KENTUCKY
PARAEDUCATOR
ASSESSMENT

STUDY GUIDE
REVISED 2n EDITION
KENTUCKY DEPARTMENT OF EDUCATION

S G
2
A

October 2009 ﬁ@ [ -
w | [

The KPA Study Guide waslated for ADA Web Accessibility Compliance May 20 Ci";{ ]_ :

resulting in minor layout and formatting changes. Content remains the same /\
Proricien &PREEAREDFDE




KPA STUDY GUICEEVISED"2 EDITION

ACKNOWLEDGMENTS

The Paraeducators of Kentucky (PEK) Project at the Human Development Institute,
University of Kentucky, would like to expss its gratitude to the following individuals
for their continual support of the PEK Project:

Dr. Johnnie Grissom, Associate Commissioner
Office of Special Instructional Services
Kentucky Department of Education

Larry Taylor, Director
Division of Exceptonal Children Services
Kentucky Department of Education

Debbie Hicks, Director
Division of Federal Programs & Instructional Equity
Kentucky Department of Education

The Kentucky Department of Education (KDE) would like to express its gratitude to the
following individuals for their valuable insight, experience, feedback, and dedication that
made this guide possible:

Amy Humphrey, Kentucky Department of Education
Ava Taylor, Kentucky Department of Education
Barbara Locker, Human Development Institute, Unitgisf Kentucky
Candace James, Woodford County Public Schools
Charma Linville, Kentucky Department of Education
Deborah Jackson, Jefferson County Public Schools
Deborah Waggoner, Woodford County Public Schools
Denise Bailey, Kentucky Department of Educatio
Jaynae Laine, Kentucky Department of Education
Landrea Miriti, Bluegrass Community & Technical College
Linda Montgomery, Kentucky Department of Education
Dr. Mary Persley, Jefferson County Public Schools
Mina Hammons, Owen County Public Schools
Dr. Pat Lefler, Bluegrass Community & Technical College
Robin Hebert, Kentucky Department of Education
Shelda Hale, Kentucky Department of Education
Vanessa Hale, Fayette County Public Schools

(Oct. 2009)



KPA STUDY GUICEEVISED"2 EDITION

TABLE OF CONTENTS

Instructions for Kentucky Paraeducator AssessmeardySGuide 4

Requirements for Paraeducators in Kentucky 5

Literacy 6

Mathematics 16
Paraeducator Roles and Responsibilities 27
Instructional Strategies 32
Appendix A: Literacy Terminology 46
Appendix B: Mathematical Gleary and Review 50
Appendix C: Acronyms and Glossary 59
Appendix D: English Language Learners 66
Appendix E: Students with Special Needs 70
Appendix F: References, Resources, and Endnotes 74

(Oct. 2009)



KPA STUDY GUICEEVISED"2 EDITION

INSTRUCTIONS FOR
KENTUCKY PARAEDUCATOR ASSESMENT STUDY GUIDE

This booklet is designedasa study guidefor the KentuckyParaedwcator Assesment (KPA). It alsowill provide
theapplicantor existing paraeducatawith informationabouttherole of the paraeducataandstrategiegor
assistingvith studentinstructionin readingwriting, andmathematics.In addition,the StudyGuideis designedis
aninitial stepin a paraeducatdis professionatlevelopmentandwill providestrategiegor workingwith teachers
andstudentsn theinstructionalsetting

Reviewof theguidewill prepareyoufor takingthe KPA. The KPA will covermateral containedn thefollowing
sectionof the KPA Study Guide: Literacy(ReadingandWriting), Mathematics,ParaeducatdRolesand
Responsibilitiesandinstructonal Straeges. Information notedin theappendicesalsois coveredn appropriate
sedionsof theassessment.

INFORMATION ABOUT THE KENTUCKY PARAEDUCATOR ASSESSMENT
Check with the local school district to see where and when the KPA will be administered. Algdpctee if

training will be provided using the KPA Study Guide. You should be prepared for the following when you go to
take the KPA. A trained proctor will assist you.

1. You must provide a picture ID for the 5. Remember that there may be no undue
proctor to verify the identity of the test assistance during the assessniiemb
take. talking, no calculator, no web browsing, no

use of a phone, andmse of the Study

2. The KPA will be administered at the local Guide. You may have blank paper and
school district or adult education center. pencil/pen for scratch work.

Contact the district or center in your area.

For locations of adult education centers, see 6. The testis not timed. However, the district
theKentucky Adult Edication Center or center may place consistent guidelines on
website time to complete the assessment.

3. All questions are multipkehoice or 7. If you do not correctly answer 48 out of 60
true/false. There are three sections of the guestons, then you may retake the entire
assessment: Literacy, Mathematiasd assessment two additional times (for a total
Instructional Strategies (including of three). There may be reasons for which a
Paraeducator Roles & Responsibilities). district makes an exception and allows the

testtaker to take the test more than three

4. There are 20 questions in each merof the times. The reason must be documented at
assessment for a total of 60 questions. You thelocal level. The district or center may
must correctly answer 48 out of 60 provide additional traiing if you do not
guestions to pass the KPA. pass the KPA

(Oct. 2009)
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REQUIREMENTS FOR PARAEDUCATORS IN KENTUCKY

TheElementaryand Secodary Educaton Act
(ESEA)ddressesducationatiualifying factorsfor
paraeducatorsSpecifically, all paraeducators
workingin aprogramsupportedvith Title I, Pat A
fundsmusthaveasecondey schooldiplomaor its
reagnizedequivalent. New employees must meet
the ESEA educationalrequirement beforethey
are hired to provide instructional suppatin a
program supportedwith Title I, Part A funds.

To provideconsistencyandensurghatall
paraeducatorarehighly qualified, districtsmay
choosdo develop apolicy in whichall
paraeducatonwith instructionaldutiesarerequired
to meetthe ESEAeducationatequiranent.

Paraeducatswhosedutiesincludeinstructional
supportandwhowork in a programsupportedwith
Title I, Pat A fundsmustmeetthe ESEA
educationafequiranent throughoneof the
following:

1. completedtwo yearsof studyataninstitution
of highereducation( A T yearsof studyo
meangheequialent of two yearsof full -time
study asdefined by theinstitution.For some
institutionsthatmay meanl2 credithoursper
semesterrequiringatotal of 48 credithours,
while in othersit maymeanl5 credithoursa
semestemequiringatotal of 60 credt hours.);
or

2. obtainedanassociatgor higher)degreepr

3. metarigorousstandardf quality andbe able
to demonstratethroughaformal stateor local
acacemic assessient,knowledgeof andthe
ability to assisin theinstructionof reading,
writing, andmathematics(or asappropriate,
readingreadinessyriting readinessand
mathematicsreadiness).

(Oct. 2009)

Propely trained paraeducatorglayimportantroles
in schoolsvheretheycanmagnify andreinforce
instructionin theclassrom. Unfortunately studies
often showthatparaeducatorareusedto assistn
teachngalthoughtheireducationabackgrouds
may not qualify themfor suchresponsibilities.
ESEAincludeshigherstandards$o ensurehat
studentavho needthemost helpareassistedy
highly qualifiedparaeducatorsThelaw also
requiresthathigh-quality andongoingprofessional
developnentis providedfor paraeducatorsorking
in programssupportedy Title |, PartA funds. The
trainingshould enableparaeducator® assist
childrento meetthe statés studentacadmic
achievementstandards.

TheKentuckyDepartent of EducationKDE) has
chosertheKentuckyParaeducatorAssasmer
(KPA) asameansf assedsig paraeducatongho
donotmeetthehighereducatiorrequirements
stipulatedn ESEA.

Candidateshouldcheckwith thelocal school
districtin which they might be seekingemployment
to verify theacceptancef scorefrom the KPA or
if thedistrict is usinga KDE- approvel alternative
assessmentA districtmay, atits discreton,
deteminethataparaeducatomedstheESEA
educationafequiranent if theindividualwas
previousy deteminedto meettherequirement
whenemployedby andherdistrict.

Content found throughu the Study Guide,

including information noted in the appendices, may

appear on the KPA.
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INTRODUCTION TO ASSESSMENT CONTENT

Justasit is importantto assess paraeducatds abilities to instructstudentsn theareaf literacy(readingand
writing), andmathematics,it is alsoimportantto assessis/herknowledgen thesekey areasf education.The
KPA is designedo assessheparaeducatocandidatés abilitiesto provideinstructionaswell ashis/her
knowledgeof readingwriting, andmathematis.

LITERACY

Beforebeginningtakeamomentto reviewaterm frequentlyusedby educators Literacy is theability to read,
write, listen,speakandobserveo acompetentevel in all contentareas.Thus,in instruction,all components
shouldbeintegratd. Theskills foundin readingandwriting areseparateéh this guideasawayto prepareyou for
theKPA.

READING

READING SKILLS 7 KNOWLEDGE

As a paraeducator, you should be able to understand, analyze
and evaluate written messages.

Thefollowing reading skills may be evaluatedn the KPA.

1. Literal Comprehensibn. Questionfocusonthecontentof thetextor passagéhatis directly statedor
implied. Questiongnay be askedaboutthemainideaof the passagesupportingdetals or ideasthe
organizatiorof thepassager statementthe useof languagen the passager statenent, andhe
meaningof wordspresentedh the passager staement.

2. Critic al and Inferential Comprehension Thesequestionswill askyouto go beyond the explicit
contentto theimplied meaningr undetying reasongor the statementsYou will needto make cardul
judgmentsaboutthe quality of the passageontent. Questionsnayfocuson strengthor weaknessesf
theauthofs argumaet, relevanceor appropriatenessf theevidenceheauthorpresentedo supporthe
argumentthe differencebetveen factandopinion,inferenceghatcanbe drawnfrom thepassager
statenent,theattitude of theauthortowardthe subjectmatterdiscissed(tone),extension®r anaysis of
theideasin thepassagegr conclusionghatcanbedrawnfrom thepassaye.

Guidelines for Preparing for Reading Comprehension and Analytical Reasoning

The following guidelines may assist you in preparing for reading comprehension and analytical reasoning
guestionsThe questions contained in this section of the KPA are based solely on the passage provided and do
not require a paraeducator to have outside knowledge of the material presented. The following techniques and
strategi es wer e Howta Pepaaifor the GRE GlAduate Reqord Examinatiqth999).

1. Read the passageand therread the answers The following fivestep technique might assist you in
successfully completing the reading section:

a. Readasfastasyou canwith understanding. Do notforceyourself to beaspeeedreaderput
insteadocusontheinformaionthepassagés relaying to you.
6
(Oct. 2009)



2. Learntorecognizethe major typesof reading questions Thefollowing categorie®f readingguestions
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Whenyou readopeningsentencedry to anticipatethep a s s aligcas8ianpoints. Whomor

whatis theauthordiscussing? Look carefullyattitiesandsulitlesof the passagéor clues

Attempt to identify thekind of writi ng utilized asyou continueto read. Identify techniquesused,

intendedaudience,andthea u t h fedliry @f any) regarding the subjectarea. Try to

remembemames,datesandplacedor quick reference along with wheretheauthormakeamajor

pointsin the passage.

Your first readingof thepassageshouldprovideyouthe generalthemeof the passageas well asthe

locationof its majorsubdivsions. You are strondy encouragedo refer backto thepassagevhen
answeringhe subsequemjuestiongo verify your answer.lt is notwiseto rely uponyour memory

or knowledgegainedfrom othersourcego respondo the questions.

Now you arereadyto readthefirst question.If yourememberwhereto find theanswergo directly

to that sectionof the passagelf you dond remember,read the passageagain. It is not

recommendethatyou jump aroundanticipatingyouwill encountetheansweiby chance.Dedde
onyouransweror, if youareindecsiveaboutyour choice guessandproceedo thenextquestion.

may beencounéredonthe KPA.

a.

(Oct. 2009)

Main ldea. Questions about the main idea assess yolityatoi find
the central theme of the passage or to judge its significance.
Example of a question about the main idea:

The authorés primary purpose
Action Health Letter is to

calculate calories from fat.

choose foods thatromote good health.

determine fat content of food.

determine serving size.

ooy

Locating Specific Details.Questions about locating specific details

Categories of
Reading Questions

Main Idea
Specific Details
Inference

Tone & Attitude
Technique
Context Clues

oar~wb R

are designed to assess your ability to understand what the author explicitly states.

Example of a question abat locating specific details:

According to the article, if a food contains 25% of the recommended daily value (DV), it is

considered to be
A. high in the nutrient.
B. low in the nutrient.
C. average in the nutrient.
D. lacking in that nutrient.

Drawing Inferences.Inference questions assess your ability to look beyond what the author

explicitly states in the passage and see what the author is implying in the passage.

Example of an inference question:

Under what conditions could one infer that a food would not be cenesichigh in fat?

if a food contains between 25% and 30% fat.
if a food contains 55 fat grams.

if a food contains 12% of the DV for fat.

if a food provided 56% of its calories from fat.

oOow>
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d. Tone and/or Attitude. Questions about tone are designed to assessabdily to sense the
authordéds or a characterds emotional state.
Example of a question about tone:

When the British marched into Washington, D.C., the mood of the citizenry changed to that of
A. confidence.
B. panic.
C. joy.
D. frustration.

e. Technigue Questions abouechnigue assess your ability to recognize a method or organization of

an argument.

Example of a question about technique:

What purpose does repeating t heseryelinfMarsAd n i@ d

first speech?
A. To raise doubt abowthether Brutus is an honorable man.
B. To emphasize that Marc Antony agrees with Brutus.
C.To express Marc Antonybs g
D. To praise Caesaros |ife an

rief over Caesa
d accompl i shmen

f. Determining the Meaning of Words from their Context Questions about ctext clues assess
your ability to determine the meaning of an unfamiliar word from the words, phrases, or passages
that come before and after the word and help to explain its full
meaning.
Example of a question about using context clues:

In the beginningpf t he story the authoi t he
hi méo What does the word cuff ’
A. Bit | )Q
B. Turned {) \w ;
C. Hit ' S —
D. Carried
3. Check the opening and summary sentences each paragraph tocate the main ideaThe opening
summary sentences serve as indicators of the &uthormai n i dea. Generally, au
sentence that expresses the paragraphds main i de

the paragraph, it is typically located in the opening or closing sentence. However, in stameeis the
topic sentence may be implied.

If you are unable to identify the topic sentence, use these two questions to guide you:
a. AWho or what is this passage about?0 The sub
something in motion.
b. iwhtais the author trying to get across about
most important thing the author is saying about the subject, and implies the subject is doing
something or something is being done to the subject.

4. Look for words that convey emotion, paint pictures, or express valueshen determining questions of
tone, attitude, or mood When determining the tone, attitude and/or mood, look at the terms being used to
describe the subject. Does the author use positive words oiveegatds to describe the subject?
Remember, when we speak, our tone of voice conveys our emotion/mood. When we write, we must use
descriptive phrases and images to inform the reader of our tone, attitudes, and mood.

(Oct. 2009)
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6. Spot key wordsin the question ansian the passage to find the key words or their synonymsghen
answering questions abafpiecific detailsin the passage. Authors will make statements to support their
points when developing the main idea. When answering questions about supporting detailstyiind a
word or group of words from the passage to support your answer choice. The use of phrases such as
faccording to the passage, 0 or faccording to the
the passage explicitly states.

Questiors regarding details of a passage often ask about a particular phrase or line. It might be helpful to
use the following techniques:

a. Search for key words in the answer choices. These will generally be nouns or verbs.

b. Scan down the passage searching for tkegevords or their synonyms. Remember that the
technique of scanning is similar to what you
book.

c. Reread the sentence or passage when you locate the key word or its synonyms to determine if you
have made # correct choice.

7. When youmake inferencesremember tdase your answers on what the passage impliasd not what
is explicitly stated. Inference questions require you to use your judgment and not rely upon direct
statements made by the author. You maateh for clues in the passage that may be used to derive your
conclusion. Review the answer choices and eliminate those that obviously contradict what is stated or
implied in the passage. When you make inferences, you must go beyond the obvious toltgpiéaio
implications.

8. Search for context cluesvhen asked to give threeaning of an unfamiliar word. In reading
comprehension, a question asking for the meani ng
This type of question is not meantdssess your general vocabulary, but rather your ability to extract
meaning from the text. You must look for clues within the passage to determine the meaning of a word. An
unfamiliar word contained in a part of a sentence may be defined or clarifiedtireapart of the sentence.

9. Pay close attentiorto the presence aignal wordsin the question and in the argument. When reviewing
the questions and passages, you should be aware of signal words that clarify the situation. Below are types
and examples df/pical signal words.

Cause and Effect Signal Words Contrast Signal Words

Cause and effestignal words often Contrast signalvords often indicate a reversal of
indicate the conclusion of an thought within an argument or within the questig
argument. These words include: asked. These words or phrases include:
9 accordingly although
consequently but
hence despite
therefore even though
thus except
however
in contrast
instead
nevertheless
not
on the contrary
on the other hand
rather than
unlike

)l
)l
)l
il

il
il
il
il
)l
)l
)l
)l
)l
)l
)l
)l
1
il

(Oct. 2009)
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Here is a shortened version of the guidelines to help you prepare for reading comprehension questions on
the KPA. Try the tips out on the Sample Reading questions

Quick Tips for Reading a Passage and Question

Read fast with understanding Anticipate discussion points

Identify techniques, audience, and Identify general theme

feelings

Re-read as needed

SAMPLE READING QUESTIONS

The following are sample test questions similar to those oKeéhnéucky Paraeducator Assessm@RA). The
passage anelxplanation are adapted from tRee-Professional Skills Test (PPST) Gui@©02).

Lyndon Johnsonds father once told him that

into a roomful of people and tell immediately who was for him and who wassag@m. In

fact, even the shrewd Johnson had not quite such occult power, but his liking for this story tells
us somethingiseful about him: he set much store by instinct. No wonder, then, that it would be

to his instinct§ honed in the Texas hill cougt sharpened in a life of politics, confirmed in a

Lynpox B, Jormsox long and respected congressional carglat he would often turn while in the White House.

This reliance on instinct enabled Johnson to put on the presidency like a suit g\
comfortable old clothes. JotKennedy, on the other hand, came to it with a historical, nearly  y_ _¥§
theoretical view of what was required of a strong Presidéetknew exactly what Woodrow

Wilson had said about the office and he had read Corwin and NeMWitlueager confidence, -
Kennealy acquired a presidential suit off the rack and put on a little weight to make himself fit "(
1. Inthe passage, the author is primarily concerned with Ke*ziz»eqlg
refuting an argument.
listing facts.

retelling a story.
making a comparison.

oowy>

Question 1 askedyoutomd i f y t heehnigueior hethodbSince the author is comparing th
approaches of Johnson and Kennedy in seeking the presi@huige Dis the best answer.

D

10
(Oct. 2009)
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2. Which of the following words, if substituted for the word occult in the first paragrapHdwutoduce the
LEAST change in the meaning of the sentence?
A. supernatural
B. invisible
C. persuasive
D. subtle

Question 2 asks you to identify theeaningofawordas it i s used in the pas
occult power referenced in the first paragraptiesrly not a power that people ordinarily have and an
be best described as supernatutaigice Ais the best answer.

3. From reading this passage, it can be inferred that
A. Lyndon Johnson was more studious than John Kennedy.
B. John Kennedy was more studioushtan Lyndon Johnson.
C.Lyndon Johnson often sought his fatheroés advi
D. John Kennedy was a born natural leader.

Question 3 asks you tofer or draw a conclusionfrom the passage. Since you infer that Kennedy|was
more studious than Johnsd@hoice Bis the bst answer.

4. The purpose of this passage is to
A.explain Lyndon Johnsonbés childhood.
B. show that Kennedy was a stronger President than Johnson.
C. persuade the reader to vote for John F. Kennedy.
D. compare the leadership styles of two former Presidents: Lyndon Johns@and John Kennedy.

Question 4 asks you to identify thein ideaof the passage. Since the purpose is to compare the
leadership style€Choice Dis the best answer.

5. According to the passage, Lyndon Johnson had a long career as a
A. Congressman.
B. Texas Ranger
C. father.
D. writer.

Question 5 asks you to locate key details in the passage. Since Johnson was a Con@lksgmakis
the best answer.

6. The overall tone of this passage is
A. emotional.
B. sarcastic.
C. factual.
D. biased.

Question 6 is laout thetone/attitude of the passage. Since the passage presents factual informatipn,
Choice Cis the best answer.

11
(Oct. 2009)



KPA STUDY GUIDEEVISED"2 EDITION
WRITING

WRITING SKILLS T KNOWLEDGE

In the area of writing, paraeducators should be able to use correct grammar an
punctuation and write messages that are cleauaddrstandable. Paraeducators ajst
should have the ability to revise and edit theiting products and the ability to credte
effective sentences that are varied in structure and length and are complete.
Paraeducators should be able to use appropriatefatyles, and conventions to
communicate ideas and information to different audiences for different purposes.

Paraeducators should be able to use
Content for Assessment 4.1 in their own writing:

1. Purpose/Audiene. The writer establishes and maintains a focused purpose to communicate with an audience
by

1 narrowing the topic to establish a focus;
1 analyzing and addressing the needs of the intended audience;
9 adhering to characteristics of the form;
1 employing a suitakl tone; and
1 allowing voice to emerge when appropriate.
2. ldea DevelopmentThe writer develops and supports main id
by using

1 logical, justified, and suitable explanation;

1 relevant elaboration;

I related connectionsd reflections; and

9 idea development strategies appropriate for the form.

3. Organization. The writer creates unity and coherence to accomplish the focused purpose by

1 engaging the audience and establishing a context for reading;

f placing ideas and supportanmeaningful order; Writing Criteria

9 guiding the reader through the piece with transitions and transitional from Core Content
elements; and

. . 1. Purpose/Audience
roviding effective closure.
7T p g 2. Idea Development
4. SentencesThe writer creates effective sentences that are 3. Organization
o 4. Sentences
I varied in structure and length and 5. Language
9 complete and correct. 6. Correctness

5. Language.The writer demonstrates

9 effective word choice through strong verbs and nouns and concrete and/or sensory detail;

1 language appropriate to the content, purpose, and audience;

i clear, concise use of language; and

9 correct usage/grammar such as the correetloe idiomatic expressions (fixed expressions with the
nortliteral meaning).

12
(Oct. 2009)



6. Correctness.The writer demonstrates

= =4 =4

correct spelling;

correct punctuation;

correct capitalization; and

appropriate documentation (e.qg., citing authors or titles withinetkte t
listing sources) of ideas and information from outside sources.

KPA STUDY GUICEEVISED"2 EDITION

Guidelines for Preparing for Writing

1. The

KPA is designed to assess a paraeducator ds

The questions will assess the following areas:

a. Usage.These questions will focus on your ability to recognize errors in verb tense, pronoun

antecedent agreement, parallel structure, subigrtt agreement, coordinator, subordination,
punctuation, capitalization, and other conventions of standard wEttgilsh. Some sentences
will contain no error.

Sentence CorrectionThese questions will require you to choose the best way to rewrite

phrases or sentences. Many sentence correction questions present faults in the logic or structure
of the sentence sucls aiomatic expressions and would normally require rewriting. However, in
the assessment, you are asked to select the best revision offered by reviewing the effectiveness
and clarity of the expressions as well as correctness.

Writing Process. These questios wi | | focus on responding to
the best way to improve the draft in the areas of purpose, audience, organization, and idea
development.

2. When writing, you should understand the importance of complete sentences. Thishaeart®mplete
thought is expressed. However, a sentence may contain several ideas, not just one. In this instance, you
want to get the ideas to work together to form mature, colorful sentences that are of interest to the reader
Common errors in writingomplete and effective sentences include fragments, commasspind run
on sentences. Listed below are each type, their definition, and an example:

(Oct. 2009)

a. Fragment. A group of words used as a sentence although it lacks a subject, a verb, or some

other essentiazomponent that causes it to be an incomplete thought.
Example: The delicate, lacy colors of spring gradually.
Corrected: The delicate, lacy colors of spring gradually covered the valley.

Comma splice or run-on sentenceA mistake made when two indepentelauses are spliced
together with only a comma.

Example: One of the players stands in front of the net and tries to keep the soccer ball from
going in, he is called the goalie.

Corrected: One of the players, calledgoalie, stands in front of the netanes to keep the
soccer ball from going in.

Corrections may be made using one of the following methods:

1. Changing the comma to a period thereby making two complete sentences.

2. Adding a coordinating conjunction.

3. Changing the comma to a semicolon usingrtie that each of the independent clauses
could stand along as a separate sentence.

4. Adding a needed word(s).

13
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3. Mostsentences contain several basic ideas that work together to form a complete thought. There are
many possible ways to arrange or combine dieas into one or more effective sentences. The following
are some of the methods to effectively combine sentences:

a. Use a series to combine three or more similar ideas.

Example: The tornado struck the small town causing much damage, numerous serious, injurie
and several deaths.

b. Use a relative pronoun to introduce the subordiitias.
Example: The tornado, which was completely unexpected, swept through the small town.
c. Use an introductory phrase or clause for the less important ideas.
Example: Because theotnado was completely unexpected, it caused a great deal of damage,
numerous serious injuries, and several deaths.
Additional Study Tips for Literacy (Reading and Writing)
The following gui del Howto$repa® tbathetGREl f r o (\"‘_\\r onods
m;

Graduae RecordeExamination(1999), may be helpful when preparing for the
KPA. \_,, \_, ,‘}

1 Read the sentence athink of a word that makes sensédefore you \\ \ ‘/
review the options listed. This technique allows you to find the word that,
best completes the sentence in thoughtsayld. Once you determine a Q\ i \
word that makea logical sentence in the context, check the options. If X! \ A \
your word is among the choices, then select it. If your word is not an \ \ \ x—/ \\
option, look for a synonym of that word and select that option. —oA| ‘

M \
_—\

Using this technige allows you to summarize the sentence as a whole without becoming distracted by
misleading answers. You are able to focus on spotting the key words or phrases in the body of the
sentence and use your writing experience to arrive at the answer.

1 Beforemaking your final choiceteview all the possible answerdt is highly recommended that you
review all the possible choices before you make a final decision. You are searching for the word that bes
fits the meaning of the whole sentence.

1 Watch for signal words that link one sentence part to another. Writers use transitions to logically link
their ideas. These transitional words are signals or clues that will assist you in determining what the
sentence means.

1 To determine the meanings of unfamiliar wonagseyour knowledge of word parts and parts of
speech Parts of speech are further defined and illustrated in Appendix A.

9 If you find a word used by the author that is unfamiliar to you, or if an answer choice is unknown to you,
the following two (2) approackemay be beneficial.

0 Breaking the word downinto its component parts to determine if they provide a clue to its
meaning.

o0 Change the unfamiliar word from one part of speech to another.
Break down complex sentencegito similar components.
If a sentence coains a metaphod et er mi ne i f the metaphor control

Review Appendix A for key terms in literacy (reading and writing).

14
(Oct. 2009)
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Here is a shortened version of the study tips to help you prepare for writing questions on the KPA. Try
the hints out on the Sample Writing Question.

Reading the QuestionéChoosing the Answer é

1 Watch for signal words that link ideas 1 Think of a response that makes
sense
1 Use knowledge of parts of speech to
determine meaning 1 Review all possible answers to find a

response that best fits
1 Break down complex sentences into

simpler components

SAMPLE WRITING QUESTION

The following is a sample test question similar to those on the KPA. The question and explanatiaptack a
from thePPST Guid€2002).If the original is correct, choose answefno change). The answer should be clear
and correct, without being awkward, ambiguous, or redundant.

1. What is the best way to state the underlined phrase in the following sshtdactin Luther King, Jr.,
spoke passionatefgr the poor of all races.

A. no change

B. had spoken out passionate
C. spoke out passionate

D. has spoke out passionately
E. did speak out passionate

This sentence presents no problem of structure or logic. The verbgeaseect and the
use of the adverb passionately is also correct in this context. Therefore, the best answer is
Choice A
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MATHEMATICS

MATHEMATICS SKILLS 7 KNOWLEDGE

The paraeducator should be able to perform mathematical
operations with whole numbers, fractions, decimals, and
percents; calculate averages, proportions, simple ratios, and
rates; be able to read charts, graphs, and diagrams; solve
simple numeric and algebraic equations; use mathematical logic
to solve problems involving patterns and sequences; and apply
mathematical rules such as divisibility, orders of operation, and
the distributive property. These are common concepts from
elementary through the first year of high school mathematics.

There are several categories of mathematical questiahare addressed in the KPA. However, a single
guestion may fit into more than one category. The categories and areas of potential assessment include the

following:

1. Number Properties and Operations

a. Number Sense (including place value and ordering of@vhoinbers, fractions, and decimals)
b. Properties of Operations (order of operations, divisibility, commutative, associative, and
distributive properties)
c. Estimation (determining the reasonableness of the solution)
d. Ratio, Proportion, and Percents (compariglgtionships among numbgrs
2. Measurement
a. Systems of Measement (customary and metricsggms of Categories of
measurement) Mathematical Questions
b. Megsurmg Physical Attributes (solving measurement problems: 1. Number Properties &
perimeter, area, and volume) i
Operations
3. Geometry 2. Measurement
a. Shapes and Relationships (angle identiiicg i.e. acute, obtuse, i' S:;m:rtlg sis &
and right; identification of two and three dimensional shapes; i.e] Probabilit;/
rectangle, prism, circle, and cylinder) 5. Algebraic Thinking
b. Transformations of Shapes (lines of symmetry, translations,
rotations, and reflections)
c. Coordinate Geometry (graphing atdered pairs in all quadrants)

4. Data Analysis and Probability

a.
b
c.
d

(Oct. 2009)

Data Representations (reading and interpreting graphs and charts)
Characteristics of Data (measures of central tendency; i.e. mean, median, and mode)
Experiments and Samples (making predictiomd iaferences from data)

Probability (determining the likelihood of an event)
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5. Algebraic Thinking
a. Patterns, Relations, and Functions (explain how change in one gquantity affects another)

b. Variables, Expressions, and Operations (explore the use of vadaldevaluate algebraic
expressions)

c. Equations and Inequalities (solve equations and inequalities)

Guidelines for Solving Mathematical Problems

1. Some problems may require youuse reading, language comprehension, problem solving, and
mathematical computation skills simultaneously The following five steps are involved:

a.
b.

Read the problem Restate the question by putting the question into your own words.

Determine the information you needo produce the right answedftentimes a problem
contains more than eangh information. Regardless of the situation, think about what
information you need to answer the question.

Select the necessary strategghoose a problersolving method after you have determined the
guestion being asked and the necessary informatiarive the problem.

Estimate your answer A good estimate will often provide enough information to choose the
correct answer from the choices provided. If it does, you have finished the item. If not, then you
need to continue the problesolving process.

Usethe strategy to reach a solution (answer)Then check your answer. Your answer should
be reasonably close to your estimation. You may use addition to verify subtraction and
multiplication to verify division.

2. There is oftermore than one way to solve anpblem. As a paraeducator, you should model a variety
of problemsolving strategies for your students. In answering mathematical questions, you may consider

using strategies such as:

a.

g.

3. A glossary of topics, terms, phrases, and symbols which n
be helpful to you as a paraeducator is included in Appendi:

B.

(Oct. 2009)
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guess and check;

work backwards;

look for patterns;

draw a diagram;

makea table;

solve a simpler problem; and/or

use number sense

The best way to do well in mathemat
is to never give up!
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Here is a shortened version of the steps outlined in the guidelines telh you prepare for mathematics
guestions on the KPA. Try the steps out on the Sample Mathematics Questions.

Put question into your own words

[Tl¢

Problem may contain more than enough
information

[Tl¢

Choose a problem-solving method

Tlc

A good estimate may provide enough
information to select answer

E Check your answer; it should be close to your
estimation

SAMPLE MA THEMATICS QUESTIONS

The followingare examples of problems a paraeducator may be expected to solve and to assist students in
learning. The information in Appendix B will assist you in preparing for the KPA.

1. The record low temperature in Kentucky24 degees Fahrenheit. The record high temperature is 114
degrees Fahrenheit. What is the difference in the temperatures?
A. -135 degrees
B. -93 degrees
C. 93 degrees
D. 135 degrees
E. 141 degrees

The correct answer for question I0koice D. To solve the problem, yosubtrat114 and21
degrees.

1147 (-21) =

114 +21 =

135 degrees

18
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2. Which of the following translations of the bold triangle ABC is a rotation?

A
ch
A D
C Ad <4 B 6
Ad
C A .
Co B BO
Co Bo
B
Ab

moow>
moow>

The correct answer for question Zdkoice C Triangle A is a dilatin (an enlargement or a reduction).
The triangle is reduced by %. Triangle B is a reflection (flip) over thgix (horizontal axis). Triangle|C
is a rotation (turn). The triangle is turned clockwise 90 degrees. Triangle D is a translation (slide). The
triangle has been slid over 9 places to the right and up 2 places. Triangle E is a glide reflection (both a
slide and a flip). The triangle was slid over 5 places, up 1 place, and then flipped ovaxihe x

19
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SAMPLE MATHEMATICS ASSESSMENT

The following ae sample test questions similar to those on the KPA. Please work the following questions.
Answers and explanations to the questions are found after the sample test section.

1. pe v- 2. Slmpllfy 127 4-11+2+15
A o— A. -15
B. -1
B. o-
C. 5
C. o—
D. 31
D- X E. 59
E. x—
3. Which is the best estiate for the product 63 4. A4in. by 6 in. photograph is enlarged so
X 29? that the length of the new photo is 10.5 in.
What is the width of the new photo?
A. 70x 30
A. 55
B. 60x 30
B. 7
C. 60x20
C. 85
D. (60 +20) x 10
D. 9
E. (60 +30) x 10
E. 15.75
5. What is the circumference of a circle with a 6. The perimeter of a rectangular dog pen is 72
radius of 9 inches (C = 2t The width of the pen is 12 ft. What is the
area of theectangular pen?
A 81 i nches
A. 288 ft?
B. 18 i nches
B. 432 ft2
C. 9 i nches
C. 576 ft2
D.13.5 i nches
D. 864 ft?
E. 4.5 i nches
E. 1152 ft?
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7. Find the volume of the cereal box. 8. Name the obtuse angle.
B C
H
12 inches
g
A D
: 3.5inches A. ” ABC
8inches
B. " DAB
A. 235ir ,
C. " BCD
B. 70ir? )
D. ” CDA
C. 99.5ir? )
E. " CBA
D. 332ir?
E. 336ir?
9. The point 3, -5) is in which quadrant? 10. The table shows the total amount of money
Karen saved during the summer.
- Week Total Amount
4 1 $15
N 2 $45
11 = 3 $75
2 1 4 $105
1 5
- 6
5o B2 4 4
A. $135
HI 5 \/
Il & | B. $145
5 C. $150
D. $165
Al
E. $170
B. 1l
C.
D. IV
E. none of the above
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11. Find the mean of the scores listed below: 12. What is the probability of rolling a multiple
60, 75, 62, 90, 82, 62 of 2 with one number cube?
A. 61.6 A -
B. 62
B. -
C. 68.5
C. -
D. 71.8
E. 86.2 D. -
E. -

13. Solve for x: 2Xi 6 = 12

A 9 14. Write an algebraic expression for the phrase.
B. =3 The quantity 7 plus k divided by 3.
C.0 .
A . E -
D. 3
B. —
E. 9
C. - X
D. —

E. none of the above

22
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15. The graph below shows a relationship between years and department store retail sales.

Retail Department Store Sales

350
340
330
320
310
300
290
280 ®
270
260 ®
250
240
230 ®
220 ®
210
200 @
1993 1994 1995 1996 1997 1998 1999 2000 2001 2002

Year

Sales (in Billions)

Using the graph above, predict the total retail sales for 2001.
A. 295
B. 310
C. 325
D

. 340

m

355

23
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SAMPLE MATHEMATICS ASSESSMENT ANSWERS

Use the following information to determine how to correctly solve the problems
that you worked in th&ample Mathematics Assessment

1. pe vu-
R L
X X Vv
X g
%o Yo
ou OTm
ppo_u Uo_u

Skill assessed number sense

Find the commonlenominator of 5 and 7, 35

Because 7 is less than 30, take one from 12 and chan
to—.

The answer i€hoice A ¢—

2. Simplifyp¢ 1 p@B¢ pv
PG TP MBC pu
PC TWG pu
PC CC puL
pTT pPpU

Skill assessedl order of operations

In the order of opet@ns, work from left to right doing
multiplication and division.

First step, multiply 4 and 11.

Second step, divide 44 by 2.

Work from left to right doing addition and subtraction.
Third step, 12 minus 22.

Fourth step;10 plus 15. The answer @hoice C 5.

3. Estimate product of 63 x 29

Skill assessed estimation
Round 63 to 60. Next, round 29 to 30.
The answer i€hoice B, 60 x 30.

4. 4 by 6 photo enlarged to 10.5

sl

W
B

©

w
p®
TG

-S‘-GI"'

Skill assessedl ratio, proportion, and percents
Set up the ratio for the first photo.

Set up the ratio for the second photo.

Set the ratios equal. Cross multiply.

Solve for x by dividing both sides by 6.

The answer i€hoice B, x =7

5. Circumference of circle
# ¢

Skill assessedl measuring physical attributes
The formula for circumference# ¢“O

Substitute the radius of 9 inches into the formula. Multi
2 by 9.

The answer i€hoice B, 18 i nches.

(Oct. 2009)

24



KPA STUDY GUICEEVISED"2 EDITION

6. Area of a rectangle
¢PC A X¢
¢T ¢33 XG

¢y 1Y

,» QT

I pc; T

Skill assessed measuring physical attributes

To solve this problem, first find the length by using the
perimeter given; then determine the area. The formula
the perimeter for a rectanglegs, ¢ 7 0, where Lis

length and W is width. Substitute the width and perime
into the formula.

Multiply 2 and 12.

Subtract 24 from both sides of the equation to solve fo
2L.

Solve for L by dividing both sides by 2.

Substitute the length of 24 and the width of 12 in® th
formula for area of arectangle. 7 Q.

Multiply 12 and 24. The answer @hoice A 288 ft.

7. Volume of box
6 YI® P ¢

Skill assessedl measuring physical attributes

The formula for the volume of a rectangular prisré is

, I J . Substitute the length, width, and height into tf
formula.Multiply 8, 3.5, and 12. The answerG@$oice E
336 ir'.

8. Obtuse angle

Skill assessedl measuring physical attributes

Both" ¢! " AT A "1 "# AOA OECE
ET AEAAOAA AU OEA ONOAOAO
acute angle (less than 90 degreedd T A 7 " #$ |

obtuse angle (greater than 90 degrees). The answer is
Choice@ ~ " #$ 38

9. Pointin quadrant

— M =
T T T T T

I -

Skill assessedl measuring physical attributes

The point is plotted by going left t8 on the horizontal
axis (xaxis) and going down téb on the veical axis (y
axis). The answer i8hoice C Quadrant Ill.

(Oct. 2009)
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10. Table showing money saved

Skill assessed data analysis

Between weeks 1 and 2, Karen saved $30. She contin
to save $30 more each week. So during week 5, she w
have saved a total of $13B6dain week 6 she would have
saved a total of $165. The answeClsoice D, $165.

11. Find the mean

@M XV ¢C WM PG QG TOp
TOp

TXFﬂJ

Skill assessed characteristics of data set
To find the mean, add all of the scores.

Then divide the total by the numbersafores. The answe
is Choice D, 71.8.

12. Probability of rolling

Skill assessed probability

Of the numbers 1 through 6, the multiples of 2 are 2, 4
and 6. Therefore, 3 out 6 are multiples of 2 which can

represented byor-. The answer i€hoice A, -.

13. Solve forx o

¢ 0 9 pgc o
C¢d py

Skill assessedl equations
Add 6 to both sides to isolate 2x.

Divide both sides by 2 to solve for x. The answer is
Choice E x = 9.

14. 7 plus k divided by 3

Skills assessei variables, expressions, and operations

The quantity7 plus k is written asy ~ E . Divided by 3
would be written as—. The answer i€hoice B —.

15. Graph showing relationship

350~
340 -
330~
320~
310~
300~
290 -
280~
270+~
260 -
250 -
240 -

211%L 1 1 1 1 1 1 1 |
94 1995 1996 1997 1998 1999 2000 2001 2002

Skill assessedl making predictions and inferences
from data

Draw a trend line that passes through as many points
possible (about as many points should be above the lit
below). Extend the line to reach the year 2001. At the
intersection of the trend line and the 2001 line, follow g
line straight across to the left and the sales axis to
determine the total salesh@ answer i€hoice C 325.

(Oct. 2009)
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PARAEDUCATOR ROLES AND RESPONSIBILITIES

This section focuses on your role as a paraeducator in the classroom. Communication skills are essential when
working with administrators, teachers, and students.

PARAEDUCATOR DEFINED

ARrao meansifilesdparaeducator means someone who works
ial ongsi de o Ragimilardoutleavaymssistants in the medical and legal
field are called fiparamedicso and fAparal egal
individuals as teacher aides, instructional assistants, paraprofessionals,
educational technicians, or therapy aides or assistants.

A geneal job description of the paraeducator is a school employee whose primary responsibility is to:

.L.
=ge
@
L
Provide instructional or Work under the supervision of a certified/licensed staff
other support sevices to member who is responsible for the design, implementation
students, and assessment, and evaluation of student progress and
instructional programs.

PARAEDUCATOR VS. TEACHER RESPONSIBILITIES

You can find paraeducators employed in a variety of educediated work settingg?araeducators work in
inclusive general and special education classrooms and early intervention programs, preschool programs,
kindergarten programs, Title | targeted atgice school (TAS) programs, Title | schoolwide programs (SWP),
libraries and computer labs, parent involvement programs, and supported employment or other vocational
programs. They often are involved in the education of students with disabilitieggsigt,with physical therapy,
occupational therapy, speech/language therapy, health services, and social work case management).

Paraeducators do not function in isolation; they work in a team setting with teachers, administrators, or other
certified staffor licensed professionals. The primary responsibility of a paraeducator is to provide instructional
assistance to the supervising teacher by performing the tasks assigned by the teacher. Paraeducators may prov
the following service under the supervisimiiteachers or other licensed personnel:

27
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1. provide oneortone tutoring for eligible students, if the tutoring is scheduled at a time when a student
would not otherwise receive instruction from a teacher;

assist with classroom management;

provide instructioal assistance in a computer lab;

conduct parent involvement activities;

provide support in a library or media center;

act as a translator; or

provide instructional services to students under the direct supervision of
teacher.

NooasrwdN

Paraeducators are respdmeifor assistinghe teacher, as requested, with the 2
tasks listed. Paraeducators are NOT to be put in a positgmiefesponsibility .= s
for an entire classroom or educational program or for performing certain types of

assessments (e.g., subjective oresssts or standardized test®araeducators who provide instructional

support must work under the direct supervision of a teacher. The following defines a paraeducator working unde
the direct supervision of a teacher:

1. The teacher prepares the less@ens the instructional support activities, and evaluates the achievement
of the students with whom the paraeducator is working and

2. The paraeducator working within close proximity of a certified staff member would include the
following:

/Example A:Jennfer is a paraeducator in the \ ﬁExampIe B.Jillian worksin a middle school \

elementary school. She typically works with two of computer lab. The"8through &' grade teachers

the 4" grade teachers, Naomi and John, by bring their students to the lab on a rotating schedyle

providing reinforcement of previously learned skills to accomplish various aspects of lessons. The

for small groups of approximately five students. She| teachers provide Jillian with the websites the

also works on@n-one withtwo students on reading students should accealng with the iformation as

comprehension. Because of the classroom/building to what the students are looking for and the work o

layout, Jennifer pulls the students into a classroon] be completed. Jillian facilitates the process by

inthed'gr ade wing. Adj acent dssstingstudenis With acoessing the Internet

designated work area is Melani@nother 4 grade services, walking around the lab viewing the

teacher . Al s o seahnjiwanathern ¢ | Jcemputér $ceendto ensure the students are in

4" grade teacher, Clint. He generally leaves the appropriate websites, and otherwise assisting

door ajar in case Jennifer has a discipline problem students with finding material on the web. There are

or a curriculum question. There is also a phone in times that Jillian assists with the facilitation of

the classroom in case Jennifer needs immediate ThinkLink as a way to assess student knowledge and

assistance. content mastery. Generally the teachers do not stay

K / witht he c¢cl ass while in J| II

however, there is a certified staff member across the
hall . Al so, Jillianbs om

to the guidance counse/l or

A program staffed entirely by paraeducatomsdspermitted. The eacher 6 s main responsi
students. This involves tasks such as:

1. diagnosingstudent education and support needs;

2. deciding what programs will meet their needs;

3. designing and implementing instructional programs and lesson plans;
4. evaluding program effectiveness and student performance; and

28
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5, involving families in their childrends educati

Paraeducators are part of an educational team, ealdable part of the school staff. Working in a team situation
requires frequent open communicatbetween the administration, teacher(s) and paraeducator(s).

Paraeducators frequently work with more than one teacher; therefore, they may be expected to perform different
tasks with varying degrees of responsibility in similar programs. Teachers [ff@verdiapproaches to

integrating paraeducators into the instructional process and other classroom activities. Without mutual awarenes
and understanding of specific school and classroom environments, the educational team is not as effective as it
should @ could be. Therefore, the paraeducator and teacher(s) may want to consider taking time to discuss the
following topics:

applicable program requirements;

teaching style;

use of teaching materials;

supervisory style;

behavior management strategies;

curricdar/instructional focus;

classroom routines;

role descriptions; and

space and furniture to accommodate a variety of approaches.

=4 =4 =4 -8 -8 -8 -8 -8 -8

Throughout this process, the paraeducator should also recognize the position of leadership between the teacher
and students, paeducator and students, and teacher and paraeducators. The paraeducator must remember the
teacher should be respected as the leader or supervisor of the classroom.

COMMUNICATION

Ef fective communication is the clparemmadesip obadéverse firoup d u c
of people. Students and staff are different from each other in manyi veays gender, ethnicity, economic
background, religion, lifestyles, values, etc. School personnel, including paraeducators, are expected to have an
attitude of acceptance and appreciate of diversity. Paraeducators

who take an active interest in understanding the ways student
are different are better ab/ e t o WAacivkeistenibgpand st yder

interest. Each of us has our own unique style of commungcati
with others. We convey ideas and information, demonstrate
competenceand provide support orally, in writing, and/or
through sign language. We communicate respect or lack of it 1. helps students deal with and
through body language and facial expressions. idefused strong

2. helps students understand their

own emotions;

facilitates problem solving;

4. keeps the responsibility with the
student;

5. makes students more willing to
listen to others;
promotes a closer, more

st e n’Eeﬁ‘” 8f“' (AP éD’P bgween ) 1,
K t raeducator and the stuw

fiActive | istening¢
in interactions with students. Listening

Effective communication is antegral part of the social
interaction skills required to make and keep friends, cope with
stress, share feelings, and maintain control over our behavig
Effective communication involves clearly statatd received
messages accurately helps us to be odwaible with other
people and to let other people know that we are interested inf
them, respect their ideas, and care about them. A very impoftant
element in communication is being receptive to other people
This is known as fiaceemare |

=
w
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components: keeping an open mind, concentrating, and being involved.

Itisimportant o under stand that communication styles vary
communication with diverslearners, especially English languaggrhers (ELS), requires some basic

knowledge of verbal and nonverbal communication in ecodtsiral interactions. The key is recognizing that one
culture is not better than another; it is only different.

Several types of nonverbal communication are facial expreggstyres, tone of voice (including loudness and
pitch), body language and posture, personal space, eye gaze, touch, and appearance. Meanings associated witl
nonverbal communication practices in various cultures can lead to more effective teaching argl idnough

all children rely on nonverbal signals to communickteglish language learneaseespeciallysensitive to these

signals when they are in the early stages of learning English and not yet able to communicate verbally or
comprehend all theydar.

Teachers should effectively communicate responsibilities and roles to the paraeducator. The paraeducator shoul
communicate information to the teacher. Ideas, directions, and thoughts are lost or misunderstood without
effective communication.

CONFIDENTIALITY

Paraeducators have access to personal information about students and their families. The information may be
contained in school records, |l earned from a studer
relayed by other school persohnghis information may include the following:

1. the results of formal and informal tests;

2. behavior in classrooms and other education settings;
3. performance and ability levels;

4. family relationships; and

5. family income or economic status and much more.

Asagner al rule, the only people with whom it is ap
personnel in the school or other agencies who require it to ensure that the rights, health, and phylsaagwell

of the student are safeguardeé. &gnizant that parental consent may first be requirethy be tempting to

di scuss studentdos personal information with famil.y
with other paraeducators, but remember that paraeducatorbdrecea | | y bound to maintai
you are unsure about sharing specific student information, please refrain until you havaspolken

supetrvising teacher or appropriate administrator about the situation or request.

TESTING ACCOMMODATIONS

P
Paraeducators may be asked to assist in the provision of testing accommodations w P\
EnglishLanguagd._earners (ELs) and/or students with special needs. The informatiol
on these websites willot be covered on the KPA.

For additional information on teaty For adlitional information on testing
accommaodations for English Language Learner, accommaodations and modifications for students vith
pleasegotoKent ucky Depart nment|spedial nEatls) plemate gokantusky Department of
English Learners (EL) and English as a Second] E d u ¢ a BpedahHilgcation Services webpage
Language (ESL) Program webpage
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THE KENTUCKY SYSTEM OF INTERVENTIONS

Paraeducatonsill take an active role in the implementation of fentucky System of InterventidiikSl). The

KSI framework for providing systematic, comprehensive services to address academic and belesddoal

all students, preschool through grade 12. This comprehensive system addresses Response to Intervention (RTI)
accelerated learning requirements, closing achievement gapsjuatty instruction, readiness to learn, and

student transitions. The K best depicted using a pyramid diagram to highlight the-thewssl approach.

Foradditional information, se@& Guide to the Kentucky System of Intervention available orKeetucky
System of InterventiowebpageAppendices D and E provide additional information about English language
learners (ELLs) and students with special ne€be.information on this website and in the guide will not be
covered on the KPA.

System of Intervention Pyramid

TIER 3

Intensive interventions specifically designed to meet
the individual needs of students who have not been
successful in Tiers 1 and 2.

ier 3 Approximately 5% of all students will respond with
success to core, supplemental and intensive
instruction.

TIER 2

Focused supplemental instruction for students who
are not successful in Tier 1; supplemental instruction
Tier 2 is in addition to core instruction.

Approximately 15% of all students will respond with
success to core and supplemental instruction.

TIER 1
High quality classroom instruction based on state
curriculum framework:
1 research-based instructional strategies
Tier 1 f ongoing student assessment and
professional development
9 interventions within general framework of
classroom

Approximately 80% of all students will respond with
success to core instruction.
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INSTRUCTIONAL STRATEGIES

The paraeducator entering the classroom setting should be prepared to
serve a diverse group of students, including students with disabilities
and English language learners. The presence of a disability or a
| anguage barrier does not mean the stude
abilities to experience emotions, participate in daily living activities or
respond to events. People are alike in many ways as demonstrated by
common characteristics and patterns of behavior.

CULTURALLY RESPONSIVE TEACHING

Culturally Responsive teaching uses the
inform and design instruction that meets individual student academic
and behavioral needs. A culturally responsive paraeducator understands
the importance of building good relations and creating positive and
supportive learning environments.

‘N

One of the basics behind working in culturally sensitive environments is the knowledge that we all have a culture
with a certan set of norms, values, and beliefs that are collectively agreed upon in a community. Even though
families, children and individuals are unique, they are influenced by their racial, ethnic, cultural and language
backgrounds. In new geographic locationgturas may evolve. Influences such as income, extended family and
interactions with members of their own community as well as the new community may affect how a family
decides to accept or reject the nornaues, and beliefs of their new environmenbun role as educators, we

are obligated to make sure our interactions are cL
and beliefs while helping them negotiate the new culture.

General Tips to Promote Success of Diverse Learners

The atitudes and motivations of students and their parents, many of which are-spkarfic, affectearning.
Cultural attitudes and values also affesgichingbecause educators acquire these as members abwreir

cultural group and learn and generally pidihose of the dominant group in a pluralistic society. Educators may
have different attitudes toward and expectations of students from minority cultures.
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For example, paraeducatarsed to know that some English languaggeters (ELS) are used to workp

cooperatively on assigned tasks in school environments. What may look like cheating is actually a culturally
acquired learning styliean attempt to mimic, see, or modelhat has to be done. This cultural trait can be used

in positive ways in workingvith ELLs by assigning buddies or peer tutors so Hidts are able to participate in

all learning activities. Such cooperative learning strategies are very effective and reduce anxiety for children wha
are learning not only content but also the Englisiglege.

Teaching expectations

The teaching of expectations for classroom behavior as soon as possible helps to av
misunderstandings, discipline problems, and feelings of lowesediem. The following
strategies may be effective:

1 Use visuals like pictes, symbols, and reward systems to communicate your
expectations in a positive and direct manner.

1 Physically model language f&nglish language learnersclassroom routines
and instructional activitie€LLs will need toseeyou or their peers model
behavior when you want them to sit down, walk to the bulletin board, work wit|
partner, copy a word, etc.

Helping students adjust to school environment

Teachers and paraeducators can assist students in adjusting to the school environment in several way
1. Encourage students to share their language and culture with you and your class.
2. Have students participate in shandtell, providing an opportunity for students to bring in someth

representative of their culture.

Tell a popular story or folktale usingords, pictures, gestures, and movements.

Allow students to teach the class some words from their native language.

Use materials related to studentso6é culture

languages facilitates adaptation.

6. Be consstent and fair with all students; once students clearly understand what is expected, holo
equally accountable for their behavior.

Assisting children to learn
.Q. There are many ways to assist children, youth and adults to learn more easily and

effectivdy. Reflect back on a time when you were in the best learning situation you ha
ever experienced.
/ \ 1  Where did you learn the most?
< 1  What did the teacher do to help you learn?
‘ ‘/ 1 Inwhat type of atmosphere or learning environment were you?
1  Was this environment a sitive or negative one?

ok w

The following intervention techniques and instructional strategies may assist the paraeducator in building a
positive learning environment that reinforces and supports student engagement in activities that are meaningful 1
theirlives.

BEHAVIORAL INTERVENTIONS

If unacceptable student behaviors are exhibited, there are a variety of ways to help the student learn more social
acceptable behavior patterns.

Reinforcement Teachers and paraeducators seek to teach and assist stutEarsng the necessary skills to
participate in the community. This includes helping students learn to make better choices and improve their
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decisionmaking abilities. One method used to instruct students in learning these skills is a reinforcement of
apropriate behaviors. Examples may include a posit
nodding. Reinforcement may also be used when working with students in literacy and mathematics by verbally
reinforcing the strategies they have leartedolve a problem. For example, during a reading session where a
struggling student wuses pictures to assist with wur
of this strategy to complete the reading process.

Shaping Shaping is a teclique that rewards each successfully completed step of the desired behavior or skill.
For example, a parent might use this technique when teaching a child to put away their toys, by giving the child &
hug and/or kiss when they put the toy in the apprappédce for the first timdn some instances, the

paraeducatamay need to break the task down into individual steps and reward the student with each successful
task completion.

Modeling. Modeling requires the paraeducator to demonstrate the skill ovibebg actions. This intervention

‘\ is commonly used when helping students learn appropriate responses to frustrations or anxiety,
especially in social situations. Modeling could be done with each skill that students need, especially
those that are diffiduto master. Using peer tutors, taking pictures of the skill modeled, and taping
skills being accomplished appropriately are examples of techniques used in modeling.

PN
7.

oy

-

Extinction. A powerful tool, extinction seeks to eliminate a specific behavior and aathe time rewarding

other positive behaviors. This generally means the unacceptable behavior is completely ignored while other
positive behaviors are reinforced. In utilizitigs strategy, the paraeducator must practice his/her reactions. The
effecivens s of a technique depends on the paraeducator
paraeducator (and teacher) should be prepared for an initial escalation of the undesired behavior by the student.
Generally, as soon as the student realthe behavior no longer gains attention, he or she will make an effort to
find a new behavior that receives positive recognition. Paraeducators and teachers are encouraged to practice tf
personal reactions to identified behaviors to make this techmue effective.

Proximity . Using proximity as an intervention means the paraeducator maintains a physical position that is close
to a student or group of students who may have-~~ T T T T TTTTTTT N
a tendency to act out (Henson, 2008). Both ,* Circulating among students \
proximity and circulating requirthe physical Circulating among the students provides the gduaator

I
1
movement of a paraeducator within the \  with the opportunity to ensure students are engaged it

1

\
1
1
1
1
classroom. Circulating means that the , constructive activities. Circulating allows the following: !
paraeducator moves among the students in t| 1 prevention of accidents; !
classroom. This strategy is especially importg {1 prompt response to inappropriate behavior; !
when the paraeducator is supervising studen; 1 positive reinforcement of responsible behavior; !
in a nonacademic settingcuas on the : 1 assisting studestwho need help; !
playground or in the cafeteria. E § answering student questions; and !
, . - ! ositive feedback to students who are meeting
Visual Scanning It is highly recommended L . . . 9 ,
. : v expectations, academically or behaviorally. ,

that on a continuous basis the paraeducator *_ K

visually scan the environment in which he or  ~~ = - oo oo - g

she is working. Scanning the environment allows the paraeducator to iderdgntstoisbehavior before it

becomes a class disruption. At the same time the paraeducator has an opportunity to acknowledge and encoura
responsible behavior. Visual scanning also assists the paraeducator in determining if students have questions ot
need asistance in either completion of academic work or in dealing with conflict issues that may arise in the
nonacademic settirig.
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ACADEMIC INTERVENTIONS

If a student hadifficulty learning new skills, there are a variety of techniques that can be usedmncetie
studentds | earning.

Prompting. This technique provides varying degrees of guidance to the student as they practice their newly
learned skills, and may utilize more than one approach. Typical prompting techniques include:

1. verbal prompts, giving déctions, asking a question(s), or making a request;

2. visual prompts, touching or pointing;

3. demonstrating/modeling, an activity or task should be completed;

4. physi cal prompts, grasping a studentdés hand an:¢

Othe techniques to elicit student response include usingapgeopriate vocabulary, various questioning

techniques, and providing appropriate assistance should the student request it. However, it is crucial the
paraeducatannderstand the distinction betweassisting the student in using a process to determine a solution or
answer and providing the answer to the student. Appropriate assistance from the paraeducator can reduce the
student s frustrati on, keep t heeradoncepe nt on task, P2

Task Analysis Developed by Marc Gold, this technigue breaks a task down into its component parts. This allows
the student to grasp the taskds concept instead of
student how t@ook may be broken down into individual steps, from gathering materials and ingredients, to
appropriately measuring the ingredients, to cooking the desired product, to actually eating the finished product.

Tutoring . A tutor is someone who assists the pssfonal educator (teacher) by providing assistance to one or
more students for achievementiastructional objectives. The tutor works under the direction of the supervising
teacher, and should have an understanding of their roles and responsdibilities.

/Tutors deliver individualized instruction \
Tutoring is the delivery of individualized instruction designed by the teacher to help the

student(s) develop academic and non-academic skills, improved self-confidence,
positive attitudes toward learning, and effective communication skills. Activities or tasks
that may be used in a tutoring session include the
following:

1 reading materials to students;

reviewing lessons and giving informal tests;
supervising the practice of newly acquired skills;
directing lessons through questions;

observing, recording, and charting student behavior;
practicing self-help skills;

providing feedback and reinforcement; and
preparing materials for tutoring.

= -4 —a -8 -8 _a_-°

\_
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Scaffolding. Struggling students often need some type of support to be successful. Scaffolding is a process in
which students are given support until they can apply new skills and strategies independently. Scaffolding is not
fiwat er i ng d dwuosing strdiegieslthatsnake the assignment accessible. In order to incorporate
scaffolding throughout the lesson, teachers may find the framework outlined by Ellis & Larkin (1998) helpful.

Scaffolding

1. Theteacher does it i In other words, the teacher models how to perform a new or difficult
task, such as how to use a graphic organizer. For example, the teacher may have a partially
compl eted graphic organizer on an overhead
describes how the graphic organizer illustrates the relationships among the information
contained on it.

2. Theclass does it The teacher and students work together to perform the task. For
example, the students may suggest information to be added to the graphic organizer. As the
teacher writes the suggestions on the transparency, students fill in their own copies of the
organizer.

3. The group does it T Students work with a partner or a small cooperative group to complete a
graphic organizer (i.e., either a partially completed or a blank one).

4. Theindividual does it This is the independent practice stage where (\? “
individual students can demonstrate their task mastery (e.g., successfully f
),

completing a graphic organizer to demonstrate appropriate relationships
among information) and receive the necessary practice to help them perform
the task automatically and quickly.

Corrective Feedback Feedback is the sharing of specific inf
help him/her either continue or modify a behavior (e.g., perforarticplar procedure a certain way). Providing
regular feedback to a learner is one of the most powerful teaching tools a paraeducator has. The following are
impacts of feedback:

9 Effective feedback can accelerate learning.

i Learners want and value feedback.

1 Without feedback, learners may discontinue positive behaviors.

1 Without feedback, learners may make incorrect assumptions about their performance.

The following are characteristics and tips to ensure that feedback is effective:

1 SelfAssessmentBefore givirg feedback, ask the learnertoself sess. The teacher 1
you think you did?bo

1 Balanced Provide both positive and corrective comments. Begin with positive comments. Then specify
needed improvements and end with encouragement.

1 Well-Timed Feedback should be given as close as possible to the performance.

1 Based on ObservatiariFeedback is often based on inference and hearsay. Feedback is more accurate an
valuable if based on direct observation.

91 Descriptive and Specifid=ocus on what the leagr did and give a specific description. Generalizations
such as, AThat was a good presentation, o are ni
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iThat was a good case presentation beaimwase i
included. o

t \

1 Regularly Provided: Feedback should not be a surprise. It is often provided only when the learner has

done something wrong. Establishing a routine of regular feedback preveitits this.

Using the ARCH Feedback Model

By using the ARCH feedback model, paraeducators can support learners and help them
strengthen their skills. The model is especially useful for a formal feedback situation.

A = Ask for self-assessment

R = Reinforcement

C =Correct

H = Help learner develop improvement plan

The arch is symbolic of strength and support. The following explains each aspect of the ARCH
model:

1 Ask the learner to self-assess relativetohissher per f ormance faci it

development of an important life-long learning skill. A session could start with questions

such as, AHow do you think you are doi ngf-

weaknesses at this time?0
1 Reinforcement is an important feedback skill. Learners often say that the only time they
get feedback i s when they do something
feedback when they do something Ari ght .
1 Corrective feedback provided by the paraeducator is also critical. Suggestions for
improvement need to be specific.

o

1 Helping the learner develop a plan for improvement is very important.

Technology Integration Teachers, along with meducators, need to train all students to be comfortable and

capable to use all types of technology in the workplace. It is current practice to use computers as an integral par

of the learning process. Research in the area of technaksijsted learningevealed the following outcomes of
the use of computers in the classrobm:

1 Student enthusiasm and motivation to leéanreased dramatically.

Student productivity in all subject areas increased.

Struggling writers became more proficient on the keyboard.

Struggling students using technology have demonstrated superior rest

on standardized tests.

9 Graduation and college participation of high school students who routil
use technology increased.

= =4 =4

DIFFERENTIATED INSTRUCTION

Differentiated instruction is a ptess of teaching and learnitigat begins with the premise that not all students

are alike. Based on the readiness, learning preferences and interests of the student, it requires a teacher to vary
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approach and presentation of the curriculum and studseissments to provide students access to multiple paths
in order to reach the same goals or outcomes.

In a differentiated classroom the paraeducator partners with the teacher during the implementation of instruction.
This might be accomplished by astig with the organization of the classroom setting to effectively utilize
materials and space for instruction and activities. It may also mean the paraeducator uses the techniques of
circulating and visually scanning the classroom to identify studerdaway be offtask, have questions, or are
otherwise unengaged in the lesson. The paraeducator may then use interventions such as close proximity,
guestioning, or other previously identified strateggeredirect the student(s). The paraeducator obsenees a

reflects on individual and small groups of students and shares these reflections with the teacher as a means of
enhancing student achievemént.

A paraeducator facilitates student learning by
providing opportunities for peer interaction. The
paraeducatod o es not become a tjo o
appear to be AVelcroedc¢ clent
gives the student a voice in the classroom. Howeve
this does not mean the paraeducator does not assi
the student. It implies the paraeducator has workec
with theteacher to think of what might go wrong in
an activity or task and have structured the work to
avoid potential problems. This also takes into
consideration the paraeducator always seeks
clarification for tasks/activities for which they do no
HOVERCRAFT know how toimplement or have doubt about the STUCK LIKE GLUE
implementation process. Giangreco

Giangreco

Differentiated Instructional Strateqgies

The paraeducator is responsible for becoming fami/l
seeking clarification or instruction on anyagegy he or she does not understand or fully know how to implement.

A paraeducator may be asked to implement the following strategies determined by the teacher in a differentiated
classroom:

Scaffolding. Scaffolding may be compared to a construction tojdere supports and frameworks are built so
workers can reach the challenging areas to erect brick walls, paint, install windows, etc. Scaffolding provides
support needed by the student to succeed in challenging work. Examples of scaffolds includedihedtgive
more structure, Heaching/extended learning, icons to help interpret print, modeling, use of study guides, and
reading buddies.

Independent Projects Independent projects use a process where the student and teacher identify problems or
topics of interest to the student. A plan is devised of how the student will investigate the problem/topic and the
type of product the student will develop to demonstrate the application of the knowledge and skills associated
with the problem/topic. In thisesting the paraeducator will likely assist the student in implementation of the
investigative plan and product development. The key waadgist which means the student completes the work,
not the paraeducator. The paraeducator provides support &lneed

Interest Centers/Interest Groups Interest centers are often used with younger learners (primary/elementary),
whereas interest groups are often used with older learners (middle/high school). In either setting, interest
centers/groups allow studentstaice in the study of topics not in the regular curriculum and helps them to
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explore the howbés and whyds of something of intere
facilitator and assist the teacher in classroom management technignssite the classroom remains a positive
learning environment.

Tiered Assignments Tiered assignments are developed by teachers. These assignments allow students to begin
learning from where they are. Students work with appropriately challenging matergabugriety of resource
materials at differing levels of complexity and learning modes to reinforce or extend learning based on student
readiness.

Flexible Grouping. Students are part of many different groups. In the classroom, teachers may use flexible
? Jl [\ [| grouping to match the task to student readiness, interest, or learning style. Flexible grouping

| \U may be teacher assigned or student selected, depending on the activity and desired outcome
/’“irg’ proposed by the teacher. The use of flexible grouping allows fbrdatinborative and
( ,';\f 1‘\‘/, independent student work, gives students opportunities to work with a variety of peers, and

‘( helps to reduce the labeling of students as those who need help and those who provide help.

\? The role of the paraeducator is to assist the teactensuring all students learn to work
cooperatively, collaboratively, and independently.

Varying Questions In class discussions and on tests, teachers vary the sorts of questions posed to learners base
on their readiness, interests, and learningstyAll students need to be accountable for information and thinking
at high levels. Appropriately varying questions helps nurture motivation throughout the learning process.

ﬁVhen asking instructional questions, both the teacher and paraeducator shthidfois@ving guidelines: \

f Target some questions to particular student|s al
Use operended questions whenever possible;

Use wait time before taking answers;

When appropriate, allow students the opportunity to talk thitiking partners before giving answers;
Encourage students to build on one another6]s ai
k 1 Require students to explain and defend their answers.

=A =4 =4 =4

Sheltered English Instruction Sheltered English instruction is an instructional approach that engaglsh

language learnefELLs) above the beginner level in developing grémlesl conterdarea knowledge, academic

skills, and increased English proficiency. In sheltered English classes, teachers and paraeducators use clear,
direct, simple English and a védange of scaffolding strategies to communicate meaningful input in the content
area to students. Content and language objectives are clear in each lesson. Learning activities that connect new
content to studentsod pr i omamkngstwdénts,drdehat sdirdd throughr e qu i r €
curriculum material, offeELLS the graddevel content instruction of their Englisipeaking peers, while

adapting lesson delivery to suit their English proficiency Iével.
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Providing Sheltered Instruction

Teaclers and paraeducators may use the following techniques to provide sheltered
instruction:

9 Speak clearly and slowly;

9 Use pauses, short sentences, simple syntax, few pronouns and idioms;
1 Use repetition and discourse markers (first, then, in conclusion);

9 Provide keywords and outlines;

1 Provide examples and descriptions, not definitions;

9 Use visuals, hanesn resources, gestures and graphic organizers;

9 Provide content texts at multiple language proficiency levels.

READING T INSTRUCTIONAL SUPPORT

WhatisreadingAs defined by Websterds dictionary (1984),
of written or printed words or symbols. 0

In the same way that children learn to talk, they also learn to read. They see -
hear others reading, they listenalsers read to them, they read along with
others, and then they read independently and to others (Mooney, 1990). Tt
no definitive time frame in which children learn to read; however, they may
become motivated to increase and improve reading thraygog and
encouragement much like that received when they were learning to talk
(Mooney).

When children are learning how to readults should not view mistakes as
Aifailuresodo but as Anearly rightso
adults assigtg children in the learning process will have lasting impact upo
the studentds desire to | earn how?®
guide children through the learning process include reading to children and
reading with children.

When assistingtudents in learning to read, paraeducators should be familiar with the stages of reading
development. The familiarity may be beneficial in providing feedback to the teacher or in identifying the
studentds progress or | areelstatestofegading developheemt im the folldweng ¢ r i
manner:

1. Emergent This is the starting stage and emphasizes reading as something that is enjoyable. During this
stage, books may be shared repeatedly with increased exploration of the text each tiefil@ittan
gradually move the student up to independent reading.

2. Earfly. At this stage children become readers. The
background to reveal the storyodés t hemtructaraand pl o1
meaning of sentences. During this stage, the following skills emerge and should be reinforced: reading
for meaning (comprehension), taking risks, making predictions, confirming the use efdeiher
associations, selforrecting when readg, and raeading when the meaning has been lost or not
established.
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3. Fluency. The fluency stage implies the children are ready to read by themselves. During this stage,
teachers emphasize the chil ddés deve hbtompofroeest of
maintenance of the meaning through lengthy and complex structures, and the adjustment of the reading
rate with each change of purpose. The paraeduc:
such techniques as the integratiorreés and adjusting reading rates to complement the purpose of the
reading exercise.

_ The paraeducatordés attitude
Encouraging Comments as the decision of which approach to use with a student.

Routman provides the following examples | The idea of reading needs to be presented as something

1 1like the way you tried to help i_ nstance, the paraeduc at_or k
yourself. listener, and the author; he or she demonstrates to children

1 Good for you. | saw you checking how they can also assume the three rolgs with enthusiasm
the word with the picture to see if (Moone)_/, 1990)Th§ paraed c a_t oros. t o I_ e in
you were right. Etuden: mhdeveloptlng gdood retadlng and er':ln.g hablt:‘ may

. e e studentds motivating

1 Lgl;z g;ert\./vay you worked out the Therefore, it is important to acknowle_dge what the_child

1 1 noticed you tr knqws, the strat_egles used by the child Wher_1 readimd,
trouble. Good f« praising and building the sedfsteem and confidence of

the student, especially in utilization of strategies in reading
\ good readerdo. / (Routman, 1994).

WRITING SKILLS 7T INSTRUCTIONAL SUPPORT

An important communication tool is the written message. Thoughts, ideampmdant information are
generally put into a written format order to preserve them. Writing is something that is incorporated in all
content areas through the use of symbols, letters and words.

Paraeducators may find themselves working with a rahgeidents who are just learning Y

the concepts of writing to those who are distinguished writers. While there are varying

approaches to enhance to studentds mast ery‘{\.:f wr it
ability to perform writing tasker learn new sategies to improve the quality of services

provided to students. Although the paraeducator will rely upon the supervising teacher to

develop a classroom system, the paraeducator may also need to use some (or all) of the

following strategies during the sablo/ear with individual or small groups of students.

A modeling strategy that may be used at any grade
attention and demonstrates various aspects of writing at the same time. The paraeducaitofiaritex the

students while verbalizing what he or she is thinking and writing. Students observe the paraeducator in the act o
writing while the paraeducator explicitly talks through the protessrering the components of thinking, format,
spacinglayout, spelling, punctuation, handwriting, and vocabulary. This approach may take formats; however, it
is known to increase student interest and motivation in writing as well as improve the quality of writing.
(Routman, 1994)
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A second approach to writiigs t he A Mor
Message. 0 Generally wri
student s, the message m
events, classroom news about topics of study, or eve
events that have happened or about to happen in a

Morning Message

The message may be tied to writing activities
through questionabout the conventions of writing
such as the following:

teacher 6s | istudentsah bppostunigyito 1 wsyd'dldbl d ' cap! thf:li)
problemsolve and figure out the answers instead of { 1 y GIc7 begin @ new paragraph nere:
T Why di d | use a co

explanation and answers being given to them.
(Routman, 1994)

The topics, meanings, and word choices are discussed and agreed upon by the students and paraeducators. Th
role of the paraeducator is to be a supportive one that enables, encourages, and invites students to participate ir
the process. This method often comes as a natural response to shared reading and is a way to reinforce and
support the reading process. (Routm#994).

The approach of guided writing places the paraeducator in the role of fagiBigwide in assisting the students
in the process of discovery of what they want to s
interest, style,'om, and individual voice (Routman, 1994, p

MATHEMATICS SKILLS 1 INSTRUCTIONAL SUPPORT

The languag of mathematics is just as symbolic as the language of reading. Some students have difficulty with
symbolic language. Students struggling in mathematag exhibit the following characteristics:

1 They may be able to recite numbers fairly well, but they lack understanding about numbers and what the
represent. They have very Ilittle Anumber sense.

1 They have difficulty remembering number facts or vocabulamyblemsolving procedures or previously
learned materials.

1 Word problems are particularly difficult because they include three layers of symbols: numbers, words
and operations. Students lose their train of thought in the predwéuimg process.

1 They d the same problem over and over or use only one predaérimng I
method repeatedly.

The paraeducator should stay with handsearning until understanding is achieved an®™ 44

thenhelpstudent di scover o the skills thetherneedj™ ve t
words, students should see and manipulate the problem first with concrete objects. Thei¥?

can then Atransl ated the information into the symt
- N
Strageties to Differentiate Instruction

Strategies to differentiate instruction to m#et needs of all students include the following: \

1 modeling, demonstrating the process for completing a problem or task;

working backwards, starting with the solution or end result to understand the relationships and paltern;
using estimation to determinkeet reasonableness of answers; I
reviewing ideas, revising previously taught content areaehing if necessary (i.e. flashbacks);

thinking aloud, verbalizing the thought processes for attacking the problem;

representing answers in multiple ways, showingkwo words, numbers, pictures, diagrams, charts; gnd
using technology, computer lab, calculators, interactive boards, laptops, software programs. 1

\ /

—
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SAMPLE INSTRUCTIONAL STRATEGIES QUESTIONS

The followingare examples of questions that might be asked okehicky Paraeducator Assessment related to
Paraeducator Roles and Responsibilities and Instructional Strategies. An explanation is given for each question.

Select thebestanswer for each of the following questions.

1. General job descriptions conveythepawrduc at or 6 s pri mary responsi bil
A. provide instructional or other support services to students.
B. maintain a position that requires them to be solely responsible for an entire classroom.
C. work under the supervision of a certified/licensed staff memberig/responsible for the design,
implementation, assessment, and evaluation of student progress and instructional programs.
D. bothAandC

The paraeducator is responsible dssistingthe teacher and shoutat be put in a position that requires the
paraedcator to be solely responsible for an entire classroomb@&s$ianswer for question 1 Shoice Dsince it
covers both A and C.

2. Which of these are ways we communicate with others?
A. speaking with one another
B. body language
C. written messages
D. all of the above

The paraeducator should keep in mind how he or she communicates with other throughout the day. Since a
paraeducator may use all three methods in a@lagice Dis the correct response.

3. Culturally responsive teaching focuses on
A. Assessment.
B. Title .
C. studens &8 backgrounds
D. writing across the curriculum.

Studentsé background are used to inform and desigr
behavioral needs. Therefo@&hoice Cis correct.

4. Approximately % of all students will respond witluscess to core instruction
A. 5%
B. 80%
C. 15%
D. 75%

Choice Bis correct based on the System of Intervention Pyramid.
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5. Carlais a paraeducator who works with children with disabilities. She meets the aunt of one of her
students in the local grocery store. Carla kedlere is an egoing family dispute with the aunt and she
has been specifically instructed by her supervi
anyone. The aunt asks for an update on the st ui

A. tell the aunt the latest events of the classroom

B. change the subject immediately

C.advise the aunt she candt answer her quest:.i
D. ignore the aunt

Carla is bound by rules of confidentiality that have been further emphasized by herssupéeacher. this
prevents her from discussing any of her students v
especially in public settings. Therefofghoice Cis the best response to this question.

6. The paraeducator may usettechnique of circulating and visually scanning the classroom to identify
students who may
A. be off task.
B. have questions.
C. bothAandB
D. none of the above

By circulating and visually scanning the room, the paraeducator could identify students who mawpdiearff
have questions. Therefoi€hoice Cis correct since it contains both correct choices.

7. Directions that give more structure, icons to help interpret print, and the use of study guides are all
examplse of which strategy used in differentiated in§tsn@
A. independent projects
B. interest centers
C. tiered assignments
D. scaffolding

All of the choices are strategies used in differentiated instruction. However, the examples listed are scaffolding,
soChoice Dis correct.

8. Differentiated instruction offers a rang&learning options and support systems through the use of
A. one technique for all students.
B. a variety of teaching and learning strategies
C. avariety of materials only for gifted students.
D. none of the above

Choice Bis correct because a variety of teactamgl learning strategies is an element of differentiated
instruction.

9. Josh is learning how to better control his tem

been using different techniques developed by the teacher to assist Josh withamagement. She
notices Andrew trying to start an argument with Josh, who is trying to remember how to not respond in
anger. What should be her response?

A. separate Josh and Andrew and reprimand both of them

B. separate Josh and Andrew and only speak to Andb®ut his behavior

C. separate Josh and Andrew, reprimand Andrew for his behavior, and provide reinforcement

to Josh for not acting out in anger
D. let Josh and Andrew work out their disagreement
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Choice Cis the most appropriate response. Not only is Andr@nimanded appropriately, but Josh is given
some necessary reinforcement in his response to the situation.

10. Sheltered instruction is a strategy used in a differentiated classroom to assist
A. students with autism.
B. English language learners
C. students in learningechnology.
D. none of the above.

According to information provided in the section on differentiated instructional strategies, sheltered instruction
assist€nglish language learnefBherefore Choice Bis the correct response.
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APRENDIX A
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