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The following LDC rubric for Informational/Explanatory writing has been modified to support teachers’ use of the rubric for student growth goal-setting.  When the selected enduring learning/skill for a teacher’s student growth goal aligns with the expectations in a LDC rubric, then the rubric can be used to collect baseline data, to formatively assess and guide instruction throughout the course, and again to determine if the student growth goal is met. Several enduring skills can be supported by the Argumentation or Informational/Explanatory LDC rubrics. This holds true for literacy in any content area and for some of the enduring skills identified for specific content areas.  Some examples are below.

	Rubric
	Content Area
	Enduring Learning/Skill

	LDC 
Argumentation 
Rubric
	Any Content Area
	Use evidence to support a claim

	
	
	Delineate and evaluate the argument and specific claims in complex text


	LDC 
Informational/
Explanatory 
Rubric
	Any Content Area
	Evaluate content presented in diverse media and formats to comprehend complex text


	
	
	Research to answer focused questions and communicate content understanding with authentic audiences 

	
	Science
	Obtain and evaluate information to determine patterns in and/or evidence about the natural or designed world and communicate information to authentic audiences.












A teacher may choose to use all criteria included in the LDC rubric and use multiple data points to determine an overall score for each student on the rubric.  Or a teacher may decide to use selected criteria for student growth goal-setting. In this case, it is important to align the criteria with the enduring skill identified in the student growth goal.  Note that organization and conventions together or individually do not constitute enduring skills. Instead these support the overarching skills included in the top four criteria together.  Likewise, content understanding alone is not an enduring skill, but by its inclusion in the LDC rubric, it requires that literacy supports the context of content understanding. 

The top four criteria in the LDC rubrics together or in some combination support the enduring skills listed above.

The following annotated rubric complements a scenario describing how a science teacher used the LDC Informational Rubric to support student growth goal-setting for her students. 





Course: Science                                                                                                                   Topic: Obtaining, Evaluating, & Communicating Information
Enduring Skills/Learnings:  Obtain and evaluate information to determine patterns in and/or evidence about the natural or designed world.  Communicate information to authentic audiences. 
*Adapted from the Informational/Explanatory Teaching Task Rubric for Template Task Collection 2.0
This enduring skill identified for science can be applied using the LDC rubric.  After all, LDC is really about obtaining, evaluating, and communicating content information.  The LDC rubric, even though broadly applicable to grades 6-12, can be applied at specific grade levels through connections to standards, grade-level context and resources.


 


The DEMANDS can be added to expectations to increase the rigor and challenge in the LDC criteria. 
The standards are included to inform teachers’ application of the rubric criteria to student products. Here you see the grade bands for Practice Standard 8 referenced under Reading/Research.  The standards tell you more specifically what students should be doing as they apply the relative criteria in the rubric. 

	Scoring Elements
	Not Yet
	Approaches Expectations
	Meets Expectations
	Advanced

	
	1
	1.5
	2
	2.5
	3
	3.5
	4

	Focus
	Attempts to address prompt, but lacks focus or is off-task.
	
	Addresses prompt appropriately, but with a weak or uneven focus.
	
	Addresses prompt appropriately and maintains a clear, steady focus. 

	
	Addresses all aspects of prompt appropriately and maintains a strongly developed focus. 

	DEMANDS
	
	
	D.  Addresses additional demands superficially.
	
	D.  Addresses additional demands sufficiently.

	
	D.  Addresses additional demands with thoroughness and makes a connection to a claim.

	Controlling Idea
	Attempts to establish a controlling idea, but lacks a clear purpose.
	
	Establishes a controlling idea with a general purpose. 
	
	Establishes a controlling idea with a clear purpose maintained throughout the response. 
	
	Establishes a strong controlling idea with a clear purpose maintained throughout the response. 

	Reading/ Research
	Attempts to present information in response to the prompt, but lacks connections or relevance to the purpose of the prompt. 
	
	Presents information from reading materials relevant to the purpose of the prompt with minor lapses in accuracy or completeness. 
	
	Presents information from reading materials relevant to the prompt with accuracy and sufficient detail. 
	
	Accurately presents information relevant to all parts of the prompt with effective selection of sources and details from reading materials. 

	DEMANDS
	D4.  Makes no mention of the credibility and origin of sources in view of the research topic.
	
	D4.  Makes a weak or unclear attempt to address the credibility and origin o sources in view of the research topic.
	
	D4.  Addresses the credibility and origins of sources in view of the research topic.
	
	D4.  Thoroughly addresses the credibility and origin of sources in view of the research topic.

	STANDARDS
	
The NGSS practice 8 standards for grade band 3-5           can provide ideas for scaffolding instruction.







NGSS: Practice 8: Grades 3-5
Read and comprehend grade-appropriate complex texts and/or other reliable media to summarize and obtain scientific and technical ideas and describe how they are supported by evidence. 
Combine information in written text with that contained in corresponding tables, diagrams, and/or charts to support the engagement in other scientific and/or engineering practices. 
Obtain and combine information from books and/or other reliable media to explain phenomena or solutions to a design problem.
Communicate scientific and/or technical information orally and/or in written formats, including various forms of media as well as tables, diagrams, and charts. Literacy standards are also listed below the LDC rubric criteria it most closely aligns. 

	NGSS: Practice 8: Grades 6-8
Critically read scientific texts adapted for classroom use to determine the central ideas and/or obtain scientific and/or technical information to describe patterns in and/or evidence about the natural and designed world(s).
Gather, read, and synthesize information from multiple appropriate sources and assess the credibility, accuracy, and possible bias of each publication and methods used, and describe how they are supported or not supported by evidence.
Communicate scientific and/or technical information (e.g., about a proposed object, tool, process, system) in writing and/or through oral presentations.

CCSS.ELA-Literacy.RST.6-8.2
Determine the central ideas or conclusions of a text; provide an accurate summary of the text distinct from prior knowledge or opinions.
CCSS.ELA-Literacy.WHST.6-8.7
Conduct short research projects to answer a question (including a self-generated question), drawing on several sources and generating additional related, focused questions that allow for multiple avenues of exploration.
CCSS.ELA-Literacy.RST.6-8.8
Distinguish among facts, reasoned judgment based on research findings, and speculation in a text
CCSS.ELA-Literacy.WHST.6-8.8
Gather relevant information from multiple print and digital sources, using search terms effectively; assess the credibility and accuracy of each source; and quote or paraphrase the data and conclusions of others while avoiding plagiarism and following a standard format for citation.
CCSS.ELA-Literacy.WHST.6-8.9
Draw evidence from informational texts to support analysis, reflection, and research.
	
	[bookmark: CCSS.ELA-Literacy.RST.9-10.2][bookmark: CCSS.ELA-Literacy.WHST.9-10.8]NGSS: Practice 8: Grades 9-12
Critically read scientific literature adapted for classroom use to determine the central ideas or conclusions and/or to obtain scientific and/or technical information to summarize complex evidence, concepts, processes, or information presented in a text by paraphrasing them in simpler but still accurate terms. 
Compare, integrate, and evaluate sources of information presented in different media or formats (e.g., visually, quantitatively) as well as in words in order to address a scientific question or solve a problem. 
Gather, read, and evaluate scientific an/or technical information from multiple authoritative sources, assessing the evidence and usefulness of each source. 
Evaluate the validity and reliability of, and/or synthesize, multiple claims, methods, and/or designs that appear in scientific and technical texts or media reports, verifying the data when possible. 
Communicate scientific and/or technical information or ideas (e.g., about phenomena and/or the process of development and the design and performance of a proposed process or system) in multiple formats (i.e., orally, graphically, textually, mathematically).

CCSS.ELA-Literacy.RST.9-10.2
Determine the central ideas or conclusions of a text; trace the text's explanation or depiction of a complex process, phenomenon, or concept; provide an accurate summary of the text.
CCSS.ELA-Literacy.RST.9-10.8
Assess the extent to which the reasoning and evidence in a text support the author's claim or a recommendation for solving a scientific or technical problem.
CCSS.ELA-Literacy.WHST.9-10.7
Conduct short as well as more sustained research projects to answer a question (including a self-generated question) or solve a problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources on the subject, demonstrating understanding of the subject under investigation.
CCSS.ELA-Literacy.WHST.9-10.8
Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; assess the usefulness of each source in answering the research question; integrate information into the text selectively to maintain the flow of ideas, avoiding plagiarism and following a standard format for citation.
CCSS.ELA-Literacy.WHST.9-10.9
Draw evidence from informational texts to support analysis, reflection, and research

	Development
	Attempts to provide details in response to the prompt, including retelling, but lacks sufficient development or relevancy. 
	
	Presents appropriate details to support the focus and controlling idea. 
	
	Presents appropriate and sufficient details to support the focus and controlling idea. 
	
	Presents thorough and detailed information to strongly support the focus and controlling idea. 

	DEMANDS
	D2.  Gives no examples from past or current events/issues to clarify the writer’s position.
	
	D2.  Attempts to give examples from past or current events/issues.  Examples may be weak or unclear.
	
	D2.  Gives sufficient examples from past or current events/issues to illustrate and clarify the writer’s position.
	
	D2.  Makes clarifying connections that illuminate the argument and add depth to reasoning to illustrate the position with examples from past/current events.

	STANDARDS
	
	CCSS.ELA-Literacy.RST.6-8.1
Cite specific textual evidence to support analysis of science and technical texts.
CCSS.ELA-LITERACY.WHST.6-8.2.B
Develop the topic with relevant, well-chosen facts, definitions, concrete details, quotations, or other information and examples.
	
	CCSS.ELA-Literacy.RST.9-10.1
Cite specific textual evidence to support analysis of science and technical texts, attending to the precise details of explanations or descriptions.
CCSS.ELA-Literacy.WHST.9-10.2.b
Develop the topic with well-chosen, relevant, and sufficient facts, extended definitions, concrete details, quotations, or other information and examples appropriate to the audience's knowledge of the topic.

	Organization
	Attempts to organize ideas, but lacks control of structure.
	
	Uses an appropriate organizational structure to address the specific requirements of the prompt, with some lapses in coherence or awkward use of the organizational structure
	
	Maintains an appropriate organizational structure to address the specific requirements of the prompt.
	
	Maintains an organizational structure that intentionally and effectively enhances the presentation of information as required by the specific prompt.

	DEMANDS
	D7.  Makes no attempts to use ___techniques to clearly convey multiple storylines.
	
	D7.  Attempts to use ___techniques to clearly convey multiple storylines.
	
	D7.  Uses ___techniques to clearly convey multiple storylines.
	
	D7.  Skillfully uses ___techniques to clearly convey multiple storylines.

	Conventions
	Attempts to demonstrate standard English conventions, but lacks cohesion and control of grammar, usage, and mechanics. Sources are used without citation.
	
	Demonstrates an uneven command of standard English conventions and cohesion. Uses language and tone with some inaccurate, inappropriate, or uneven features. Inconsistently cites sources.
	
	Demonstrates a command of standard English conventions and cohesion, with few errors. Response includes language and tone appropriate to the audience, purpose, and specific requirements of the prompt. Cites sources using an appropriate format with only minor errors.
	
	Demonstrates and maintains a well-developed command of standard English conventions and cohesion, with few errors. Response includes language and tone consistently appropriate to the audience, purpose, and specific requirements of the prompt. Consistently cites sources using an appropriate format.

	DEMANDS
	D6.  Makes no attempt to use stylistic devices to enhance the writing.
D8.  Makes no attempt to include reference to sources (e.g., bibliography, citations, references, endnotes).
	
	D6.  Attempts to use stylistic devices to develop the writing.
D8.  Attempts to include reference to sources (e.g., bibliography, citations, references, endnotes).
	
	D6.  Uses stylistic devices to develop the writing.
D8.  Includes appropriate reference to sources (e.g., bibliography, citations, references, endnotes).
	
	D6.  Skillfully uses stylistic devices to enhance the writing.
D8.  Skillfully includes reference to sources (e.g., bibliography, citations, references, endnotes).

	STANDARDS
	
	CCSS.ELA-LITERACY.WHST.6-8.2.D
Use precise language and domain-specific vocabulary to inform about or explain the topic.
	
	CCSS.ELA-Literacy.WHST.9-10.2.d
Use precise language and domain-specific vocabulary to manage the complexity of the topic and convey a style appropriate to the discipline and context as well as to the expertise of likely readers.

	Content Understanding
	Attempts to include disciplinary content in explanations, but understanding of content is weak; content is irrelevant, inappropriate, or inaccurate.
	
	Briefly notes disciplinary content relevant to the prompt; shows basic or uneven understanding of content; minor errors in explanation.
	
	Accurately presents disciplinary content relevant to the prompt with sufficient explanations that demonstrate understanding.
	
	Integrates relevant and accurate disciplinary content with thorough explanations that demonstrate in-depth understanding.

	DEMANDS
	D3.  Makes little attempt to draw conclusions/implications, but conclusions may be weak or inaccurate.
D5.  Makes no attempt to identify any gaps or unanswered questions.
	
	D3.  Attempts to draw conclusions/implications, but may be unclear.
D5.  Attempts to identify gaps or unanswered questions—Some areas may still be unclear.
	
	D3.  Draws conclusions/implications.
D5.  Identifies any gaps or unanswered questions.
	
	D3.  Enhances argument by drawing conclusions/implications.
D5.  Identifies any gaps or unanswered questions to enhance content understanding.

	STANDARDS (varies throughout the year)

	


The disciplinary content is determined by the Core Ideas, Cross-Cutting Concepts and the Performance Expectations within the NGSS and creates the context for literacy. 
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