



Non-Tested Areas Guideline Recommendations
 For the Teacher Effectiveness Steering Committee
Background/Context
The Elementary and Secondary Education Act (ESEA) Waiver requires student growth as a measure of teacher effectiveness. The Amendment to 704 KAR 3:345, Evaluation Guidelines, stipulates that “both state assessment data, if available, and formative growth measures that are rigorous and comparable across schools in an LEA, shall be a significant factor in determining the effectiveness of teachers and principals.”
All Kentucky teachers will demonstrate proficiency in a goal setting process to measure student growth throughout the year. The process currently being field tested by volunteer districts across the state is based on Student Growth Goals (SGG). Dr. James Stronge and his team advised Kentucky in the development of this process. Creating and measuring student growth goals directly involves teachers in determining how their practice will be evaluated and how their students’ learning will be measured. Standards focused goals for student set by classroom teachers in collaboration with their supervisors will inform teacher practice, which will improve student practice.
A sub-committee of the Teacher Effectiveness Steering Committee, composed of Steering Committee volunteers and classroom teachers who are content area specialists, collaborated to recommend these five guidelines for supporting teachers in developing quality goals and guidelines for measuring student growth in non-tested areas to the Teacher Effectiveness Steering Committee. 

Proposed Guideline Recommendations

The sub-committee identifies the following components to include as possible guideline recommendations for non-assessed areas.
Recommended Component # 1:  
The sub-committee for non-assessed areas shall create a separate Student Growth Goal template for teachers in non-assessed areas. 
Rationale:
 Student Growth Goals for non-assessed areas specifically address the unique learning environment of students. Because scheduling in non-assessed areas is varied within schools and across districts, the development of SGGs for non-assessed areas needs to take into account the frequency and duration of student contact, and the variety of teaching assignments (e.g. trimester, itinerant, part-time, job-share, distance learning, rotation model). 
Recommended Component # 2:   
“Student Growth Goal (SGG) Development Handbook for Non-Assessed Areas: A Guide for Educators and Administrators” shall be created by the sub-committee for non-assessed areas to provide strategies and resources for teachers in non-assessed areas. 
Rationale:  
A resource is needed for instructional leaders and teachers to guide the process of developing student growth goals and to support practitioners in order to provide for content validity and rigor of their goals. This resource will also enable teachers in non-assessed areas across the state to develop appropriate, comparable standards for quality student growth goals.  
Recommended Component # 3:  
To improve teacher practice that directly impacts student learning, each school shall provide at least one Accomplished building level teacher as a non-evaluative teacher effectiveness specialist. 

Rationale: 
School based support builds capacity at the local level and offers timely, collegial assistance to address the needs of all teachers, especially the unique needs of the non-assessed area teachers representing 70% of the teachers across the state. Teacher effectiveness specialists should be practicing master teachers. This position will also provide opportunities for teacher leadership. 
 Recommended Component #4: 
The state shall provide a system of communication and training for the teacher effectiveness specialists on the design, review, and implementation of appropriate SGGs specific to non-assessed areas. 

Rationale: 

Consistency of information communicated across the state is vital to ensure fidelity of implementation of the PGES. A focus of the training should be to support teachers in non-assessed areas in each school in the development of SGGs.
Recommended Component # 5: 
To ensure comparability and to provide reliable, valid evidence of growth, teachers in non-assessed areas will use content based assessment rubrics based on local, state and/or national standards to measure student growth. Groups of non-assessed area teachers will collaboratively develop common rubrics across the district (or regional level, if necessary) for each non-assessed content area. 
Rationale:
 The intent of the rubric is to allow non-assessed area teachers to measure student performance/growth at two points in time, while allowing choice in the assessment format. These assessment formats include, but are not limited to products, performances, portfolios, pencil and paper tests and presentations. Teachers may use the resources of state and national associations, for developing standards-based rubrics or access a bank of sample rubrics from other districts. 
Recommendation Component # 6
Teachers shall develop ONE (1) SGG per school year. 
Rationale:
Non-assessed area teachers may teach many content areas or multiple levels of the same content. One SGG provides an intentional focus that supports depth of improvement for individual teacher practice.
Recommendation Component #7 

Teachers have the autonomy to choose the SGG focus area in collaboration with the principal.
Rationale: 
The teacher is the content expert. For this reason, the SGG should be teacher-developed based on his/her expertise and pre-assessment data. The SGG development process will be teacher led in collaboration with the administrator. 
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