2012)  Opening the door to coaching conversations.
     Thousand Oaks, CA:  Corwin Press.
Patterson, K., Grenny, J., Maxfield, D., McMillan, R., & Switzler, A. (2013). Crucial accountability: Tools
     for resolving violated expectations, broken commitments, and bad behavior (Second ed.). New York,
     NY:  McGraw-Hill.
Patterson, K., Grenny, J., McMillan, R., & Switzler, A. (2012).  Crucial conversations:  Tools for talking
     when stakes are high.  New York. NY:  McGraw-Hill.
Scott, Susan.  (2004).  Fierce conversations:  Achieving success at work and in life, one conversation at
        a time.  New York, NY:  Berkley Publishing Group.
Stone, D., Patton, B., & Heen, S. (1999). Difficult conversations:  how to discuss what matters most.
       New York, NY: Viking Penguin.




.
  


STUDENT GROWTH GOAL AND PGP PLANNING 
One of the requirements is that districts set up administrative protocols for the development and monitoring of Student Growth and Professional Growth Goals.  Districts must be able to show that goals are rigorous and comparable.  The approval process you will go through is outlined in your Certified Evaluation Plan.  Principals play an important role in this process.  One way that this can occur is through a SGG/PGP conference at the beginning of the year where the teacher shares:
· The analysis of the data used to determine the goals
· The goals
· Plans for how the goals will be achieved
This section of the toolkit provides templates that can be used to outline the expectations for the conference for both the principal and teacher as well as questions that the principal can use to learn more about the teacher’s process and goal.  
RESOURCES supporting Student Growth on the KDE website:
PGES Page – http://education.ky.gov/teachers/PGES/Pages/PGES.aspx
· KLA/KDE TPGES training modules - These modules provide resources ready for you to use around the student growth topic.  
· PGES Toolkit from KASC – The toolkit provides sample goals, templates for SGG planning and training ideas.

Student Growth Webpage – 
http://education.ky.gov/teachers/PGES/TPGES/Pages/TPGES-Student-Growth-Page.aspx
Provides the most up to date resources available on KDE around Student Growth





Student Growth Goal:
	CONTENT CONSIDERATIONS
Does the goal…	
	TECHNICAL CONSIDERATIONS
Does the goal…

	
Align with the needs identified from the data.

	
Target at least one group of students? (class, content, etc.)

	
Show that it is congruent with Kentucky Core Academic Standards appropriate for the grade level and content 
area for which it is developed.

	
Contain both a growth and proficiency target?

	
Target an enduring concept or skill or a subset of 
knowledge and skills.

	
Match SMART criteria?
Specific, Measurable, Appropriate, Realistic and Time-bound.


	
Allow high- and low-achieving students to adequately demonstrate their knowledge.

	


	
Provide access and opportunity for all students, including students with disabilities, ELLs and gifted/talented students.

	




Assessment:
	CONTENT CONSIDERATIONS
The assessment…	
	TECHNICAL CONSIDERATIONS
The assessment …

	
Is it congruent with Kentucky Core Academic Standards appropriate for the grade level and content area for which it is developed?

	
Provides for opportunities for baseline and end of the year data?  Does the teacher plan for formative assessment throughout the year to monitor student progress?

	
Does it target an enduring concept or skill or a subset of knowledge and skills?

	
Provides for opportunities for formative assessment throughout the year – especially at mid-year?

	
Is there a good match between the rigor of the standard and the method used to collect evidence?

	
Allows high- and low- achieving students to adequately demonstrate their knowledge

	
If the assessment is a rubric, does it describe the performance levels aligned with meeting mastery?

	
Provides access and opportunity for all students, including students with disabilities, ELLs and gifted/talented students


Professional Growth Goal:
	CONTENT CONSIDERATIONS
Does the goal…	
	TECHNICAL CONSIDERATIONS


	
Align with the needs identified in the self assessment?
	
Were a variety of different sources of evidence used for the needs assessment?


	
Answer the 3 guiding questions:

· What do I want to change about my practice 
that will effectively impact student learning? 

· How can I develop a plan of action to address
 my professional learning? 

· How will I know if I accomplished my objective?

	
Is additional clarification needed about what the teacher will do?  If so, additional plan information will be needed.  





SGG & PGP CONFERENCE
TPGES SGG & PGP CONFERENCE 
PRINCIPAL’S ROLE
	BEFORE
	DURING
	AFTER

	· Share expectations with the staff about the conference.

· Provide support for creating the goals - training, PLC work sessions, etc.

· Review the teacher’s goal .

	· Ask key questions to encourage discussion and to get background information about the goal.

· Provide specific, evidence-based feedback on the goals and plans. 

· Collaborate with the teacher to ensure success of the goals.  

	· Analyze goals/plans from across the school to mobilize resources and support.

· Follow up with committed support.

· Review any goals that needed revision and provide additional support.  

· Think about how to incorporate what teachers are working on into your own PGP and SGG.




TPGES SGG & PGP CONFERENCE 
TEACHER’S ROLE
	BEFORE
	DURING
	AFTER

	· Identify enduring learning, proficiencies and sources of evidence.

· Analyze student needs against identified enduring learning.

· Create Student Growth Goal/Plan

· Analyze professional growth needs.

· Create PGP.

· Submit goals and answer questions in district format/system.

	· Share data analysis.

· Share goals and how the goals will meet your students’ needs.

· Collaborate with the principal to finalize goals.  
	· Make any revisions identified through conferencing with the principal.

· Begin working to meet your Student Growth Goal and PGP.  

· Plan to reflect throughout the process.  






Student Growth & PGP Conference: Preparing to Collaborate
Checklist for the Teacher
	Complete prior to meeting:

	
	Student Growth Goal & Questions

	
	Self-Reflection

	
	Professional Growth Goal & Questions

	Bring to the Meeting:

	
	Data used to determine baseline for student growth

	
	Assessment measure(s) to be used to determine student proficiency

	
	Data used to determine professional growth area (if different)

	
	Resources for either SGG or PGP you want to share

	Be ready to:

	
	Share data used to determine goals

	
	Explain how your Student Growth Goal is rigorous

	
	Explain how your PGP will impact students

	
	Collaborate with the principal on finalizing your goal and plan

	
	Identify next steps and support needed





Student Growth & PGP Conference: Preparing to Collaborate
Checklist for the Principal
	Communicate with staff:

	
	Expectations for Student Growth Goal/Professional Growth Goal

	
	How to complete the self reflection and how you will use their self reflection in the process 

	
	Expectations for the conference

	
	How to schedule the conference

	Review prior to conference:

	
	Student Growth Goal & Questions

	
	Self-Reflection

	
	Professional Growth Goal & Questions

	Bring to the Meeting:

	
	Agenda

	
	Sample questions

	
	Computer to collect additional evidence

	Be ready to:

	
	Discuss data used for both SGG and PGP goal

	
	Analyze decisions/processes used when creating goals

	
	Analyze the SGG for components and rigor

	
	Facilitate collaboration on the SGG and PGP

	
	Provide feedback on goals and plans

	
	Collaborate on next steps and support





TPGES Student Growth Goal/PGP Conference
	Sample Agenda
	Sample Follow-up Questions

	1. Overview of identifying enduring skills and needs assessment
· Teacher shares what was learned through the identification of enduring skills and the needs assessment and how it helped create a focus for the goals.
	
· How did you decide on the content focus for your goal?  
· What did you learn about your students from the data you reviewed?
· How will the source{s} of evidence that you have selected allow students to demonstrate proficiency?
· Explain the match between the rigor of the standard and the method chosen to collect evidence?
· How do you think this goal is going to be beneficial for your students?


	2. Student Growth Goal/Plan
Teacher shares the goal/plan
Principal analyzes goal/plan considering:
Does the student growth goal:
· Match SMART criteria (See SMART goal checklist for additional questions)
· Have both growth and proficiency targets 
· Align with the identified needs from the data?
Does the assessment:
· Provide for pre/post data?
· Accurately measure what students should be mastering?
· Reach the level of rigor expected of the standard?  Expected by the district?
· Match a variety of cognitive levels and include a sufficient number of items to provide data?
Does the student growth plan:
· Align with the goal?
· Address all aspects of the goal?
· Identify how the student learning will be accomplished? 
· Identify relevant and focused activities?
· Identify appropriate materials/resources?
· Reflect manageable timelines?
Will the teacher achieve the goal through the identified plan?
Principal provides feedback through sharing evidence, asking questions and providing specific feedback.  

	Goal:
· Why do you think this goal will cause an increase in student performance?
· Which students do you think will benefit most as you accomplish your goal? Why?
· What evidence will you gather to determine your progress toward meeting your goal?


Assessment:
· Explain how you know that the assessment matches the level of rigor expected in the standards.
· How do you know that the assessment accurately measures what students should be mastering?



Plan:
· What learning strategies are you going to incorporate into your instruction?  
· Why do you think the activities you chose will produce results?
· How will you use the identified resources/ materials?
· Identify any barriers that you might need to plan for as you implement your plan?




	Sample Agenda
	Sample Follow-up Questions

	3. Principal and teacher collaborate together to refine the goal/plan
	

	4. PGP Goal/Plan
Teacher shares the goal/plan.
Principal analyzes goal/plan considering:
Does the professional growth goal:
· Align with the identified needs from the data?
· Answer the 3 questions?
Does the professional growth plan:
· Align with the goal?
· Address all aspects of the goal?
· Identify how the teacher learning will be accomplished? 
· Identify relevant and focused activities?
· Identify appropriate materials/resources?
· Reflect manageable timelines?
Will the teacher achieve the goal through the identified plan?
Will you know if the teacher achieved the goal using the identified evidence at the end of the year?  
Principal provides feedback through sharing evidence, asking questions and providing specific feedback.  
Principal and teacher collaborate together to refine the goal/plan.  
	Goal:
· Does your PGP support your student growth goal?  Why or why not?  (It is ok if it is different but it would be good to know why.)
· Why do you think this goal will cause a change in teaching practice?
· Now that you have realized _____, what will you do about it?
· Describe how your goal will provide a “stretch” for you?
· How will this impact what you do in the future?
· What do you expect to be different in your classroom after you meet your goal?
· What evidence will you gather to determine your progress toward meeting your goal?
Plan:
· Why do you think the activities you chose will produce results?
· Predict how your practices will change.
· How will you use the identified resources/materials?
   Collaborate with others?  Share your learning?

	5. Identify supports needed

	· Describe the types of assistance you will need to meet these goals. 
· How will our conversation influence the completion of your professional growth plan?



	Things to consider as you meet with teachers:

	· What patterns are you seeing across the school in the identified goals/plans?
· How can you group teachers to support each other in this process?
· What implications do the identified goals and plans have for the school as a whole?
· How can you best utilize your resources to support teachers?  Support students?
· What implications do the teacher goals have on your own PGP and SGG?




OBSERVATION
During the summative cycle, a teacher will be observed and provided feedback from his/her supervisor at least three times.  The individual district’s Certified Evaluation Plan will determine the timeline for the cycle.  Post-conferences shall occur within five working days after the observation but the district will outline pre and post-conference expectations and protocols.
The observation process will include:
· A pre-conference protocol as determined by the district
· The principal observing the teacher and recording evidence
· The principal organizing the evidence by component on the Kentucky Framework for Teaching and sending it to the teacher without a rating through the district determined format/system
· The teacher reviewing the evidence, analyzing it against the Kentucky Framework for Teaching and identifying the rating
· A post-conference for discussion about the lesson and the teacher and principal’s rating based on evidence
· The principal making a final decision about the rating based on evidence observed, artifacts reviewed, and discussion with the teacher




OBSERVATION CONFERENCE
TPGES OBSERVATION CONFERENCE 
PRINCIPAL’S ROLE
	BEFORE
	DURING
	AFTER

	· Observes the teacher and collect evidence.

· Removes any bias or interpretive statements from evidence.

· Aligns evidence with Domain 2 & 3 Components.

· Sends the evidence to the teacher for his/her review prior to the conference.  

· Reviews any artifacts uploaded by the teacher after the observation (student work, modified plans, etc.).

	· Listens and asks clarifying questions.

· Discusses ratings for Domains 2 & 3 with the teacher.  Make final judgment.

· Collect sevidence for Domains 1 & 4 based on conversation and artifacts provided

· Determines follow-up support that is needed

	· Inputs ratings and submit the observation according to district protocols. 

· Provides follow-up support as decided during the conference. 



TPGES OBSERVATION CONFERENCE 
TEACHER’S ROLE
	BEFORE
	DURING
	AFTER

	· Reflects on lesson & student work.

· Reviews the observation feedback sent by the principal.

· Rates own instruction based on the evidence.  

· Provides any additional artifacts for the observation– pictures, student work, modified lesson plans for future lessons, etc.  

	· Shares reflection on lesson and self- rating on Domains 2 & 3. 

· Shares any additional artifacts collected from the lesson.  Provide artifacts that show evidence for Domains 1&4 connected to the lesson

· Collaborates with the principal on final rating, realizing that the principal has the final decision.  

	· Reflects on conference.

· Follows through on principal feedback.

· Makes adaptations discussed during conference wth plans to share progress at the next conference.  
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Observation Conference: Preparing to Collaborate
Checklist for the Teacher
	Complete following district protocols prior to meeting:

	
	Review observation evidence and identify the performance level for the components.


	
	Identify any additional artifacts. such as student work and assessment data, you want to share.  Think about artifacts tied to the lesson that provide evidence for Domains 1 & 4.  


	
	Complete any reflection if applicable.


	Bring to the Meeting:

	
	Any artifacts you want to share resulting from the lesson


	
	Your analysis of the performance levels from the evidence 


	Be ready to share:

	
	Your reflection of the observation evidence

	
	Impact of the lesson on your students 

	
	Your next steps 

	
	Support needed





Observation Conference: Preparing to Collaborate
Checklist for the Principal
	Communicate with staff:

	
	Purpose and expectations for the conference


	
	Any questions you will ask everyone (if any)


	
	Schedule  - Logistics 


	
	Preparation checklist


	Work in district format/system prior to meeting:

	
	Place observation evidence into components


	
	Upload any evidence (photos, videos, etc.) that you collected during the lesson


	
	Send evidence to the teacher– do not do a performance rating at this time


	Bring to the Meeting:

	
	The performance rating you would assign based on current evidence


	
	Questions that you plan to ask


	
	Any resource/support you may have already identified


	Be ready to:

	
	Collaborate with the teacher on the analysis of the lesson

	
	Facilitate the teacher’s reflection on the lesson

	
	Discuss the performance ratings for each component and be ready to make a decision based on the evidence and the discussion

	
	Share expectations for next observation 





TPGES Observation Conference
	Sample Agenda
	Sample Follow-up Questions

	1.  Pre-Conference
· Teacher shares lesson plan and student outcomes  
· Teacher identifies any specific feedback he/she wants from the principal  
· Principal gets clarification on the class, lesson plan or student outcomes as identified in reviewing the artifacts and the discussion  
	· Tell me about the lesson and the student outcomes you expect.  
· How does this lesson meet your students’ needs?
· Is there anything that you want me to focus on as I observe your class? 

· Possible clarification starters 
· Can you tell me more about …
· Tell me why you are …
· How does your focus on  ____  impact student learning? 


	2. Post-Conference 
 The teacher 
· shares about his/her reflection on the evidence from the observation  
· asks for clarification if needed 
· discusses the implementation of the lesson and the student outcomes
· shares implications for students based on the lesson
· shares what has been learned about his/her teaching and next steps for improvement. 
The principal
· provides the teacher an opportunity to reflect on the lesson based on the evidence and the framework
· asks for clarification as needed  
· shares own ratings – when rating(s) are different; discusses why   
· provides feedback and direction as needed  (Amount will vary by teacher) 
Both teacher and principal will
· determine next steps
· discuss any changes expected in next observation
· identify any needed support

	· How do you think the lesson went?
· Tell me about your reflection on the evidence from your observation.  Where did you place yourself on the framework based on this lesson’s evidence?
· Where are your students in their learning process based on this lesson?  What are their next steps?  How do you know?
· What did you learn about your teaching in relationship to the framework?
· What was the single most important concept and skill you wanted every student to know at the end of the lesson?  How successful were you?  (Jackson, 2008)

· Possible clarification starters 
· Can you tell me more about …
· Tell me why you did …
· How did your focus on ____  impact student learning?
· Why did you make that instructional decision?


	3.  After the conference
· The teacher will apply what has been learned in future lesson.
· The principal will finalize ratings and submit observation results using district protocols.
	




	Things to consider as you meet with teachers:

	· What patterns are you seeing across the school in the observations?
· Are there components that are strengths of the teachers in your school?
· Are there components that are areas of growth for the teachers in your school?
· How can you group teachers to support each other in this process?
· What implications do the observations have for the school as a whole?
· How can you best utilize your resources to support teachers?  Support students?
· What implications do the teacher goals have on your own PGP and SGG?








Question Resources
The following pages provide you with a variety of different resources for questions to use during an observation conference.  As you begin using the resources, you may find that different resources are needed for specific teachers.  Principals who have used these resources have also created a personal bank of questions, choosing questions that fit their style or the needs of their teachers.  
Questions by Domain:  This set has questions that can be used to target a particular component,  providing additional questions if there is a particular area  identified as either a strength or area of growth during the observation process.  A possible scenario is that you didn’t collect evidence in a particular component and need to hear from the teacher.  As teachers identify components to work on in their PGPs, you may decide to focus on that area during an observation, and the questions provide a place for you to begin.
Topics for Conversation:  In the book Talk about Teaching, Charlotte Danielson demonstrates how components can be combined in order to look at five (5) big topics about teaching.  This is a useful resource as you become more familiar with the Kentucky Framework for Teaching and begin to see connections between components.  It is relevant when you observe teachers demonstrating strengths or areas of growth over multiple components.  It will provide a way to address several components but not be as overwhelming because the teacher can see how they are connected.
Battelle for Kids (BFK) Connect Framework:  In 2013/14, KLA worked with BFK.  One of the resources they developed was a Reflection Flip Book.  The booklet provided questions by domain but also connected to their Connect Framework.  This framework helps to target a teacher’s strengths or areas of growth through questioning.







Domain 1 – Planning & Preparation
	Component
	Sample Questions

	1A 
Demonstrating Knowledge of Content and Pedagogy
	· How does your lesson fit with the enduring learning of your content?
· How did you prepare students for this lesson?
· What will you be teaching next?  How does today’s lesson build understanding for students?
· What strategies are you planning to use with students?

	1B 
Demonstrating Knowledge of Students
	· How did you learn about your students?
· How do you use that information?
· How will you intentionally connect with your students in this lesson?
· How will you differentiate for this lesson?  Enrichment?  Interventions?

	1C 
Selecting Instructional Outcomes
	· What are the learning targets for this lesson?
· Explain to me how these targets are rigorous for students.
· How does the learning represent important learning in your content?
· Have you modified the outcomes for students?  If so, how?  Are these outcomes still rigorous?
· Explain how you have provided the scaffolding for this lesson.  How do you know that the students are ready for this lesson?

	1D
Demonstrating Knowledge of Resources
	· How are the resources going to be differentiated for students during this lesson?
· What resources are you using?  Where did you get them?  
· How do the resources support the intended learning?

	1E 
Designing Coherent Instruction
	· How does the learning meet the needs of your students?
· How will you use grouping in the lesson?
· Explain why you choose the activities that you did.  

	1F 
Designing Student Assessment
	· How will you know that students have mastered the intended learning in this lesson?
· How will you formatively assess during the lesson?
· How will you use the information from your assessments?
· How will students know the assessment expectations?





Domain 2 – Classroom Environment
	Component
	Sample Questions

	2A 
Creating an Environment of Respect and Rapport 
	· Explain why you responded to the student’s disrespect the way that you did?
· How do you encourage respectful interactions among your students?  
· Share with me how you have created respectful culture within your classroom.

	2B 
Establishing a Culture for Learning
	· How do you communicate high expectations in the classroom?  
· Do your students assume responsibility for quality work?  Why?  or,  Why not?
· Do your students think you have high expectations?  How do you know?  If not, why do you think that is the case?

	2C 
Managing Classroom Procedures
	· What structures have you put in place to help students become more independent with routines?
· Why do you think the students were off task?  How could that have been prevented?
· How do you support smooth transitions for your students?

	2D 
Managing Student Behavior
	· Share with me how you manage student behavior.  What routines, structures, plans do you have in place?
· Explain why you responded to the student misbehavior the way that you did.
· How do students monitor their own behavior in your classroom?

	2E 
Ongoing Physical Space 
	· How do you ensure that the learning is accessible to all of your students?
· Share how your students use the center space in your room.
· How do you use technology in your classroom?  How do your students use technology?





Domain 3 – Instruction
	Component
	Sample Questions

	3A 
Communicating with Students
	· Why did you use the vocabulary that you did?  Provide an example.
· Why do you think your students were confused?  What could you have done differently?
· How could you involve students in explaining the content?
· At times during the lesson you were difficult to understand -- what could you have done differently?

	3B 
Using Questioning and Discussion Techniques
	· (Share the questions you recorded.)  What level of questioning do you think you used?  
· How many students do you think you involved in the discussion?  How could you have included more?
· How can you move your discussions to being more student directed? 
· How do you use questions to promote student thinking?  How do you ensure that you are asking high level questions?

	3C 
Engaging Students in Learning
	· Explain how the activities chosen are designed  to reach the instructional targets.
· How could the activities been changed  to develop  deeper student thinking about the content?
· How do these activities fit with your long range instructional plan?
· How did you know that your students were intellectually engaged in the learning?
· How could you have provided choices for students today?

	3D 
 Using Assessment in Instruction
	· How do you know students are mastering the learning?
· How do your students know what the assessment criteria is for the learning today?
· Share your formative assessment strategies.  
· How do you involve students in your assessment practices?
· Here is some of the feedback that you shared – how can you make that more specific?

	3E 
Demonstrating Flexibility and Responsiveness 
	· What adjustments did you make during the lesson because of student needs?
· What is another way that you could have explained the content when the students didn’t understand?
· What accommodations did you make?  Why?





Domain 4 – Professional Responsibilities
	Component
	Sample Questions

	4A 
Reflecting on Teaching
	· How do you think the lesson went?
· Did your students reach the learning targets for today?
· What could you have done differently?  

	4B 
Maintaining Accurate Records
	· How do you keep track of your formative assessment?  
· How do you use the information you get from your formative assessment?
· Can I see your grade book?  

	4C 
Communicating with Families
	· How do your families know what your students are doing in class?
· What communication have you had with the students who are not successful with the content right now?  
· Share how you dealt with _______________.  

	4D 
Participating in a Professional Community
	· What leadership role(s) have you accepted with your PLC, grade level/content team, or teaching partner?
· Share with me other areas of involvement within the school or district.  

	4E 
Growing and Developing Professionally
	· In what ways have you worked  with the other teachers in your PLC, grade level, etc.?
· What Professional Learning have you chosen?  How has it impacted your instruction?
· How have you used the feedback that you received from your peer observer?  

	4F 
Demonstrating Professionalism
	· How do you ensure that all students are going to succeed in your class?
· In PLC/learning team settings, what do you consider important criteria  when making decisions?





Topics for Conversations
Adapted from Charlotte Danielson’s Talk About Teaching,  Corwin Press, 2009.
	Topic for Conversation
	Framework Components
	Comments
	Observation Clues
	Discussion

	Clarity of Purpose
	1c, 3a







	What are the students learning?

Both students and teachers are clear about the desired learning.
 
	Observation clues….. 
· Statements at the beginning of class
· Targets posted on the board and referred to
· Students identify through an inquiry lesson
· Activities linked clearly to the purpose
	The teacher can clearly explain what the students should learn – not just what they should do. 
Possible questions:
· What are you intending that students will have learned from the lesson?
· How will you know (if you don’t know now) that students did in fact learn what you intended?
· How does this learning follow what they, and you, did yesterday and where will it lead in future lessons?
· How will you help students consolidated their understandings?

	Rigorous Learning Tasks and Assignments
	1b, 1e, 1f, 3b, 3c, 3d, 3e
	Deals with the quality of the student learning task and/or assignments.
What makes a task rigorous or routine is the gap between the demands of the task and the current capabilities of the student.  As a result, teachers must know the expectations of the task as well as the level of the students.    
	Looking at the connection between the task, the student responses, and the amount of scaffolding provided by the teacher.
Learning tasks that both motivate and result in important learning are those that:
· Pose an interesting question or problem
· Enable students to work collaboratively
· Are designed to promote conceptual understanding
· Permit student choice and initiative
· Encourage depth rather than breadth
· Require higher level thinking 
	The teacher can share how the task will move students towards mastery of the expected standard.  The teacher can use his/her knowledge of the students to explain how the assignment is rigorous.
Possible questions:
· Is this task congruent to the standard?  If not, how does it support the learning needed so that your students can master the standard?
· What did you learn from your student results?  What are their next steps?  
· How did your scaffolding during the lesson affect the rigor of the task?
· How could you have made this task more rigorous?






	Topic for Conversation
	Framework Components
	Comments
	Observation Clues
	Discussion

	High Levels of Energy and Student Engagement
	Virtually all
	Engagement is a mental activity – not a physical one.  An activity needs to be minds on not just hands on.  
Classroom energy is the result of high levels of student engagement.
High levels of student engagement are indicators of student learning and reflect high levels of student motivation and commitment.  
	The learning is done by the learner – the students are intellectually engaged in the learning. 

Evidence includes:
· Active questioning by students
· Ongoing participation
· Initiation of creative and constructive approaches
Absence of:
· Student boredom or disaffection
· Involvement in other activities
· Talking with peers
· Acting out
	The teacher can share his/her perception of the engagement and the evidence that supports that perception.  
Characteristics of a high-energy classroom are found in the exemplary descriptors – they involve students!  Have the teacher identify an area where he/she could involve students more.  
Possible Questions:
· How did you know that your students were “minds on” with this lesson?
· What did you consider in your planning that created the type of engagement that you got in this lesson?
· What could you do differently to involve –(name the student(s) not participating)?
· How do you think the rigor of your task contributed to the student engagement?







	Topic for Conversation
	Framework Components
	Comments
	Observation Clues
	Discussion

	Safe and Challenging Environment
	2a, 2b
	Deals with the affective nature of the classroom – the interactions between the teacher and students and among students
Students must feel that their efforts are valued and respected
	Respect for students as people and as learners
Well designed work for students
Teacher’s verbal and nonverbal cues:
· Listening carefully to students
· Displaying sensitivity to students’ feelings
· Convey a sense of caring
· Communicate that each student is important
· Absence of sarcasm, demeaning statements
· Communicate that it’s safe to take learning risks
· Provide support when necessary
Students: 
· Try out ideas
· Question the teacher’s and other students’ opinions
· Treat each other with respect
· Are challenged by the work
· Persist – commit to the work
	The teacher can share what he/she has done intentionally to create a safe and challenging environment.

Questions will usually revolve around specific interactions observed between the teacher and students or between students.
It appears that students are willing to share when they don’t understand something.  How did you create the safe environment?
I noticed that ________ seemed to give up during the practice part of the lesson.  What approaches have you found work with students to help them persevere when the work gets difficult?




	Topic for Conversation
	Framework Components
	Comments
	Observation Clues
	Discussion

	Smooth Organization and Management
	2c, 2d, 2e
	 Deals with the routines and procedures within the classroom that support a productive classroom.

Purpose:
· Activities are taken care of with minimal loss of instructional time
· Provide security for students
Communicates to students that the classroom is a purposeful place where important work is done.
	The classroom is orderly.
Students follow routines for regular activities:
· Distributing and collecting materials
· Keeping a neat classroom
· Giving all students the chance to be involved
· Sharpening pencils
· Etc.
Routines have been taught.

	Smooth routines are worth noting as well as when things are disorderly.

Possible Questions:
How have you involved your students in creating the routines and procedures for your classroom?
What routines did you intentionally teach your students?  
How do you integrate a new student into your classroom?
It took you 7 minutes to take attendance
  -- how could you do that activity differently to maximize student learning time?
________ got up 4 times to sharpen a pencil during the lesson.  What is your classroom routine for that procedure?
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MID-YEAR REVIEW
It is important that at mid-year a progress check is completed to determine where teachers are with the implementation of individual PGP and Student Growth Goals.  Your district’s Certified Evaluation Plan should outline the district expectations for the monitoring of the goals.  Some districts are requiring a mid-year review in either a reflection form, conference, or PLC protocol.  
For the administrator, these conferences can be invaluable, not only to provide feedback to individual teachers, but they also provide a way to “take the pulse” of the school.  The information you gather and the trends you identify across the school can help you not only problem solve and support teachers and students in the current year, it can also be a great data collection tool in preparation for next year.  
The resources in the toolkit are designed to help support a principal with mid-year conferences.  Additionally, these resources can also be adapted to fit your district’s guidelines.   




MID-YEAR REVIEWS
TPGES MID-YEAR REVIEW 
PRINCIPAL’S ROLE
	BEFORE
	DURING
	AFTER

	· Reviews teacher’s progress and reflections regarding goals/plans  prior to the review

· Schedules the mid-year review 

	· Asks key questions to encourage discussion and to get background information about the goal

· Provides specific, evidence-based feedback on the goals and plans.\

· Collaborates with the teacher on any changes needed to the action plan

· Collaborates with the teacher to ensure success of the goals 

	· Analyzes goals/plans from across the school to mobilize resources and support

· Follows up with committed support

· Reviews any goals that needed revision and provide additional support  




TPGES MID-YEAR REVIEW
TEACHER’S ROLE
	BEFORE
	DURING
	AFTER

	· Collects and analyzes student performance data for student growth goal

· Completes activities outlined in Student Growth Action Plan

· Completes activities outlined in PG Action Plan 

· Reflects upon results and plans to discuss refinements needed with principal during mid-year review

	· Shares goals/plans with the principal

· Shares reflection regarding impact of student growth and PG action plan on professional practice and student results

· Collaborates with the principal on incorporating the principal feedback to improve goals/plans
	· Makes any changes and resubmits action plans if needed

· Creates a way to collect data and reflect on progress throughout the year

· Continues to implement  action plans










Mid-Year Review: Preparing to Collaborate
Checklist for the Teacher
	Complete prior to meeting:

	
	Self Reflection 


	
	Analysis of progress on Student Growth and Professional Growth Goal

	Bring to the Meeting:

	
	Data showing progress towards Student Growth Goal


	
	Artifacts/Evidence of progress towards SGG and PGP


	Be ready to:

	
	Share your analysis of the year-to-date progress of your goals.

	
	Discuss any modifications needed for your plans based on the data.

	
	Identify next steps and any support needed.





Mid-Year: Preparing to Collaborate
Checklist for the Principal
	Communicate with staff:

	
	Purpose and expectations for the Mid-Year Review


	
	Any questions you will ask everyone (if applicable)


	
	Schedule  - Logistics 


	
	Preparation Checklist


	Review prior to meeting:

	
	Teacher’s self reflection 

	Bring to the Meeting:

	
	Questions you will want to ask about the teacher’s progress


	Be ready to:

	
	Facilitate the teacher’s reflection on the progress of SGG and PGP.

	
	Collaborate with the teacher to identify next steps and needed support.

	
	Share any possible evidence that you might need between now and the end of the year. 





TPGES Mid-Year Conference
	Sample Agenda
	Sample Follow-up Questions

	1.  Overall Reflection regarding TPGES 

Teacher shares what was learned through the implementation of the effectiveness system up to this point.
	
· What have you learned from the process?
· What are you curious about regarding the next stages of implementation of TPGES?

	2. Review the evidence collected regarding the Student Growth Goal/Plan 
Teacher shares data/evidence toward Student Growth Goal attainment.

Principal asks questions and provides feedback through sharing evidence considering the following: 
· How are students meeting or showing progress toward growth goal and proficiency targets? 
· What patterns do you see in special populations of students? 
· How do the activities, materials, and resources in the student growth plan align to the needs of the students now that you have the new data?
· Do timelines need to be adjusted?

Principal and teacher collaborate together to refine the plan.  

	



· What has been the impact on student performance?
· What are the next steps or actions you will need to take to support  students in achieving the growth goal and proficiency target?
· What additional evidence will you gather to determine your progress toward meeting the goal?
· Did you have any surprises with the assessment results?  
· What types of adjustments should you make in your instruction?
· How do you think the plan should be refined? 
· Identify any barriers that you might need to plan for as you implement your plan?

	3. Review Evidence from Pre and Post-Observation Conferences and Observations (Domains 1, 2 & 3)

Teacher reviews communication notes from pre and post- conference and formal observations and responds to the following prompts during discussion with principal:  
· How do you think you have shown improvement?  
· What areas do you still need to grow and what evidence can you show or provide?  
· What professional practices and decisions in your work have had the most influence on your ability to support your students to achieve growth?
	



· Did you have any surprises in the notes or evidence from the observations?
· What patterns do you see?
· What impact has the evidence had on your professional practice?
· What advice do you have for me to collect better evidence?





	Sample Agenda
	Sample Follow-up Questions

	4. PGP Goal/Plan and Professional Responsibilities (Domain 4)

Teacher shares data/evidence toward Professional Growth Plan goal attainment.

Principal asks questions and provides feedback through sharing evidence considering the following: 
· How has this goal caused you to change professional practice?
· How has this change caused an increase in student progress?

Principal and teacher collaborate together to refine the professional growth goal/plan.  
	


· Describe how your goal has provided a “stretch” for you?
· How will this impact your professional practice?
· What is different in your classroom?
· What evidence will you gather to determine your progress toward meeting your goal?.
· How will you use the identified resources/ materials?
· How do you think the plan should be refined
( activities, resources, timeline)?
· How have you collaborated with others as you implemented this plan? 
·  How do you plan to share your learning?

	5. Identify supports needed and next steps to collect evidence (Domains 1-4)

· What are our next steps to refine the process?
· How will we gather evidence from our daily work in each domain?

	

· How will these next steps ensure professional and student growth?
· How will we follow-up before our next conference?




	Things to consider as you meet with teachers:

	· What patterns are you seeing across the school as teachers review their goals and plans?
· What strengths are you seeing in the implementation of the goals?
· What patterns are you seeing with areas of growth?
· How can you group teachers to support each other in this process?
· What implications do the goals and plans have for the school as a whole?
· How can you best utilize your resources to support teachers?  Support students?
· What implications do the teacher goals have on your own PGP and SGG?






SUMMATIVE PROCESS
At the end of the teacher’s summative cycle, you will hold a summative conference.  At this point, you will use the evidence that you have collected to determine a final rating for the teacher.  You have multiple sources of evidence:
· The teacher’s PGP and Self Reflection
· Mini and Full Observations
· Student Voice Survey data and the teacher’s response to that information
· Student Growth Goal and the process that the teacher used throughout the year to help the students to be successful:  formative and summative assessments; changes to instruction; individual supports for students who struggled to meet the goal; extensions for students who reached the goal early
· Other evidence as identified in your district’s Certified Evaluation Plan (CEP)
The Summative Decision is a combination of State and District Guidelines.  It is important to review your district’s CEP and the state requirements. 





SUMMATIVE CONFERENCE
SUMMATIVE CONFERENCE 
PRINCIPAL’S ROLE
	BEFORE
	DURING
	AFTER

	· Shares expectations with the staff about the conference

· Reviews the sources of evidence that you have collected for each teacher

· Identifies additional evidence needed

	· Asks key questions to encourage discussion and to get background information about the goal

· Provides specific, evidence-based feedback on the completion of goals and plans 

· Collaborates to identify teacher’s next steps  

	Makes decisions about ratings for:

· Each domain

· Professional Practice.

· Student Growth using district decision rules.

· Overall rating for the teacher using state decision rules.

Input the ratings and any comments into district forms/systems.




SUMMATIVE CONFERENCE 
TEACHER’S ROLE
	BEFORE
	DURING
	AFTER

	· Determines if SGG and PGG are met and comes with data and evidence of the outcomes

· Collects any evidence the principal asked for at the last conference

· Completes your reflections 

	· Shares goals/plans with the principal

· Shares any additional evidence

· Discusses  progress this year

· Collaborates with the principal to determine next steps

	· Reviews the final ratings and provides comments (not required but available)

· Begins thinking about  specific needs between now and next year to begin this process again









Summative Conference: 
Preparing for the Summative Rating
Checklist for the Teacher
	Complete prior to meeting:

	
	Self Reflection 


	
	Collect any additional evidence 


	Bring to the Meeting:

	
	Data and artifacts for your Student Growth Goal


	
	Artifacts that show impact of your PGP


	
	Any additional evidence identified in collaboration with your principal


	Be ready to:

	
	Share any additional evidence against the framework

	
	Discuss the student data for your Student Growth Goal

	
	Discuss the evidence for your PGP

	
	Collaborate with your principal on next steps and support needed





Summative Conference: Preparing for the Summative Rating
Checklist for the Principal
	Communicate with staff:

	
	Purpose and expectations for the conference


	
	Any questions you will ask everyone


	
	Schedule  - Logistics 


	
	Preparation Checklist


	Review prior to meeting:

	
	Evidence for the teacher:  observations, self reflections, Student Growth Goal/plan, PGP, Student Voice survey results, and other as identified by the district
	

	Bring to the Meeting:

	
	Identification of needed evidence in order to make summative ratings on the teacher


	
	Knowledge of current level of performance for the teacher 


	
	Teacher ratings for summative performance

	Be ready to:

	
	Share summative ratings 

	
	Listen to evidence the teacher provides 

	
	Make adjustments if needed based on teacher’s evidence

	
	Collaborate to identify next steps and needed supports

	
	Enter final ratings in CIITS, either during or following the meeting

	
	Send final rating information to the teacher through CIITS





TPGES Summative Conference
	Sample Agenda
	Sample Follow-up Questions

	1.   Overall Reflection regarding TPGES process
Teacher shares what was learned through the implementation of the Effectiveness System
	
· What have you learned about yourself as you have gone through the Effectiveness System?
· What have you learned from the process?

	2. Review Evidence for Professional Practice:  Kentucky Framework Domains
Teacher reviews principal’s notes on summative evidence and responds to the following prompts during discussion with principal:  
· How do you think you have shown improvement?  
· What areas do you still need to grow and what evidence can you show or provide?  
· What professional practices and decisions in your work have had the most influence on your ability to support your students to achieve growth?
	

· What patterns do you see?
· What impact has the evidence had on your professional practice?
· What advice do you have for me to collect better evidence?
· How will we gather evidence from our daily work in each
  domain?
· Did you have any surprises in the evidence or ratings?


	3. Review  Evidence collected regarding the Student Growth Goal/Plan 
Teacher shares data/evidence toward Student Growth Goal attainment
Principal asks questions and provides feedback through sharing evidence considering the following: 
· Based on your data, do you predict the students will meet your growth goal and proficiency targets on the state assessment? 
· What patterns did you see in special populations of students? 
· Did the activities, materials, and resources in your student growth action plan produce the results you wanted? 
· If so, why?  If not, why not? 
· What would you do differently?

	

· What has been the impact on student performance?
· What have you learned from this process?  How has it changed your instruction?
· Did you have any surprises with the assessment results?  
· What types of adjustments should you make in your instruction?
· Identify any barriers that you found as you implemented your plan.  Are there any changes you should have made?





	Sample Agenda
	Sample Follow-up Questions

	4.  PGP Goal/Plan and Professional Responsibilities 

Teacher shares data/evidence toward Professional Growth Plan Goal attainment

Principal asks questions and provides feedback through sharing evidence considering the following: 
· How has this goal caused you to change professional practice?

How has this change caused an increase in student progress?

Principal and teacher collaborate together on possible next steps  
	


· Describe how your goal has provided a “stretch” for you?
· How have learnings impacted your professional practice?
· What is different in your classroom?
· Did you need additional evidence?  Are  there other sources of evidence you should have collected?
· How has your collaboration with other teachers impacted your goal attainment?
·  How do you plan to share your learning?

	5. Identify learning, supports needed, and next steps in the process. 

What did you learn this year from the TPGES process?
What supports will teachers need to be successful?
What advice do you have as we plan for full implementation next year?  


	

· What helped you the most as you went through this process?
· What will you do differently next year to make the process more efficient?
· How can we adjust/use the system within our school to ensure  it supports appropriate continuous learning for teachers?





	Things to consider as you meet with teachers:

	· What patterns are you seeing across the school in the summative ratings?
· Are there specific domains that are strengths of the teachers in your school?
· Are there specific domains that are weaknesses of the teachers in your school?
· How can you group teachers to support each other in this process?
· What implications do the summative ratings have for the school as a whole?
· How can you best utilize your resources to support teachers?  Support students?
· What implications do the teachers’ goals have on your own PGP and SGG?









PGES Connections for Special Educators:
Questions, Artifacts & Observables
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Adapted from “Instruction Connections for Special Educators”
Developed by Kentucky Cooperative TPGES Task Group



Toolkit for Special Educators
Audience: 
Special Educators, Evaluators, Directors of Special Education, Consultants and other stakeholders

Purpose
Special Educators:
This toolkit has been adapted from a document that was developed to provide clarity of Kentucky Framework for Teaching (KYFfT) for Special Educators.  The complex role of Special Educators requires both compliance and individualized, specially designed instruction for the students they serve.  This toolkit can support teachers in
 self-coaching- taking the initiative to create positive changes in their professional practice when used during self-reflection.  
Evaluators:  
This toolkit might also provide guidance in coaching a special educator to become more effective. It will also add clarity to observables and artifacts.   It is important to remember that these questions and artifacts were developed using CEC professional standards for a general special educator; therefore, they are not inclusive of all the specialized expertise represented by special educators.

Possible Uses:
	Special Educators
	Evaluators

	· Use the Question section to guide Self-Reflection (CIITS)
· Use the Observables and Artifacts to make special education connections to the Fft

	· Use the Question section to facilitate pre/post-conferences
· Use the Artifacts described in Domains 1 and 4 to learn more about compliance  requirements for special education
· Use the Observables described in Domains 2 and 3 to better understand the complex role of the Special Educator




Development:
Kentucky Educational Cooperative Consultants, and others knowledgeable of KYFfT and Special Education, at the request of KDE, formed a TPGES Task Group focused on the role of Special Educators.  The excerpts included in this toolkit were lifted from a document created by that group to support the professional growth and effectiveness of Special Educators. The items in this toolkit are based on two vetted, respected documents (CEC Standards and Kentucky Framework for Teaching); therefore, it is an accepted source of assistance when working with special educators as presented. 
Organization:
This toolkit includes a separate section for each Domain/Component that includes Questions and Obervables/Artifacts.




Domain 1: Planning and Preparation
PGES Connections for Special Educators
	Domain 1:A  Demonstrating Knowledge of Content and Pedagogy
· Knowledge of Content and the Structure of the Discipline 
· Knowledge of Prerequisite Relationships 
· Knowledge of Content-Related Pedagogy 


	Artifacts
	Questions

	· Individualized progress monitoring data and aligned Reporting of Progress
· Lesson Plans/IEP
· IEP goals are written to reflect students’ needs and the characteristics of the disability
	· What are some ways you have used students’ progress monitoring data to inform instructional practice?
· Describe how your understanding of characteristic of disabilities impacted your professional practice.
· Describe how students’ are receiving specially designed instruction as documented on their IEP?
· How are you connecting developmentally appropriate IEP Goals to grade level expectations (i.e. KCAS, Program Review Documents)
· In what ways have you used the IEP and Lesson Plan Development Handbook to plan Specially Designed Instruction?





Domain 1: Planning and Preparation
PGES Connections for Special Educators
	Domain 1:B  Demonstrating Knowledge of Students
· Knowledge of Child and Adolescent Development 
· Knowledge of the Learning Process 
· Knowledge of Students’ Skills, Knowledge, and Language Proficiency 
· Knowledge of Students’ Interests and Cultural Heritage 
· Knowledge of Students’ Special Needs 

	Artifacts
	Questions

	· Communication logs (PLC minutes, Phone Logs with outside agencies, Notice of ARC)
· IEP, SDI and Present Level of Performance include appropriate documentation of medical diagnosis; professional practice reflects application of this knowledge of students
· Middle/School High School – use of ILP in developing SDI
· Elementary – use of an interest inventory in developing SDI
· Progress Monitoring Plan is included in a formative system – could be included as part of SDI – Daily Lesson plans could include time to Progress Monitor

	· How does your knowledge of characteristics of exceptional learners inform the way you plan Specially Designed Instruction for your students?
· What are some ways you consider students’ interests when developing Specially Designed Instruction?
· What are some ways your progress monitoring data collection system is aligned to IEP Goals?
· In what ways have you applied knowledge of students’ medical needs to developing Specially Designed Instruction?




Domain 1: Planning and Preparation
PGES Connections for Special Educators
	Domain 1:C Setting Instructional Outcomes
· Value, Sequence, and Alignment 
· Clarity 
· Balance
· Suitability for Diverse Learners 

	Artifacts
	Questions

	· Completed task analysis templates or planning notes
· PLC Logs – include discussion of Accommodations and (Instructional and/or Assessment) Modification
· Individualized instruction is scaffolded to meet students’ needs
· Intentional selection of strategies is evident, and varies for students based on individual learning needs
	· In what ways are you utilizing grade level topics, activities and strategies during SDI to provide rigorous instruction?
· What are some ways you determine the prerequisite skills for Specially Designed Instruction?
· What might be some ways you could partner with students to ensure understanding of instructional goals?
· To what extent does Specially Designed Instruction permit you to collect Progress Monitoring data?





Domain 1: Planning and Preparation
PGES Connections for Special Educators
	Domain 1:D Demonstrating Knowledge of Resources
· Resources for Classroom Use 
· Resources to Extend Content Knowledge and Pedagogy 
· Resources for Students

	Artifacts
	Questions

	· Evidence of using a list of local agency resource directory to meet individual learner needs
· Teacher has documentation of attending webinars related to current trends of evidence based practices for caseload
· Lesson Plans document teacher has provided explicit instruction on accessing additional online resources and/or tutoring resources
· Document that information about students’ Supplementary Aids and Services is shared with colleagues with instructional interest
· Documentation of Para-educator schedule (if applicable to teacher)

	· In what ways have you used Supplementary aids and services (SAS) to support students’ access to general curriculum?
· What are some ways you have shared students’ Supplementary Aids and Service needs with colleagues with instructional interest?
· What are some ways you include the para-educator in instructional planning for Specially Designed Instruction?
· What are some ways you could integrate information from outside agencies into Specially Designed Instruction planning?
· Can you discuss some of the resources you are using to grow as a professional?
· Describe some of the local and state resources you have used to help you stay abreast of the characteristics of exceptional learners?




Domain 1: Planning and Preparation
PGES Connections for Special Educators
	Domain 1:E Designing Coherent Instruction
· Learning Activities 
· Instructional Materials and Resources 
· Instructional Groups 
· Lesson and Unit Structure

	Artifacts
	Questions

	· Written Plans
· Materials/Programs are selected and used to meet individual students’ needs
· Books, web-search, Edivation related to information of characteristics of exceptional learners
· Task analysis notes/flow charts

	· Describe your process for selecting materials or use of existing programs to meet individual students’ needs.
· How are your plans written to support delivery of Specially Designed Instruction to individual students?
· What are some resources you have used to learn more about characteristics of exceptional learners?
· Describe your process for task analyzing Specially Designed Instruction to meet the needs of individual learners.






Domain 1: Planning and Preparation
PGES Connections for Special Educators
	Domain 1F:  Designing Student Assessments
· Congruence with Instructional Outcomes 
· Criteria and Standards 
· Design of Formative Assessments 
· Use for Planning 


	Artifacts
	Questions

	· Lesson plans include collecting progress monitoring data
· Evidence of formative assessments are embedded with Specially Designed Instruction
· Explicit and/or direct instruction of rubric(s) is provided to support student understanding of expectations
· Progress Monitoring Data/ Present Level of Performance

	· Describe some ways you include formative assessment within your Specially Designed Instruction.
· What are some ways formative assessment data guide application of task analysis of Specially Designed Instruction? (ie Continuum of Learning)
· Describe some ways students have used rubrics to assess their own level of understanding.
· Describe your process for including Progress Monitoring Data in the development of IEP- Present Level of Performance. 






Domain 2:  Classroom Environment
PGES Connections for Special Educators
	Domain 1:A  Demonstrating Knowledge of Content and Pedagogy
· Knowledge of Content and the Structure of the Discipline 
· Knowledge of Prerequisite Relationships 
· Knowledge of Content-Related Pedagogy 


	Artifacts
	Questions

		Observable Behavior
	R  
	CT

	Classroom (behavior) norms are posted and referenced frequently
	
	

	Teacher appropriately uses non-verbal cues to support appropriate behavior and de-escalate conflict
	
	

	Behavior plans are evident for individual students (as required by IEP)
	
	

	Reinforcement schedules for individual students are available (as required by IEP)
	
	


R= Resource setting           CT= Co-Teaching

	· What are some ways you communicate classroom norms to students?
· How do you balance intrinsic and extrinsic rewards?
· How do you balance the implementation of individual behavior plans?
· What are some ways you use the data from individual behavior plans to inform your instruction?







Domain 2:  Classroom Environment
PGES Connections for Special Educators

	Domain 2:B: Establishing a Culture for Learning
· Importance of the Content and Learning 
· Expectations for Learning and Achievement 
· Student Pride in Work

	Artifacts
	Questions

		Observable Behavior
	R  
	CT

	Teacher may use timers to monitor student completion of work
	
	

	Teacher uses prompts with the student to support work completion in a timely manner
	
	

	Teacher shares the learning goal for the lesson and explains the connection to the students’ Specially Designed Instruction or differentiation based on student need (i.e. RtI)
	
	

	Progress monitoring is fluid and evident 
	
	

	Teacher provides Specially Designed Instruction that includes student opportunity for guided and independent practice
	
	


R= Resource setting           CT= Co-Teaching

	· What is your system of monitoring individual student progress?
· How is the student involved in monitoring their progress?
· Describe ways students are involved in creating behavioral prompts that support a culture for learning?
· What is your plan for communicating the connection with students between general requirements and IEP Goal(s) within the various settings in which provide instruction?
· What are some ways you support students’ ability to self-advocate?
· What is your plan for fading accommodations and modifications? 






Domain 2:  Classroom Environment
PGES Connections for Special Educators

	Domain 2:C Classroom Environment:  Managing Classroom Procedures
· Management of Instructional Groups 
· Management of Transitions 
· Management of Materials and Supplies 
· Performance of Non-Instructional Duties

	Artifacts
	Questions

		Observable Behavior
	R  
	CT

	Schedule(s) is posted and referenced with students
	
	

	Procedures, which may include visuals, for frequently used routines are posted and referenced
	
	

	New procedures and routines are modeled; established routines are referenced
	
	

	Assistive technology is used to support student independence and reduce the need for teacher assistance
	
	

	Paraeducator and related service schedules are posted
	
	XX


R= Resource setting           CT= Co-Teaching

	· What were some considerations for developing your classroom routines? How can you ensure that students participate in developing the routines?
· What are some ways student data or student voice was used to establish classroom procedures (or routines)?
· What is your system for developing your daily schedule (if required of your school)?
· To what extent are students in your class able to take responsibility for non-instruction duties? Why is doing so connected to their learning?
· To what extent do you find you must train para-educators so they can contribute to your classroom?
· Give an example of your plan to fade accommodations and modifications using technology. 



Domain 2:  Classroom Environment
PGES Connections for Special Educators
	Domain 2D:  Managing Student Behavior
· Expectations 
· Monitoring of Student Behavior
· Response to Student Misbehavior

	Artifacts
	Questions

		Observable Behavior
	R  
	CT

	Classroom behavior norms are posted and referenced
	
	

	Individualization of preventative procedures and/or routines is evident in order to support student learning
	
	

	Teacher(s) implement individualized preventative behavior management strategies as facilitated by the special educator
	
	

	Teacher(s) use appropriate response to misbehavior as planned for as part of individual behavior management
	
	

	Teacher(s) uses behavioral data to adjust delivery of instruction
	
	

	Teacher uses appropriate tone of voice, non-verbal cues and respectful word choice in order to preserve students’ dignity 
	
	


R= Resource setting           CT= Co-Teaching

	· Describe the challenge of monitoring student behavior while attending to all the other tasks of teaching?  How do you meet that challenge?
· To what extent can you explain some student misbehavior being caused by different behaviors such as characteristics of disabilities?  How could a different instructional design improve the situation?
· What are some ways you use data to adjust the delivery of your instruction?
· What evidence do you use to determine that an individual student may benefit from additional behavior supports? 




Domain 2:  Classroom Environment
PGES Connections for Special Educators
	Domain 2:E Organizing Physical Space
· Safety and Accessibility
· Arrangement of Furniture and Use of Physical Resources

	Artifacts
	Questions

		Observable Behavior
	R  
	CT

	Walk-way and work space accommodate the physical needs of individual student needs (i.e. mobility, visual, hearing)
	
	

	Students have access to non-stimulating areas in the classroom to use as needed for de-escalation
	
	

	Students are using a variety of assistive technology to access learning, as indicated on IEPs (i.e. communication devices, monocular, auditory trainer)
	
	

	Procedures and designated areas are clearly labeled and communicated throughout the classroom (as specified by IEP)
	
	xx

	
	
	


R= Resource setting           CT= Co-Teaching

	· Describe some of the Universal Safety procedures in place in your classroom.
· What are some ways the classroom environment supports de-escalation of inappropriate behavior?
· What are some approaches you could use to teach your students to be alert to problems of access?
· Describe how your furniture arrangement may impact student behavior?
· What are some ways you considered individual accommodation and modifications to arrange the classroom environment?
· What are some ways you communicate with your students the need to follow school safety procedures and contribute to the safety of all peers?




Domain 3:  Instruction
PGES Connections for Special Educators
	Domain 3:A Communicating with Students
· Expectations for Learning 
· Directions and Procedures 
· Explanation of Content 
· Use of Oral and Written Language

	Artifacts
	Questions

		Observable Behavior
	R  
	CT

	Teacher uses multiple communication methods (i.e. oral, visual, written)
	
	

	Teacher provides non-verbal cues to support learning
	
	

	Teacher respectfully articulates connection between daily learning target (derived from IEP Goals) to grade level expectations
	
	

	Teacher checks for students’ level of understanding of communication
	
	

	
	
	


R= Resource setting           CT= Co-Teaching

	· What strategies do you use to anticipate possible student misunderstandings about the directions for an activity?
· What are some ways to scaffolded directions for the activity to meet individual student needs?
· Under what conditions is it a good idea for student to explain concepts to their classmates?
· Where does what you were doing today fit into the progression of KCAS?






Domain 3:  Instruction 
PGES Connections for Special Educators
	Domain 3:B Using Questioning and Discussion Techniques
· Quality of Questions/Prompts
· Discussion Techniques
· Student Participation

	Artifacts
	Questions

		Observable Behavior
	R  
	CT

	Teacher has a system for including all student in classroom discussions and/or questions
	
	

	Teacher has the expectations for all students to participate in classroom discussion posted and referenced in the classroom
	
	

	Teacher supports use of various methods of communication to include all students in classroom discussion and/or questions (as required by IEP)
	
	

	
	
	

	
	
	


R= Resource setting           CT= Co-Teaching

	· What are the challenges in using wait time (think time) in your classroom?
· What are some strategies you have considered for supporting students to ask questions or participate in discussion with peers?
· What are some practical techniques you can use to ensure that all students have an opportunity to participate in the discussion?
· What are some ways you have included social skill training to ensure all students have the opportunity to participate in classroom discussion?
· How did you plan for non-verbal students to participate in classroom communication using their individual communication systems?
· How have you used Scaffolded Instruction to teach students to respond to verbal prompts?
· In what ways have you used self-monitoring checklists about the types of questions or participation in discussion to release responsibility to students?


Domain 3:  Instruction
PGES Connections for Special Educators

	Domain 3C: Engaging Students in Learning
· Activities and Assignments 
· Grouping of Students 
· instructional Materials and Resources
· Structure and Pacing 

	Artifacts
	Questions

		Observable Behavior
	R  
	CT

	Teacher provides individualized specially designed instruction
	
	

	Specially designed instruction is utilized to engage learner (i.e. explicit, direct or scaffolded)
	
	

	Teacher provides appropriate choice to implement SDI (i.e. story topic selection)
	
	

	Teacher utilizes appropriate adaptations and modifications to engage individual students in learning
	
	

	
	
	


R= Resource setting           CT= Co-Teaching

	· How did you use information from the IEP to provide instruction today to?
· How did you teach students to use adaptations and modifications used in instruction?
· Describe some signals that students give that indicate a lessons pace is too slow or too rushed?
· What are some ways you included student choice in today’s lesson?
· What evidence do you have that the selected the activity for today’s lesson provided the SDI described in individual students’ IEPs?





Domain 3:  Instruction
PGES Connections for Special Educators
	Domain 3:D Using Assessment in Instruction
· Assessment Criteria 
· Monitoring of Student Learning 
· Feedback to Students
· Student Self-Assessment and Monitoring of Progress

	Artifacts
	Questions

		Observable Behavior
	R  
	CT

	The teacher collects either formal or informal data as specified by the IEP Goal (if goal is addressed in content presented during observation)
	
	

	Teacher uses data from guided practice to determine student needs for learning
	
	

	Teacher bases assessment on the individual, developmentally appropriate requirements of learning (i.e. Progression Documents)
	
	

	Teacher plots progress monitoring data, including students when appropriate, in order to share progress toward IEP Goals
	
	

	Feedback of progress monitoring data is shared with students, in their individual communication mode, in order to focus instruction
	
	

	Teacher scaffolds instruction in order to obtain formative data of students’ understanding
	
	


R= Resource setting           CT= Co-Teaching
	· How did you implement the method of measurement in today’s instruction?
· During a lesson what sources of evidence do you have of the level of students’ understanding of content?
· Describe your plan for sharing progress-monitoring data with students?
· What is your process for scaffolding instruction in order to obtain data to inform instruction?
· How do you involve students in evaluating and assessing their own work using a set of criteria (i.e. rubric)?
·  What is your plan for graphing progress monitoring for individual students, in compliance with IEP Guidance?



Domain 3:  Instruction
PGES Connections for Special Educators
	Domain 3:E Demonstrating Flexibility and Responsiveness
· Lesson Adjustment 
· Response to Students 
· Persistence 

	Artifacts
	Questions

		Observable Behavior
	R  
	CT

	Teacher identifies the aspects of a lesson that are likely to cause confusion and plans for alternative approaches in advance.
	
	

	Throughout instruction the teacher accommodates questions and probes for comprehension of concepts in the pacing of the lesson.
	
	

	Teacher provides positive feedback at a ratio of 3:1 (positive:negative).
	
	

	Teacher provides feedback in the students’ modes of communication.
	
	

	
	
	


R= Resource setting           CT= Co-Teaching
	· During a lesson what indicates that you need to make an adjustment to SDI?
· When you provide adjustments to your planned SDI, how do you determine the success of the change?
· What is the best response when a student asks a question during a lesson, particularly when it is irrelevant? 
· When students are having difficulty, how do you find other approaches to assist you?
· How do you support and guide students so they want to stick with tasks and improve their performance?
· Describe an adjustment made to instruction based on student data.
· Describe you plan for providing feedback to behavior?





Domain 4:  Professional Responsibilities
PGES Connections for Special Educators
	Domain 4A: Reflecting on Teaching
· Accuracy 
· Use in Future 
· Teaching 

	Artifacts
	Questions

	· Documentation/Summary of reflection of at least 10% of IEPs using the Record Review Document  (items 33 – 51a) from KDE and how this impacted Specially      Designed Instruction.
· Documentation/Summary of students’ progress monitoring data in relationship to the trajectory line and how Specially Designed Instruction impacted this data.
· Teacher has written or can articulate a philosophy of special education.
· Teacher has a completed self-reflection using the language of the CEC Professional Standards.
· Teacher has a written reflection, or can articulate, the effectiveness of Specially Designed Instruction was determined, and what percentage of students achieved the learning goal.

	· Did you meet your instructional target?
· How do your students know if the target was met?
· Compare your expectations for the lesson to how it actually went.
· What is the evidence for student learning?
· Did you make any modifications to your lesson during instruction?
· How were KCAS and the Progression Documents used to develop annual goals and Specially Designed Instruction?



Domain 4:  Professional Responsibilities
PGES Connections for Special Educators
	Domain 4B:  Maintaining Accurate Records
· Student Completion of Assignments 
· Student Progress in Learning 
· Non-Instructional Records

	Artifacts
	Questions

	· Progress data is current and accessible
· Timelines are met
· Documentation of parent/student contact and outside agencies  (i.e. phone calls, personal contact)
· Teacher has a system for reviewing the implementation of Specially Designed Instruction as it relates to meeting individual learning needs
· Evidence of a full record review for a student on the teacher’s caseload, preferably with documentation originating from the teacher
· Special Education documents are kept in a locked cabinet to protect confidentiality 

	· Can you describe the system selected for collecting progress monitoring data?
· How have you released responsibility to the student for collection of progress monitoring data?
· What techniques, both formal and informal, can you use to monitor student progress in learning?
· What data and sources are used most often for progress monitoring?   What can be gained from these resources (i.e. universal screenings, formal/informal assessments, state assessments)?
· What is your process for developing present level areas?
· What is your process for developing measurable annual goals?
· How did you determine the extent to which students would not participate in general education?
· How did you document the minutes the students will not participate in general education?



Domain 4:  Professional Responsibilities
PGES Connections for Special Educators
	Domain 4: C Communicating with Families
· Information About the Instructional Program 
· Information About Individual Students 
· Engagement of Families in the Instructional Program 

	Artifacts
	Questions

	· ARC Notice of conference
· Conference Summary
· Progress Notes to Parents – as documented on the IEP

	· How will you communicate progress toward annual goals to parents in a timely manner?  
· Where and how do you document parent communication?
· What strategies do you currently use to communicate learning to parents?  What additional strategies/tools could you use?
· How do you show respect for cultural diversity of students’ families in communication?
· What modifications do you find that you have made to the school’s “official” reporting systems for parents to accommodate parents’ varied education and cultural backgrounds?
· How can you enlist your students’ help in ensuring that their families understand your instructional program?
· How do you use information from the Conference Summary to inform instruction?
· What is your system for adhering to timelines?
· How do you ensure family input into instructional planning on the IEP?
· How do you foster respectful and beneficial relationships with families, students and other professionals?
· If you are providing service to student(s) with a Behavior Improvement Plan, how are you communicating the instructional plan to the family?
· Describe your process for maintaining confidential communication with families?


Domain 4:  Professional Responsibilities
PGES Connections for Special Educators

	Domain 4D: Participating in a Professional Community
· Relationships with Colleagues 
· Involvement in a Culture of Professional Inquiry 
· Service to the School
· Participation in School and District Projects 

	Artifacts
	Questions

	· Documentation of Related Services on IEP, Present Level and Conference Summary
· Log for PLC (both Special Education and Content/Department)
· Contact Log for Outside Agency or Notice of Conference that includes Outside Agency personnel 
· Sign-in sheets for various school events
· Participation/Membership documentation for professional organizations
· Documentation of sharing the needs of exceptional learners (ie case load) to colleagues providing instruction to students

	· How are you collaborating with professional providing related services to your students?
· How do maintain supportive and respectful relationships with your colleagues?
· How do you share progress-monitoring data during PLC?
· How does your PLC compare assessment scores of students with disabilities and students without disabilities?
· How do you plan for and maintain communication with outside agencies?
· How does your membership/participation in professional agency support a deeper understanding of instructional practice or exceptional learners?
· How do you communicate student needs to colleagues, with an education interest? 




Domain 4:  Professional Responsibilities
PGES Connections for Special Educators
	Domain 4:F Demonstrating Professionalism
· Integrity and Ethical Conduct 
· Service to Students 
· Advocacy 
· Decision Making 
· Compliance with School and District Regulations 

	Artifacts
	Questions

	· Timelines are met as shown through Record Review
· PLC Minutes – Reports reflecting professional discussion of special education topics being shared
· Teacher adheres to school/district/state/federal guidelines for maintaining and accessing records
· Teacher maintains a system of recording keeping related to advocacy of students (i.e.call logs, emails to agencies and professionals)
· Agenda of Staff Meeting or PLC minutes reflect the Special Education sharing information to better serve students with disabilities
· Special educator refers students to before/after school services to better meet students’ needs; teacher may also provide these services
· Teacher publically demonstrates high expectations for students as evidenced through scheduling, selection input of LRE, selection and fading plan for accommodations – Conference Summary Minutes, IEP
· Teacher has a plan to safely evacuate all students from the building in emergencies

	· Describe a situation where your advocacy improved equal access to education for a student with disabilities.
· What are some ways you have contributed to improving the school culture for students with disabilities?
· It’s not always easy to advocate for students, particularly those who are traditionally underserved by schools. Describe a situation in which you have done so.
· Can you give an example of a time when you discussed, with a colleague, classroom decisions that seemed to be made to serve the needs of the teacher rather than the needs of the students?
· Discuss with me how you ensure that your timelines are met and that your documentation meets all levels of guidelines.  







ARTIFACTS AND DATA FOR TEACHERS
(MAY be uploaded to EDS or brought to conferences to help determine framework rating) 
· Artifacts can be any document or product (i.e., PowerPoint presentations, videos, electronic files, planning documents, student work, anecdotal notes) that show evidence of the teacher’s work.  Your district CEP provides guidelines on the specific sources of evidence that can be used.  Remember, this is not about creating a huge portfolio – this is about having enough evidence to determine a rating for the teacher.  

	
TPGES Component

	
Artifacts & Data 

	Professional Growth Plan
	· Self assessment uing  the Kentucky Framework for Teaching
· Answers to the three questions:  What do I want to change about my practice that will effectively impact student learning?  How can I develop a plan of action to address my professional learning?  How will I know if I have accomplished my objective?  
·  Resources you want to share, such as Student Voice results, previous evaluations, program implementation learning needs,and Student Growth Goal(s)

	Student Growth Goal
	· Questions found in EDS(or optional format) leading to the goal:  Think and Plan tool
· Multiple sources of data used to gather ‘need’ for the goal
· Baseline assessment(s) / data
· Rubric to determine student proficiency  
· Roster for targeted student group with specific information (e.g., ELL, IEP, Gifted/Talented) 
· Grade level specific standards/Enduring Learning/Proficiency 
· Resources you want to share, such as formative assessments, other information about the students, and data notebook
· Rubric determined by CEP to provide evidence of comparability within the district (if applicable)

	Pre/Post- Observation 












Pre/Post-Observation (cont.)
	· For specific lesson observed:
· Lesson plan
· Assessment
· Student tasks
· Student work
· Modifications made to instruction based on lesson
· Pictures/videos from lesson
· Reflection on lesson outcome/student progress
· For Domain 1:
· Curriculum map calendar
· Evidence of modified curriculum: IEP’s / Enrichment / Differentiation / Independent Study / Group work 
· Anecdotal records on student learning 
· List of ‘human resources’ used in classroom (e.g., guest speakers, field trips)

· Assessments of learning / Varying assessment techniques / Pre and Post tests 
· Data notebook
· Student work sample
· Seating chart
· Homework assignment samples
· Record Keeping: Grade book / Attendance / Discipline / Seating Chart
· Pictures of bulletin boards and/or displayed student work 
· For Domain 4:
· PLC agenda/notes
· Reflections on lesson(s) taught 
· Communication with families – newsletters/emails/class webpage
· Work on school and/or  district committees 
· Proof of results of professional learning 
· Evidence of leadership (eg, KTIP resource teacher, student teacher supervision, instructional/academic coaching/mentoring)
· (Post) Performance rating you would assign based on current evidence
· Questions you plan to ask


	Mid-Year Review 
	· PGP: 
· Evidence of professional learning showing progress toward goal 
· Evidence/Analysis/Reflection that shows impact of student growth due to plan broken down by student area (e.g., Gap, IEP, Gifted)
· SGG:
· Data from student assessment(s) showing progress toward goal 
· Sample student work 
· Evidence/Analysis/Reflection that shows impact of student growth due to plan broken down by student area (e.g.,Gap, IEP, gifted, etc.)

	Summative Conference 
	· Evidence (assessment, analysis, and student work) that shows status of DStudent Growth and PGP goals  
· Evidence from observations – Domains 2 and 3
· Evidence for Domains 1 and 4 




	
PGES Acronyms/Terms

	
Definition

	Assessment
	In the Student Growth Goal process, assessment is the gathering and using information from multiple sources in order to develop a deep understanding of what students know, understand,  and can do with their knowledge as a result of their learning.


	ASSIST (Adaptive System of School Improvement Support Tools)  
	Web-based school improvement platform designed to facilitate planning and streamline compliance, accountability, and accreditation reporting requirements.  One of the Principal’s Student Growth Goals is one of the Student Achievement Goals in the CSIP found on ASSIST – sometimes referred to as the ASSIST goal.   


	CCR 
(College and Career Ready)
	Readiness percentage calculated by dividing the number of high school graduates who have successfully met an indicator of readiness for college or career ready with the total number of graduates.


	CEP 
(Certified Evaluation Plan)
	The Certified Evaluation Plan developed at the district level that outlines how PGES works within the district.


	CHETL 
(Characteristics of Highly Effective Teaching & Learning)
	Effective practices in teaching and learning that describe the role of the teacher and the student in an exemplary instructional environment.   These practices can be found in the Kentucky Framework for Teaching.





	
PGES Acronyms/Terms

	
Definition

	CIITS 
(Continuous Instructional Improvement Technology System)
	Integrated on-line system that brings together academic standards, lessons, instructional resources, formative assessments, student data, educator evaluation information and professional learning as a basis for continuous improvement. 


	Common Assessments
	Assessments given to all students in the same course or grade level regardless of teacher or class.  Common Assessments can be used in the Student Growth Goal process.  


	CCSS 
(Common Core State Standards)
	Content identified by coalition of states as essential for all students to know in the areas of reading/language arts and mathematics (known in Kentucky as KCAS – Kentucky Core Academic Standards)


	Comparability
	Data generated from similar classrooms (i.e., those addressing the same standards) should be interpreted in a comparable way (i.e., use of common success criteria/rubric/performance expectations/ performance levels) with respect to the intent of the standard. For teacher-generated measures, one way to meet comparability would be for teachers to work collaboratively in teams to determine the enduring skills, concepts and processes to be measured, then develop appropriate assessment items for demonstrating mastery that are approved by the district. Assessments are comparable in terms of the criteria used to determine progress toward attainment of the standard.


	EDS 
(Educator Development Suite)
	A module of CIITS that is the technology platform for the Professional Growth and Effectiveness System.




	
PGES Acronyms/Terms

	
Definition

	Enduring Learning
	The important skills, concepts, processes or understandings that are central to a discipline and have lasting value beyond the classroom; they represent what students should understand, know and be able to do; they frame big ideas that give meaning and lasting importance to discreet curriculum elements as facts and skills.  Student Growth Goals are developed around the enduring learning for the level or course.  


	Formative Assessment
	An assessment process used by teachers and students during instruction where the teacher collects student data and adjusts ongoing teaching and learning to improve students’ achievement of intended instructional outcomes; formative assessments may include the use of commercial assessments, classroom observations, teacher-designed classroom tests and assessments and other processes and assignments to gain information about individual student learning.


	Formative evaluation 
	A continuous cycle of collecting evaluation information and providing feedback with suggestions regarding the certified employee’s professional growth and performance.


	Gap
	Percentage of students in the non-duplicated student gap group scoring proficient or distinguished on state-required content area test; groups of students include: male and female, students with and without disabilities, students with and without English proficiency, minority and non-minority students, and students who are eligible for free and reduced-price school meals and those who are not eligible.  One of the Principal’s Student Growth Goals should address Gap.  





	
PGES Acronyms/Terms

	
Definition

	Growth – Local Contribution for Student Growth
	The Teacher and Other Professional Local Student Growth Goals involve the creation of growth and proficiency targets.  The growth target outlines how all students will grow on the selected enduring learning as determined by the selected assessment.  


	Growth  - State Contribution for Student Growth
	A measure in Kentucky’s accountability system that compares a student(s) scores over two years to that of his/her academic peers and whether achievement has been greater, less than, or about the same.


	H, E, L
(High, Expected, Low)
	Ratings given to SGG and SGP that are determined by districts and included in the Certified Evaluation Plan.


	IC 
(Infinite Campus)
	Kentucky’s on-line student information system; the state’s authoritative source for student data and information.  Currently, the Student Voice Survey is administered through IC.  


	KAR 
(Kentucky Administrative Regulation)
	Guidance that is directly related to Kentucky statutes and specifically outlines  how the statutes are to implemented.  Regulations are often referred to as “Administrative/regulatory law.” 


	KCAS 
(Kentucky Core Academic Standards)
	Content identified by coalition of states as essential for all students to know in the areas of reading/language arts and mathematics








	
PGES Acronyms/Terms

	
Definition

	Ky FfT (Kentucky Framework for Teaching)
	A research-based set of  four domains with related components of teaching responsibility, developed by Charlotte Danielson.  It is the framework  for determing the professional practice rating for teachers as part of Kentucky’s Professional Growth and Effectiveness System (PGES).


	LDC 
(Literacy Design Collaborative)
	A strategy developed to support the implementation of the Literacy common core standards.  It involves the development of tasks and instructional modules.  


	OPGES 
(Other Professionals Growth and Effectiveness System)
	Professional Growth and Effectiveness System for Other Professionals, including school counselors, school-level library/media specialists, school psychologists, school instructional specialist/curriculum coaches, and school speech therapists.


	Peer Observation
	Observation of one teacher by another to provide feedback that is used formatively to improve practice.


	PGES 
(Professional Growth  and Effectiveness System)
	This acronym may be preceded by a specific letter to distinguish the system: T=teacher; P=principal; S=superintendent; O=other professionals




	PGP 
(Professional Growth Plan)
	An individualized plan that is focused on improving professional practice and leadership skills and is aligned with educator performance standards and student performance standards; is built using a variety of sources and types of student data that reflect student needs and strengths, educator data, and school/district data; is produced in consultation with the evaluator.




	
PGES Acronyms/Terms

	
Definition

	PLC 
(Professional Learning Community)
	A collegial group of school staff who are united in their commitment to student learning by sharing a vision; working and learning collaboratively; visiting and reviewing other classrooms; and participating in decision making.


	PPGES 
(Principal Professional Growth and Effectiveness System)
	A system designed to measure leader effectiveness and acts as a catalyst for growth. 

	PL (Professional Learning)
	Processes and activities designed to enhance the professional knowledge, skills, and attitudes of educators so that they might, in turn, improve the learning of students.  PL should be planned using the best practices outlined by the Professional Learning Standards found in KAR 3:303.


	Professional Practice
	The summative rating will be determined by a combination of Professional Practice using the Kentucky Framework for Teaching and Student Growth.  Evidence for Professional Practice includes student voice, observation, professional growth plans, self-reflections, and other district determined artifacts.


	Rigor
	Congruency to the standards;  in other words, the sources of evidence for goal-setting are defensible in terms of their suitability to allow students to meet or exceed the true intent of the standard being assessed.


	Rigor Rubric
	A rubric designed to be used when reviewing Student Growth Goals to ensure the goal is rigorous and comparable.




	
PGES Acronyms/Terms

	
Definition

	SGG 
(Student Growth Goal)
	A local goal set by every certified staff member (teachers, other professionals, principals, superintendents) to measure individual student growth as part of the PGES implementation


	SGP 
(Student Growth Percentile)
	Student Growth Percentiles measure change in an individual student’s performance in Reading and Math over time compared to his/her academic peers (e.g., other students in the state with a similar test score history).  The student is compared only to students who start at the same place.  The rate of change, or growth, is expressed as a percentile; for example, if John improved more than 65% of his academic peers, his SGP would be 65.  The SGP will be reported in CIITS and teachers will be given a score of High, Expected, or Low.  Teachers in grades 4-8 in ELA and Math receive SGP data.  


	SMART Criteria
	Used to develop Student Growth Goals; outcomes that are specific, measurable, appropriate, realistic, time-bound.


	SPGES 
(Superintendent Professional Growth and Effectiveness System)
	Outlines the yearly evaluation process that is used by Board of Educations with Superintendents

	Student Growth
	A change in student achievement for an individual student between two (2) or more points in time, including achievement on state assessments required per KRS 158.6453.





	
PGES Acronyms/Terms

	
Definition

	Student Voice Survey
	The state-approved student perception survey administered each year that provides data on specific aspects of the classroom experience and teaching practice.   Teachers and administrators can access the results in EDS.


	Summative Assessment
	A test or other activity that measures students’ cumulative learning.


	Summative Evaluation
	A cumulative performance evaluation that covers a prescribed timeframe using standards and pre-determined criteria. This is a combination of professional practice and student growth measures.


	TELL Kentucky 
(Teaching, Empowering, Leading, and Learning) 
	A working conditions survey completed every two years (odd years) among school-based educators to gather feedback for improvement.  The data is used by principals to create a PPGES Working Conditions Goal.


	TPGES 
(Teacher Professional Growth and Effectiveness System)
	System to measure teacher effectiveness and act as a catalyst for professional growth. 

	Val-Ed 360 (Vanderbilt Assessment of Leadership in Education)
	A research-based evaluation tool that measures the effectiveness of school leaders by providing a detailed assessment of a principal’s behaviors; the 360 survey is based on the feedback from all members of the school’s professional community: supervisor, self, and teaching staff.  The results are used as evidence for the Principal Standards as well as data for planning PGP goal.  


	WCG 
(Working Conditions Goal)
	Goal created for PPGES, developed in collaboration with the principal’s supervisor and shared by the assistant principals;  based on TELL Kentucky survey results.


PGES TIME MANAGEMENT IDEAS
PGES is requiring principals to think differently about how they use their time.  These ideas were collected from principals from across the state during the 2014/15 KLA sessions.  

Scheduling 
· Schedule early and do not procrastinate!  Make changes early in classrooms for maximum impact
· Be purposeful in your scheduling 
· Email calendar out ahead of time
· Put observation and pre/post conference on the schedule 
· Schedule  conferences in Outlook and send invitations to teachers
· Stay in the classroom after an observation until all information is put in EDS
· Have regular meetings with teachers once a month to support process
· Develop a school timeline with individual teacher observation cycles
· Stick to your schedule
· Put all teachers on a new evaluation cycle to spread out the summatives so you don’t have them all in the same year
· Use shared calendar in Outlook for scheduling peer observations
· Schedule observations ahead of time for the year
· Use time-stamp spread sheet
· Be wise with your scheduling 
· Plan out your calendar 
· Safe guard time 
· Schedule not only the observation/conference but also the time right after the observation to clean up evidence
· Stay in the room to clean up the evidence before you go back to your office
· Do observations on Thursday & Friday to allow time for reflection and to use/review evidence/videos
· Observation Cycle 
· Be intentional about teachers and their summative year of the cycle 
· Communicate with teachers so that they know when it is their summative year
· Create a school timeline showing individual teacher observation cycles
· Block out a full hour when scheduling minis so you can get a head start on assigning data
· Planning calendar from KASA website. Make the planning calendar as a poster
· Send out a schedule of when all observations will be completed
· Make teachers a calendar to keep them on track and not freak out on timelines

Framework
· Know the framework
· Provide training so the teachers and administrators have a better understanding of framework
· Share “possible artifacts” document with teachers

Conferences
· Provide questions to teachers before you meet
· Send out sentence starters ahead of the conference
· Use teacher leaders as mentors and additional layer of support for teachers before principal conferences
· Model a conference for all teachers so that they can see the types of questions that will be asked
· Have teachers create their own questions to discuss in the post conference
· Have an outline/agenda or ideas to discuss prior to post-conference
· Have teachers’ complete pre/post-observation form and use it to conference before scoring
· Read professional conversations book by Charlotte Danielson
· Complete the pre-conference over e-mail if approved in CEP

Observations
· Show training video from Teachscape to teachers and let them discuss and score
· Scripting 
· Script, highlight evidence in different colors for different domains – copy and paste for evidence
· Use a teacher/student scripting sheet with what teacher says on one side and what students say on the other side
· Script what you hear
· Find scripting best practices that work best for you
· Scripting and then assigning standards 
· 2 column scripting – one side with questions/comments 
· Use the excel tool to script and send it to the teacher to select correct domains; can then copy and paste from Excel into Word; merge cells; copy into CIITS
· Select specific focus areas for observation(in domains 2 & 3) instead of trying to evaluate/look at everything

Observations (cont)
· Narrow down mini’s to a singular component – either from the teacher’s PGP or selected in the pre-conference
· Send the evidence to teachers 24-48 hours before the post-conference;  have teachers score themselves using your scripting prior to post-conferencing 
· Empower teachers to self assess and assign evidence to specific sub-domains
· Utilizing the share feature in CIITS Scheduling in Advance (months) with opportunities for rescheduling
· Take a computer into observation and type/script
· Observe with someone else to share and calibrate
· Schedule small group meetings focused on specific topics or needs – both at the district and school level
· Communicate
· Train teachers up front about evidence, bias, and interpretation
· Send questions out prior to Conferences ( pre & post)  so teachers have time to reflect and come prepared
· Have 1 window for the year to keep the observation schedule more flexible
· Use a spreadsheet to record:
· Pre-observation conference
· Observation
· Post-observation conference 
· Script into template with components (need to really know the framework for this one)
· 
· “Double Dip” and enter a partial into CIITS and count the same visit as a formative under the old
   evaluation system for those districts using a dual system
· During mini-observation, focus on the component chosen by the teacher for PGG (especially if in domains 2 or 3); discuss in post-conference
· Use other technology to support the process
· Use Swivl – used for observations with IPad or IPhone
· Use ONE NOTE to coordinate scheduling documentation
· Use google docs to type notes from observation and then paste them into CIITS
· Chromebooks
· Electronic pen
· Use HD Webcam to video lesson and give back to teachers for them to view and score using the framework.  Principal stores on hard drive in event CIITS crashes
  Observations (cont)
· Use a cheat sheet that has domains and components when placing evidence under the components
· Try to glean information that directly affects each teacher and his/her classroom strategies;  channel information so that it makes sense and does not overwhelm  
· If you do walkthroughs, modify so that you can use them for your mini’s; focus on one domain or component; share with teachers so that they can focus and practice; use the rubric to give feedback
· Video the observation:
· Play vide as you are connecting evidence to components as a reminder
· Have the teacher view the video when there is disagreement 
· Use video to go back when you have a question or need to clarify something from your notes

Domains 1 & 4 
· Have teachers provide the evidence for 1 & 4 
· Bring artifacts from Domain 1 to one conference and Domain 4 for the next post conference
· Use the PLC process to evaluate Domains 1 & 4; develop a protocol for this;  have principal review the PLC work – not repeat it
· Focusing on one domain in the post-conference
· Teachers upload documents with evidence of Domain 1 & 4 prior to post-conference
· Have teachers collect evidence for Domains 1 &4 throughout the year and update as needed as an artifact of EDS
· Send Word document to staff through email to list evidence for domains 1 & 4 – then upload it as an artifact 
· Use template for domains 1 & 4 for teachers to bring evidence
· Organize the framework in a graphic organizer

CIITS
· Provide help sessions during planning with CIITS – walk through the process and have teacher inputting information as it is introduced
· Type as you go into CIITS
· Type on Word document or spreadsheet and upload as evidence in EDS
· Use comment section for questions and conversation starters; send to teacher with evidence

Overall Process 
· Use Professional Learning to get people ready for each step of the process
· Use examples and non examples – goals, assessments, feedback, etc. 
· Use PD money to train and free up personnel
· Don’t stress teachers out – stress the idea that it is a learning process for all
· Give teachers a list of tasks/timelines to keep track
· Do the process together as a staff
· Plan for strong induction programs for staff
· Use faculty meetings to share small chunks  in order to reduce frustrations

If multiple administrators – schedule time for each person to “cover” the office so that the other(s) can schedule observations/conferences.
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Reflection Flip Chart
1 ______________________________________________

This tool is intended for school leaders to help teachers reflect on their practices. It is designed to
examine the five domains of the TPGES through the lens of BFK Connect. The suggested
coaching questions for each domain are color-coded (Red. Blue, yellow and green)

= The coaching questions will allow principals to engage teachers in conversations about
“Powerful Practices” by helping them understand the healthy tensions and balances that must
exist among the quadrants.

o Serves as a differentiator.

= Coaching questions are stated in positive presuppositions that require educators to think how
they are or are not engaging in effective practices.

= Allows principals to get at the essence of the TPGES domains instead of overwhelming teachers
with too many components, elements, and attributes.

o Enables principals to stretch themselves in order to have honest and honorable conversations
about teacher practices out of their own color/comfort zone.

= Encourages the leader as coach to serve as the provocateur that leads and guides educators to

reflect constructively on their own practice.
{KLA
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Planning and Preparation - Domain 1
N

+ When will you connect with
more difficult students in this = In your planning, how is this

lesson? lesson linked to students’
- How does this planned lesson | prior knowledge?
align with what you know - How do you plan to give
about your student's interests | students effective feedback?
and academic skills? - When do you capitalize on
- When do you incorporate student interests in this
student differences in culture | lesson?
and language in your planned

lesson?

« What are the leaming targets
for this lesson?

« Why did you select the
method you did for assessing
the leaming targets in your
planned lesson?

« How do you plan to
differentiate learning for
students at different skill
levels?
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Classroom Environment - Domain 2
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* Why did you choose the « What impact did your

strategies you used to build feedback have on student
rapport with all your students?  pghavior?

* What strategies do you use o « How do you create a positive

build a respectful culture rsser i
between yourself and the « Why did you decide to use or
students? not use available technology
+ How do you provide to enhance student leaming?
opportunities for students to
support each other in their

learning?

« How are leaming targets

displayed and
communicated?

« When do you involve your
students in their own
assessment?

« How do you convey the
importance of high quality
work?
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Instruction - Domain 3
1

- How did you engage

« Howdidyou encourage ' students in self-reflection?
students to take ownership in . pig modify your lesson?
the actual learning? Why did you make this

« When do you intervene if decision?

students are not participating . provide an example of
in crucial class discussions?  effective feedback that you
« How did your knowledge of gave fo a student or students
students impact your choice of | guring the lesson. Why do
instructional design/delivery? you consider this effective?

« How did you ensure that
students know the leamning
targets?

« Why did you decide or not
decide to monitor and assess.
student leaming during the
lesson?

« Can students answer the
questions: Where am | going?

‘Where am | now? And how

can | close the gap?
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Professional Responsibilities - Domain 4
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« Looking back at your lesson,

+ When do you leverage your i T s e
strengths and seek advice changes? Why?
about your struggles? - How do you engage parents

* Who do you go to for help and keep them informed in
when you have a problem? e e

* Whatis the best way for - Can you tell me about a time
others, including me, to when you received feedback
provide support to you? that resulted in a change in

your practice?

+ How would you assess the
effectiveness of the lesson |
observed? Explain.

« What are your strengths as.
an educator?

« What are some areas for
improvement for you?
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BFK<Connect™ framework
1

This reflection tool was adapted from the BFK*Connect™ framework.

The framework provides a common
FLEXIBILITY & OPENNESS language for engaging staff as they develop
their own practice.
It helps educators assess their strengths and
opportunities for growth.

INTERNAL
Focus

EXTERNAL

FOCUs Educators can make their practice more
powerful by systematically creating
synergies betweens these 4 areas of
practice.

0ADER & CONTROL

This reflection flip chart aligns the 5

domains of the TPGES to these multiple
areas of teacher effectiveness in the

BFK-Connect™ framework. KL !
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