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help in doing so. This report presents an in-depth discussion of the analytical methods and 
findings from the Measures of Effective Teaching (MET) project’s analysis of classroom 
observations.  
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For four decades, educational researchers have confirmed what many parents know: children’s academic progress depends heavily on the talent and skills of the teacher leading their classroom. Although parents may fret over their choice of school, research suggests that their child’s teacher assignment in that school matters a lot more. And yet, in most public school districts, individual teachers receive little feedback on the work they do. Almost everywhere, teacher evaluation is a perfunctory exercise. In too many schools principals go through the motions of visiting classrooms, checklist in hand. In the end, virtually all teachers receive the same “sat​isfactory” rating. The costs of this neglect are enormous. Novice teachers’ skills plateau far too early without the feedback they need to grow. Likewise, there are too few opportunities for experienced teachers to share their practice and strengthen the profession. Finally, principals are forced to make the most important decision we ask of them— granting tenure to beginning teachers still early in their careers—with little objective information to guide them. If we say “teachers matter” (and the research clearly says they do!), why do we pay so little attention to the work they do in the classroom? If teachers are producing dramatically different results, why don’t we provide them with that feedback and trust them to respond to it? Resolving the contradiction will require new tools for gaining insight into teachers’ practice, new ways to diagnose their strengths and weaknesses and new approaches to developing teachers. 
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Are teachers’ impacts on students’ test scores (“value-added”) a good measure of their quality? This question has sparked debate largely because of disagreement about (1) whether value-added (VA) provides unbiased estimates of teachers’ impacts on student achievement and (2) whether high-VA teachers improve students’ long-term outcomes. This working paper addresses these two issues by analyzing school district data from grades 3-8 for 2.5 million children linked to tax records on parent characteristics and adult outcomes. We find no evidence of bias in VA estimates using previously unobserved parent characteristics and a quasi-experimental research design based on changes in teaching staff. Students assigned to high-VA teachers are more likely to attend college, attend higher- ranked colleges, earn higher salaries, live in higher SES neighborhoods, and save more for retirement. They are also less likely to have children as teenagers. Teachers have large impacts in all grades from 4 to 8. On average, a one standard deviation improvement in teacher VA in a single grade raises earnings by about 1% at age 28. Replacing a teacher whose VA is in the bottom 5% with an average teacher would increase the present value of students’ lifetime income by more than $250,000 for the average class- room in our sample. We conclude that good teachers create substantial economic value and that test score impacts are helpful in identifying such teachers. 
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Assessing school principal performance is both necessary and challenging. Knowledge about what strong principals do to develop and maintain teaching and learning excellence has evolved with the changes in the context of schooling and improved school leadership research. This brief reports results of a scan of publicly available measures conducted by Learning Point Associates staff. The review of this information is intended to inform decision maker’s selection of job performance instruments used for hiring, performance assessment, and tenure decisions.
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Teacher evaluation has emerged as a key strategy for improving student outcomes in public education. The rationale is compelling: teachers vary widely in their effectiveness, and evaluation systems need to identify and address this variation. Performance evaluations have historically been largely perfunctory: no meaningful feedback is provided, no improvement expectations are established, and no positive or negative consequences flow from high or low ratings. In the last two years, most states have adopted new policies governing teacher evaluations, including requirements to factor student achievement gains into individual teacher evaluations. The field is consumed with implementing these policies, moving quickly from design to pilot to full-scale implementation. This guide is designed as a practical toolkit for organizing the process, elevating important issues, and elucidating the tensions and trade-offs that need to be resolved.
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Great teachers adjust their thinking to accommodate the level of reflection a situation calls for.  Their teaching is characterized by an intentional competence that enables them to identify and replicate best practice, refine serendipitous practice, and avoid inferior practice. Because of their ability to reflect, great teachers know not only what to do, but also why. “Fostering Reflection” is an Education Leadership article that discusses how great teachers know when to make decisions quickly and when to step back and reflect.

Danielson, C. (2011).  The Framework for Teaching Evaluation Instrument.  Princeton, N.J.: The Danielson Group.
The Framework for Teaching Evaluation Instrument identifies those aspects of a teacher's responsibilities that have been documented through empirical studies and theoretical research as promoting improved student learning.  The Instrument has four domains and twenty-two components. In addition, the Framework for Teaching Evaluation Instrument contains rubric language written at the component level; critical attributes for each level of performance, providing essential guidance for observers and evaluators; and examples for each level of performance that illustrate the meanings of the rubric language. 
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Improving teacher effectiveness will require the implementation of policies and practices that are supported by data at the state and local levels.  This policy brief outlines some of the most critical challenges facing states and districts as they develop and implement policies based on the teacher/student data link and provides guidance on the emerging best practices for effective implementation. Through collaborative and thoughtful implementation of the teacher/student data link, states can ensure that this important work is informed by timely, accurate, relevant information, enabling all students to benefit from an effective teacher.
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Tennessee overhauled its teacher evaluation system last year to win a grant from the federal Race to the Top program. Now many teachers say they are struggling to shine, and that's torpedoing morale. This article discusses the impact of Tennessee’s Race to the Top program on its teacher evaluation system.  
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The evaluation of teachers based on the contribution they make to the learning of their students, "value-added", is an increasingly popular but controversial education reform policy. In this report, the authors highlight and try to clarify four areas of confusion about value-added. The first is between value-added information and the uses to which it can be put. One can, for example, be in favor of an evaluation system that includes value-added information without endorsing the release to the public of value-added data on individual teachers. The second is between the consequences for teachers vs. those for students of classifying and misclassifying teachers as effective or ineffective--the interests of students are not always perfectly congruent with those of teachers. The third is between the reliability of value-added measures of teacher performance and the standards for evaluations in other fields--value-added scores for individual teachers turn out to be about as reliable as performance assessments used elsewhere for high stakes decisions. The fourth is between the reliability of teacher evaluation systems that include value-added vs. those that do not--ignoring value-added typically lowers the reliability of personnel decisions about teachers. They conclude that value-added data has an important role to play in teacher evaluation systems, but that there is much to be learned about how best to use value-added information in human resource decisions.
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For many states, the need to implement comprehensive teacher evaluation systems that consider teachers’ contributions to student learning growth is clear and immediate. But because there are no research-based models for incorporating this component into teacher evaluation systems, states are experimenting with a variety of strategies to move forward. This Research & Policy Brief provides information about options for states to explore as well as factors to consider when identifying and implementing measures. The brief also focuses specifically on federal priorities to help ensure that evaluation systems meet the high expectations set for teacher evaluation. Finally, the brief emphasizes the importance of fairly measuring all teachers, including them in the evaluation process, and ensuring validity in measurement. 
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An empirical investigation of trade-offs between number of children and their scholastic performance confirms that family size directly affects children's achievement. Though parents show no favoritism to first-born children, being early in the birth order implies a distinct advantage, entirely because of the higher probability of being in a small family. Recent large changes in family size explain a portion of aggregate test score declines, but increased divorce rates and market work by mothers have no apparent impact. Finally, teachers are shown to differ enormously, even though performance differences are poorly captured by commonly measured teacher characteristics.
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Current emphasis on teacher effectiveness in educational policy poses a challenge for the evaluation of special education teachers and English language learner (ELL) specialists. Most evaluation systems focus on student achievement and teacher practice; however, few systems have the capacity to differentiate among specialty area educators, address the challenges in accurately measuring achievement growth for their students, and connect that growth to teacher effects. Questions arise as to how these interdependent foci may vary for at-risk populations and how evaluation systems should best reflect this variation. This Research & Policy Brief addresses the challenges associated with evaluating special education teachers and English language learner specialists, particularly in accurately measuring student achievement growth and connecting that growth to teacher effects.
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New research suggests that accurate feedback based on such observation instruments can be a powerful resource for improving teaching and learning. One recent experimental study found that giving secondary school teachers frequent observational feedback based on the Classroom Assessment Scoring System (or CLASS) boosted their students’ achievement by the equivalent of moving from the 50th to the 59th percentile on Virginia’s state tests (on a 100-point scale). However, feedback that inaccurately classifies observed practices as strong or weak can entail significant opportunity costs for both teachers and their students. Therefore, school systems adopting new evaluation systems face a common problem: How to ensure observers’ feedback and coaching avoid major errors in classification and instead are based on a reasonably accurate judgment of a lesson. This brief offers examples and lessons from leading states, districts, charter management organizations (CMOs), and other education organizations working to provide teachers with accurate feedback from observations. We identified three broad areas for action: Build observers’ capacity to conduct accurate observations, create conducive conditions for observing accurately in the field, and monitor observations periodically to ensure quality.
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http://www.metproject.org/downloads/MET_Gathering_Feedback_Research_Paper.pdf
There is a growing consensus that teacher evaluation in the United States is fundamentally broken.  Few would argue that a system that tells 98 percent of teachers they are “satisfactory” benefits anyone—including teachers. The nation’s collective failure to invest in high-quality professional feedback to teachers is inconsistent with decades of research reporting large disparities in student learning gains in different teachers’ classrooms (even within the same schools).  This report presents an in-depth discussion of the analytical methods and findings from the Measures of Effective Teaching (MET) project’s analysis of classroom observations.  The report tests five different approaches to classroom observations. Each observation instrument is designed to do two things: (1) focus an observer’s attention on specific aspects of teaching practice and (2) establish common evidentiary standards for each level of practice. Ideally, an observation instrument should create a common vocabulary for pursuing a shared vision of effective instruction.

Kentucky Department of Education (2012). Kentucky Teacher Professional Growth and Effectiveness System: Field Test Guide. Frankfort, KY: Kentucky Department of Education.  
The purpose of the field testing process is to determine in authentic settings the usability, feasibility, and appropriateness of the various measures and instruments designed to implement the Teacher Professional Growth and Effectiveness System.  The purpose of the field test is not to determine individual teacher effectiveness.  The Teacher Professional Growth and Effectiveness System draws upon multiple measures of teacher effectiveness, each having unique instrumentation that tracks to the various standards in Framework for Teaching.

Little, O., Goe, L. and Bell, C. (2009).  A Practical Guide to Evaluating Teacher Effectiveness. Washington D.C.: National Comprehensive Center for Teacher Quality.  Retrieved March 6, 2012, from: http://www.tqsource.org/publications/practicalGuide.pdf
Teacher effectiveness is often defined as the ability to produce gains in student achievement scores.  This prevailing concept of teacher effectiveness is far too narrow, and this guide presents an expanded view of what constitutes teacher effectiveness.  The guide outlines the methods available to measure teacher effectiveness and discusses the utility of these methods for addressing specific aspects of teaching.  In addition, the guide offers recommendations for improving teacher evaluation systems. 
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This guide addresses the means by which states, districts, and schools can fairly and effectively measure the efficacy of the vast majority of teachers who teach a grade level or subject area in which standardized achievement tests are not administered, or who teach English language learners or students with disabilities.
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This paper disentangles the impact of schools and teachers in influencing achievement with special attention given to the potential problems of omitted or mismeasured variables and of student and school selection. Unique matched panel data from the UTD Texas Schools Project permit the identification of teacher quality based on student performance along with the impact of specific, measured components of teachers and schools. The results suggest that the effects of a costly ten student reduction in class size are smaller than the benefit of moving one standard deviation up the teacher quality distribution, highlighting the importance of teacher effectiveness in the determination of school quality.

Stronge, J.H. (2007).  Qualities of Effective Teachers.  Alexandria, VA: Association for Supervision and Curriculum Development. 

In Qualities of Effective Teachers, Dr. James Stronge synthesizes research to identify specific teacher behaviors that contribute to student achievement. [He] focuses specifically on what teachers can control: their own preparation, personality, and practices. The text discusses how effective teachers: establish, manage, and maintain learning-focused classroom environments; organize time, communicate expectations, and plan instruction; present curriculum to support active and engaged learning; monitor student progress, identify student potential, and meet the needs of special populations in the classroom. The text also includes tips and tools for engaging at-risk students and high ability students and is designed to serve as a reference tool and resource for educators.

Stronge, J. H., Richard, H. B., & Catano, N. (2008). Qualities of Effective Principals. Alexandria, VA: Association for Supervision and Curriculum Development.

What does it take to be a good school principal? No two principals work in exactly the same way, but research shows that effective principals do focus on a core set of factors that are critical to fostering success for all students. Qualities of Effective Principals delineates these factors and shows principals how to successfully balance the needs and priorities of their school and continuously develop and refine their leadership skills. Throughout the book, the authors provide readers with helpful tools and extensive research that will help them to develop a blueprint for sustained school leadership; create an effective school climate for learning; select, support, and retain high-quality teachers and staff; assess instructional high quality; build a foundation for organizational management; and define their critical role in student achievement.  This book also includes practical skills checklists, quality indicators and red flags for effective leadership, and an extensive annotated bibliography. 

Weisberg D., Sexton S., Mulhern J. and Keeling D. (2009). The Widget Effect: Our National Failure to Acknowledge and Act on Differences in Teacher Effectiveness. Brooklyn, NY: The New Teacher Project.  Retrieved March 7, 2012 from: http://tntp.org/assets/documents/TheWidgetEffect_2nd_ed.pdf
A teacher's effectiveness--the most important factor for schools in improving student achievement--is not measured, recorded, or used to inform decision making in any meaningful way. The failure of evaluation systems to provide accurate and credible information about individual teachers' instructional performance sustains and reinforces a phenomenon that is called the Widget Effect. The Widget Effect describes the tendency of school districts to assume effectiveness is the same from teacher to teacher. This fallacy fosters an environment in which teachers cease to be understood as individual professionals, but rather as interchangeable parts. In its denial of individual strengths and weaknesses, it is disrespectful to teachers; in its indifference to instructional effectiveness, it gambles with the lives of students. Today, the Widget Effect is codified in a policy framework that rarely considers teacher effectiveness for key decisions. The fact that information on teacher performance is almost exclusively used for decisions related to teacher remediation and dismissal paints a stark picture: In general, schools are indifferent to instructional effectiveness--except when it comes time to remove a teacher. Better evaluation systems may offer a partial solution, but they will not overcome a culture of indifference to classroom effectiveness. Reversing the Widget Effect depends on better information about instructional quality that can be used to inform other important decisions that dictate who teaches in schools. In this article, the authors offer recommendations which outline a comprehensive approach to improving teacher effectiveness and maximizing student learning. If implemented thoroughly and faithfully, the authors believe they will enable districts to understand and manage instructional quality with far greater sophistication. Improved evaluation will not only benefit students by driving the systematic improvement and growth of their teachers, but teachers themselves, by at last treating them as professionals, not parts.
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Last year, when Tennessee was named one of the first two states to win a federal Race to The Top grant, worth $501 million. Education Secretary Arne Duncan praised Tennessee officials for having “the courage, capacity and commitment to turn their ideas into practices that can improve outcomes for students.” Tennessee overhauled its teacher evaluation system and now many teachers say they are struggling to shine within the new system. This article discusses the impact of Tennessee’s Race to the Top program on its teacher evaluation system.  
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http://www.nytimes.com/2012/03/05/nyregion/in-brooklyn-hard-working-teachers-sabotaged-when-student-test-scores-slip.html?_r=1&ref=michaelwinerip
In 2010, in the hope of winning a grant from the Obama administration’s Race to the Top program, New York state officials and the teachers’ unions agreed to let students’ test scores count for a percentage of a teacher’s evaluation. This article discusses the impact of New York’s Race to the Top program on its teacher evaluation system. 
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