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[bookmark: _GoBack]Senate Bill 1 mandates that schools measure the reading and mathematics readiness of primary students beginning in the 2010-2011 school year.  KRS 158.6453(9) states the following:

 “Beginning with the 2010-2011 school year, each school that enrolls primary students shall use diagnostic assessments and prompts that measure readiness in reading and mathematics for its primary students as determined by the school to be developmentally appropriate. The schools may use commercial products, use products and procedures developed by the district, or develop their own diagnostic procedures. The results shall be used to inform the teachers and parents or guardians of each student’s skill level.”
Assessment of primary students should always reflect best practice.  This means that the assessment is administered by familiar adults who are adequately trained in the implementation of the developmentally appropriate assessment tool / protocol / process.  The purpose of a diagnostic assessment as outlined in Senate Bill 1 is “to inform teachers, parents (guardians) of each student’s skill level.”  Within this context, use of prompts in addition to the assessment is permissible to determine accurate skill levels of students.  The assessment results are then used to determine individualized, instructional needs of the students and used to plan instruction.

Any primary diagnostic assessment chosen or developed by the district should address the following characteristics:

· Assessments should be research-based, developmentally appropriate, reliable and valid.
· Research-based: “involves the application of rigorous, systematic, and objective procedures to obtain reliable and valid knowledge relevant to education activities and program” and “has been accepted by a peer-reviewed journal or approved by a panel of independent experts through a comparably rigorous, objective, and scientific review,” as outlined by the No Child Left Behind (NCLB) Act (Title IX, Section 9101 of the No Child Left Behind Act).  For additional information in reviewing research based evidence, see “Proven Methods: Scientifically Based Research” at http://www2.ed.gov/nclb/methods/whatworks/research/index.html .
· Developmentally appropriate: assessments and procedures have a positive impact on a child’s emotional, physical, cognitive, communicative, creative, and social learning (Kentucky’s Continuous Assessment Guide, 2008).  In other words, children are taught (or assessed) based upon their individual readiness for the content skill or instructional approach (Primary 2000 and Beyond).   For purchased assessments and screeners, districts should adhere to publishers’ guidelines concerning children’s ages, grade levels and procedures for implementation of the protocol.  In creating an assessment, districts should refer to Kentucky’s Primary 2000 and Beyond and the National Association for the Education of Young Children (NAEYC) standards at http://www.naeyc.org/positionstatements in defining developmentally appropriate practice for children up to 8 years. 
· Reliable: the assurance that the assessment will provide consistent information repeatedly, meaning that when repeated on the same child, the assessment will provide the same information (Kentucky’s Continuous Assessment Guide, 2008).
· Valid:  the extent to which the assessment tool measures what it says it measures and not something else (Kentucky’s Continuous Assessment Guide, 2008).

· There should be a variety of ways for children to demonstrate knowledge and skills across multiple data points and sources.
· Multiple data points indicate that assessments should be conducted over time (include both summative and formative assessments).  Authentic assessment is formative in nature and consists of ongoing documentation of what students learn and do in their day-to-day classroom activities (Primary 2000 and Beyond).  Assessment data includes observation, interview, evaluating children’s work, and direct testing (often summative in nature).  All of these methods should include normal routines and classroom activities and be directly relevant to instructional decisions to help children make progress and monitor their progress toward learning goals (Kentucky’s Continuous Assessment Guide, 2008).  
·  “Variety of ways” may include for example: performance, observation, personal communication, short answer, eliciting responses (prompting) and studying work products.  (Bodrova & McAfee, 2004; Stiggins, et al., 2006).  Additional examples include the teacher’s notes on what he/she observes a child doing in class, work samples, logs of books read, projects completed, experiments conducted, and information obtained from conferences with parents (Primary 2000 and Beyond).
· Parents and families should be a source of information included in the assessment of children.  “The use of an assessment process which incorporates outcomes from multiple measures, multiple settings (most importantly those with which the child is familiar and comfortable) and multiple informants (people who know the child well such as family members and people familiar with a child’s culture) is always recommended” (Kentucky’s Continuous Assessment Guide, 2008).   Children’s learning is supported when schools actively seek to increase parent participation, communication, understanding and exchange of information between the school and home (Primary 2000 and Beyond).

· Assessments should be aligned with reading and math standards. 
· Kentucky Academic Standards contain the minimum required standards that all Kentucky students should have the opportunity to learn before graduating from Kentucky high schools.   
· The Kentucky Early Childhood Standards are designed as a framework to assist parents, early care and education professionals, administrators and others in understanding what children are able to know and do from birth through 4 years of age.  These standards are aligned to the Program of Studies for Kentucky Schools Grades Primary – 12.  

· Assessments should be sensitive to and appropriate for differing cultures and needs. (http://www.naeyc.org/positionstatements/linguistic) 
· Culture refers to ethnicity, socio-economic status, rural/urban, race, gender, etc.  For more info, see:  http://www.naeyc.org/files/naeyc/file/positions/diversity.pdf .
· Needs refers to modifications and accommodations for children with IEPs, suspected disabilities and children who are English Language Learners (ELL).  See http://www.naeyc.org/files/naeyc/file/positions/WWSEnglishLanguageLearnersWeb.pdf  for additional information.

When assessing children's readiness and skill levels, districts are advised to use or develop assessment methods that are developmentally appropriate, implemented by trained, familiar adults, tied to children's daily activities, inclusive of families, culturally and linguistically responsive, and connected to specific, beneficial purposes including instruction and practice (Kentucky’s Continuous Assessment Guide, 2008).  As stated in Kentucky’s Primary Program overview, “The primary program in Kentucky is built upon the idea that schools must be ready for children.  Curriculum, instruction, and assessment for primary students should demonstrate an awareness of the developmental and learning characteristics typical of young children” (Primary 2000 and Beyond).  
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